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PERSPECTIVE 

E arty this year, turmoil erupted on the 
L Haverford campus. By national 
standards, it was hardly of significance. 
By Haverford standards, though, it was 
more dramatic, more visible, than any-
thing the campus had felt in the last few 
years. 

At issue was the college's relationship 
with its minority students—specifically 
blacks, Puerto Ricans and women. 

The reaction of the campus com-
munity—administration, faculty, students 
and staff—was a combination of floun-
dering, confusion and splintering, mixed 
with sincerity, concern and heartbreaking 
effort. To those not at the core of events, 
things seemed simple. But to those near 
the core, the challenges were new and 
complex. 

For all sides, the results were inconclu-
sive, at best. 

Compared with the experiences of 
other institutions, though, Haverford 
appears to have come through well. 

Some called it Haverford's finest hour; 
others marked it down as Act One of a 
partially written tragedy. 

On the next few pages, from the 
vantage point of summer, 1972, the 
events of the tumultuous spring are 
pictured from several viewpoints. Prob-
ably no one of the individual views 
clearly outlines what happened, but in 
total, they may bring an early and still 
indistinct perspective into focus. 

The account opens with an introduc-
tion from the personal viewpoint of the 
acting dean of students. Then there's an 
attempt to pin down a chronology of the 
key events, mixing them with after-the-
fact observations by members of the 
campus community. Finally, some of the 
principals in the spring's action meet at a 
roundtable to discuss the issue one more 
time.—W.F.B. 
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For 135 Years: 

SILENCE: the price of diversify 
by Gregory Kannerstein '63* 

F or 135 years the price of diversity at 
 Haverford was silence; the cost of 

that silence cannot be reckoned even by 
those who bore it—and that includes just 
about everyone who has been connected 
with the institution. 

It is a cost which can be entered on 
the historical ledger only in invisible ink, 
a cost of words unuttered, thoughts 
unthought, and, worst of all, a cost of 
people not here, never to have been here. 

But Haverford has been a pretty good 
place for most of us who have been here, 
and it's certainly a place where an individ-
ual has been encouraged to be himself, 
though rarely herself. It's a place where a 
seemingly staggering variety of interests, 
talents, and experiences have been con-
tained in a small number of people, where 
unorthodox opinions have been tolerated 
and sometimes encouraged, and where 
the distinctions of race, religion, and 
socio-economic condition, so important 
"outside," have been blurred and often 
forgotten. 

Why, then, was the college recently 
under attack from its own students, 
faculty, and administration for lacking 
diversity, for being inhospitable to what 
diversity exists, and for being unable, 
despite expressed intentions, to insure 
future (and wider) diversity? More to the 
point, why did this issue arouse such 
strong feelings in February and March, 
1972, that Haverford went through six 
weeks of tension, came close to crisis, and 
was compelled to examine not only its 
procedures, but its goals and very reasons 
for existence? 

And why did fewer than 60 black and 
Puerto Rican students emerge as the only 
cohesive group on campus, the only 
group that could define issues, initiate 
action, and keep from being paralyzed by 
individual differences? 

The answers are hard to discern, but 
their shape is visible in the mirror the 
Black Students' League and the Puerto 
Rican Students at Haverford—and some 
women and some poor white students—
held up to the college at the end of last 
winter. 

MULBERRY STREET. If we look 
hard enough, we can see that shape 
emerging as long ago as "Sixth Day the 
18th inst. [June] 1830 at three o'clock in 
the afternoon" at the Mulberry Street 
Meeting House in Philadelphia, where 
those interested in the establishment of 
an institution for teaching Friends' chil-
dren "the higher branches of learning" 
gathered. 

Rufus Jones tells us that the college 
which evolved from that meeting was to 
provide a "guarded education" and that it 
took "almost a century to establish the 
principle that 'guarded education' is not 
in any true sense education." While it's 
easy to appreciate the motives that 
guided those pioneers in Quaker higher 
education, it's not as easy to understand 
the restrictions the college functioned 
under even after the idea of a sheltered 
education solely for the sons of Friends 
was no longer paramount. 

The process of diversification began at 
least as early as 1848 when non-Friends 
were admitted as students after the  

college had been closed for three years. 
Indeed, such diversification was a matter 
of survival then—as it might prove to be 
today—since, in Rufus Jones' words, "it 
was the stern, cold fact that financial 
failure threatened to defeat the sectarian 
experiment. If the experiment was to go 
on at all, it had to be on broader lines." 

The lines did broaden gradually, and 
non-Friends were in the majority before 
too much longer. However from the turn 
of the century to World War II, Jews, 
Roman Catholics and Asian students were 
few but not unknown. 

At least one Puerto Rican, Jose Pad in 
'07 graduated from Haverford and went 
on to a distinguished career in Puerto 
Rico. Black students occasionally turned 
up, but they always seemed "just like 
everybody else." Even a few women 
students were around from time to time, 
starting in 1917 when women were ad-
mitted to the T. Wistar Brown Graduate 
School. 

And even if there weren't any women 
or blacks in the student body or on the 
faculty, women did work in the offices, 
and blacks did work on the grounds, and 
men like Lou Coursey and Cap Harris did 
become campus legends and idols and had 
roads named after them, and then there 
was always Ira Reid. 

After World War II, the doors opened 
wider. The persevering director of admis-
sions, Archibald Macintosh, initiated 
efforts to attract students from a wider 
geographical area. Under Macintosh's 
leadership, graduates of public schools 
increased and finally outnumbered 
private school products. 

*Kannerstein is acting dean of students and assistant to the president. 
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As schools like Germantown Friends 
and Westtown became more diversified, 
fewer of their graduates followed the 
traditional footsteps to Haverford. And 
the ones who did weren't always like the 
ones who had gone before. The percent-
age of Jews and Catholics in the student 
body climbed regularly. The make-up of 
the faculty began to change. 

IMPACT. So there was some ethnic 
and socio-economic diversity at 
Haverford, and there were minority 
groups—even Quakers came to be such a 
group. But one searches the recorded 
history of the college and the memories 
of alumni in vain for any impact minor-
ities might have had. 

To be sure, it's tantalizing to specu-
late: what, for instance, lay behind that 
impassive dark countenance in the cricket 
team pictures of Osmond C. Pitter '26, of 
Newport, Jamaica, British West Indies, 
star bowler, probably the first black 
student in the college's history, who just 
may have surprised everyone by not being 
a white Jamaican when he showed up in 
September, 1922. 

What did it mean for Paul Moses to 
come across the fence that did then and 
does now separate the campus from the 
South Ardmore black community to 
attend the college he'd grown up next to? 
What went on in the meetings of the 
Chinese Students' Association, which 
presented a banner to the college on its 
centenary in 1933? 

What lay behind the question of the 
Jewish alumnus who returned to the 
campus recently for the first time in years 
and asked about the "religious situation" 
and let you know that there might have 
been some anti-Semitism in his time, but 
wouldn't say much more? 

How unhappy were those women who 
visited here, worked here, and sometimes 
taught and studied here with their 
assigned roles in a male community—and 
what did the "faculty wives" think? 

If people did feel discriminated 
against, or oppressed in some way, or 
even vaguely conscious that there was 
something wrong with the adjustment 
they had to make to Haverford, they kept 
it to themselves, or perhaps shared it with  

a few close friends, or, probably most 
often, concluded that thinking along 
those lines wasn't going to get them 
anywhere. 

If this community didn't show much 
interest in or knowledge of the back-
grounds and traditions they had come 
from, well, they had chosen to come 
here, and there wasn't any reason to 
emphasize that they were different from 
their friends, and classmates, and pro-
fessors. 

The "Haverford Way" didn't help. In 
this area, the college was the victim of its 
own virtues. The Honor System, so much 
at the heart of the Haverford experience, 
placed tremendous weight on individual 
responsibility and individual decisions, 
and left little room for recognition of 
group needs or group action. 

The challenges of the freshman year, 
aimed at "breaking down" the preconcep- 

tions and prejudices with which a student 
entered college, also sometimes destroyed 
parts of an identity whose disappearance 
left a minority student neither a true 
Haverfordian nor a member of the group 
from which he had sprung. The small size 
and homogeneity of the student body 
and even the faculty barred the minority 
student from validating his own ethnic 
perspective and experience through con-
tacts with others of similar background. 

So since Haverford was teaching some 
important lessons, minority students 
generally stayed around, learned a great 
deal, but in the process surrendered much 
of their heritage, some with an acute 
sense of loss, some scarcely even realizing 
it. 

For all that, Haverford was no worse 
and probably a good deal better than 
many other American colleges, even if it 
lacked some of the traditional concern 
for the education of blacks that an 



Coursey 

Oberlin showed, or if it felt little interest 
in providing the constant association of 
men and women which a Swarthmore 
boasted. 

And in 1968 when Haverford, prodded 
by its new president, John Coleman, took 
in its first comparatively large contingent 
of black students, and began to recruit 
Puerto Ricans and whites from urban and 
rural areas, one would have thought that 
here, if anywhere, existed possibilities for 
a successful relationship between blacks 
and whites, between young men of 
widely varying backgrounds. 

COMMITMENT. It didn't turn out 
that way. The years from 1968-70 were 
ones of hope and promise, but were not 
without frustration and disillusionment, 
especially on the part of black students. 
By 1971, many minority group members 
had concluded the college really didn't 
have the commitment it seemed to think 
it had. 

What happened in that period? The 
number of entering black students began 
to drop. From 17 in the class of 1972 and 
24 in the class of '73, the black student 
total fell to 14 in '74 and 10 in '75, with 
only about six expected in a much larger 
class of '76. No matter that the competi-
tion for talented blacks across the 
country was becoming fierce, Haverford 
was losing ground. 

Then another change occurred: the 
attrition rate among black students, 
Puerto Rican students, and whites from 
backgrounds atypical at Haverford rose 
dramatically. Many, if not most, of the 
students in academic jeopardy were 
having problems, not because of any lack 
of ability, but because of real difficulties 
in feeling a part of the community. Less 
than one-third of the black students who 
entered in 1968 graduated on schedule 
this past May. 

Efforts made to ease the transition 
from the weak high schools that many 
minority students had attended were 
sporadic and insufficient. Everyone 
agreed a summer pre-freshman program 
for such students would help, but the 
money just wasn't available. For all 
students, the first six weeks of college are  

traumatic; for some minority students, 
they were destructive. 

Whether to provide role-models for 
minority students or simply to introduce 
diversity of experience, black students 
and others thought there had to be more 
blacks on the faculty. The college agreed, 
but each fall the total of black faculty 
members seemed to equal one (though 
there was more success in hiring women 
faculty members). Some attributed the 
situation to the lack of candidates, others 
to the general tendency of faculties like 
Haverford's to be restricted to products 
of Ivy League graduate schools and a few 
others. 

Student life at Haverford, with its 
suite-centered social system, its (just-
remedied) lack of a student center, its 
difficulties in providing visible vitality 
and cohesion in most athletic, govern-
mental, dramatic, musical, and literary 
efforts, did not furnish the necessary 
support and creative outlets for minority 
students who were often accustomed to 
measuring their achievements in these 
areas as well as strictly academic ones. 

But the greatest problem was that the 
college did not yet fully realize that it 
had to deal with minority students as 
individuals and as members of groups 
with perspectives that were both different 
and unique. As a statement adopted last 
March by representatives of the faculty, 
administration, BSL, and Puerto Rican 
students put it: "The black, the Puerto 
Rican, as well as other minority group 
referents, are a way of perceiving and 
organizing experience derived from a 
community of common experiences that 
people of these various minorities have 
transmitted from generation to genera-
tion." 

TENSION. Difficulty in understanding 
this point had created tension between 
many individuals and between the institu-
tion and its minority students. Sometimes 
this difficulty was evident on the surface: 
debates over rock vs. soul music at 
dances, for example. Sometimes it was 
the result of ignorance: when well-
meaning white students, often from all-
white high schools, would tell black 
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Reid 

MINORITY* STUDENTS AT HAVERFORD COLLEGE 

Class '66 '67 '68 '69 '70 '71 '72 '73 '74 '75 '76 
Students 1 1 1 4 3 2 18 28 17 10 10 

*black or Puerto Rican 
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students, "You guys shouldn't always sit 
together in the dining center." 

Sometimes it emerged in academic 
policy discussions as when the college 
seemed to underestimate the importance 
Puerto Rican students attached to 
continuing a strong Spanish program on 
this campus after Professor Manuel 
Asensio retired. 

And it had its most chilling effect 
when one contemplated the future: black 
and Puerto Rican students were getting 
fewer; and lower-middle-class white stu-
dents were caught in an economic 
squeeze. All signs pointed to less 
diversity, more homogeneity. 

So late last winter, the black and 
Puerto Rican students got tired of being 
asked, "What do you want?" They re-
ceived support from women and others 
who felt themselves marginal members of 
the institution, and forced the college to  

go through the self-examination described 
next in this issue. 

By the end of the academic year, there 
were signs of progress: a minority admis-
sions officer and two Spanish professors 
had been hired; a pre-freshman summer 
program in cooperation with Bryn Mawr 
was planned; funds were available for 
minority upperclassmen to attend sum-
mer school; black and Puerto Rican stu-
dent organizations had a stronger voice in 
planning policies in admissions and 
financial 	aid, 	counseling, 	college 
governance, and library resources. 

Student government and just about all 
student activities were undergoing an 
unsettling reorganization. 

Most heartening, minority students 
had affirmed that it was possible for the 
majority to understand them and to 
change in ways which recognized their 
diversity; black and Puerto Rican stu- 

dents found themselves working in close 
harmony—these were developments 
which were occurring on few other 
American campuses. However, whether 
the processes of the institution had 
changed to recognize minorities, whether 
Haverford could use its past strengths to 
face new needs, whether the college had 
succeeded in "institutionalizing diversity" 
—these questions remained to be an-
swered. 

Upon these answers rests one key 
aspect of the college's future: whether 
Haverford will be a place where graduates 
of rural, suburban, and inner-city high 
schools, of Friends' schools and of 
parochial schools, can study and live 
together; whether representatives of 
"other minorities," such as those of Irish, 
Italian, and Polish descent, will come to 
the college; whether the curriculum will 
reflect the importance of various ethnic 
traditions; whether women will be able to 
feel comfortable here and to help trans-
form one of the too many all-male 
institutions in our society; whether, as 
economics professor Vernon Dixon, the 
only black member of the Haverford 
faculty, put it in a recent book, Haver-
ford can be part of "an alternate America 
in which people mutually acknowledge 
the authenticity, validity, and value of 
black and white cultures." 

And finally whether the quiet—and 
valued—Quaker melody Haverford has 
played for 139 years can truly be mingled 
with the rhythms of Africa and of Puerto 
Rico and of other cultures and peoples to 
produce a new diversity, a blend of the 
best of the past and the most promising 
of the future. 

Some will say such a synthesis repre-
sents a dream, an ideal, a goal, a 
challenge. Others say that it represents an 
imperative without which the college 
cannot—and should not—survive much 
longer. 



new Co 
by William F. Balthaser 

cep,5, new 

The initial phase of the entry of blacks 
into the mainstream of American 

higher education is over. Most colleges 
and universities have opened their 
doors—if not their hearts—to black stu-
dents and faculty members. . . . 

Phase 2 of the relationship of black 
America and American higher education 
is just beginning. But it is beginning with 
the profound, deeply troubling realiza-
tion that the revolution of rising aspira-
tions and consciousness made blacks 
ready for higher education before most of 
higher education was ready for blacks. -
The Chronicle of Higher Education, May 
30, 7972 

If the Chronicle article indeed marked 
the beginning of a "Phase 2," then 
Haverford just came through "Phase 1"  

under the wire. It wasn't until the fall of 
1971 that Haverford's president, John 
Coleman, was able to report to the 
college's corporation that Haverford had 
a "significant number" of black students. 
At that, he spoke of some 70 blacks out 
of about 700 students. 

The campus had the signs of a black 
presence—a Black Students League and a 
Black Cultural Center. "But I don't think 
we have effectively changed the campus 
as a result of their presence here," 
Coleman warned at the corporation's 
1971 annual meeting. "I think we have 
not drawn the enrichment from them 
that we could. Blacks find many frustra-
tions on this campus. I'd like to say how 
much I admire the patience that they 
have shown during the period of learning  

for us. Somehow, they've never given up 
hope that Haverford would take seriously 
all those words that are in our Statement 
of Purpose about the kind of community 
we are." 

The patience of which Coleman spoke 
was soon to run out. 

Haverford had arrived at a "critical 
black mass" later than many American 
schools. For the past three or four years, 
black demands and building take-overs 
had rocked other campuses, while Haver-
ford remained deceptively quiet. Nation-
ally, much of the black dissatisfaction 
stemmed, it seems, from the blacks' sense 
of being aliens on campuses where the 
curricula, living arrangements and social 
life held a white bias, however un-
conscious it may have been. 
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In the fall of 1971, the blacks at 
Haverford felt this, too. Their feeling was 
shared with two other Haverford 
minority groups—Puerto Ricans and, for 
slightly different reasons, women. 

In February, 1972, patience ended, 
and Haverford joined the long list of 
other schools at which the minorities 
finally gave voice to their anger. At 
Haverford, the voice wasn't strident and 
the action wasn't violent. But even now, 
the voice may be far from finished 
speaking. The events of early 1972 are 
difficult to follow, and sensitive to set 
down. Which is just what this article will 
attempt to do. 

The first widespread indications of the 
problems that had brewed so quietly for 
so long came on February 3 and 4 when 
two groups—the Committee on Student 
Standings and Programs, plus an ad hoc 
group of six concerned administrators—
issued written statements to the campus 
community. Both affirmed that a crisis 
existed at Haverford, specifically in the 
college's relationship to black students or 
any students who came from back-
grounds different from those of the 
majority. 

The committee's memo, dated 
February 3, pinpointed a general unhap-
piness among minority students—an un-
happiness that harmed their academic 
work. It spoke of "catastrophic" experi-
ences, an "almost useless"advising system 
and a "cruel waste of human talent." It 
made an either/or recommendation: 
either improve the situation, or stop 
admitting students who were apt to have 
such experiences. 

In the other document, the 
administrators—including both deans and 
the admissions director—explored the 
same alternatives, warning: "the hour is 
very late." 

Why? "There had been a dispropor-
tionate number of black students in 
academic difficulties in June [1971]," 
admissions director William Ambler, 
explained. "People talked about that but 
had sort of forgotten about it. Then the 
same kind of thing came in January 
[1972]. I didn't see how we could go 
on. 

The Chairman of the Committee on 
Student Standings and Programs, Patrick 
McCarthy, a language professor, signed 
both statements. "I think that the 
purpose those reports served was to stir 
up interest," McCarthy observed later. 

That end was well served. 

For the black students, though, the 
interest had been there for some time. 
Charles "Chico" Ray '74, with two other 
Black Students League leaders, Grady 
Lights '73 and William Watson '73, had 
drawn up a 60-page planning document 
early in December, 1971, pinpointing the 
problems. But the way the blacks saw the 
problems wasn't just the way the pro-
fessors and administrators outlined them. 

As Ray saw it, the two documents 
issued in February "somehow placed 
emphasis on the student's lack of 
concern ... The 	administration 	was 
absolved 	from 	any 	type 	of 
responsibility 	." 

Things were off to an unsmooth start. 
The blacks had felt they were sending 
signals, but few apparently had been 
received. "To the best of my knowledge, 
we knew of no action of any kind prior 
to the development of those statements," 
says associate dean of the college David 
Potter, whose name appears on both 
reports. "The first [black student] 
activity I knew of was a boycott of the 
[Students' Association] plenary sessions. 
But we were already committed to issuing 
those statements by the time that activity 
took place." 

The controversy came immediately. 
"Some people were deeply offended, 

and some people felt it very unwise that 
these sorts of public broadsides had been 
issued," Potter observes. "They felt that 
we had created a kind of rhetorical 
overkill, making full, honest and pointed 
discussion very difficult." 

In retrospect, the college probably 
wasn't any more geared to responding to 
the newly stated challenges than it was to 
responding to the special needs of minor-
ity students. 

Political science professor Sara Shumer 
saw it this way: "The faculty, as a body, 
has a hard time responding to requests for 
substantive changes. They pretty much 
have to rely on their committee structure 
for information, so their original response 
was to say, 'Okay, come up with specific 
proposals, and we'll then deal with them.' 
That obviously in the long run was an 
inadequate response, but I think one 
would expect that. With a body as large 
and heterogenous as the faculty, that 
would have to be the response." 

The two initial reports were issued on 
Thursday and Friday. By the following 
Monday, February 7, the Black Students 
League had taken its first clear move, 
boycotting all activities at Haverford with 

the exception of classes and campus jobs. 
The BSL stated to a shocked campus: 
"We feel that radical action must be 
taken to emphasize our outrage at the 
conditions which heretofore have pre-
vailed at Haverford. Again, you know the 
issues, and in the coming days there will 
be no way you can escape them." 

The same day, Haverford's senior ad-
ministrators, in a four-hour meeting, pro-
duced the college's first administrative 
response to the rapidly moving events. It 
was labeled "A Program to Improve 
Haverford's Effectiveness in the Educa-
tion of Students, Who Because of Racial, 
Ethnic, and Economic Backgrounds, Are 
Now Disadvantaged at Haverford." 

Dean of students James Lyons had 
whipped up the basic document during 
the weekend, and it was released over the 
names of all 10 senior administrators in 
rough-working-draft form to a few key 
students and faculty members on Monday 
night. The program bore a $40,000 
annual price tag, a sum that Coleman 
proposed to make up by some budget 
shifts. 

In brief, the plan called for: improve-
ments in admissions procedures and ad-
vising; addition of three black faculty 
members, black professional-staff and 
black administrative members; transi-
tional grants to tide over needy students 
leaving the college for one reason or 
another until they could find a job; 
employment of a professional reading-
and-study specialist; and a summer pre-
college training program designed for 
students with minor deficiencies in verbal 
and math skills. 

It was quickly retitled the "Educa-
tional Commitment Program," and it had 
one overriding fault; the administrators 
had consulted with few blacks and no 
formal spokesmen of the BSL in pre-
paring it. 

The BSL issued a critique of the 
program. That critique bore the title, 
"The Creation of a Human Zoo: A 
Criticism of the Educational Com-
mitment Program." 

"The proposal submitted to the com-
munity by Dean Lyons and his 
committee is invalid for the simple reason 
that it is written from the oppressors' 
point of view," the Zoo statement said. 
The next day, Lyons recalled the rough 
working drafts, and that was the end of 
the program, as such. 

On Tuesday, February 8, students 
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arriving at Roberts Hall for Collection 
found themselves picketed by the BSL, 
bearing placards saying, "End racism in 
the classroom, in administration, in social 
events." 

On Wednesday, February 9, another 
BSL document appeared, this one 
entitled "Several Concerns: or A Bill of 
Facts." It listed eight specific concerns, 
and questioned just how far Haverford 
was willing to go toward creating a 
campus community that reflected the 
ethnic and cultural diversity of the out-
side world. A sample concern: 

If "community" at Haverford has 
meant the implicit understandings of 
white bourgeois culture or consciousness, 
then what changes in the basic structure 
of the institution have to be made to 
insure the survival and nourishment of 
those whose group differs from the 
dominant or white bourgeois group? 

Back on the Friday when it all started, 
February 4, sensing impending crisis, 
Coleman had called a special faculty 
meeting for the next Thursday, February 
10. The morning of that meeting, signs 
saying "Racism" were pasted to many 
doors, and the United States flag dis-
appeared from the pole in front of 
Roberts Hall; in its place flew the black 
liberation flag. 

It remained up. People looked and 
talked; tension built.,  

The special faculty meeting was 
crowded; a large group of black students 
attended. When the blacks declined to 
address the meeting, Coleman read the 
BSL statement of concerns. As he 
finished, the blacks rose en masse and 
left. The faculty was left confused and 
loquacious. 

Around 6:30 p.m., the meeting—
discussion still going strong—drifted 
toward the Common Room door and the 
waiting dinners at home; Coleman was 
left almost alone at the head table calling 
for some form of consensus. 

The brief minutes that resulted from 
that meeting noted only that the BSL had 
expressed concerns of "the greatest 
validity and priority" and that the 
academic problems were not related to 
ability, "but rather to a serious gulf 
which exists between black and white on 
this campus." The faculty committed 
itself to a "close examination of these 
concerns with all parts of the community,  

especially the black students, in the im-
mediate future." Another faculty meeting 
was called for the next Thursday, 
February 17. 

The Tuesday before that next faculty 
meeting, February 15, the BSL moved 
again, this time picketing a Collection 
featuring presidential candidate Dr. 
Benjamin Spock. The famous pediatrician 
drew well, and the audience found itself 
forced to filter through a maze of BSL 
members positioned before the door but 
explicitly not blocking entry. For the 
first time, Puerto Rican students, some 
white students and some women were 
seen standing with the BSL members. The 
only explanation for this demonstration 
was a placard on which appeared a single 
word: "THINK." 

Although few realized it at the time, 
here was the central thrust of the BSL 
strategy—to force the Haverford com-
munity to undertake a thorough self-
appraisal. 

This period was one of confusion, 
punctuated by a profusion of authori-
tative sounding statements representing a 
spectrum of thought so broad as to be 
virtually meaningless. Fueling this condi-
tion was the BSL's contrary refusal to say 
much at all—still aiming to make the 
campus THINK. 

Samuel Foley '73, a member of the 
BSL, explains it this way: "Once the 
boycott began and our first memoranda 
went out, we ceased communication with 
the college completely. Our feeling was 
that we would not communicate with the 
college again until at least it put forth an 
effort to show us it was ready to com-
municate ... The reaction was just one of 
bewilderment, just confusion, on the part 
of the student body." 

Judging from later interviews with 
students, Foley was right. Take the 
matter of the flag, for example. As Eric 
Sterling '73 perceived it: "I went up to 
the campus in the morning, and I saw the 
signs, and I saw the [black] flag, and my 
first reaction was, 'Wow, this is really 
good'. 

"I guess I had an instinctive feeling 
that it had to do with the quality of life 
for black students at Haverford. There 
was really a limbo in which they were 
living, and I think it hurt them very 
much. 

"I felt a disappointment because I  

thought the administration was really 
trapped, that they just did not know 
which way to turn. I felt the hostility 
directed towards President Coleman 
personally was misplaced, and that it 
clouded the issue." 

Kenneth Nordine '72: "I really didn't 
understand what was going on at first, 
but as I read over the list of [BSL] 
concerns I became aware that there were 
some very definite gripes. And I think 
that Haverford had, in recruiting black 
students, made some commitments which 
it had really failed to live up to." 

Peter Olson '72: "I wondered what the 
hell these people were doing ... The flag 
had been up for two days [and I 
remember] writing a note to Jack 
[Coleman, saying] maybe a lot of people 
were getting ... [angry] if that flag 
stayed up too long. He said it couldn't be 
taken down." 

Juan Albino '72, a Puerto Rican stu-
dent: "Probably this [the Spock Collec-
tion] was the first kind of massive 
presence of minority-group students that 
the college saw. There was a great deal of 
questioning about it; there was a great 
deal of discussion about it; people wanted 
to find out what was going on. Some 
people weren't sure whether they should 
go in, or stand out, or what have you. 
Many students, in fact, asked whether it 
was proper for them to go in or whether 
it was proper to stand out." 

Starting back as early as February 11, 
a small group of students and faculty met 
with BSL members to discuss different 
ways to deal with the issues. The group 
gradually expanded to a maximum of 200 
persons, meeting in the dining center at 
lunch and dinner, Monday through 
Wednesday. 

Michael Ferrell '74, a BSL member: 
"Up to those meetings, we had main-
tained a posture of silence. We had said 
nothing about exactly what was troubling 
us or what could be done to solve the 
situation. At this time, we thought some 
critical thought had gone on. The people 
were really open and receptive to new 
ideas and new concepts_ So we began first 
by a series of teach-ins. Well, essentially 
what we did was bring up the point of 
cultural diversity and the validity of 
Afro-American culture. 

"The first meeting, there was a 
tremendous turn-out in the cafeteria. I'm 
not sure what effect that had; I don't 
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know how many people understood our 
purpose. There were faculty and adminis-
trators in the dining room." 

Catherine Davidson, BMC '73: "I was 
only at one [BSL teach-in] . I was at the 
one where Sam Foley spoke. I went along 
with what he said, and I thought, from 
that point of view, it was okay. But the 
students had a question-and-answer 
period, and I thought the questions that a 
lot of the white students asked weren't 
really to the point. I think that the 
reaction they got wasn't really fair to 
them either ... There was a lot of 
laughter, and there was a kind of put-
down atmosphere which I didn't like. 

"I think the white students for the 
most part were very, very confused." 

When the faculty arrived for its 
meeting on February 17, its members 
were in for a surprise. The BSL stood 
quietly blocking their way into the build-
ing. 

Michael Ferrell '74: "One of the 
reasons we chose the faculty meeting for 
that particular confrontation was because 
it seemed to us that the faculty had 
decided to let the issues, with respect to 
the BSL and the lack of commitment [by 
the college to minority students], just die 
out. It seemed to us that the faculty 
intended to go on with business as usual. 
Since we were not included on the agenda 
at all, [it seemed] no discussion of the 
recent issues of the past week was planned 
for that day. 

"This is a Quaker institution, and that 
is one of the things they [Quakers] value 
most—confrontation. We decided to 
operate in a framework that they could 
both understand and [in which they 
would still] realize the seriousness of our 
commitment to change this college. 

"[The faculty] definitely would have 
preferred to get a set of demands—
something they could look at and say, 
`Oh well, we'll do this, this and this, and 
the problems will be solved.' 

"At that particular time, the faculty 
was hoping that the whole thing would 
blow over and that they wouldn't have to 
really face the hard issues of evaluating 
themselves or evaluating the whole 
college. The administration was hoping, 
somehow, to shift the burden from them 
to the faculty; at least that's how we 
perceived it." 

11 



The faculty meeting finally went on. 
From it emerged a consensus that the 
faculty members should meet in small 
groups of 10 "for the purpose of 
addressing ourselves to the community 
issues raised by the BSL." Those meetings 
were scheduled for February 22 and 24; 
they were open to all members of the 
college; and each group was to include 
one of the faculty members who had 
been in closest contact with the BSL. 

In addition, acting provost Thomas 
D'Andrea talked to the chairman of four 
key faculty committees, asking them to 
"make the issues brought before the 
college by the BSL the priority item" for 
their agendas. 

The chairmen of the Educational 
Policy Committee, the Committee on 
Student Standings and Programs, the Ad-
ministrative Advisory Committee, and the 
Academic Council all responded that they 
were eager to begin discussion; the 
meetings were scheduled for February 
22-23; participation by all members of 
the community was welcomed, and the 
BSL was invited to send delegations. 

However, most people were confused 
about what they would discuss. 

Stephen Cary, vice president: "I admit 
I was quite confused about some of this, 
because they [the BSL] refused, in any 
sense, to document their case or to make 
any kind of definitive statements. How-
ever, I finally began to grasp that what 
the black students were asking for was 
[for us to take] a more fundamental look 
at ourselves—asking why Haverford felt 
inhospitable to blacks. Asking what it was 
in our environment that made Haverford 
seem alien to them. 

"There were a number of elements in 
the college who began to use this particu-
lar crisis as a vehicle through which their 
own concerns and gripes could be aired. 

"I feel that period, for me, was a time 
of frustration. Then there was a good deal 
of useful introspection on my part. In 
retrospect, I think they handled the thing 
with considerable wisdom, but at the 
time, I was baffled and frustrated." 

Robert Lyle '74: "It was clear that the 
BSL knew what it was doing; everything 
was very well planned as I saw it. And 
yet, they weren't telling us what it was 
that we could to do answer their con-
cerns. In fact, they weren't really telling 
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us what their problems were; they were 
just saying, 'We've got a problem; you 
know what it is.' 

"My immediate response was, 'Tell me 
about it again, because I'm a little bit 
lost.' But when I didn't get an immediate 
answer, I really began to want to try to 
find out what the hell was going on." 

The BSL solved that problem on 
February 21, the Monday of the week of 
scheduled meetings. Lyle's answer came 
in the form of a BSL memo to the faculty 
and administration entitled "Our Specific 
Concerns." That document opened a 
three-point critique about the position of 
the "different individual" at Haverford, 
finally drawing to a focus on page four 
with the statement: 

"If one follows the course of the last 
two weeks, one sees swiftly the need of 
institutionalization of diversity in every 
aspect of the operations and procedures 
of the college." 

Then, the BSL finally asked for some-
thing concrete: "It is not unrealistic to 
expect that Haverford College make the 
following symbolic gestures of good 
intent by 5:00 (five o'clock) p.m., 
Friday, 25 February, 1972: 

"1) A presentation of the full college 
budget that embodies the commitment 
of institutionalizing the diversity 
mentioned above and a statement 
justifying the budget as it is presented. 

"2) A plan for reconstitution of 
college governance in totality with the 
end of becoming representative of the 
actual diversity of Haverford College. 

"3) A suspension of all admissions 
material to incoming freshmen until 
the college has provided an accurate 
portrayal of life here for all students. 

"4) The formation of a search com-
mittee with the duty of finding a fully 
qualified minorities' counselor for the 
college counseling service. 

"5) Initiation of a summer program 
for incoming minority students de-
siring and needing it. 

"6) The initiation of a Visiting Lecture 
Program which has its emphasis on 
minority concerns. 

"7) Development of a seminar which 
would focus upon the legacy of Ameri-
can minorities, which faculty and stu-
dents would be encouraged to take. 



This course might be run by juniors 
and seniors of minorities at Haverford. 

"8) Suspension of student govern-
ment, all extracurricular activities and 
student funds until all members of the 
community are enfranchised. 

"9) A document committing the 
college to the institutionalization of 
diversity. This document should be 
written jointly by the administration 
and the Black Students' League and 
other minority students. 

"10) A freeze on all hiring and con-
siderations of tenure, until a college-
wide timetable is developed and 
presented for concrete steps toward 
the institutionalization of diversity. 

"11) The allocation of funds for 
minorities enrolled at Haverford to 
allow participation in various summer 
school programs. 

"12) The formation of a search com-
mittee with the duty of finding a 
minority admissions officer. 

"AGAIN, WE regard these actions as 
symbolic. Greater needs remain to be 
dealt with, but these cannot come forth 
until we have a commitment to the 
institutionalization of diversity." 

Jaclyn Lichtenstein '72: "The black 
students felt strongly that a formal state-
ment had to be made before the vacation 
[March 10-20], because the vacation 
would lead to the dissipation of energy 
over the issues." 

Then the action picked up. On 
February 22, the college's eight Puerto 
Rican students issued a statement of their 
concerns, making it clear, in part: "We do 
not want a well-rounded, white-liberal 
education." The Puerto Ricans also 
supported the BSL's request for symbolic 
actions by Friday. (Two days later, the 
Puerto Ricans asked to be addressed "as 
one" with the BSL.) 

Coleman spoke before a capacity 
crowd in Roberts Hall on Wednesday 
afternoon, February 23, promising that 
the administration would reply "point-
by-point" to the BSL by Friday 
afternoon, as requested. 

On Tuesday, February 22, the Stu-
dents Council had moved officially in the 
crisis, threatening to withhold funds from 
any student organization that did not 
"undertake immediate self-evaluation in 
terms of cultural and social diversity." 

Later, on Friday, February 25, the 
council went one step further and 
voluntarily suspended all business 
indefinitely as of 5 p.m. that day. Why? 
"In large part because of the inability of 
Students' Council to represent the diverse 
interests on campus," their statement 
explained. 

Joshua Kadish '73: "The feeling 
among Students' Council was at that time 
one of great confusion. We just weren't 
sure what to do. There was great debate 
going on as to whether or not we should 
suspend all business. We suspended our 
business for a while, however we 
continued to meet frequently as an 
informal body." 

Robert Lyle '74: "It appeared that 
council had suspended itself and wasn't 
doing anything—that council was just 
sitting back, taking it easy and pulling 
itself out of the situation because it was 
unable to deal with it. That wasn't the 
situation at all. Council was holding 
meetings during this time, and I think was 
making one of the first serious efforts in 
the college community to grapple with 
the issues that the BSL was raising." 

The Concerned Group of Women—the 
last of the three minorities—became 
visible on February 24, just one day 
before the BSL 5 p.m. deadline. "As part 
of a minority group on the Haverford 
campus," the one-paragraph statement 
read, "we strongly support the document 
of the Black Students' League." 

Jaclyn Lichtenstein '72: "Ann 
Shalleck [an assistant in the sociology 
department], Susan Bell ['72] and I 
began meeting with the women on 
campus who were interested in 
supporting the black document. We were 
looking at their demands, seeing how 
they related to women as a minority 
group. We felt very strongly that women 
at Haverford are in the position of a 
minority group. Our experience reflects 
the inadequacies of Haverford's attempts 
to understand and integrate women." 

As the 5 p.m., Friday, deadline drew 
closer, the closing hours of Thursday, 
February 24, became crowded with 
action—most of it in support of the BSL. 
Some 400 campus persons—mostly white 
students and faculty—signed a petition 
stating, in part: "We agree that the 
symbolic gestures of good intent are the 
necessary basis for further action ... We 
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share the BSL's sense of utmost ur-
gency." That petition was presented to 
the special faculty meeting that began at 
4:15 p.m., Thursday, February 24. 

It was at that meeting, that the 
pieces necessary to accomplish the BSL 
symbolic gestures began to fall into 
place. One after the other, the chairmen 
of the various key faculty committees 
reported on the results of their meetings 
earlier that week. The Educational 
Policy Committee recommended sus-
pending admissions mailings literature 
" ... until we are able to provide a 
more accurate portrayal of student life 
here." (That was BSL specific concern 
three.) In quick succession, the EPC 
agreed on moves to implement concerns 
five, seven and eleven. 

The Committee on Student Standing 
and Programs said it would work with 
minority students to draft proposals for 
change. "We would like to extend our 
strong support to the BSL document," 
chairman Patrick McCarthy continued. 
"At the same time, the CSSP insists that 
it is useless to respond to individual 
points [of the BSL concerns] unless the 
general principle of institutional diversity 
is accepted and acted on." 

The Administrative Advisory Commit-
tee hedged itself against encouraging the 
college to take on a larger deficit or to 
hire more administrators. But then it 
urged "reallocations of function" so that 
the college could come up with the 
symbolic minority counselor and minor-
ity admissions officer. 

The Distinguished Visitors Committee 
recommended a lecture program devoted 
to minority concerns and urged the 
academic departments to "address them-
selves appropriately to minority con-
cerns" when they designed their own 
visitors program. 

Virtually all these recommendations 
were approved by the faculty. 

Then the campus waited, but not all 
the campus. Unknown to most, a small 
group of administrators and minority 
leaders met all night in John Coleman's 
home. 

John Coleman, president: "For a long 
time, I didn't really understand what we 
were doing. We were talking past one 
another, around one another, above and  

below one another. But we were not 
really reaching one another. As the 
evening wore on, I began to think that 
everybody else in the room seems to 
know what we're talking about but me." 

The meeting, which started at 8 p.m., 
Thursday, broke for an hour at midnight. 

Coleman, again: "It was well after 
midnight before I began to see some real 
purpose, and I became quite exhilarated 
by the whole process of what I felt was 
more direct and more helpful communi-
cation." 

The meeting ended at 4 a.m., Friday, 
February 25. What had emerged from the 
eight-hour session was a statement jointly 
prepared and signed by those at 
Coleman's home. 

We want a body of students, faculty, 
and administrators which reflects the 
diversity of the larger community. Minor-
ity cultures differ in kind from that of 
the majority. This difference arises from 
the commonality that is indigenous to 
each of the various cultures. The black, 
the Puerto Rican, as well as other minor-
ity group referents are a way of 
perceiving and organizing experience de-
rived from a community of common 
experiences that people of these various 
minorities have transmitted from genera-
tion to generation. This community of 
common experience provides members of 
these cultures with rational categories for 
interpreting reality. Thus, the assump-
tions, models, and policies derived from 
these rational categories are historically 
conditioned. 

The perception of the uniqueness of 
minority cultures by non-minority people 
is possible. This requires their sharing, in 
a manner transcending their own ethno-
centrism, the community of common 
experience within those cultures. In the 
absence of that experience, non-minority 
people cannot evaluate the process by 
which minority people move from those 
historically conditioned categories—for 
instance, the black or Puerto Rican 
referent—to statements or actions. These 
statements or actions may be rejected but 
only from a position of ignorance or 
arrogance. 

Institutionalizing a workable diversity 
would require an enlarged concept of 
consensus. Consensus under institution-
alized diversity not only includes accept-
ance of the validity of differences  

understood, but also those not under-
stood. Given this framework, the real 
needs of a diverse community would be 
the constant imperative of all individuals 
and groups. 

John R. Coleman, President, Haverford 
College 

Thomas D'Andrea, Acting Provost 
William W. Ambler, Director of 

Admissions 
James W. Lyons, Dean of Students 
Gregory Kannerstein, Assistant to the 

President 
Juan Albino, Puerto Rican Students at 

Haverford 
Orlando J. Hernandez, Puerto Rican Stu-

dents at Haverford 
Roberto Rivera, Puerto Rican Students at 

Haverford 
Grady Lights, Communications Com-

mitteeman, Black Students' League 
Ghebreselassie Mehreteab, Communica-

tions Committeeman, Black Students' 
League 

Charles Ray, Communications Com- 
mitteeman, Black Students' League 

Bill Watson, Communications Committee- 
man, Black Students' League 

Vernon J. Dixon, Assistant Professor of 
Economics 

This statement, called the "Statement 
on Institutionalization of Diversity," 
formed the pivot for the response 
Coleman issued to the BSL just before 5 
p.m., Friday. 

Based on the discussions of the night 
before, Coleman consulted with his ad-
ministration Friday morning, and they 
worked out 16 points speaking to the 
concerns reflected in the symbolic 
gestures requested by the BSL, Puerto 
Rican students and women. 

In addition to covering the 12 BSL 
points, the college's "A Response to 
Specific Concerns" also spoke to four 
concerns of the Puerto Ricans: 1) a 
re-evaluation of minority students' schol-
arships; 2) student representation on a 
committee formed to make recommenda-
tions about a professor in Spanish; 3) 
recognition of the need for special educa-
tional resources, particularly in the li-
brary collections, for minority students; 
and 4) a program to develop English-
language skills for Spanish-speaking 
students. 

But the college document carefully 
qualified many of its offerings. The 
Puerto Ricans, for example, had raised 
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the question of Spanish being taught as 
an "appendage of the Romance Language 
Dept., with only one man." Here is the 
college's response: 

"As an implementation of the 
College's commitment to build minority 
group participation into the process of 
recruiting and evaluating faculty, Puerto 
Rican students have already been invited 
to serve on the Ad Hoc Committee to 
recommend a professor in Spanish. That 
committee will now be reconsidering its 
charge. The question of the future status 
of Spanish beyond that one appointment 
remains to be discussed here and with 
Bryn Mawr. The President and Provost 
will meet and will ask the Educational 
Policy Committee to meet with Puerto 
Rican Students to discuss this matter." 

The Philadelphia press finally got 
wind of the tense situation at Haverford 
on the Friday afternoon just before the 5 
p.m. deadline. However, the news only 
appeared in the Philadelphia Bulletin on 
Sunday, February 27. Aside from some 
earlier reports on a Philadelphia radio 
station, this left most press coverage in 
the hands of the student newspaper, The 
Bryn Mawr-Haverford College News,  

which reported accurately on events as 
they happened but, editorially, reflected 
the general turmoil of the campus 
community. 

On the Monday following Coleman's 
response to the blacks (February 28), the 
first formal reaction came. This was a 
short statement from a group of 13 
faculty members, most of them young. 
They said they were encouraged, but they 
pushed for a new committee to study the 
governance question. The previous Presi-
dent's Study Group had proved ineffec-
tive, they warned, and "any Presidential 
Commission will repeat its failures." 

The campus was comparatively calm—
perhaps, exhausted—in the days immedi-
ately following the BSL deadline. But on 
Wednesday, March 8, John Coleman ar-
rived at his office around 8 a.m. to find 
ten BSL members sitting-in. Moments 
later, the dean of the college, David 
Potter, found seven BSL members, 
waiting at his office. Gregory Patrick '72, 
a BSL member, termed the demonstra-
tions "a gentle reminder." 

"There seemed to be a growing mood 
that the issues were dead, that the sym- 

bolic gestures were being interpreted as 
demands and that the college was pre-
paring to go home for vacation," Patrick 
explained. 

Coleman, finding the blacks unwilling 
to talk, conducted his business as usual 
through the sit-in, and he had his office 
to himself again by 10 a.m. Potter's 
visitors had cleared out around 9:45 a.m. 

The next day, there appeared a three-
page BSL paper, apparently triggered by a 
statement Coleman made on March 3 
concerning the governance question. The 
BSL noted that the college had com-
mitted itself "to meeting the unique 
educational needs of its diverse student 
groups." 

"Anything short of a radical change in 
governance then," the paper warned, 
"would be inconsistent with such a com-
mitment." It continued to outline a 
proposed structure for a commission to 
study governance. 

For the remainder of the academic 
year, things slowly wound down on 
campus. The suspension of admissions 
material was lifted on March 6. The 
college's Board of Managers had their 
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annual meeting on campus, March 10-11, 
and predictably spent much of their 
session discussing the events of the spring 
and Haverford's newly found commit-
ment to diversity. 

Toward the end of the month, on 
March 24th, the Puerto Ricans got their 
teeth a little deeper into "The Future 
Spanish Department" at Haverford, 
issuing a report by that title. It called for 
a "full, independent Spanish department" 
by the next semester and with two 
full-time faculty members (who were 
hired in the late spring). 

On April 7, the BSL came up with a 
proposal for a summer program, optional, 
but open to all who need it. This idea 
paralleled one contained in the adminis-
tration's Education Commitment Pro-
gram. The same day, the BSL announced 
that its social boycott, called in February, 
would end immediately. BSL communica-
tions committee member William Watson 
'73 called the cessation a "good will 
gesture towards the Students' Council 
and the student body in general." Puerto 
Rican spokesman J uan Albino 72 said he 
hoped "that in the future, things can be 
worked out in a better spirit." Students' 
Council president Vernon (Gene) Hodges 
'73 promised that lifting the boycott did 
"not imply the resumption of thinking as 
usual." 

And with that, the "thing," as many 
on campus—for lack of a better title—
called the hectic spring, seemed to quiet 
down. 

Or did it? 

Grady Lights '73, of the BSL: "I 
think the changes in personnel here [the 
new minority counselor and admissions 
officer] will provide the administration 
and faculty with a crucial racial contact 
with non-white colleagues. I think that a 
lot of the wrong thinking here springs 
from the limited professional contact 

they they've had with minorities." 

Vernon Dixon, the college's only 
black faculty member: "There's a sense 
of relief now. People are saying, 'Phew, 
it's over.' But this can be very misleading, 
especially if people are lulled into a false 
sense of security. If nothing substantively 
happens here next year, the following 

year—or maybe in three years—eventually 
minority students will make a much more 
intensive push and perhaps with more 
violent characteristics. I think this has 
been borne out if you look at the  

experiences of other colleges with critical 
masses of minority students." 

Holland Hunter, professor of eco-
nomics: "I think probably the students 
who led this movement felt that it takes a 
hell of a long time to change things, and 
that to speed things up, the needs have to 
be dramatized. Faculty members needed 
to be sort of brought up out of their rut. 
Therefore, applying the general rule that 
the squeaky wheel gets the grease, they 
felt they had to get the whole community 
in a real sense of crisis. 

"One danger is that, after some 
changes are brought about next year, it 
will turn out that not all minority stu-

dents have all their problems solved. Then 
there may be a sense of having put 
through a really massive remedial effort, 
which, unfortunately, didn't solve every-
thing completely." 

Stephen Cary, vice president: "There 
have been too many academic failures 
among minority students. There's no 
doubt about that, and we know very well 
that something's wrong, but the striking 
fact is that there is no correlation 
between test scores and adequate prepara-
tion of minority students on the one 
hand, and their academic failures on the 

other. Some of those who have failed 
would, on the basis of academic ability, 

have been predicted as almost-certain 
successes, whereas some of those with 
lower scores have done very well. 

"We conclude from this that the fault 
does not lie with the admissions stan-
dards. The problem relates more to what 
happens to the student after he reaches 
Haverford. It's my conclusion that we 
have fallen down in failing to recognize 
the genuine cultural differences that exist 
between an entering freshman coming to 
us from the typical white, suburban, 
middle-class high school and the one who 
comes from—let's say—an inner city high 
school in Cleveland. 

"Haverford has traditionally been 
geared to the former type of student; we 
know his learning background; we know 
his cultural interests; we know how to 
relate to him. With the black student 
from Cleveland, however, the situation is 
different. He is less used to the give-and-
take that characterizes Haverford educa-
tion. His cultural and social interests are 
different. This makes Haverford in many 
ways an alien environment for him, and a 
substantial proportion of our minority  

students have trouble adapting to this 
new environment. 

"If we believe that part of the long 
range answer to the problem of human 
relations in this country lies in providing 
equal educational opportunities for all, 
we must do what we can to try to make 
the Haverford environment more hospit-
able for minority students. This does not 
mean lowering our standards. It does 

mean trying more vigorously and more 
specifically to help our minority students 
bridge the cultural gap that exists when 
they arrive. 

"But I think there are limits to which 

a tiny institution can commit itself to meet 
the needs of diverse cultural interests. 
And I think that we have to be very 
honest with all minority groups about 

exactly what they can expect from 
Haverford." 

Jaclyn Lichtenstein '72: "I just 
hope, when this is presented in Horizons, 
that it doesn't become a 'This is the 
Finest Hour of Our Lives; We're Really 
Pulling Ourselves Together.' Because it's 
not. This may be the end. This may 
destroy Haverford, or it may make it 
better, or it may not do anything." 

Gregory Kannerstein, assistant to the 
president: "In the parts of the commit-
ment (to the institutionalization of diver-
sity) that I've worked with—especially, 
for instance, in the summer program—I've 
been really impressed by the willingness 
of people to sit down and talk things out 
and to give ground. Even when opinions 
were strongly held, we've been able to 
work it out. So, based on that experience, 
I think things seem to be going pretty 
well. I think the possibilities for a real 

change are here, and things are taking 

place. 

"I've been impressed by the fact, now 

that the crisis is over, the faculty and 
administration haven't sort of put this on 
the back burner. I think they are being 

guided by some of the things that we all 
learned during that time. 

"But one thing that bothers me is also 
reflected in next year's admission sta-
tistics [which are low in minority stu-
dents] . If we have a small number of 
black students in the freshman class, and 
that becomes a pattern for the next three 
or four years, maybe we will have 'solved' 
the problem that led to this crisis. But we 
won't have the real diversity that some of 
us would like to see." 
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Coleman and Bell 

Near the end of academic 
1971-1972, nine Haverfordians met 
to discuss the social action of the 
weeks just past. The group was not 
representative of a broad cross 
section of campus opinion, but 
most of its members had been fairly 
close to the core of the spring's 
activities. There were Susan Bell 
'72, one of Haverford's first women 
students; John Coleman, the college 
president; Richard DeJesus '75, a 
Puerto Rican student; Vernon 
Dixon, then the only black member 
of the faculty; Gary Gasper '74, 
who describes his background as 
"low social-economic"; Ariel 

Loewy, professor of biology who 
describes his position as liberal and 
intellectual; and three members of 
the Black Students League planning 
and communications group: Grady 
Lights '73, Charles (Chico) Ray '74, 
and William Watson '73. 

This is their conversation; Grady 
Lights begins ... 

Lights. I think that colleges are supposed 
to serve their respective communities, and 
in so far as that community is diverse, 
then the college must recruit a hetero-
geneous campus community. I think it's 
almost on the order of a social obligation 
that a college must engage itself in this 
kind of recruitment effort. 

Loewy. I guess nobody will contradict 
that statement. 

Gasper. If this is true, Grady, do you 
think that the college should also take 
into consideration students' different 
abilities, means, cares and academic back-
grounds? 

Gasper 

Grady. Yes, I think that's part of the 
educational commitment which an insti-
tution incurs when it admits a student 
from the community. At Haverford, the 
blacks and Puerto Ricans are from minor- 

Roundtable: 

An Idea 
Whose Time 
Had Come 
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Ray 

ity communities. And those minority 
communities have a different order of 
social needs. While (minority students 
are) in college their education must give 
them—one—an understanding of the 
social problems of their communities 
and—two—the resources and skills to go 
back and to deal with those problems. 

Coleman. Let me go back for one minute. 
I think, if I heard Gary correctly, he also 
had the word "ability" in there. I would 
argue that the college not only can but 
should deliberately say it is not going to 
reflect the diversity of ability within the 
society. We ought to reflect the diversity 
in social, cultural and ethnic backgrounds 
but not the diversity of ability, because 
we don't have the competence to work 
with students of widely differing abilities. 
Basically, we are competent to work with 
one level of student only, [those] on a 
high level of ability. 

Dixon. I wanted to raise a question which 
perhaps is best put negatively. "What 
happens if the college does not reflect the 
diversity of the larger community?" In 
order words, what do we trade off if we 
make the college just concerned with one 
segment of the community? Because it is 
definitely within the purview of the 
college to define itself as not wanting to 
be representative of the community at 
large. 

What do we lose if we don't represent 
the community at large? 

Well, of course, we lose the different 
contributions available among different 
groups. We would be going counter to the 
concern of a lot of young people who are 
anxious to interact with diverse groups. 

And also if we are concerned with pro-
ducing leaders, then in order to educate 
someone in terms of leadership, he has to 
have some knowledge of all those partic-
ular diverse groups. Also, given the 
government's concern for minority 
groups, we would be going counter to the 
thrust of the government. 

Bell. One thing along that line. "What's 
the place of women at Haverford?" Even 
after all the upset this spring when we 
were working with the black students and 
the Puerto Ricans, we women still haven't 
gained recognition by the community, 
and we certainly haven't gained the place 
in the community that they have. 

Loewy. I would like to, at this point, take 
a position that might be controversial and 
see how people feel about it. 

The purpose of an educational institu-
tion is to be a catalyst in creating social 
change. That really is what our main 
purpose ought to be. The world is at an 
impasse. Gigantic problems have arisen 
which are caused by a technological 
development which our present social 
relations are incapable of handling. We 
have to work our way towards a change 
in social relations that makes it possible 
for us to react rationally and effectively 
to the major issues: racism, the popula-
tion, the environment. I see racism as our 
major problem, because it is the greatest 
obstacle to people working together to 
solve their other problems. We've got to 
be able to help this process of tran-
scending diverse backgrounds, because if 
we can't do that then we'll never be able 
to get rid of these oppressive social 
relations. 

Watson. Jack, do you see the college 
existing in that context? That is, in a 
catalyst role for social change? 

Coleman. No, I don't think that is the 
function of a college. Ariel said he was 
going to be controversial and he has been. 
I would hope that we will educate people 
who can be effective change agents, both 
because they've got the knowledge of 
how to do things and because they have 
the desire to. But the college itself 
shouldn't be the change agent. Is there a 
real difference between us there? 

Loewy. Yes, I think there is a difference, 
because the model that you are interested 
in—knowledge as purely such—has failed. 
I think knowledge is related to motiva-
tion—that is, what you are getting knowl-
edge for. 

Coleman. I see the college as a place 
where you make it possible for a student 

to learn to use his mind most effectively. 
And also one hopes in this process that 
you not only show him how to use his 
mind effectively but also show him the 
uses to which the knowledge can be put. 

Watson. Would you argue that knowledge 
is free of particular social values? 

Coleman. No. As a social scientist I'd 
have to reject that way of putting it. 
There are values built into knowledge. 
But our primary purpose, I think, is to 
make the knowledge available and to 
produce people who will add to it. 

Dixon. Would those values in any way 
reflect, say, the values of minority 
groups? 

Coleman. Do they? Should they? 

Dixon. I'm asking, "Do they?" 

Coleman. Obviously they don't to any 
significant extent at this point. 

Loewy 

Loewy. If I could make an aside, when I 
came to Haverford, freshmen English was 
a great course, highly respected. The way 
the English instructors would talk then 
about what they did with a student was 
that they would wrench him out of his 
background, wrench him out of his 
upper-middleclass notion of value system. 
It was definitely thought of as a manipu-
lative act, to try and take a person to a 
certain extent away from his roots, may-
be reinforce other parts of his roots but 
certainly to wrench him. 

We couldn't do that today. We 
couldn't say that today, because we 
would sound as if we were racists. If we 
said that, we would sound as if we want 
to rob a person of his past. 
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Watson. If this wrenching process is im-
portant to education, then educators 
need to have some very conscious ideas 
about the past from which a student is 
wrenched, as well as the value implica-
tions—let's say—of the process through 
which he is restored. At Haverford, we 
have no such ideas. 

Loewy. Right, we don't have any, this is 
true, and that is one of my criticisms. 

Coleman. There is more than that, 
though. You've also got to be helpful to 
him during that wrenching process. I've 
heard before that the college did this, and 
I wonder at what cost to the individuals 
involved. 

In many ways, the campus this year 
has brought issues to the surface that may 
have been there before for a vast number 
of other students—not just women, not 
just black, not just Puerto Rican—and we 
simply didn't know what they went 
through. It's a big thing to go around 
saying you're going to wrench people out 
of their pasts. 

Bell. Right now, even in the way the 
college is set up, there is a certain part of 
the student body that still is getting 
wrenched out of its historical past. They 
are the black students and the Puerto 
Rican students and the women—in fact, 
most minority people who are not part of 
the status quo. I don't think that it's a 
conscious process on the part of the 
college, but it is still a largely negative 
experience to these groups. 

Lights. What we're talking about stresses 
my belief that there should be a person 
from a student's minority group to give 
him guidance, as say any white student 
gets guidance from any number of people 
after whom he can model his role in life. 
This role-model needs to be a viable 
person who has a sense of what black 
people are about and what the problems 
in the outside world are about. 

DeJesus. I am wondering when we are 
talking about wrenching a person to give 
him another view—and I know this is 
particularly true for the Puerto Rican 
students, because I've experienced it, and 
I've seen it happen to my friends—is that 
you get wrenched, but then you can't go 
back. 

Coleman. We go back to what Susan said 
before. We have wrenched many people 
over a lot of years here, but they did have 
something to which they could return. 
There were role-models around—the 
people who had been through that same 
wrenching process and who were there to 

De Jesus 

prod at one point, to support at another 
point, to do the helpful things that one 
can do in relationships between people on 
different levels of experience. We haven't 
had that for blacks, much less for Puerto 
Ricans and scarcely at all for women. 
Dixon. You know, when you talk about 
wrenching, in the intellectual area, one 
underlying problem is that a field is 
presented as if it were an absolute. For 
example, I don't know about our music 
department, but in other institutions they 
give music, and essentially it's Western 
music, which I have no problem with. But 
it's never labeled as Western music, so if 
you come up with a minority-group 
person who wants a course in different 
types of music, then it's not legitimate, 
because it's judged against this absolute 
standard of Western music. 
Coleman. Vernon, can you say something 
about how you, as an economist, either 
do approach the teaching of introductory 
economics or how you would approach it 
so that you don't do what you are 
describing? 
Dixon. Okay, fine. What I do in basic 
economics is to go through a text like 
Samuelson. And then in the end I say, 
"Hey, look. Underlying a lot of the 
theory here is really a cultural assumption 
of a 'nuclear' family." And I say, "Now 
this may not relate at all to black people, 
because blacks may have more of an 
`extended' family. So, therefore, what is 
being said is valid, but it is very limited 
because it has a cultural bias." 

Right now, what we teach here is 
presented as being so absolutely valid that 
anything which doesn't conform comes 
out as pathologically deviant. It's abso-
lute knowledge instead of knowledge 
relative to a particular cultural frame-
work. 
Coleman. Bill, I'd like to ask you a 
question at this point. I think about the 

people who are going to read our words. 
They don't know what happened at 
Haverford during these months. 

What Vernon just said is a very im-
portant statement. One question they're 
going to ask is: "Why did the on-campus 
discussion not focus on those matters in 
the last couple of months?" 

If you look at the BSL (Black Stu-
dents' League) statement of symbolic 
gestures, it's very hard to see what the 
direct educational thrust of those gestures 
is. 

Watson. All the documents and discus-
sions which the BSL presented dealt with 
that very issue. You refer to one page of a 
document of considerable length—a page 
specifically labeled "Symbolic Gestures." 
But the central topic of this document, as 
I recall, was the necessity of correcting 
the cultural imbalance—the racism, even—
of our educational experience. To do this 
so that the college might provide a sound 
education for all students, and, further, 
take steps away from an absolute notion 
of community. 

I might want to add, too, that the 
discussions this spring had a history—that 
their topics were themes which had been 
repeated since the late '60's and the 
arrival of the first large numbers of 
blacks, Puerto Ricans and women. 

But I'd like to return to a topic Grady 
raised; I think it ties in here. You were 
talking about the socialization process at 
Haverford. Would you describe this 
some? 

Lights. In 25 words or less? Well, I can 
only speak from my own experiences. 
Maybe I can cite an example of what 
happened once in class—a religion class. 
We were talking about the apostolic 
succession within the Catholic church. An 
inherent part of that succession is the 
function of the priesthood. The question 
I raised was: "What about the priests? I 
really don't understand why a priest is 
necessary between God and Man." I said, 
"As far as I understand the Biblical 
tradition, there was no such mention of 
that. I thought Jesus Christ was supposed 
to perform the function." 

The professor just got very indignant 
and told me that was absolutely wrong, 
that my background was very "revival-
istic." And I think he said "tribalistic." 

There are other repressive experiences. 
One was in an English course where in my 
papers I often tried to give some kind of 
black perspective or black interpretation 
of the material that I was reading. In 
truth, that was the only way I could gain 
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Lights 

any kind of emotional interest in what I 
was doing. 

But I was often criticized; the pro-
fessor said that I was making assumptions 
about the material—assumptions which 
weren't supported. 

So, I would say that the biggest part 
of my socialization here came from what 
was not done for me by my professors, 
and maybe to an extent on my part what 
I didn't ask them for. Because I am black, 
I naturally had a certain sense of hesi-
tancy about really getting down with pro-
fessor's "whole soul." And then, because 
the professor didn't know and understand 
me, then I didn't get the best academic 
guidance. 

Dixon. You know, their failure to re-
spond to you in a positive way not only 
limits your development; it limits the 
development of the majority students, 
too. 
Gasper. Another thing that relates right 
back to what Grady was saying is that—if 
you are a white student, and you're not 
middle class, you do not come from their 
socio-economic backgrounds and you do 
not have the training that's assumed by 
your professors—then you're going to be 
twice as reluctant to go and see a pro-
fessor to ask a question, maybe because 
you are being humiliated in class. 

This happens here all the time. If you 
are black or Puerto Rican, it's obvious; 
but if you are white, and you are not of 
middle class, and you share very little of 
the same values with a middle-class insti-
tution, then you're going to have a 
difficult problem. 

Bell. If you have support in a classroom, 
it's much easier to say something that 
you know is going to be challenged. But 
like I am sitting here, and I am only one 
woman, and I know that I don't have the 
support of another woman sitting here 
and that therefore I am speaking for 
women. 
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You say "be brave, be strong," but if 
every time you get some kind of repres-
sive reaction, of course you're going to 
shut up if you don't have support. Role-
models or other women can give that 
support. 

Dixon. Yes, just let me break in at this 
point. I think what we're suggesting here, 
is that some white repression is based on 
a lack of understanding, based on a lack 
of experience. 

Let me try to give you an illustration. 
I was on the Freshman Conference, and 
one minority student came in. He wanted 
to finish college in three years, go right 
on to med school and then go back to 
working among his people. Nobody on 
the committee except me was sensitive to 
the fact that this person was committed 
to do this—had fully thought through all 
the complications, the tremendous 
amount of work it would require in 
summer school, and so on. He was not 
doing it for his own particular profit. 

It seems to me that better under-
standing is going to come about by 
building a foundation, an infrastructure. 
What I mean by infrastructure is putting 
special people into the councils of the 
faculty and the councils of administra-
tion—people who have this type of 
sensitivity, who have gone through this 
experience and can speak from it. 

Even then, as I see it, you're not going 
to feel the effect of this for two years. 
Then two things could happen. The 
people who are already here, exposed to 
somebody speaking from a different ex-
perience, may change their attitudes. Or 
they may not, and then there may be 
conflict; but I think that would be a 
healthy type of conflict. 

Alternatively, you are going to attract 
a different type of student body. You are 
going to attract a student who sees this 
type of diversity in the infrastructure and 
says "Yes, this is what I want." You are 
going to attract not only minority-group 

Dixon 

students, but you are also going to attract 
white students who are becoming more 
conscious of this type of diversity. You 
are also going to attract a different type 
of faculty who will be concerned and 
who will be open to diversity. 

Watson. We've talked some about the 
dominance of one perspective here: the 
ways in which the opinions, ideas, beliefs, 
values of one group are taken as a 
standard for all. With this in mind, I'd 
like to return to the question you—Jack-
asked me earlier. "Why didn't the on-
campus discussions focus on this topic?" 

From the first, the assumption of this 
community was that the actions of the 
BSL were deviant. We were a black, angry 
mob. So throughout, the community 
responded to us with hostility, fear, 
hysteria. 

What I'm suggesting is that the 
attitudes of most faculty, students and 
administrators here destroyed whatever 
possibility there was of dealing with the 
issues we were raising. 

Watson 

Coleman. Could I ask one last question? 
I'd like to have us speak to why these 
things came up at this time? 

I'm asking, because this is the one 
question I find puzzles alumni more than 
anything else. 

Dixon. I'll just give you an answer at first 
blush. I think what's happening is like in 
1956, when they started creating a lot of 
African nations. For the first time, we 
black people saw other black people 
being treated with deference, being 
treated according to their position. And 
all of a sudden you say, "Well, why not 
me?" 

In a sense you have an idea whose 
time has come. 

When I started here, I was somehwat 
puzzled, because Haverford was out of 
phase with what had happened at other 
universities. But when I looked at Haver-
ford's recent history, chronologically, it 
was on schedule; because we've finally 
got a critical mass of black students, and 
they are beginning to say, "Hey look." 
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Campus Briefs 

ANNOUNCED 

❑ Two new endowed professorial 
chairs; made possible by two gifts totaling 
$1.5 million. One chair is named in 
memory of the late Mrs. Ruth Marshall 
Magill (photo), the other is in memory of 
the late William R. Kenan Jr. (photo). 
John W. Davison (photo), chairman of 
Haverford's music department, was 
named the first Ruth Marshall Magill 
Professor of Music. Colin F. MacKay 
(photo), chairman of the chemistry de-
partment, was named the first William B. 
Kenan J r. Professor. 

The Magill professorship was made 
possible by a gift of $750,000 from Mrs. 
Magill's husband, James P. Magill '07; the 
Kenan professorship was made possible 
by a $750,000 grant from the William R. 
Kenan J r. Charitable Trust. The two new 
endowed professorships were announced 
during commencement exercises, Sun., 
May 14, 1972. 

Mrs. Magill's interest in music 
stemmed from her school years in Paris, 
where her classmates at the College 
Sevigne included the elder daughter of 
Mme. Curie and future actress Eva 
LeGallienne. The miniature portrait 
shown here was painted in Paris when 
Mrs. Magill was about 10 years old. 
During those seven years in Paris, she 
studied violin and attended concerts, re-
turning to the United States at the age of 
16 with a lasting love of music. She 
attended Philadelphia Orchestra concerts 
for years, eventually holding a regular 
Friday-afternoon box at Philadelphia's 
Academy of Music. In 1969, she made it 
possible for Haverford to begin its ex-
tremely successful series of chamber-
music concerts by underwriting the ex-
penses of that program. 

Mrs. Magill . . . in '06 	Davison 

Kenan was best known as a chemist, 
engineer, industrialist, executive and 
farmer. He and another researcher dis-
covered and identified calcium carbide 
and accounted that acetylene gas could 
be derived from it. In the following years, 
he was active as a chemical and mechani-
cal engineering advisor and installed 
several plants for the carbide and 
acetylene industry in the United States, 
Australia and Europe. After the turn of 
the century, Kenan joined the Flagler 
System companies as a consulting and 
construction engineer. From 1924 until 
his death in 1965, he was president and 
part owner of that organization. In his 
will, Kenan stated: "I have always 
believed firmly that a good education is 
the most cherished gift an individual can 
receive." The Kenan trust was established 
to support and encourage good teaching. 

HONORED 

❑ Landrum R. Bolling, president of 
Earlham (Ind.) College; Kathleen Coburn, 
professor of English at Victoria College, 
University of Toronto; William Morris 
Maier '31, treasurer of the Corporation of 
Haverford College; and Mrs. Lydia 
Babbott Stokes, civic leader, humani-
tarian and worker for peace and religious 
understanding; by being awarded honor-
ary degrees at Haverford's commence-
ment exercises May 14. Bolling and Maier 
received Doctor of Laws degrees; Coburn 
and Stokes received Doctor of Humane 
Letters degrees. Principal speaker, 
selected by the graduating seniors, was 
Prof. Frank Quinn, who retired this year 
after teaching English literature at Haver-
ford for 20 years. Bachelor's degrees were 
awarded to 159 seniors, including Jeanne 
Husemoller, wife of mathematics pro-
fessor Dale Husemoller, and six other 
women students. 

DAMAGED 

❑ By fire; eight dormitory rooms on 
the first and second floors of 95-year-old 

Kenan 

Barclay Hall. The fire began about 8 a.m., 
Apr. 13, 1972, of undetermined causes. 
Damages, including extensive smoke and 
water damages to most of the south 
wing's first floor, were estimated at about 
$50,000. Though 100 students originally 
fled the fire, all but 17 were able to 
return to their rooms. The 17 were given 
housing in other dormitories until the end 
of the semester. Repairs were begun im-
mediately, and the building was ready for 
full occupancy in September. Last year, 
Barclay had been the subject of a $689,000 
renovation. That renovation had included 
wider fire escapes and enclosed steel stair-
wells. April's fire was the second major 
fire in Barclay's history. On April 15, 
1946, fire destroyed the 110-foot-tall 
Gothic tower containing several student 
rooms. 

NAMED 

❑ To join the 
Haverford adminis-
tration as director of 
alumni 	relations, 
Bertrand F. Bell III 
(photo). A 1954 
Haverford graduate, 
"Tim" Bell succeeds 
William E. Sheppard 
II,  who died last 
October. Bell is a former project manager 
in the marketing division of Smith Kline 
& French; more recently he has been a 
free-lance writer, specializing in industrial 
and medical training materials and docu-
mentary films. 

❑ Also joining the Haverford staff are: 
Adolphus L. Williams Jr., a graduate of 
Virginia Union University, University of 
Virginia law school and former post-
baccalaureate student at Haverford, as 
assistant director of admissions, director 
of the pre-freshman summer program and 
lecturer in political science; and James H. 
Dreibelbis, a graduate of St. Mary's Uni-
versity and Columbia University, as psy-
chological counselor. 

❑ To join the Haverford faculty: Luis 
Garcia-Barrio, assistant professor of 
Spanish; Ramon Garcia-Castro, instructor 
in Spanish; Lawrence M. Jordan, assistant 
professor of chemistry for 72-73; Sandra 
G. Malard, assistant professor of English; 
Glenn McCurdy '60, instructor in fine 
arts for 72-73; Kathryn L. Morgan, 
visiting associate professor of black his-
tory; Doris Srinivasan, assistant professor 
of religion for 72-73; and Joanne S. 
Trimble, instructor in mathematics for 
72-73. 
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In 1972, Haverford College received 
gifts totaling almost $2.4 million—
marking the largest philanthropic support 
from living Haverfordians the college has 
ever received. 

The total breaks down approximately 
as follows: through Annual Giving, 
$463,448; from foundations for current 
needs, $182,500; for an endowed chair, 
$750,000; for building, $520,218; for 
new endowment, $299,265; and for other 
capital and current needs, $182,922. 

The 1972 Annual-Giving campaign, 
sparked by the first challenge program in 
Haverford's history, exceeded its ambi-
tious $380,000 goal (up $100,000 from 
last year), reaching $391,381 by June 
30—a sum representing gifts from 52.2 
per cent of alumni. That annual giving 
total included $82,323 in gifts from a 
small group of anonymous donors who 
provided challenge funds. The percentage 
of participation in 1972 was the highest 
since 1967, and it was one of the highest 
among colleges throughout the nation. 

Another $72,067 were donated to the 
1972 Annual Giving campaign by founda-
tions and corporations, so the grand total 
for the campaign came to $463,448. 

Stephen R. Miller '49, general chair-
man for the Annual Giving campaign, 
expressed his thanks "to the hundreds of 
volunteers in regions and classes who kept 
reminding us of the kind of place Haver-
ford is, its needs and our challenge 
opportunity." "Without their devotion 

and persistence," Miller said, "Haverford 
would be much less than it is—spiritually 
and financially." 

In addition to Annual Giving, another 
$182,500 were received from foundations 
to support specific programs at 
Haverford. 

Two gifts of $750,000 each were made 
to the college to establish new endowed 
professional chairs. (See page 21 for 
details.) One of these gifts was counted 
among donations to Haverford in 1972, 
and the other will be added to donations 
in a future year. 

Contributions for building construc-
tion and refurbishing totaled $519,286 
and supported renewal of Barclay Hall, 
creation of a new student center, creation 
of the new Gest Center for the Cross-
Cultural Study of Religion, and construc-
tion of a new locker facility for athletic 
activities. 

Altogether, gifts to Haverford in 1972 
totaled approximately $2,398,353. 

"That's a lot of money for a small 
college," Haverford president John R. 
Coleman observed, "but the future of 
colleges like Haverford is increasingly 
uncertain. The path ahead is still not 
clear, but we are a determined, com-
mitted campus. We know more clearly 
than ever what we can and cannot do. 
With the help of so many alumni and 
other friends, we feel our changes to 
survive in distinction are bright." 

The Haverford armchair is 
adaptable to any decorating 
style and is sturdily built. It is 
finished in rich black with 
gold trim and with the college 
seal embossed in gold. The 
cost is $48.50 with black 
arms; $50 with cherry-wood 
arms. Chairs are sent express-
collect from Gardner, Mass. 
(Express rates vary from 
$11.10 to $27.80, depending 
on where you live.) Or, you 
may pick up your chair at 
the Haverford bookstore with 
reduced transportation charg-
es. Pennsylvania residents 
should add 6 per cent tax to 
the cost of the chair. Orders 
for Christmas delivery must 
be received by November 1. 
Prices apply through May, 
1973. Make checks payable 
to: The Bookstore, Haverford 
College. 

Haverford College Bookstore 

Haverford, Pa. 19041 

Cifth for llavorford 
LargeA in &tory 
Total for 1972 Near $2.4 Million 
Annual Giving is Up by $110,000 
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This is the third in a series of biographical sketches highlighting recipients of the 1971 Hoverford 
Award. Up to four of these awards are presented each year to the Haverford College alumni who best 
reflect the college's concern with the uses to which its students put their knowledge, humanity, 
initiative and individuality. Another 1971 recipient will be featured in the next issue of "Horizons." 
Additional information and nomination forms are available by writing to: Haverford Award Panel, 
Hoverford College, Haverford, Pa. 19041. Deadline for nominations for the 1973 Haverford Award is 
August 1, 1973. 
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The Haverford Award: 

Allen W. Stokes 

wenty years ago, most of Allen 
I Stokes's students thought wildlife 

management meant insuring the supply of 
game animals for hunters. 

Today, Stokes reports happily, his stu-
dents want to manage wildlife for the 
benefit of all people—not just hunters. 

This change in students' attitudes to-
wards wildlife is only one of several 
changes in the university community of 
Logan, Utah, since Allen Stokes's arrival 
in 1952. 

It was Allen Stokes's efforts—and 
achievements—in working to change 
peoples' attitudes towards wildlife, nature 
and their fellow man, that Haverford 
College recognized when it selected him 
to receive a 1971 Haverford Award. 

Stokes made his mark in the class of 
'36 at Haverford as a Phi Beta Kappa 
chemistry major and a soccer player—he 
was center forward and team co-captain 
his senior year. 

He spent the next few years teaching 
(Haverford School and Germantown 
Friends) and studying (M.A. in chemistry, 
Harvard). It wasn't until 1946 that Allen 
Stokes revived his childhood interest in 
natural history. After a brief stint as a 
researcher at Johns Hopkins, he went to 
the University of Wisconsin, where he 
earned his Ph.D. in wildlife management 
in 1952. That year he began teaching at 
Utah. 

He soon established a reputation as a 
scholar. His doctoral thesis on ring-
necked pheasants was published by the 
Canadian government and cited by the 
Wildlife Society as the year's outstanding 
publication in its field. 

Allen Stokes in 1936 ... 

He has written numerous articles for 
scholarly journals, including Scientific 
American, on subjects ranging from 
animal mating and social systems to 
behavioral regulation of animal popula-
tions. Species that have come under his 
scrutiny include the Peruvian vicuna, 
ground squirrels, bears and birds. In 1971 
he served as president of the Animal 
Behavior Society. 

In research partially sponsored by the 
federal government and the National 
Geographic Society, Allen Stokes is cur-
rently studying the Alaskan brown bear. 
He wants to find out how bears share 
their limited fishing areas and how they 
set up their social hierarchy. Among the 
questions he asks is: what role does 
aggression play in their social order? 

The role of aggression in animal be-
havior is especially interesting to Stokes. 
He sees a number of parallels in human 
behavior. To him, a better understanding 
of animal behavior will lead to a better 
understanding of human behavior. 

When he first began teaching animal 
behavior, only a handful of schools 
offered such courses. Today, animal be-
havior is a basic part of the zoological 
curriculum. But more important to Allen 
Stokes, animal behavior is being recog-
nized as a fundamental part of a liberal 
arts education. 

Stokes's concern for both animals and 
man goes beyond that of the detached 
scientific observer. Shortly after arriving 
in Utah, he realized that foreign students, 
especially blacks, were treated as outcasts 
by the local community. Motels would 
charge them double rates; taverns would 
refuse to serve them. 

He set out to change the towns-
people's attitudes. With other faculty 
members, he organized a Cosmopolitan 
Club, sponsoring lectures, parties and 
international dinners, "all designed to 
increase contacts between the community 
and the foreign students." 

... and in 1971. 

At times, more drastic measures were 
called for, and Allen Stokes would join 
his students in a "sit-in" in a Logan 
tavern. 

Their efforts succeeded. Today, there 
is even a "host family" program through 
which local families "adopt" a foreign 
student for a year. "We've pretty much 
overcome our provincialism," says 
Stokes. 

Though conditions have improved for 
blacks and other minorities, they're still 
far from perfect. Allen Stokes and his 
wife both continue to work with and 
support minority students. 

Stokes also initiated a Quaker meeting 
in Logan, holding a weekly worship 
meeting in his home. They've been 
meeting regularly for six years now. "On 
a good day, we'll have as many as 15 
people," he reports. 

More recently, he raised a few eye-
brows when he and some others organ-
ized a draft-counseling service for univer-
sity students. It wasn't long, though, 
before draft-age men from town were 
calling the volunteers for information. 
"We have a good working relationship 
with out local draft board," notes Allen 
Stokes with undisguised pride. "We work 
together." 

Allen Stokes believes that man can—
and must—learn to work and live 
together, both with his fellow man and 
with nature. As a scientist and as a 
member of society, he has worked to-
wards that goal. 



Epeiumiummath&I 

Easy Sports: At Haverford College student Robert McKee '72, of Butler, Pa., has worked out an arrangement with a six-month-old dog named Christopher 
that saves the athlete half the usual work in javelin practice and provides a pleasant afternoon for the dog. Christopher belongs to Robin Cook '75, 
a Haverford student from Hockessin, Del. 

Haverford College Publication 
HAVERFORD. PA. 19041 
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