


PERSPECTIVE 

On Oct. 27, 1973, two nationally 
prominent authorities on higher 
education helped Haverfordians 
celebrate the 140th anniversary of the 
opening of the college. They were 
Warren Bennis, president of the Uni-
versity of Cincinnati and author of 14 
books, and Fred Hechinger, member 

-of the Editorial Board and former 
education editor of The New York 
Times. Both men spent much of their 
time on campus meeting with 
students, alumni and faculty, discuss-
ing Haverford and the aims of educa-
tion. During an afternoon meeting 
with one group of alumni, they 
revealed their impressions of Haver-
ford; some of those impressions are 
printed here for Horizons' readers. 

When asked by an alumnus about the 
nature of a liberal education, Mr. Bennis 
began his reply: 

ou know, I'm getting to like these 
I questions more than I like hearing 

me respond. It's telling me a great deal 
about what this college has been able to 
do with its graduates. 

"You gave your definition yourself ... 
of what education should be, which is the 
rage to know, the idea of entertaining 
thoughts of a variety of kinds and, if not 
accepting, then understanding them . . . 
the idea of action being related to 
knowledge, and what we mean by 
becoming more fully human, which is the 
life of the mind. 

"If only you could talk to the two 
students who picked me up at the airport 
today and had lunch with me and com-
pared them to students . . . [at a large 
university], with the exception of a few 
student leaders you might meet there, 
you would not hear the following things 
(and I can't put them in abstract terms, 
but I think I can in how it came through to 
me): Concern; Commitment; a sense of 
Comity. 

"Despite the fact of disagreements with 
administrator or faculty, I didn't get any 
sense of wanting to destroy the other. I 
didn't get a sense of consensus, and I 

A few moments later Mr. Hechinger 
touched on the same subject: 

«T  There are very few times when I pay 
here visits to an institution, that I 

gain a feeling, as I did here, that there is 
something really right with this place. 
When Mr. Bennis arrived, he asked me 
what some of my brief impressions were—
which is a tough question to ask. I'd been 
at Haverford for exactly 24 hours. But 
there were impressions, and the question 
he'd put to me made me crystallize them 
in my own mind. 

"A number of things struck me . . . In 
response to Mr. Bennis's question, and 
surrounded by students at lunch, I said 
that I had the impression that, in contrast 
to many other places—maybe most other 
places—the students I'd met didn't 
basically seem dissatisfied about anything 
around them. 

"The important thing was that the 
students who were there didn't disagree 
with that. In most other places this would 
have been the beginning of a laundry list 
of things they were dissatisfied with—
because students often think they ought 
to be dissatisfied. I'm not implying that 
these students are smug, and they're 
certainly not dull. They're alive. They're 
interested in themselves, as they should 
be, and they're interested in the college. 

Bennis 

wouldn't expect it. What I sensed was a 
passionate, real concern for the destiny of 
this institution and an application of all 
their resources to preserving what they 
thought was the best . . ." 

Hechinger 

But I don't see any basic conflict—and 
that's important—between them and the 
college. Whatever conflicts there are, I 
think, they see them as being part of their 
life here. This is tremendously important. 
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"Now there was another aspect which 
underscores this. In contrast to virtually all 
the universities and colleges I have visited 
in the past, from the time I arrived at 
Haverford I was turned over to the 
students. In most places I go to, I have to 
fight my way to see a student. The ap-
proach of most university and college 
administrations is that the important peo-
ple to see are the faculty and the ad-
ministrators. Here the opposite is true. 
This shows something about the sense of 
this community and the confidence of the 
faculty and the administration in the 
students." 
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ALUMNI ANNUAL GIFTS 	A mid-campaign report 
TOP LAST YEAR S 	 (released Feb. 28) on 

1974 Annual Giving shows 
alumni gifts $50,000 ahead of the '73 record and 
gifts from all sources neck and neck with the tot-
al at the same time last year. On Feb. 28, Haver-
ford alumni had contributed $194,785 to the '74 
campaign--compared with $142,711 in '73. The over-
all total--including annual gifts from alunmi, 
parents, friends of the college, foundations and 
corporations--stood at $278,332. This figure is 
within $874 of matching the '73 total as of the 
same date, and that included a large challenge fund 
not present in the '74 campaign. "The college bud-
get for 1974-75 is based on Haverford's receiving 
at least $465,000 through the '74 annual giving 
campaign, and most of this from alumni," stated 
Annual Giving chairman Richard D. Rivers '55. He 
noted that, with four more months to go, 26.3% of 
the alumni had given thus far. The percentage of 
alumni participation in '73 was a record-breaking 
58.2%. 	"To reach last year's participation, we stil 
have 1,420 Haverfordians to hear from," Rivers 
said. He also reported on the '74 Important Extra 
(TIE) program, allowing donors to give extra-bud-
getary support to one of six areas of specific 
need. So far, Haverford has received 224 TIE gifts 
totaling $9,446. The presidential discretionary 
fund is out in front with 66 donations totaling 
$3,305. TIE gifts to the other areas are: Magill 
Library, $2,000; faculty development, $1,261; 
scholarships, $1,190; campus, $1,111; and 
athletics, $578. 

ELEVEN NAMED TO JOINT 	Eleven representatives-- 
COOPERATION COMMITTEE 	chosen from Haverford's 

Board of Managers, faculty, 
student body, and administration--have been 
appointed to the Joint Haverford-Bryn Mawr Com-
mittee on Cooperation. Formation of the commit-
tee follows the Board of Managers' decision, Jan. 
13, to increase student enrollment to "a tenta-
tive maximum goal of 1,000" and to expand Haver-
ford's already substantial cooperative programs 
with Bryn Mawr College. The board recommended 
that the committee designate targets for coopera-
tion; develop means to monitor progress towards 
reaching target goals; and report back to the 
boards of both colleges on the status of the coop-
eration programs. 

The painstaking months 

CORPORATE REPORT 
	of consideration of the 

coeducation--expansion 
issues were really "an exciting year for H.C. 
Corporation," said chemistry professor Harmon Dun-
athan, tongue in cheek to a group of alumni after 
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the Jan. 13 board decision to enlarge the student 
body. "Taking advantage of our excellent capital-
ization ratio, we are expanding production," he 
reported. "While this makes us particularly vul-
nerable to the tight raw material supply, we are 
seeking new hi-grade ore to supplement our trad-
itional supply from Northeast Mines, Inc. "Dunathan 
added: "To that end, a wholly-owned subsidiary--
the Magill-Rhoads Development Corporation--will 
undertake extensive exploration in the Mid and Far 
West. Although our unit cost continues to rise, 
our product remains competitive. We have had 
relatively few recalls for defects of character, 
and our product continues to have a special appeal 
to those who are Value Oriented." 

COLLEGE HOSTS PUBLIC 	A series of public inter- 
INTERVIEWS 	 views with four nationally 

noted figures--selected 
by president John R. Coleman for their "commitment, 
courage, and compassion"--highlights Haverford's 
spring semester. Participants in the program 
"Conversations '74" include William 0. Douglas, 
associate justice of the U.S. Supreme Court; Har-
vard psychiatrist Robert Coles; New York City 
fireman-author Dennis Smith; and Roy Wilkins, for-
mer NAACP executive director. 

COLEMAN DONATES 	 Fifty per cent of the 

ROYALTIES TO COLLEGE 	net royalties from presi- 
dent John R. Coleman's 

new book, "Blue Collar Journal," will be contri-
buted to the college's faculty development fund. 
The book will be sold for $6.95 at the Haverford 
College Bookstore. For mail orders, add $.50 for 
postage and handling plus $.42 to cover the Penna. 
state sales tax, and make checks payable to the 
"Haverford College Bookstore." 

COLLEGE SEEKS NEW 	Haverford is now taking 

ALUMNI HEAD 	 applications for the post 
of Alumni Director from 

candidates who have a minimum of two years' exper-
ience in institutional public relations or related 
work. Salary to $14,000. Apply in writing, resume  
included, to: Alumni Search, c/o Vice President, 
Haverford College, Haverford, Pa. 19041. Haver-
ford College is an affirmative action/equal op-
portunity employer. 

ALUMNI DAY SET FOR 	Haverford College will 

APRIL 27TH 	 hold its annual Alumni 
Day on Sat., Apr. 27, 

1974. The day-long schedule of events will start 
at 9:30 a.m. with breakfast and registration at 
the dining center. 



Fred M. Hechinger answers: 

&add the Libcral Arit Collcgc 
be 6avcci ?...And if o,Why? 

In a speech made during Haverford's 140th anniversary celebration, 

education expert Fred M. Hechinger tells why the liberal arts college "simply 

cannot be allowed to die." Hechinger is a member of the Editorial Board of 
The New York Times. 

Should the liberal arts college be saved, 
and if so, why? 

When you are asked to answer that kind 
of question as the guest of a liberal arts 
college, the temptation is to be gracious 
or, at least, polite and say, "Yes, of 
course." I would probably not be alone it I 
were to believe that we have come to 
praise the college, not to bury it. And yet, I 
suspect that the question you really have 
asked is whether the liberal arts college 
can be saved. That is a different matter 
altogether. 

We are not very good at saving things. 
Progress is taken to mean discarding the 
old and replacing it with something new. 
Built-in obsolescence is a way of life. To be 
relevant in the present is to be ready to 
scrap the past. There are today more 
revisionists than there are historians, and 
the day may not be far off when neo-
revisionists will revise the revisionists, 
while nobody remembers what actually 
happened. 

And so, the question is worth asking, if 
for no other reason than that it is fair to 
ask, whether we can save anything, 
whether any institution can survive that is 
not new, new, new—and improved with 
magic additives. 

Let me go back a few years. It is 1965. 
The first stage of the revolution at 
Berkeley has ended. The reform 
machinery has been set in motion. The 
reformers have studied the demands. 
Education must be relevant, of course. 
During the uprising itself, the faculty of 
the sociology department was out there in  

the front lines with tape recorders to catch 
the full meaning of Coming of Age in 
Berkeley. That was a lesson in relevancy 
and in instant scholarship. 

After the battle, requirements had to 
go. They were oppressive remnants of an 
irrelevant education dictated by an ir-
relevant power structure. Freedom meant 
finding your own way, perhaps with the 
help of a little consciousness raising. The 
faculty, still in a state of shock, was only 
too happy to abandon the requirements. 
They had not enjoyed the crowded, 
remote and repetitive lectures in the 
universities any more than had the 
students. If they were not embarrassed, 
they were at least bored by the same old 
lectures. 

Another set of reformers responded to 
a different kind of challenge. At that time 
a Professor Charles Tussman thought he 
had heard amid the turmoil a cry of 
loneliness. Unlike some of his colleagues, 
he did not believe that the remedy was 
merely to get out of the way of the 
students. Instead, he gathered them 
together—some 150 of them, all 
freshmen—and he invited them to com-
mit themselves to two years of living and 
reading and thinking and talking together 
in a college within the college within the 
university. He persuaded a small group of 
teachers to make the same commitment, 
to sever their umbilical cords with their 
departmental commitments and their 
research, to join with him and the 
students in building an intellectual life 
around such questions as "liberty," 
"peace," "justice," "government," and so 
on. 
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EXPERIMENT. What came to be known 
as the Experiment at Berkeley was, for a 
few years, something of an intellectual 
oasis. The pace was tough. The reading 
defied the law of relevancy. Those who 
had their hearts set on Marx and Mao 
found that they had to work their way up 
first from Plato. 

In the third year, Professor Tussman 
began to have trouble keeping and 
recruiting faculty. The call of the 
departments had become irresistible. 
Those who so often hail the campus as a 
community of scholars found the genuine 
article too pure for their taste. The 
attempt to create a true liberal arts college 
in the environment of a large university 
had failed. 

Lest I be misunderstood and considered 
an apologist for the status quo, let me say 
emphatically that many of the old re-
quirements in the universities bore little 
relationship to a true liberal arts educa-
tion. They were often nothing more than 
the protection racket of large special-
interest faculty groups, which knew that 
their job security depended on a captive 
audience. 

I speak from experience. When World 
War II breathed down my neck, I was 
informed by the chairman of the Latin 
department in my university that I could 
not expect to graduate without first com-
pleting four required years of Latin. The 
fact that I had already completed eight 
years of Latin in Europe was declared 
irrelevant. It wasn't American Latin. Only 
the intervention of an understanding 
dean, who allowed me to take the ex-
aminations for all the required Latin  

courses (over the protest of the depart-
ment chairman), saved me from con-
fronting the Nazis without a B.A. degree. 

You have probably guessed by this time 
that I do believe the liberal arts college 
should be saved. One of the reasons is that 
the cause of a liberal, humanizing educa-
tion has long been and will always remain 
under siege in the environment of the 
universities—and particularly in the mood 
and temperament of a pragmatic nation. 
The pressures for specialization and 
professionalization inside and outside the 
universities are fierce. The student rebels 
were pikers when it comes to demands for 
their kind of relevancy; the push toward 
the special, career-oriented relevancy 
among the adults is far more compelling. 

Last year, a faculty committee at Colum-
bia proposed that the undergraduate 
years ought to allow more time for 
specialization in order to hold the 
students' interest, while the professional 
schools—such as law and medicine—
ought to make room for the humanities. 
Personally, I consider that an upside-
down pipe-dream. 

If undergraduates can't be persuaded 
that the humanities are worthy of their 
time and attention, then I don't hold out 
much hope that young men and women 
caught up in the rat race of medical or law 
school will take time out to catch up with 
the liberal education that has so far 
eluded them—or they it. 

EVIDENCE. If you have any doubt about 
existing pressures against liberal educa-
tion, let me cite some recent evidence. 
Carl Kaysen, the director of the Institute  

for Advanced Study, in a recent 
background paper prepared for the an-
nual meeting of the American Council on 
Education, wrote: ". . . I respond to the 
title question, 'What is college for?,' by 
answering: Primarily training in a profes-
sion. This should become the norm; it 
need not be the universal practice any 
more than liberal education is now. Such a 
goal appears to me to be more consistent . 
.. than the liberal education we presently 
proclaim." 

A dismal judgment, perhaps; but it 
comes from an influential source that 
cannot be safely ignored, even though it 
can be argued with. Moreover, this view 
from the executive suite of the modern 
House of Intellect must be considered in 
tandem with the persistent propaganda 
line aimed by the Nixon Administration at 
the lower schools. That line gives top 
priority to the new—or shall we say, the 
newly disinterred—idea of career educa-
tion at an early age. It is an emphasis that 
will not make it easier to give equal time to 
the world of ideas. 

And yet, recent events have shown 
neither the brightest and the best nor the 
politically most astute and powerful to be 
lacking as much in professional 
pragmatism as in the values that ought to 
guide the behavior of educated men. 

Those of you who, like myself, have 
been wallowing in Watergate, have had 
more than their fill of lawyers and public 
relations experts and advertising 
specialists whose professional com-
petence cannot be seriously questioned 
but whose ethics appear to have 
atrophied. Would they have emerged as 
insensitive to the demands of a civilized 

7 



society had they successfully and seriously 
partaken in Professor Tussman's defunct 
experiment? Or, I hope, in the kind of 
education you are taking part in at Haver-
ford? 

But if I disagree with Mr. Kaysen's view 
that college is primarily a place for 
professional training, I cannot deny one 
of his other observations. The focus on 
specialized scholarship has, he wrote, 
undermined the consensus on what con-
stitutes a liberal education. And then he 
said, "The shallowness of agreement is 
revealed by any faculty discussion on 
changing requirements. Indeed, I think it 
no exaggeration to say that if the faculty 
of any of our great universities had to 
determine anew the requirements for the 
B.A., its members could not now agree on 
what they should be." 

That dismal (but accurate) judgment 
leads me to what, I think, is at the heart of 
our dilemma. To answer why the liberal 
arts college ought to be saved, we must 
reach some agreement—not what 
specifically ought to be taught—but what 
are some of the first priorities in the 
enterprise of liberal education. Or, as my 
seven-year-old son would put it: "Why do 
we need it?" 

What we emphatically do not need it for 
is for a return to the anti-intellectual 
cliche that dominated so much of the 
liberal arts college rhetoric a generation 
ago—the adoration of the well-rounded 
man. He was a creature (and the colleges 
were indeed successful in his manufac-
ture) with all the rough and interesting 
edges dulled—a bland and genteel 
gentleman—not a Renaissance Man at all, 
but a jolly good fellow, a nice bore. 

But neither do we need—indeed we 
cannot afford to get any more of—the 
competent and brisk men who can so 
readily be persuaded that being efficient 
and loyal members of the governmental 
or corporate team is all that counts. The 
men who, to the best of their recollection, 
as they say, can tell only whether their 
actions had been appropriate or inap-
propriate, but never whether they were 
right or wrong. The men who place all 
their trust in their prerogatives of power, 
backed up of course by tape recordings, 
just in case the power sho'u Id be rendered 
"inoperative." 

I do not really believe that it is so 
difficult to agree on what the goals of a 
liberal education ought to be. What they 
do not include is either doing just one's 
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own thing or doing just the corporation's 
or the government's or the es-
tablishment's thing. President John Ward 
of Amherst, in his recent annual report, 
took a good stab at some definitions of his 
own. 

"The source of the rot," he said, as he 
looked at the scene about him, "is not just 
the ethical obtuseness of single in-
dividuals. It lies deeper. It lies in the 
pervasive capacity in our culture of men 
and women to keep separate their per-
sons, their "selves," as we say, from their 
professional roles. So we are treated to the 
spectacle of clean-cut, well-scrubbed, 
church-going, neighborly, successful in-
dividuals who, as leaders of our major 
institutions, lend themselves to public 
behavior which is a betrayal of everything 
we hold decent and honorable. The emp-
ty and abstract language they speak, in 
which there is no trace of a personal voice, 
is one measure of the thickness of the wall 
they have built between their conscience 
and their calling." 

LANGUAGE. Let me give some ex-
amples of empty and abstract language. A 
few days ago I made a telephone call to 
make a plane reservation, and a recording 
said to me, "Your call will be answered 
sequentially." It meant I had to wait my 
turn. 

Not long ago my wife and I were in a 
department store in the infants depart-
ment. While we were waiting, we listened 
to a conversation between the salesgirl 
and a young man. The young man, who 
was from England, had asked for a pair of 
small baby pants. The salesgirl said she was 
sorry; they had only medium and large. 
He asked if she could order a pair of small 
ones. She replied, "You don't understand, 
they don't make small ones." He said, 
"How could that be? How could there be 
medium if there are no small?" What he 
didn't understand was that, with a stroke 
of a pen, we had wiped out small babies. 

Last year the United States government 
issued a directive to all its agencies which 
said that the term "poverty" was no 
longer to be used in any official 
documents; it was to be replaced with 
"low income." And so, like small babies, 
we wiped out poverty. 

The reason I give these examples is that 
they are not really funny. It is those 
examples that lead eventually to the 
perversion of the language that allows the 
government to present the people with 
something like "protective reaction 
strike," or that leads us to the spectacle of  

one of the White House young men who 
said that when he was first informed of 
what had happened at the Watergate, his 
reply was "We've got a PR problem." 

We have more than a PR problem. We 
have a problem of monumental self-
deception, and the misuse of the 
language is the drug that puts conscience 
and decency and human instincts to sleep. 

Let the liberal arts colleges start with 
that. Let them bend their effort to the task 
of teaching young men and women the 
importance of making words say what we 
mean rather than disguise what we do. 

RIGHTS. Words are, of course, no more 
than a necessary beginning. Last year, a 
nationwide poll of college freshmen 
showed that more than half of these 
young men and women across the coun-
try felt that the courts were paying too 
much attention to the rights of criminals. 
Many of these young Americans will soon 
be fully accredited professionals, govern-
ment officals, community leaders, in-
dustrialists. Will they have been taught, 
during their four undergraduate years, 
that the rights of criminals are everybody's 
rights because each and every one of us 
may some day be accused—falsely, we 
hope—of wrongdoing. It is easy to protect 
the rights of the people we like; the test is 
whether we can stand ready to protect 
civil liberties as a matter of course, not as a 
special favor. It is easy to grant free speech 
to those with whom we agree; the test is 
whether we uphold this basic right for 
those whose opinions we find uncom-
fortable or even odious. 
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We have heard a great deal of double-
talk about the suspension of civility and 
rights in the interest of some higher 
cause—the radical devotion to some 
social utopia or the governmental obses-
sion with some ill-defined concept of 
"national security." 

The late Justice Hugo Black, when asked 
at a luncheon how he managed to cope 
with the infinite variety of complex issues 
that come before the Supreme Court, 
pulled out of his breast pocket a well-used 
copy of the Constitution. That, he said, 
was all he needed. An oversimplification, 
perhaps; but a good start, and not only for 
a Justice of the Supreme Court, but for a 
liberal arts student. 

At the risk of appearing nostalgic and 
middle-aged (which I am), I would like to 
suggest that, in order to give legitimacy to 
its desire to survive, the liberal arts college 
should once again devote a great deal of 
thought to the creation of a community. I 
realize that the old "in loco parentis" 
relationship had become outmoded and 
rendered untenable by events in the 
society at large, and therefore had to go. I 
am not about to shed tears over its demise. 
But in the course of opposing and even-
tually wiping out the college's role as a 
substitute parent, with all those awesome 
powers which I so harshly wield as a father 
in my own home, much of the cohesion 
has been swept away, too. The 
automobile and the airplane have emp-
tied the campuses—certainly university 
campuses—whenever attendance is not 
required for purely academic reasons. 

We all talk—the colleges in their public 
relations brochures and the editors in 
their comments—about the academic 
community. How much of it is actually 
left? At the universities, very little; but is 
there enough of it even at the colleges? If 
the drift towards a collection of 
classrooms, laboratories, libraries and 
quasi-motels continues, then the idea of 
the residential liberal arts college turns 
into a mirage. 

The liberal arts college must be able to 
create a sense of shared purpose, an 
understanding of a heritage of ideas, a 
devotion to a use of the intellect that 
transcends the preparation for a profes-
sion and a career. Independent study, yes; 
free reign for dissenting and unconven-
tional minds, of course; encouragement 
of the confident uses of loneliness, too; 
but also a creation of a common bond of 
faith in the ideals that are in jeopardy 
throughout the country today. 

At an earlier time of searching, when 
some of the same questions were being 
asked, right after World War II one 
college—it was Amherst—was among 
those to turn to experimentation with a 
new curriculum that looked for cohesion. 

At the time, I asked Professor Kennedy, 
the architect of the new curriculum, what 
he considered its goal. He thought for a 
moment, and then he said, "To teach 
students to consider the consequences of 
their actions." 

It is still a relevant goal. I don't think it is 
naive to think that much would be 
different today if more of the important 
actors on the national stage—all of them 
college graduates—had considered the 
consequences. 

LEADERSHIP. But why should we ask 
the liberal arts college to help us in the 
rescue at what is clearly a time of great 
need and danger? As recently as 1945, it 
was from Harvard—from the 
universities—that the blueprint of 
"General Education in A Free Society" 
went out across the land and did so much 
to give new meaning to the term liberal 
education. Why not turn for leadership 
again to the universities, with their 
superior resources? 

The answer is simply that I do not 
believe that leadership—for that specific 
enterprise in this special emergency—will 
come from that quarter. Why not? I refer 
you back to Mr. Kaysen and what, I am 
convinced, is an entirely accurate reflec-
tion of the university view: college is 
primarily for training in a profession or 
career. 

The universities are not likely to 
change, at least for the time being. Oc-
casionally, when their neglect of un-
dergraduate students becomes too 
flagrant, flurries of revolt will, as they have 
throughout academic history, turn their  

attention back to the relatively small 
undergraduate enclaves for a short 
period. But the sense of purpose—the 
"consensus of what constitutes a liberal 
education," to quote Mr. Kaysen again—
must be shaped and spelled out and kept 
alive and lively by the liberal arts colleges. 
I have said enough about "why" such an 
education is essential to the future of our 
society and to the rescue of this not-quite 
200-year-old experiment known as the 
United States. Let me add only that the 
liberal arts college is also crucial in 
guiding, or shaming, the university-
related undergraduate colleges back on a 
course that does not bypass conscience, 
ethics and ideals on the way to doctor's 
office and the law firm or the corporate 
training program. 

The world has changed. The United 
States is no longer the expansive, op-
timistic giant nor the undisputed supreme 
power. It is unlikely that any one country 
will ever again play such a role. The 
adjustment to a different world is not easy, 
and it is not rendered easier by leaders 
who still like to speak in terms of Manifest 
Destiny or its updated commercialized 
version of being Number One. The 
withdrawal symptoms are painful, as they 
always are after years of overindulgence. 

The test of the continued validity of the 
ideals which shaped the Jeffersonian 
dream must be passed now or very soon. 
The Bill of Rights, the Constitution, the 
version of a society based on justice and 
liberty, the faith in the potential of the 
common man—these are treasures in our 
safekeeping, and the question is whether 
we can keep them safe in a time of doubt 
and adversity and trial. I believe we can 
because the alternative is unacceptable. 
And that is precisely why I believe the 
liberal arts college is not only worth 
saving, but simply cannot be allowed to 
die. 
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The State of Haverford 

LANGUAGE STUDY: A Stimulating Surprise 
Horizons editor William Balthaser talks 
with students and faculty members 

about Haverford's various language 

offerings. 

Rather than opening with a catalog-like 
compendium of language-study facts 

about Haverford, let me present a 
fascinating picture as it was slowly 
revealed to me. I think you'll enjoy 
meeting the people I met, and the facts, 
when they start coming through, may 
surprise you. 

Timothy Bresnahan, a Haverford junior 
and the son of a Federal statistician, comes 
from Washington, D.C. I start with Tim 
simply because he's one of the first 
students with whom I talked. 

"Three semesters at Haverford taught 
me more [German] than three years in 
high school," says Bresnahan. In his 
Haverford freshman year, Tim Bresnahan 
took a German course in which reading 
and grammar were alternated, along with 
some writing. Then he took a course to 
improve his German expression, along 
with another dose of grammar. Last year, 
when he arrived at the Brannenburg 
Goethe Institute, tucked away in the 
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Rabelais' Gargantua looms ominously over the 
heads of students in a language class. The 
mural, which was painted by a student, was 
donated by alumnus Kaufman Ray Katz '31. 

Bavarian alps, Bresnahan carried with him 
what he considered to be a "truly massive 
vocabulary, mostly from Haverford." 

At the Goethe Institute he took an 
intensive, two-month program, with a 
group sponsored by Wesleyan University. 

After Goethe, he traveled to Vienna, 
then sailed down the Rhine to Bonn, 
where he attended the University of Bonn 
as a non-matriculating foreign student. 
He took two courses there: Deutsche 
Literatur des 20. Jahrhunderts and Europa 
Zwischen den Weltkriegen. "It did 
wonders for my German," he reflects. 
"Readings weren't available in English. 
Finally I found I could express myself in 
German without translating in my mind." 

The whole semester—transportation 
included—room, board, books, enter-
tainment, everything, cost Bresnahan 
$2,000. That was $500 less than the same 
time at Haverford would have cost, he 
estimates. "I paid Haverford a $175 term- 

away fee, that's all," he says. "[German 
department chairman] John Cary and 
[academic dean] Dave Potter were very 
helpful and encouraging. Haverford 
granted me four semester credits for the 
time I was away." 

Bresnahan's experience seems about 
typical. Haverford's approach to language 
teaching is traditional, and it's tough; but 
results sometimes are almost spectacular. 

Here's the experience of James C. 
Wright, a senior, who started studying 
German for the first time in his 
sophomore year at Haverford. More ex-
actly, he took the first semester at Haver-
ford and the second at Bryn Mawr. "I got a 
solid background in grammar," Wright 
states. "By the second semester we were 
reading a book of modern short stories: 
Brecht; Peter Bichsel. Mrs. Bean [assistant 
professor Katrin Bean] is German, from 
outside Munich. She spoke German 
almost from the start, asking questions in 
German. 

"German was the most rigorous subject 
I took at Haverford. But it was very 
satisfying, because I could see just how I 
was progressing. We met five times a 
week, and it was all geared to make us 
speak and write as quickly as possible. You 
get a really great background in grammar, 
and I don't know how they do it, because 
there's no memorization work in class. Of 
course, you learn the verbs, but you do it 
at home. You're just expected to do it. 

"In class, you memorize dialogues—
conversations between fictitious students 
in Germany. These are basically in-
teresting, not stupid kinds of things. You 
learn about German life that way. For 
example, in these dialogues, the German 
students are always eating in university 
cafeterias called Mensas. And when I was 
in Berlin, it was sort of funny. There I was 
going to the university Mensa, just like in 
the dialogue." 

Wright studied at the Berlin and 
Munich Goethe Institutes. He concludes: 
"I was really fluent and on a level at which 
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I could enter the university there. This was 
remarkable to me, because I only had one 
year of German in my life. It was fantastic, 
and I was grateful for being exercised 
intellectually that way." 

Wright's high school language was 
French. He "placed" into a French 
literature course at Haverford. While in 
Europe, he spent April to July in France, 
taking advanced French language courses 
at two institutes in Paris. That summer, he 
attended the Bryn Mawr College program 
at Avignon, taking an intensive course in 
surrealistic literature and film from M. 
Gaudon, director of Yale's graduate 
school of French literature. 

"It's a remarkable program," Jim 
Wright says. "Here's Bryn Mawr with all its 
intensity transferred to Avignon. I guess  

one reason I went to Haverford was 
because I knew Bryn Mawr was nearby." 

Wright concludes: "Haverford people 
are encouraged to be independent and 
plunge into the culture, and this is 
tremendously useful. Jenny Clay [Haver-
tord's foreign study advisor] had lots of 
information about Paris, and [Haverford 
President John R.] Coleman keeps urging 
you to get away. I didn't pay tuition at 
Haverford for all of last year. I paid $350 to 
the Goethe Institute, and I audited the 
Bryn Mawr Avignon course for nothing. 
[French professor] Marcel Gutwirth 
suggested book lists by mail and did 
everything to help me. You'd never see 
this in a huge university." 

On Haverford's campus, right now, 
Spanish is where most of the action  

resides. The department was recently 
expanded—doubled in size—to two assis-
tant professors, both named Garcia: Luis-
Manuel Garcia-Barrio, from Spain; and 
Ramon Garcia-Castro, from Chile. 

Garcia-Barrio points with pride to his 
two sections of baby (elementary) Spanish 
holding 11 and 14 students respectively. 
There's one 17-student intermediate sec-
tion, and there are two advanced 
literature courses with around 10 students 
each. They also give a freshman seminar 
on Latin American topics with an enroll-
ment of 12 students. 

The professors Garcia have two "extras" 
going for them. One is a Spanish house 
just off campus and the other is a com-
paratively large number of native Spanish-
speaking students on campus. Garcia- 
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Barrio and his wife live in the Spanish 
house apartment; nine students have 
rooms elsewhere in the house. I met some 
of them. 

John Barber, a sophomore with a U.S. 
state department father, was born in Italy, 
lived in Bolivia and Mexico, and entered 
Haverford via Phillips Exeter in New 
Hampshire. "Some students are in 
Spanish house to learn the language," he 
tells me, "but I'm here to continue being 
in a Spanish environment. I have much in 
common with people who like Spanish 
things." 

Roberto Roca, another sophomore, 
lived his first 13 years in Colombia; then 
Sears moved his father to Madrid and later 
to Puerto Rico. He took a 20th-century 
Spanish drama course with Garcia-Barrio  

in his freshman year. The class had 10 
people—about half of them from Bryn 
Mawr, and three of them with Spanish 
backgrounds. 

In his second semester, Roca took 
another Garcia-Barrio presentation, 
Drama of the Golden Age of Spain, cover-
ing three 16th- and 17th-century 
dramatists: Lope de Vega, Tirso de Molina 
and Calderon de la Barco. By then he was 
considering majoring in Spanish; the sub-
ject was interesting and fun. 

Manuel A. Cordero, a sophomore, won 
Haverford's Josd Pad iri Scholarship, given 
to the college by a distinguished 1907 
Puerto Rican graduate. Cordero is a native 
of Manati, a small town in the center of 
Puerto Rico's north coast. 

He had the strange experience of learn-
ing Spanish at Haverford. "In Puerto Rico I 
was supposed to be a very good student; I 
suppose I was. But I just sort of 'knew' 
Spanish grammar without studying it. 
Here they showed me I didn't know 
anything. It was funny; they taught me my 
own language." 

They also taught him English. "If you 
study English in a Puerto Rican public 
school like I did, you don't know it. I came 
here able to say 'hello' and 'how are you.' I 
took the summer program and learned 
English then. [Classics professor Joseph] 
Russo told me, 'In six weeks you're going 
to be speaking English.' I laughed, but six 
weeks later I spoke English. It was great." 

I found that Cordero speaks English 
very well now. He tells me he's doing well 
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in Spanish, too—no grammar mistakes, 
only a few stylistic errors. 

Let's move from Spanish to the Classics. 
Classics means both Latin and Greek. It's 
the stuff that traditional liberal arts 
colleges are made of. Where does a 
classics student come from? I asked 
professor Daniel Gillis. 

"Some get turned on by classical studies 
in high school. Some always wanted to 
take Latin in high school, but never got 
the chance. Some get turned on to the 
Greeks and Romans by other courses, 
such as religion or philosophy. Some are 
pre-law; they have many legal terms in 
Latin to learn. (One senior told me he was 
taking Latin to 'tone up' his legal 
vocabulary.) Some are refugees from 
other languages who take Latin to finish 
their language requirements." This is how 
Gillis sees it. Classics majors must take 
both Latin and Greek. Classical-tradition 
majors must take one language, plus a 
strong minor in a related field: 
philosophy, fine art, history, religion, 
modern languages, et. al. 

Did you ever hear of Linear B? I didn't 
until I met David Walton. 

Linear B is the name of Mycenaean 
script used to tabulate produce coming 
into palaces—sort of a shorthand for 
ancient shopping lists. It was first 
deciphered in the early 1950's, and 
Walton, a senior, is probably one of only a  

few people on Haverford's campus to 
know Linear B. He studied it at Bryn Mawr 
as a noncredit course. 

Walton lives in Athens, where his 
father, a Haverford alumnus, is director of 
the Gennadius Library at the American 
School of Classical Studies. During his 
summers, Walton returns to Greece, 
where he has worked for three years with 
the Argolid Exploration Project—a joint 
venture of the University of Pennsylvania 
and Indiana University—digging at a 
classical city called Halieis and a 
prehistoric site called the Franchthi Cave. 

"I was self-satisfied about being into 
Linear B," Walton says, "but then I asked 
[classics professor] Diskin Clay about a 
word used by the comic playwright 
Aristophanes to describe Socrates. Clay 
wrote out the entire Linear B script for this 
word on the blackboard, which I con-
sidered absolutely astounding. He seems 
to know everything written in Greek from 
the first scratchings to what was written 
yesterday." 

Haverford's three-man classics depart-
ment offers Latin and Greek at several 
levels. They run beefed-up English-
language seminars for upperclassmen, 
"for the dilettante trade," as Gillis puts it. 

And they run senior colloquia for ma-
jors, who pick out their own projects, 
work individually, but meet every week or 
so to talk with each other about their  

progress. These majors prepare papers on 
their work. "By helping with the editing," 
Gillis says, "the faculty tries to save them 
from doom, but the papers finally are 
given for judgment by their peers. There is 
a cross-examination by students and 
faculty, about an hour per paper. Then all 
the faculty decide on the grade of each 
paper. Some students are pretty upset by 
the abrasive nature of the cross-
examination, but it's good training for 
things like Fulbright or Rhodes interviews, 
or law school." 

If that sounds tough, you should take a 
look at one Russian offering: a double-
credit "Intensive" Russian course 
designed for the freshman year. It meets 
two hours a day—one hour grammar and 
one conversation, each with a different 
teacher—every day for two semesters. 

Junior  Robert Willis took this 10-hours-
per-week course. A Russian major, he also 
is taking Chinese at the University of 
Pennsylvania—another intensive, nine-
hour-per-week course. Why Chinese? 
"You know, Russian and Chinese; I'm 
thinking of going into the foreign ser-
vice," Willis explains. 

"It was easy to take the course at the U. 
of P. You just go to the Haverford 
recorder's office; they give you instruc-
tions about who to see at Penn. It took me 
two or three hours one day to register, 
and the only costs are for books and train 
fare—no extra tuition or fees." 
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Lewis Rose, a senior, is co-president of 
the Haverford-Bryn Mawr Russian Club. 
As he sees it: "The Bryn Mawr Russian 
department likes having Haverford men 
there; it provides a good balance. I'm 
going to med school, and if the [political] 
detente materializes in more American-
Russian joint medical research, I hope to 
put my Russian to good use." 

Italian is available at Bryn Mawr to 
Haverford students. It's tremendously 
popular. 

"The phenomenon started last year," 
lecturer Nicholas Patruno tells me. "Now 
we have 50 students in our elementary 
courses. In my own elementary course, 
there are 33 students—about 10 of them 
from Haverford. We may need another 
teacher. There's a resurgence of interest 
in language study, and especially Italian 
seems to be doing better than other 
Romance languages. The number of in-
stitutions offering Italian in the United 
States and Canada has doubled in the last 
six or seven years." 

While Bryn Mawr has no overseas 
Italian program, it participates in Smith's 
program, and students interested in in-
dependent study for credit can decide on 
their own curricula at universities for 
foreign students, such as the ones in 
Florence or Perugia. 

Now, some miscellaneous thoughts I 
uncovered about language learning at 
Haverford. 

Haverford's smallness is deceptive; 
students actually have a large number of 
languages open to them. All told, Haver-
ford offers five languages itself—Spanish, 
German, French, Latin and Greek. It offers 
Russian and Italian at Bryn Mawr. Hebrew 
also is available there. In addition,though, 
Haverford students can study Oriental, 
Scandinavian and Slavic languages at the 
University of Pennsylvania. 

Haverford's language faculty seems 
tiny, as do its offerings: 10 full-time 
teachers; 3 part-time teachers; 40 courses 
listed in the catalog; 550 enrollments in 
one recent year. 

Because of Haverford's smallness 
though, a student is apt to find the 
department chairman or a full professor 
teaching his introductory course. 
Smallness also sometimes results in a 
refreshing informality. When he started 
Greek, David Walton was nonplussed to 
find he didn't even have to take a place-
ment test. "It is a small enough depart-
ment," he says. "They just talk to you." 

Language study goes on at Haverford in 
many ways—the language houses, the 
language tables (where American cuisine 
is consumed over foreign conversation), 
and especially the plays. The Russian club puts on an annual 

play, and in the classics, David Walton 
notes with pleasure that he had a role 
when the College Theater produced 
Aristophanes' "Lysistrata" in English dur-
ing his sophomore year. Morales' "La 
Odisea" was a major element of last year's 
Spanish week, Garcia-Barrio tells me. 

Haverford's library is strong in French 
and German sources, and it's progressing 
in Spanish. The classics are in especially 
good shape, perhaps because the 
humanities bibliographer, Else 
Goldberger, is a classicist herself. The 
Russian library is stronger at Bryn Mawr, 
mainly because of the needs of Bryn 
Mawr's graduate school. Haverford has a 
language laboratory, but it isn't in good 
shape. Strangely, while some professors 
lamented this fact, no students did. 

Finally, Haverford has no reputation as a 
great language center. But in a way, this 
lack of reputation could be good, because 
the students often are in for a stimulating 
surprise. Jim Wright puts it this way: "It's 
funny, when you think of Haverford you 
don't think of it as a strong language 
school, but I've had a great experience 
here—maybe one of the greatest of my 
life." 
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a birthday celebration 

HENRY J. CADBURY 
Noted biblical scholar and Quaker historian Henry J. Cadbury '03 was 
honored by the college at a celebration of his 90th birthday, Nov. 28. The 
following, adapted from a tape recording, is an edited version of Cadbury's 

speech about his paradoxical relationship with Haverford. 

My story, beginning in 1899 and 
ending in 1919, is a story of two 

rather embarrassing events. . . . 

I came from Penn Charter School, and 
at Penn Charter we were never given final 
examinations. As a matter of fact, Haver-
ford had never given entrance ex-
aminations until our class came along. 
Then they tried to weed us out, and I was 
one of the victims. 

I failed my algebra and I practically 
failed my geometry. I got through well 
enough in the other subjects, but those 
were two important examinations. You 
can imagine what Richard Jones, the 
principal of Penn Charter, thought when 

Haverford College reported that the 
leading student in the senior class had 
practically been excluded by their new 
process of examination. 

The explanation was ... that, not having 
ever taken any examinations in school, I 
hardly knew what to do with them. I 
certainly didn't know that I was expected, 
when I wrote a mathematics examination, 
to hand in my worksheets even if I hadn't 
gotten the [right] answers. . . . 

Well, I survived that tragedy. The prin-
cipal of my school made such a fuss with 
the president of Haverford that he 
allowed me to take the University of 
Pennsylvania entrance examinations  

which occurred the following week. So I 
took those examinations, and I did not 
fail. 

The college in those years, between 
1899 and 1903 when I was an un-
dergraduate, was an interesting place. The 
whole student body was much smaller ...I 
can remember seeing the whole student 
body in some rather small rooms. There 
was required chapel in a small room.... 
There was a required Meeting on Thurs-
day morning. . . . 

The faculty was much smaller. None of 
the faculty here when I was a student is 
living ... although I was quite young at the 
time. 
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Our relations with Bryn Mawr ... were 
somewhat strict and not as intimate, either 
curricularly or extracurricularly, as they 
are now. There were no women students 
in our classes here. 

The president of Bryn Mawr, M. Carey 
Thomas, was a very strong feminist, and 
the result was that the boys were not very 
welcome on the campus up there. It took 
some special occasion to bring them. 

In my senior year we had such a satisfac-
tory case. There was a bad fire in Denby 
Hall. Most of the students at Haverford (I, 
unfortunately, slept all through it myself) 
thought it would be a good idea to go up 
and look at that fire. They did so and made 
contacts with the Bryn Mawr girls. . . . 

DAIRY. There was one other contact. 
Haverford College then had a dairy . . . 
where the barn is, and that dairy served 
milk in the neighborhood. I was reminded 
of that by remembering what M. Carey 
Thomas said at one time. She wrote a 
letter to the president of the college, Isaac 
Sharpless, and said that there had been a 
number of boys on the campus. She 
thought that was a bad thing and that the 
less they saw of the Haverford boys up 
there, the better it suited her. 

Then she added, "I don't want to be too 
unfriendly, for I don't want to do anything 
to disturb the arrangement by which we 
secure our milk from the Haverford 
College dairy." 

Well, you can imagine that Isaac 
Sharpless, after getting that note, thought 
the best thing he could do would be to 
read it out, all of it, to the undergraduate 
students of Haverford, which he did. They 
enjoyed it. . . . 

I came back in 1910 and taught until part 
of the year 1918-19.... While none of my 
undergraduate teachers is alive, one of my 
colleagues was Leon Rittenhouse. . . . At 
the age of 92, he is still living, quite blind, 
but very cheerful. When I told him I had to 
tell some stories about the old days, I said 
that if he had any, I'd like to know. Well, 
he mentioned one; in fact, he mentioned 
two . . . 

At the Haverford Commencement, the 
faculty had not been wearing gowns. Isaac 
Sharpless decided that it would be a good 
idea to have not only the students but the 
faculty wear gowns—it would add dignity 
to the procession. 

One of the teachers at that time was a 
man named Lyman Beecher Hall, for 
whom a hall is named here, and he was a 
very authoritarian and impressive person. 

He said to Isaac Sharpless, "I decline to 
wear a gown; a gown cannot increase my 
dignity any." 

Those who took chemistry with him will 
remember his rather austere manner and 
his firm [way] with students. I think they 
would have agreed ... that he didn't need 
a gown to show his dignity. 

[The other story is the familiar one 
about the freshman who made a bet with 
his fellow students that he would speak in 
Fifth Day Meeting and the efforts of 
President Sharpless to forestall such un-
quakerly procedures.] 

PROTEST. This period, of course . . . 
included the First World War, and that 
produced some problems on the college 
campus.... It was the first war that there 
had been for many years and indeed was 
one of the most vigorous bits of jingoism 
that our country has seen.... That made it 
somewhat difficult for a person from 
Haverford who didn't entirely sympathize 
with the war. 

I can remember in faculty meetings, for 
instance, that when a student was called 
out in the spring of the year to military 
service, faculty voted him a degree 
without his finishing the year. . . . 

So the stage was set for a young person 
like myself, somewhat hotheaded and ill-
advised, to express publicly my disap-
proval of the war and particularly the spirit 
of hatred in which it was being waged. 

I was so ill-advised as to write a letter to 
the public press and to state that I thought 
a war waged in that fashion wasn't suitable 
for a Christian or a patriot to endorse and 

Cadbury in 1944 when he held the Hollis Chair 
of Divinity at Harvard University 

that a peace made in that spirit would not 
possibly be lasting. 

RESIGNATION. Unfortunately, that was 
published by the paper. Immediately the 
Haverford alumni, especially those who 
were not Quakers or pacifists, became 
very much disturbed that Haverford had 
such a disloyal person on the faculty. I 
continued [teaching] for a few days until 
the Board had a chance to ... decide what 
they would do, because my resignation, of 
course, was demanded. 

The upshot of it was that I was told by 
the Board that my usefulness at the 
college had ended and that I would be 
given a year's leave of absence without 
any requirements to teach. I accepted 
that, and presently I had an invitation to 
go up to Harvard and teach there. 

I accepted it without waiting to see what 
the Board would finally do about this 
resignation, which they held in escrow, or 
wherever you put such things when you 
don't know what to do with them. 

So, as I said to begin with, this story 
began with an embarrassing event in 1899 
when I failed my entrance examination 
and ... ended with a rather embarrassing 
event, from my point of view, although 
both I and the college have forgiven each 
other. . . . 

I've said enough, perhaps too much, 
but I do want to say one more thing.... 
I've been deeply impressed by the 
friendliness which an old man can get 
from the very generous affection of peo-
ple with whom he deals, as I have dealt 
with the community here. 

I can hardly put into words the feeling I 
have of gratitude for the love and affec-
tion which I feel as I move about this 
community—and nowhere more than in 
this building, this library, so different from 
the earlier hall which I remember as the 
library. The staff [members] are particular-
ly friendly to the old man who walks and 
looks around and thinks of these days 
going back to the first two decades of this 
present century. 

A 1903 graduate of Haverford, Cadbury 
also received a master's degree from that 
college and later a Ph.D. from Harvard. He 
taught at Haverford from 1910 to 1918. In 
1926 he joined the Bryn Mawr faculty. 
Afterward Cadbury held the Hollis Chair 
of Divinity at Harvard for 20 years, 1934-
1954. In 1947 he was the recipient of the 
Nobel Peace Prize for the American 
Friends Service Committee. 
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Loewy Honored 
For Blood Research 

❑ Prof. Ariel Loewy (photo), chairman of 
Haverford's biology department, was 
named one of three scientists to receive 
the 1973 James F. Mitchell Foundation 
Award for Heart and Vascular Research in 
November. The three recipients were 
selected by a committee of scientists from 
the U.S., Canada and Europe. Loewy was 
cited for his research on a substance 
called Factor XIII, which is found in blood 
and which plays an important role in 
enabling blood to clot. 

Loewy, who began studying Factor XIII 
while a postdoctoral fellow at Harvard 
Medical School in 1950, conducted the 
bulk of his research at Haverford from 
1953 to 1969. His Haverford co-workers on 
the project, supported largely by the 
National Institutes of Health, included Dr. 
Slavica Matacic and some 45 students 
during the 15-year period. Loewy, noting 
that he was especially proud of the award, 
explained, "It recognizes the high quality 
of original research possible by teachers 
and undergraduates at a place like Haver-
ford." 

Loewy's research is credited with three 
specific achievements. One is the 
development of techniques to purify Fac-
tor XIII, making it possible to study the 
substance and to use it to treat certain 
types of blood disorders. 

The Mitchell Foundation, founded in 
1955 in Washington, D.C., made its first 
award in 1966. The first recipient was heart 
surgeon Dr. Michael E. DeBakey of 
Houston. 

Loewy 

Grants to Support 
Sciences, Classics 
❑ Physicist Jerry Gollub has been 
awarded a $32,000 grant from the National 

Oceanic and Atmospheric Administration 
to support his research on the nucleation 
and growth of cloud droplets. Gollub 
will use light-scattering techniques to 
study the effect of different particles in 
the atmosphere on the growth of rain-
drops. "The important question," Gollub 
told one interviewer, "is whether human 
activity—by altering the kind of nuclei 
available—will appreciably affect rainfall 
or other aspects of climate." 

❑ Classics prof. Diskin Clay and his wife, 
Jenny, who is foreign-study adviser at 
Haverford, are collaborating with Robert 
Horwitz of Kenyon College to prepare an 
interlinear Latin-English edition of 
Locke's "Aesop's Fables," funded by the 
National Endowment for the Humanities. 
The three will translate Locke's version of 
Aesop into Latin, comparing his ren-
ditions with earlier 17th- and 18th-century 
tellings of the stories. The new edition will 
also include Locke's reflections on educa-
tion. 

❑ The National Institutes of Health has 
awarded Haverford a Biomedical Sciences 
Support grant of $14,329—its second such 
grant in two years. In 1972-73, Haverford 
received an initial grant of $34,133. Funds 
from the current grant will serve as seed 
money to support new research projects 
of three faculty members: physics prof. 
William Davidon, psychology prof. 
Douglas Davis and research associate in 
biology Elizabeth Green. The remainder 
of the grant will be used to support a 
research associate in physics, to help 
purchase a $26,500 nuclear magnetic 
resonance spectrometer, and to support 
operations of the computer center. 

Haverfordians Enter 

Political Arena 

❑ A faculty member and an un-
dergraduate both ran for office in local 
school board elections last fall. One won, 
the other lost. 

Chemistry prof. Robert Gavin was 
elected in November, 1973, to a six-year 
term on the Haverford Township school 
board, running as an independent can-
didate. He had been appointed to the 
board the previous year to complete the 
term of a member who had resigned. 

Meanwhile, in the same elections, 
junior James Weisberg of Merion Station, 
Pa., was defeated in his bid for the Lower 
Merion Township school board. 

❑ Also in Lower Merion, political science 
prof. Harvey Glickman was elected chair-
man of the Democratic Committee of 
Lower Merion and Narberth. 

Critics Praise Books 
By Loewy, Swan 

❑ Book reviewers in The New York Time 
and Publishers' Weekly have praised two 
books, one co-authored by biology prof. 
Ariel Loewy and the other written by the 
late emeritus prof. of music Alfred Swan. 

In the New York Times, Aug. 26, 1973, 
reviewer Caryl Haskins described Loewy's 
recently published "Biology" as an "in-
troduction to the life sciences of the 
highest excellence." Wrote Haskins: "The 
authors have achieved their object . . . 
with immense distinction. In this single 
book of some 800 pages, they have indeed 
managed to weld into a comprehensive 
structure what amounts to the whole 
congeries of the life sciences, and to do it 
without undue redundancy and in a 
manner calculated to absorb and 
stimulate student and layman alike." 

Loewy wrote the book with three other 
biologists: James D. Ebert of the Carnegie 
Institution of Washington, Richard S. 
Miller of Yale University and Howard A. 
Schneiderman of the University of 
California at Irvine. The publisher is Holt, 
Rinehart & Winston. 

"Russian Music," written by Alfred 
Swan prior to his death in 1970 and 
published last summer by W. W. Norton, 
traces Russian musical heritage in chant 
and folksong. A reviewer in Publishers' 
Weekly, Aug. 13, 1973, called it "a valuable 
and quite interesting book ... because of 
its fresh researches into Russian music." 
"At the same time, " the review con-
tinued, "it should appeal to many music 
lovers and Russophiles because of the 
author's way of opening new doors to the 
role of music in the lives of Russian 
villagers." 

Faculty Papers 
Published 

❑ Physics prof. William Davidon 
presented some theoretical aspects of 
electromagnetism in an article titled 
"Time-Dependent Multipole Analysis" in 
the November 1973 issue of Journal of 
Physics. 

❑ Psychology prof. Douglas Heath, in an 
article titled "What is a Powerfully Liberal-
ly Educating College?" in the September 
1973 issue of College and University Jour- 
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nal, wrote that the principal goal of the 
liberal arts college is not to train specialists 
but "to further the maturing and 
educability of its students." 

❑ Economics prof. Holland Hunter wrote 
"The Overambitious First Soviet Five-Year 
Plan," published in the June 1973 issue of 
Slavic Review. The article, which 
developed from a lecture he gave at 
Haverford in 1972, analyzed the effec-
tiveness of the USSR's first five-year plan. 

Scientific American 

Cites Astronomy Study 

❑ An experiment conducted at Haver-
ford by astronomy prof. Bruce Partridge 
was the subject of an article in the Oc-
tober 1973 issue of Scientific American 
magazine. The article summarized an 
article in the British journal Nature, in 
which Partridge described an experimen-
tal approach to solving the question of 
whether the universe will expand forever 
or eventually recontract. (For a more 
complete discussion of this question, see 
Partridge's article in Horizons, Feb. 1973.) 
Using a theory of radiation absorption, 
Partridge observed that there was no 
difference between the amount of energy 
required to broadcast waves into open 
space and the amount needed to transmit 
them into an absorber located near the 
transmitter. According to one theory, if 
the universe were ever-expanding, less 
energy would be required to radiate a 
beam into open space. Partridge's conclu-
sion: "It looks as though the universe will 
eventually recollapse." He stresses, 
however, that his experiment was 
premised on a highly-disputed theory. 

Faculty Active 
"Off Campus" 

❑ Librarian and history prof. Edwin 
Bronner has been named chairman of the 
Friends World Committee for Consulta-
tion, headquartered in London. He took 
office Jan. 1,1974. Last May he lectured at 
the Friends Historical Society in London 
on "The Evolution of a Yearly Meeting: 
Philadelphia Yearly Meeting—Before the 
Crisis of 1755"; on Nov. 26, he addressed 
the annual meeting of the Friends 
Historical Association in Philadelphia on 
"The Other Branch: London Yearly 
Meeting and the Hicksites, 1827-1912." 

❑ Associate librarian David Fraser was a 
member of a reaccreditation evaluation 
team of the Middle States Association of 
Colleges and Secondary Schools in 
November to visit the Kings College, 
Briarcliff Manor, N.Y. 

❑ Last July political science prof. Harvey  

Glickman lectured on African politics at 
the Institute on African Studies at Hamline 
University in Minnesota. His subjects: 
"Nationalism and Post-Colonial Politics," 
"Political Development and Decay in 
Africa," and "Africa in the World Arena." 

❑ Astronomer Louis Green was visiting 
lecturer in November at Oberlin College, 
where he addressed astronomy students 
and members of the college physics club 
on three topics: "Ten Years Which Have 
Changed Our Picture of the Universe," 
"The Evolution of Close Binary Stars," and 
"Some Remarkable Stars—How Peculiar 
Can You Be?" 

❑ Religion prof. Baruch Kanael delivered 
a paper titled "The Political and Religious 
Trends in Palestine Under the Roman 
Governors" at the fifth International Con-
gress of Jewish Studies in Jerusalem last 
August. 

❑ Philosopher Aryeh Kosman read a 
paper titled "Platonic Love" at the Fuller-
ton Club in Bryn Mawr in October. In 
December he spoke on Aristotle's theory 
of perception and consciousness at 
Princeton University and on ancient 
theories of self-mastery at the American 
Philosophical Association meeting in 
Atlanta. 

❑ Anthropologist Wyatt MacGaffey 
presented a paper titled "Cultural Roots 
of Kongo Prophetism" during the third 
International Congress of Africanists in 
December at Addis Ababa, Ethiopia. 

❑ Political scientist Robert Mortimer 
presented a paper on Senegal's West 
African Policy during a panel on "Inter-
West African Relations and Foreign Policy 
Making" at the annual meeting of the 
African Studies Association in Syracuse, 
N.Y., in November. 

❑ Astronomy prof. Bruce Partridge 
lectured on cosmology at Harvey Mudd 
College, Claremont, Cal., and at the Uni-
versity of Texas, Austin, in October, as part 
of a series titled "Cosmology and High-
Energy Astrophysics," sponsored by the 
American Association for the Advance-
ment of Science and the National Science 
Foundation. The purpose of the project is 
to familiarize college teachers with recent 
developments and teaching methods. 

❑ Music prof. William Reese participated 
in a series of lectures and workshops on 
the management and production of opera 
and other performing arts at the 12th 
National Conference of the Central 
Opera Service in October in New York. 

❑ Political scientist Sara Shumer attended 
the convention of the American Political 
Science Association in New Orleans in 
September, where she presented a paper 
on Machiavelli's concepts of corruption, 
liberty and conflict. 

History 

For this issue, the editors asked 
members of the history department to 
recommend some recent books in the 
field that might be of interest to 
laymen. In future issues, members of 
other departments will be asked to 
suggest prime current reading for 
alumni. The department's selections: 

Richard Bauman, For the Reputation of 
Truth: Politics, Religion, and 
Conflict among the Pennsylvania 
Quakers, 1750-1800, (Johns Hopkins 
Press, 1971), 258 pages.—A 
provocative new study, by a non-
Quaker, of the way Friends 
responded to the world around 
them in the period of the American 
Revolution. 

Felix Gilbert, ed., Historical Studies 
Today, (Norton, 1972).—A collection 
of pieces which examine the 
frontiers of the discipline for the 
serious student. 

Stanley Karnow, Mao and China: From 
Revolution to Revolution, (The 
Viking Press, 1972; also available in 
paperback), 592 pages.—A 
discussion of the events leading to 
China's Cultural Revolution and the 
implications of the Sino-U.S. detente 
for American foreign policy by a 
former diplomatic correspondent 
for the Washington Post. 

Robert Conquest, The Great Terror 
(1968), and Roy Medvedev, Let 
History Judge (1972).—Re-
examination of the Stalinist regime 
from the varying perspectives of an 
objective historical observer and a 
Soviet historian who is a leader of the 
dissident movement in the U.S.S.R. 
today. 
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First Woman Named 
To Receive Award 

❑ Fay Calkins AIa'ilima, who received a 
master's degree in Relief and Reconstruc-
tion at Haverford in 1945, was one of four 
alumni named to receive the 1973 Haver-
ford Award at the meeting of the Cor-
poration of Haverford College last Oct-
ober. She is the first woman to receive the 
Haverford Award since the awards were 
established in 1970. The other 1973 
winners were: Keith Brinton '64, J. Evan 
Philips '19, and George H. Hallett Jr. '15. 
The Haverford Award is presented an-
nually to no more than four alumni "who 
best reflect the uses to which ... graduates 
put their knowledge, humanity, initiative 
and individuality." 

Educator, Businessman 

Named to Board 

❑ Two alumni, Earl G. Harrison '54 
(photo) and Drew Lewis Jr. '53 
(photo), have joined Haverford's board of 
managers. Harrison, headmaster of West-
town School, was elected to a three- year 
term at the annual meeting of the Cor-
poration of Haverford College last 
October. Lewis, president of Snelling and 
Snelling, Inc. since 1970, was named to the 
board in January to fill the unexpired term 
of a member who had resigned. 

Harrison, who holds a B. D. degree from 
Yale University and a master's degree in 
education from Columbia, taught at An-
tioch College, Brooklyn Friends School 
and the William Penn Charter School 
before being named headmaster at West-
town in 1968. Active in programs of the 
American Friends Service Committee, he 
also directed an Operations Crossroads 
Africa project in Kenya and was a delegate 
to the International Conference on Youth 
in Geneva in 1962. 

Lewis '53 	 Harrison '54 

Lewis, a potential Pennsylvania guber-
natorial candidate, has been an active 
member of the Republican party since 
1966. A delegate to the Republican 
National Convention in 1968 and 1972, he 
also was campaign chairman for U.S. 
Senator Richard Schweiker in 1968 and 
1972-73 chairman of the Republican 
Finance Committee of Pennsylvania. 

Because of his political involvement, 
Lewis recently resigned as a director of the 
Provident National Bank; Provident 
National Corporation; Hen kels & McCoy, 
Inc.; Unicom, Inc.; and the Philadelphia 
Suburban Water Co. 

Re-elected in October for three-year 
terms on the board of managers were: J. 
Howard Marshall '26; Louis R. Matlack 
'57; Stephen L. Klineberg '61; Robert S. 
Chase '52; Arthur R. Kane Jr. '36; and 
Maxwell Dane. Re-elected as a represen-
tative of the alumni association was Ben-
jamin S. Loewenstein '34. Re-elected to 
one-year terms as officers of the Corpora-
tion of Haverford College were: presi-
dent, Jonathan E. Rhoads '28; vice-
president, J. Morris Evans '43; treasurer, 
William Morris Maier '31; and secretary, 
John F. Gummere '22. 

Also re-elected to board leadership 
were: chairman, John C. Whitehead '43; 
vice-chairmen, J. Morris Evans '43 and 
Robert P. Roche '47; and secretary, 
William Nelson West '24. 

Baker Program Reports 

Most Successful Summer 

❑ In the report for the Baker Program at 
Haverford during 1972-73, assistant to the 
president Gregory Kannerstein noted that 
the summer intern program for students 
was the most successful since the program 
began at Haverford in 1968. The Baker 
Program, supported by grants totaling 
some $100,000 over five years from the 
George F. Baker Trust, provides 
scholarships and summer internships for 
students interested in careers in business 
and management. 

During the summer of 1973, seven 
Haverford students worked in internships 
at Haverford and around the country. 

❑ Senior Michael Ferrel worked in the 
Haverford business office, where his ma-
jor assignment was to carry out a study of 
the college's student employment 
program. He spent last semester on a 
term-away project in urban development 
in Harrisburg, Pa. 

❑ Junior Michael Gold spent 10 weeks as 
an assistant to alumnus Loren Ghiglione 
'63, publisher of the Southbridge (Mass.) 
Evening News. He reports he got ex-
perience in every aspect of the 
newspaper, from writing stories to driving 
a delivery truck. 

❑ Junior S. Sidney Herman served as an 
intern with Washington Research Ser-
vices, Inc., a Washington, D.C., research 
and consulting firm, where he worked 
with vice president William G. Kaye '54, an 
alumnus. He did research on soy-
derivative marketing, pollution standards, 
no-fault auto insurance legislation, and 
litigation involving the Atomic Energy 
Commission. He remained in Washington 
last semester, also under the college's 
term-away program, as an assistant in the 
office of Illinois Senator Adlai E. Steven-
son III. 

20 



❑ Sophomore Richard Hirn worked with 
a lawyer in West Islip, N.Y., where he 
received exposure in many aspects of 
business and corporate law. 

❑ Senior Pier Meager worked with alum-
nus Murray Levin in the Philadelphia law 
firm of Pepper, Hamilton and Sheetz, 
where he followed a major anti-trust case 
and attended meetings of the Citizens 
Council on Charter Revision for 
Philadelphia. 

❑ Sophomore Juan Williams worked for 
Philadelphia's Evening Bulletin, specializ-
ing in business and labor reporting. He 
wrote a major article on migrant labor. As 
a result of his summer internship, the 
Bulletin offered him a part-time job 
during the academic year. 

❑ Junior Barry Zubrow interned at the 
First Pennsylvania Bank in Philadelphia in 
the mortgagor relations division of the 
bank's Real Estate Department. 

damental unity of religions." Such a 
program would bring together studies in 
philosophy, 	literature, 	religion, 
anthropology and possibly other fields in 
the sciences and humanities. The renova-
tion of Founders Annex into a modern 
academic facility to house classrooms and 
faculty offices was made possible by Miss 
Miriam Thrall (photo), a close friend of 
Miss Gest. At the dedication ceremony, 
Miss Thrall officially presented the 
renovated building to the college, 
represented by board chairman John 
Whitehead. 

Three Events Mark 

140th Anniversary 

❑ A weekend of activities, Oct. 26-27, 
1973, including an honors convocation, a 
concert and a symposium, marked Haver-
ford's celebration of the 140th anniversary 
of the opening of the college on Oct. 28, 
1833. Enrollment then was 21 students; 
today's enrollment is approximately 725. 

On Saturday, Oct. 27, activities were 
highlighted by a symposium featuring 
Hechinger, Haverford president John 
Coleman and University of Cincinnati 
president Warren Bennis, who explored 
the question "Is the Liberal Arts College 
Worth Saving? If so, Why?" (See pages 2-3 
for Bennis's and Hechinger's impressions 
of Haverford.) The anniversary obser-
vances, combined with Homecoming Day 
and the annual meetings of the Corpora-
tion and Alumni Council, brought several 
hundred alumni to campus to meet with 
students, faculty and administrators and 
to discuss issues facing the college—
namely expansion and coeducation. 

The honors convocation, on Friday, 
Oct. 27, featured an address by Fred M. 
Hechinger, a member of the Editorial 
Board of The New York Times. (His text is 
printed on pages 6-9 of this issue of 
Horizons.) That evening, the Bryn Mawr-
Haverford College Orchestra, directed by 
William Reese, and organ soloist Temple 
Painter performed works by Haydn, 
Stravinsky, Purcell, and Seth Bingham. 

College Dedicates 

120-Year-Old Annex 

❑ The Margaret Gest Center for the 
Cross-Cultural Study of Religion—
formerly known as Founders Annex (see 
Horizons, Dec., 1972)—was dedicated 
Nov. 10. More than 100 persons, many of 
them friends of the late Miss Gest, 
attended the day's events which included 
a dedication ceremony, dinner and a 
panel discussion of Miss Gest's paintings. 

Miss Gest, an accomplished painter, 
was the daughter of the late Philadelphia 
Circuit Court Judge John Marshall Gest 
and his wife, Emily Judson Baugh Gest. In 
1965, the year of her death, Miss Gest 
made a multi-million dollar bequest to 
Haverford to endow a program "to 
promote better understanding among 
peoples" through study of the "fun- 

Miss Thrall 
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The Haverford Award: 
Charles W. Powers 

On April 20, 1966, a young Union 
Theological Seminary student led a 

protest against the First National City Bank 
in New York City. He claimed that the 
bank, in its dealings with South Africa, 
supported a "morally abhorrent policy" 
of racial repression. 

On Jan. 1, 1974, the Cummins Engine 
Co. in Columbus, Ohio, one of the 
nation's largest manufacturers of diesel 
engines, placed a professor of social 
ethics, on leave from Yale University, in its 
management structure—a dramatic event 
in the history of American corporations. 
As a Corporate Action Fellow for nine 
months, he will advise the company of the 
moral implications of its decision-making 
policies, including those affecting 
overseas operations. 

In 1959 the central figure in both events 
entered Haverford College, still confused 
about whether or not to become a 
minister and determined to set more than 
track records. 

Charles W. Powers, class of 1963, 
remembers his undergraduate days well. 
His varsity letters in track and basketball, 
his sportswriting for the Haverford News, 
even the Walton Cup do not occupy first 
place among his recollections. His fondest 
memories of Haverford remain its 
philosophy department and the Kant 
papers he wrote his senior year for Paul 
Desjardins and Douglas Steere. 

"I knew I had really gotten inside one of 
the toughest philosophers of Western 
civilization," he recalls. 

A former professor adds: "It was an 
important breakthrough in his intellec-
tual development." 

Powers' analysis of "the breakthrough" 
is more personal. He had proved his 
academic prowess to himself and to the 
Admissions Office, where someone had 
assured him, as a prospective applicant, 
that he'd do well at Haverford College—
on the track team. 

After graduation Powers walked off 
campus with honors in philosophy and a 
prestigious Rockefeller Theological 
Fellowship. 

Although he entered Union 
Theological Seminary that fall still uncer-
tain about the ministry, he knew that 
international relations intrigued him and 
that he wanted "to pursue ethics in an 
active way." 

Powers in 1963 . . . 

. . and in 1972 

In 1965 he took a year at Oxford to study 
theology. Afterwards, he received ad-
vanced training in international relations 
in Columbia University's International 
Fellows Program. 

But the 1966 protest at First National was 
"the turning point." 

The bank incident precipitated his in-
tensive examination of the moral am-
biguities that often surrounded in-
stitutional investment policies. He later 
helped various organizations—
universities, corporations, and notably 
churches—rethink and even restructure 
their investment policies along ethical 
guidelines. 

He was principal author of a com-
prehensive report on social investing 
adopted by the United Church of Christ in 
1970—the first such report declared "of-
ficial policy" by a major American institu-
tion. 

He subsequently consolidated his 
research on church funds into the book 
"Social Responsibility and Investments," 
suggesting application of certain social 
criteria to the investment decision-
making process. 

By 1972 Powers, then assistant professor 
of social ethics at Yale, had co-authored 
the book "The Ethical Investor," which 
offered non-profit institutions a guide to 
"socially-responsible" 	investment 
policies. 

Today Powers defines his task as one of 
"sensitizing" institutions and "creating 
contexts constructive enough for the 
emergence of other individuals." 

"I must be the first corporate ethicist in 
residence," he comments on his job with 
Cummins. 

At the age of 32, Charles W. Powers has 
already laid definitive groundwork for 
applying ethical principles to the activities 
that govern men's lives. It was this con-
tribution that won him a Haverford Award 
in 1972. 

These are two in the series of 
biographical sketches highlighting 
winners of the Haverford Award. Up to 
four of these awards are presented 
each year to the Haverford College 
alumni who best reflect the college's 
concern with the uses to which its 
students put their knowledge, 
humanity, initiative and individuality. 
The second of the 1973 winners will be 
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The Haverford Award: 
George H. Hallett Jr. 

George Hallett's greatest personal 
achievement turned into his biggest 

disappointment, according to his 
reminiscences of the history of propor-
tional representation in the New York City 
Council. 

In the 1935 elections for New York's old 
Board of Aldermen, it took almost eight 
times as many votes to elect one 
Republican alderman as it did to elect one 
Democrat. 

To correct the injustice, Hallett, then 
executive secretary of the Citizens Union, 
drafted a proportional representation 
amendment to the city charter. The 
amendment, if adopted, would install a 
voting method designed to reflect more 
accurately the strength of minorities. To 
the surprise of everyone, the PR amend-
ment was adopted by voters in 1936. 

Hallett felt he'd won a resounding 
victory for good government. For some 
years it even looked that way. 

But public opinion repudiated P-R in 
1947 when two Communists were elected 
to the N.Y. City Council, and the amend-
ment was repealed. 

Despite this blow for Hallett, P-R had 
plunged him into a life-long campaign for 
better government. Later he gained a city-
wide reputation as a successful lobbyist 
for important measures of home rule, 
improved housing standards, traffic safe-
ty, and community involvement in 
municipal government. 

It was this determination on the part of 
George Hervey Hallett Jr., a 1915 Haver-
ford graduate—to make government truly 
democratic—that won him a Haverford 
Award in 1973. 

If it hadn't been for another Haverford 
alumnus, Clarence G. Hoag of the class of 
1893, Hallett—with three degrees in 
mathematics—might never have cham-
pioned civic reform. 

"I intended to be a math teacher like my 
father," he notes, "but Hoag asked me to 
work out some mathematical problems 
connected with proportional representa-
tion and then offered me a job as his 
assistant in the American P-R League, 
which he headed." 

featured in the next issue of Horizons; 
the four 1973 winners are announced 
in the "Campus Briefs" section of this 
issue. Additional information and 
nomination forms are available by 
writing to: Haverford Award Panel, 
Haverford College, Haverford, Pa. 
19041. Deadline for nominations for 
the 1974 Haverford Award is August 31, 
1974. 

Hallett in 1915 ... 

... and in 1973 

The ingenious P-R method, with its 
preferential ballot and complex rules for 
counting votes, seemed a fascinating way 
to apply his expertise directly to human 
problems. 

From 1919 to 1926, he and Hoag 
promoted P-R throughout the country 
and worked on the new standard text, 
"Proportional Representation." In 1932 
the P-R League merged with the National 
Municipal League, and Hallett went to 
New York as associate secretary of the 
N.M.L. 

In the meantime the Citizens Union 
wanted to introduce P-R in New York 
City. When they offered Hallett the posi-
tion of executive secretary in 1933, he 
accepted eagerly. 

The rise and subsequent fall of P-R 
there did not prevent Hallett from cam-
paigning for it later or from supervising 
P-R counts in Worchester, Yonkers, and 
other American cities that used the 
method. 

But P-R became only one of Hallett's 
many interests, including a time-
consuming hobby of drafting laws and city 
charters. 

Among others, Hallett drafted the 
general revision of the City Home Rule 
Law for New York State in 1939; the 
county home rule constitutional amend-
ment of 1958; and the N.Y. statewide 
primary law of 1967. In 1963 he received 
the LaGuardia Memorial Association 
Award for his deep devotion to the public 
interest. 

Hallett claims the banner of P-R in 
N.Y.C. is rising again. He proudly points to 
its adoption in the School Decentraliza-
tion Law enacted in 1969. In 1970 he 
supervised the elections of 31 community 
school boards throughout N.Y.C. He also 
presided over the election of four 
Democratic National Committeemen 
from N.Y. State by P-R in 1972, "an historic 
event," he maintains. 

While Hallett says he has learned to 
expect the inevitable disappointments of 
a reformer, he rationalizes his defeats as 
"unfinished business." 

Today George Hallett works on this 
"unfinished business" as a full-time staff 
member of the State Charter Revision 
Commission for New York City, which has 
been authorized to present a new charter 
or charter amendments to the people in 
1975. He has at least one amendment very 
much in mind. 
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Haverford 
Liberal 
Arts 
Workshop 
SIXTH YEAR 

❑ How does photography really 
communicate? 

❑ Do you know the secrets of 
creative writing? 

❑ How does the large corporation 
fit in with your concept of an 
ideal society? 

The 1974 Liberal Arts Workshop 
sponsored by the Haverford Alum-
ni Association will answer these 
and other questions in three ex-
citing courses offered on campus 
this summer. 

Open to alumni, parents of un-
dergraduates, and friends, this un-
usual educational program 
provides a rare opportunity for 
intellectual revitalization on one of 
the nation's most beautiful cam-
puses. 

First, Haverford president John 
R. Coleman, a leading economist, 
will take a critical look at the 
American corporation in a seminar 
entitled, "Images of Cor-
porations," open to all par-
ticipants. 

In addition, each student will 
choose an elective from among 
two stimulating laboratory 
courses: "The Brushstrokes of 
Prose," a writing appreciation 
course given by Robert B. Burlin, 
chairman of the English depart-
ment at Bryn Mawr College; and 
"Self-expression Through Photog-
raphy," a course stressing creative 
techniques taught by Theodore B. 
Hetzel, emeritus professor of 
engineering at Haverford. 

The weekly schedule also offers 
two evening lectures, a concert, 
and ample free time for recreation 
and social activities. 

Charge: $85, day students; $150, 
resident students. For further in-
formation and registration forms, 
write: Alumni Office, Haverford 
College, Haverford, Pa. 19041; or 
phone (215) MI 9-9600. 

JUNE 23 to 28, 1974 • RESERVE NOW! 

Haver ford College Publication 

HAVERFORD. PA. 19041 


	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17
	Page 18
	Page 19
	Page 20
	Page 21
	Page 22
	Page 23
	Page 24
	Page 25
	Page 26
	Page 27
	Page 28

