


PERSPECTIVE 

Famous 
HaVerforians 

Here are the photos of six Haverford 

students who gained prominence in later 

life. As adults, their faces were well 

known, but can you identify them as 

students? They represent classes ranging 

rom around 1880 to 1930. Their identi-

es are given on page 22. 
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Haverford's Red and Black: 
A Balance Sheet 

by John R. Coleman 

This outline was prepared in January, 
1972, by Haver ford's president as 
background for campus and board 
discussions of the 1972-73 budget. 
With some minor editing and 
updating of data, it is offered here 
to help alumni assess the college's 
overall position today. 

Coleman 

1 This report 
— offers background on how the American college financial 

picture changed in the '60's 
— is a survey of Haverford against that background: the pluses 

and minuses that leave us with problems that are pressing 
but manageable 

— suggests next steps in keeping the college strong. 

2 The academic world in a new era 
a tighter financial picture throughout higher education is 
now universally recognized and widely discussed—we are 
not alone at Haverford, and we have no ways to immunize 
ourselves from the common concerns 

— how did it come about? 
a. we have had cost escalation comparable to that in all 

other institutions 
— especially noteworthy: 

costs of books, health services, insurance, utilities 
— the desparate efforts to let academic salaries catch 

up in '60's with what happened elsewhere in '40's 
and '50's 

— the increased concern with the well being of 
hourly employees after years of neglect 

— some new costs: greater security on campus for 
example. 

b. but no parallel automatic escalation in income has been 
possible 
— productivity (which, for academic institutions, is the 

productivity of our alumni once they're out in the 

world) hag surely risen - but the benefits of that 
increase accrue to society as a whole and not to the 
academic institutions themselves. 

c. there has been weakness of advance planning and tight 
administrative procedures in education during the "gold-
en years" when costs were rising but special sources of 
income were also being tapped successfully 
— we saw ourselves as a separate world, where "effici-

ency" was even thought of as being a slightly dirty 
word 

— however good we have been as educators, we haven't 
done too well as managers. 

d. there has been deep separation between the academic 
and administrative functions so that we have had little 
monitoring by those on one side of what was happening 
on the other side 

e. there has been a sharp increase in administrative com-
plexity over earlier years 
— student services (including counselors skilled in deal-

ing with the draft, racial matters, sex problems, 
motivational problems, drugs), government relations 
(including reports!), accountability, forward plan-
ning, and fund-raising are all examples of where these 
institutions are far more intricate today. 

f. there are changes in what students are seeking from 
higher education 
— the new "needs," sometimes militantly pursued, are 

not always ones that colleges are prepared to meet; 
and almost always they are costly. 
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a. We have a long history and a limited mission 
— this is the history of an established, proven institution 

over 139 years 
— we have known a rather clearly defined mission (since 

Isaac Sharpless at least) of educational excellence for a 
few students, of independence from thought control, 
and of moral quality in the Quaker tradition 

— that mission has been limited for most of those years 
to undergraduate education, without the heavy drain 
on resources and energies implied in a graduate 
program. 

b. we have a distinguished teaching faculty 
— that faculty has grown, by AAUP's count, from 65 in 

1967-68 to 72 in 1971-72; many departments grew in 
strength and diversity; one (engineering) was closed 
out and another (fine arts) was added 
we have had distinct success in recruiting the young 
faculty members we most wanted—Haverford has a 
recruiting process that has stood the test of time 

— the evidence of faculty quality is in student evalua-
tions, in our reputation elsewhere, in awards won, 
and in the primacy of the teaching mission even while 
our expectations about faculty scholarship remain 
high 
for the most part, this is a faculty resident on or very 
near the campus 
we have a thorough review and evaluation process for 
appointments, reappointments, and promotions; it is 
time-consuming and sometimes painful, but it is 
surely worth it 
this is a stable faculty, with very few voluntary 
resignations (none at all since 1968-69), and with a 
large number of young, very able people on tenure 
we have a salary and fringe benefit scale that still puts 
Haverford's average compensation among the very 
highest of the liberal arts colleges, and that puts 
faculty salaries per full-time student among the top 
20 of all higher education institutions in the nation 
we have a strong record of success in getting students 
into good graduate and professional schools and in 
seeing them perform well once they are-there. 

c. there is a continuing appeal for able students 
— admissions applications have almost doubled in five 

years to the current plateau of about 1200 to 1300 
applicants for 190 to 230 slots in freshman classes; 
we are ranked by such guidebooks as Cass and 
Birnbaum ("Comparative Guide to Colleges") as one 
among 36 "most selective" colleges and universities in 
the nation 

— applications have grown and, more recently, held 
reasonably stable even in face of tuition increases 
from $1,975 in 1967-68 to $2,425 in 1971-72 

— evaluation by most seniors on leaving here is still 
highly favorable towards Haverford 

— and, once they are out, most talk fondly of what 
Haverford had to offer, educationally and socially. 

d. we have a competent professional and supporting staff 
— our business procedures are markedly improved over 

the past 
— we have a well-designed development program with 

inside and outside professional help 
we have improved our staff development and evalua-
tion efforts, leading to a low turnover and strong 
loyalty to the college. 

g. we have shown rigidity in our academic responses to the 
new challenges, as a result of past departmental struc-
tures, staffing procedures, and commitments to particu-
lar educational processes out of the past 
— the past was good, and there is a longing to hold on 

to it. 
h. an oversupply of those seeking entry into the academic 

job market has produced deep insecurity within faculties 
—and has led to pressure for economic security (at what 
cost?) 
— that oversupply has had little depressing effect on 

salaries, in the face of rapid inflation elsewhere in 
society. 

i. there are marked changes in the patterns of participa-
tion in governance in higher education, sometimes 
without a parallel change in understanding of administra-
tive realities (are they realities?) 
— what price shall we pay for democracy in academic 

governance? 
the rapid growth in the number of available openings for 
students on campuses, accompanied by a slowdown in 
the numbers reaching college age and a marked improve-
ment in quality of offerings at some institutions, has led 
to increased competition for students—with resulting 
higher recruitment costs and scholarship costs 

k. changes in the mix of students (racially, economically) 
sought by prestige institutions have increased the scram-
ble for scholarship and loan funds by these institutions 
—priority is given to reaching out to disadvantaged 
students 
— the urge to work with disadvantaged students is 

strong and increasingly deep rooted. 
I. other priorities (and prejudices?) have interfered with 

the flow of public funds to higher education 
— antipathies growing out of campus unrest of late '60's 
— lingering ambivalence in legislatures about higher 

education 
— the extent of commitments to war, to highways, to 

welfare, and so on. 
m. other priorities (and prejudices?) have interfered with 

the flow of private funds to higher education 
— foundations: plenty of support for the new and 

untried, but not much for the basic costs of running 
quality institutions 

— corporations: other priorities, especially when profits 
are smaller, and when urban "demands" are so strong 

— individuals: tax burdens, the stock market slump, and 
-r., priorities for other things all restrain the giving.. 

n. there are clear restraints on the extent to which tuitions 
can rise 
— the competitive market, especially as between public 

and private institutions, is tight 
— thought patterns eut of past as to what higher 

education is worth in the family budget make sharp 
tuition increases unacceptable. 

— in sum: we are all in trouble, some of which could have 
been foreseen, but some of which could not reasonably 
have been predicted. 

3 The pluses at Haverford 
— there are significant ways in which we remain in a very 

healthy position (but there are some clouds in every area 
too, as the next section will show) 
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e. we have a good physical plant 
the campus grounds are of great beauty and relative 
quiet, and they are in good condition 
the academic buildings are generally in fine shape 
(Stokes was recently built; Sharpless, Hall, Chase, and 
Founders Annex were recently improved; and a 
splendid library was built around the original one) 

— the student buildings are in equally good shape 
(Gummere, Lunt, Jones and Comfort dormitories 
were recently built; Barclay and Lloyd dormitories 
were completely renovated; the new dining center 
was opened, and a student union area has been 
completed) 

— our playing fields are particularly good; we are getting 
needed new locker room facilities; and the field house 
is serving us adequately. 

f. we have a loyal body of alumni 
we received financial support that puts Haverford 
among the leaders in the percentage of alumni giving 
each year and in their average gifts; only Dartmouth 
is ahead of Haverford among 34 select colleges on 
both counts, while three others are ahead on the 
percentage count and five others on the average gift 
count 

— there is a large percentage of alumni, as shown by our 
1969-70 sample survey, who express strong support 
for Haverford 
this is a small enough alumni body that they still 
seem to feel a personal attachment to the beauty, the 
educational quality, and the tenor of life here 
this record is all the more remarkable in that the past 
alumni were usually more conservative as undergradu-
ates than today's students are (evidence: past Presi-
dential straw polls among students) 
our critics are few, and our friends are many. 

g. we have a strong endowment 
— the endowment is worth $28 million* at current 

prices (as of June 30, 1972), which on a per student 
basis puts the college near the top among undergradu-
ate institutions 
this endowment is managed now in three different 
blocks for comparative purposes: by a professional 
investment firm in Baltimore, by the Ford Founda-
tion—financed Common Fund, and by our Board of 
Managers' finance committee. 

h. we have a few very generous givers 
— because the alumni body is so small and so many of 

them pursued activities not leading to large incomes, 
only a handful of men can give in very large amounts; 
yet those few large gifts are critical to the college's 
survival in distinction 

— happily, those gifts have come along in the past and 
the prospects seem equally good for the future. 

i. we have a committed and relatively united Board of 
Managers 
— they have a record for understanding and caring, 

without trying at the same time to run the college 
— there is a sense of unity among them, perhaps born of 

a shared commitment to Quaker ideals, that has 
served us well in difficult days 

— there has been strong and progressive board leader-
ship. 

we still have a small college, with 725 students 
— this gives a greater sense of commonality of concerns, 

an opportunity to act on those concerns, and shared 
feelings of responsibility for keeping Haverford 
viable. 

k. We have unique opportunities for cooperation with Bryn 
Mawr College, and also with Swarthmore and the 
University of Pennsylvania 
— the story of cooperation with Bryn Mawr is one of 

the most promising in higher education: with all the 
frustrations and continuing problems, it still remains 
true that jointly we have accomplished what few if 
any other schools have done in cross-registrations, 
dormitory exchanges, and merged student activities; 
beyond that, we may be on the edge of promising 
new forms of cooperation in libraries, business 
practices, student services, and, most importantly, 
faculty and curriculum development 	 ee* 

cooperation among these four institutions Ofsimilar 
academic standards has let us enrich our a6demic-
programs without parallel increases in costs. 

I. we have an unusually honest and supportive quality to 
life and dialogue on the campus 
— the continuing presence of Quaker traditions as a 

shaping force in many aspects of campus life is 
notable 

— we have inherited a way of working together that has 
stressed openness, respect for one another's individu- 
ality and worth, and an ability to deal constructively 
with conflict 

— there is an overriding belief that men and women can 
reason together, a belief that stood the test through 
the turmoil of the late '60's. 

4 The minuses—or question marks—at Haverford 
— some question arises about each of those plus factors—the 

issue then is what do we do about the questions—none 
warrants a panic bell; equally none can be dismissed 
casually if our future distinction is to be comparable to that 
of the past 
a. some new ambiguity arises about our mission 

— it is no longer so clear what we can and cannot do as 
a college—changing student (and faculty?) attitudes 
towards liberal arts education may force important 
changes in our role—all of higher education is in 
flux—Haverford remains committed to excellence, 
but excellence may need to take on new shapes *subject to unfunded construction costs. 
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— long-range educational planning has tended to get 
pushed aside here in the past couple of years in favor 
of more immediate (but perhaps less important) 
concerns. 

b. there are new concerns within, and about, the faculty 
— we may pay too high a price in the future for the 

stability within the faculty 
— our percentage on tenure is demonstrably higher 

than that of other institutions with which we 
compare ourselves 
— we will open the 1972-73 year with a faculty 

that is 70% tenured 
— the relative youth of our tenured faculty means 

little scheduled turnover will take place for 15 
years except in one large department (English) 

— public discussions on the tenure issue reveal some 
insecurities and doubts within the faculty about 
the college's and their future—how do we combine 
protection of academic freedom, with opportun-
ities for bringing young, new people into the 
faculty of tomorrow? 

— faculty salaries are no longer among the highest 
throughout the entire profession; a number of public 
institutions now pay higher than we do—this hasn't 
affected recruitment yet, but it has shown up in 
declining morale among at least a few faculty 
members 
— the latest AAUP data show our average compensa-

tion of $18,180 puts us 66th in the entire 
country—only two liberal arts institutions are 
ahead of us (Wesleyan and Amherst), but our 
figure is somewhat inflated by the large number of 
people we have at the full professor level. 

interest in educational innovation may have declined, 
either in reaction to the turbulence of the past few 
years or to the insecurities in the financial outlook 
— Haverford has not pioneered in many educational 

areas recently—is it enough that we do well what 
we have long done? 

— some faculty have developed fears about the priorities 
and responsiveness of the administration to educa-
tional concerns. 

c. students may not be as easy to attract tomorrow 
— recently there has been a halt in the rate at which 

admissions applications were rising—there was even an 
absolute drop for the class entering in the fall of 1973 

IL a number of possible explanations exist: the national 
1-plateau in numbers at college age, the costs of 

Haverford compared with other institutions, the rise 
in quality and innovativeness of some public institu-
tions, doubts about how coeducational Haverford's 
environment is, new doubts on the part of some able 
young people about the purpose of college at all 

— tightening up in our scholarship policies might 
become necessary if our economic situation worsens 
—this would have considerable impact on the mission 
of Haverford and on the quality of campus life, in or 
out of classes 
— ours is increasingly a bi-modal group of students, 

made up of the well-to-do and the disadvantaged 
—what help will come for middle income families, 
and how long will our aid hold out for low income 
families? 

it is less clear now than before how to bring students'  

professed concerns into line with the faculty's inter-
ests and convictions about education-1972 was 
apparently a more harmonious blend than that of the 
late '60's, but what comes next? 

d. there are some growing staff concerns 
— we must seek ways by which to limit the services we 

offer and still get the work done that students, 
faculty, and board expect of us 
— this causes some economic insecurity within the 

staff 
— salaries in most administrative positions are lower 

than those of our competitors (although they are 
fully comparable in a few spots) 

— the outlook for staff salary increases is not good 
enough when compared with the role of inflation in 
the country 
there is a gap between faculty and senior staff on 
some issues—some administrators and staff members 
are demoralized by what they see as attacks on their 
professional competence, performance, and sense of 
priorities 
— efforts to involve more people in examining 

budget priorities have not yet produced any sense 
of partnership, and may have not even built more 
trust. 

e. the physical plant is still unfinished 
— some jobs remain to be done, even for a college of 

725-740 students—the gymnasium is antiquated 
(although the new locker room facilities will help), 
Founders Hall remains in need of renovation, and 
some important maintenance on buildings and 
grounds continues to be postponed. 

f. our relations with alumni call for still more attention 
we are not as successful as we want to be in 
communicating to our alumni a sense of what 
Haverford is in the 1970's 
— too many alumni know too little about us to feel 

fully a part of the present life on campus 
we may be coming to a peak in alumni support: not 
much more is possible in the percentage of those 
giving, and we haven't yet persuaded alumni (who 
have many other cost pressures on them) to increase 
their gifts dramatically above the present, very 
respectable level 
there is a question as to whether the youngest alumni 
will continue to feel the same responsibility for giving 
as their predecessors did—is support for such institu-
tions going to be as fashionable in the future? 

g. the endowment needs help 
— we have suffered grieviously from the stock market 

collapses of two years ago and from our past 
borrowing to finance needed buildings on campus—
expansion of the student body from 450 to 725 
(necessitated for academic reasons) has left us with a 
capital burden 

— until May, 1972, no large additions to endowment 
have come along recently—May brought $750,000 
each for two professional chairs ($1.5 million in all), 
but the need to rebuild the endowment continues. 

h. when will the major gifts come? 
— there are many uncertainties about this—and little can 

be done to resolve them—our job is to continue to 
show that Haverford is worthy of such gifts 

— query: will such big gifts come along in future 
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generations too, or is this type of private philan-
thropy dying out because of taxes and changing 
attitudes towards institutions? 

i. there are concerns about the board too 
— how representative is it of our alumni and friends? 

there is a question whether the board can continue to 
tread that fine line between knowing enough about 
the college to ask all the necessary, hard questions 
and knowing so much that board members are 
tempted to do the administration's or faculty's work 
there are doubts that some board members are 
effectively utilized, and that there is room enough on 
the board for some other friends who could be very 
helpful to us 

— one asks the question of whether we are diligent 
enough in our search for just the right members for 
the board. 

j. can we remain as small? 
there are strong arguments from other studies that 
significant economies are likely up to a size of 1200 
or so students 
a college requiring a faculty of our size (or even 
slightly larger) may have to have a larger student 
body to make it viable—some experts believe a 
student-faculty ratio of 12:1 is the minimum viable 
ratio; we are still 10:1 
none of the preconditions for a larger student body is 
attractive: we won't be able to stay as fully a 
residential college, we can't be sure the extra registra-
tions will come in our too small classes, and recruit-
ment of students may be very difficult, especially if 
we're limited to males 

— will the quality of life remain essentially unchanged if 
we grow by another 100 or so? Note: we will still be 
a very small college in comparison with all but a 
handful of other, excellent colleges. 

k. cooperation too has limits and costs 
— there is the question of how far too independent 

colleges are prepared to go in merging their distinctive 
strengths—how important is it to preserve the individ-
ual identities and separate missions of Bryn Mawr and 
Haverford? how are the human problems in promot-
ing cooperation to be solved? Haverford tends to be 
more aggressive in promoting cooperation, but how 
much of that is male chauvinism again, and how 
much is a well thought out plan for cooperation, a 
plan that respects Bryn Mawr's distinctive mission 
and needs? 

— there is also the issue of whether, even as we proceed 
towards cooperation and a merger of some activities, 
it is desirable to keep options open to withdraw at 
some later date if that becomes necessary—these are 
independent, proud colleges: can they afford to stay 
that way tomorrow? 

I. what comes next in the quality of life and dialogue? 
— assuming that the past quality of life and dialogue is 

an essential ingredient for an effective attack on our 
economic problems, can we be sure it will be here in 
the future? 

— less trust seems evident in 1971-72 within some 
circles at least—is this general? is it transient? what 
can be done about it? 

— our concern for one another as individuals is being 
tested again—is that concern sufficient to steer us 

through the next tests, whatever they are? in particu-
lar, is Haverford able to respect and enjoy differences 
within its student body and faculty even as we pursue 
the goals of community living? 

5 What we've done to date 
— some actions have already been taken to improve our 

economic situation 
a. income side 

we will benefit by still better results in Annual Giving 
in 1971-72 as a result of our current "challenge grant 
effort"—a likely result: $100,000 more from our 
alumni and friends 
we launched a concentrated but quiet campaign for 
$5 million in capital funds to be raised among 100 to 
150 individuals, corporations, and foundations—the 
object: to get the capital debt off our backs—the . 
target was to raise $1 million of it .by Ky.  1, 
1972—that target was passed—how muchlthore can 
we do, how soon? 
a new (and belated!) effort is now well under way to 
establish a solid deferred giving program—the "Pro-
gram for Tomorrow" is under way—results as of May 
31, 1972: 145 statements of intention in hand, plus 
75 who had made such statements in advance of the 
opening of the campaign 
we launched an experimental effort to realize funds 
through the rental of campus facilities for the 
summer months for educational conferences (initial 
contact has been made with 500 organizations) 
we are making a more thorough effort to study 
corporation and foundation resources, and to plan 
our approaches to the more likely ones among 
them—we have an initial impression of considerable 
success here, but the full results will be a year or 
more away 

— we announced, with regret, increases in student 
tuition, from $1975 in 1967-68 to $2575 in 1972-73 
(but with proportionate increases in student aid funds 
from $369,500 in '67-'68 to $490,000 in 1972-73) 
we increased the student body from an average of 
575 in '67-68 to an average of somewhere between 
725 and 740 in 1972-73 

— we continue to have effective management of our 
cash balances so as to keep our non-interest-earning 
balance at a minimum—Haverford has a considerably 
lower idle balance than any other college in Pennsyl-
vania's recent 12-college comparative study 

we have introduced diversification of endowment 
management so as to give us comparative yardsticks, 
with the adoption of a total return concept (i.e., the 
college's income from stocks rests not only on 
dividends from our holdings, but on a share of the 
capital growth) as an offsetting support for the 
current budget. 

b. outgo 
non-academic 
— we introduced limits on the size of staff; there will 

be no replacements except where justification can 
be made to the president and the vice president for 
business affairs 
— the result to date: four positions have been left 

vacant, and others will follow 
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— we have made cutbacks in some services—e.g., 
laundry service and maid service in the dorms, 
check cashing in the business office, some facets of 
basic housekeeping, some exterior maintenance 
we are contracting out some services at lower 
cost—e.g., refuse collections, window washing, 
equipment maintenance (food service was con-
tracted out in 1966) 

— we are reviewing some continuing services to see 
whether they are necessary at the current level or 
whether they can be done satisfactorily at lower 
cost 

— we are more aggressive in seeking out the lowest 
possible prices on what we buy—most purchases 
over $1,000 go out for competitive bids 

— we are deferring some needs: the spraying and 
pruning of woods, some aspects of campus beauti-
fication, athletic field improvements, and road 
maintenance on campus in 1971-72 

— we tried a limited application of program budget-
ing by requiring an identification of priorities and 
justification from a base zero for budget requests 
for 1972-73—the first results are modest, at best 

— we made the conventional (and "you-can-do-it-
once-only") cutback of 5% in all departmental 
expenditures, except book purchases and athletics, 
in the 1971-72 budget, exclusive of personnel 
costs. 

academic services 
we have phased out the joint (with Bryn Mawr) 
computer center as it existed in the past; we are 
seeking new ways to provide the needed educa-
tional services at considerably reduced cost; 
$27,000 was cut in the allocation for the com-
puter center in '71-'72 compared with '70-'71 

— we have redistributed library personnel slots so as 
to use fewer professionals and more para-
professionals 

academic budget 
— we have a new policy of no replacements (even for 

leaves) without an examination of the department-
al needs and the needs of competing departments; 
there will be no appointments after age 65 except 
in severe emergencies; and most (or even all) new 
appointments will be made at junior levels 

— two faculty spots were left unfilled in '71-'72 as 
compared with '70-'71—this cut may have been 
offset to some extent by part-time appointments 

— we are exploring far more possibilities of sharing 
faculty resources with Bryn Mawr—early results 
are encouraging, but the road is a long one. 

6 What comes next? 
a. Income 

— most possibilities have already been covered in this 
report—but still further increases in the student body 
must at least be analyzed as a possibility 

— we need to study the possible sale or lease of a few assets 
not now usable to the college: e.g., a piece of land 
beyond the P&W railroad tracks, and some paintings 
which, for security reasons, cannot be hung publicly 

— government aid is of course a possibility—but we 
continue to believe that such aid, however free of strings 

it may be at first, will soon carry unwelcome restrictions 
on it that threaten private education. 

b. outgo 

non-academic 
— We are studying the possibility of coordinating, or 

merging, some activities with Bryn Mawr—e.g., the 
infirmary, purchasing, our travel for student recruit-
ment 

— we are restudying the administrative structure at the 
top level, seeing if we can meet new demands at lower 
cost 
we are evaluating other college-provided services to 
see if they are necessary or, assuming they are 
necessary, if they are fundable on a fee basis 
we look to further improvements in our accounting 
and in our feedback to departments for budgetary 
control. 

academic services 
— we expect to combine some library services with Bryn 

Mawr—this study and action were made possible by a 
grant from the Richard King Mellon Foundation 

— we continue to search for ways to get the desired 
computer service at lower costs. 

academic budget 
— we must study, in combination with Bryn Mawr and 

Swarthmore, all possible ways to eliminate some of 
our too-small classes 
— both Haverford and Bryn Mawr had 25% of their 

courses with five or fewer students in a recent 
semester; some classes of that size are surely 
justified at a college of our size, but not so many. 

— we look to increased efforts to coordinate our 
departmental offerings and faculty utilization with 
Bryn Mawr, and within Haverford, too. 

7 Where does it all come out? 
— we have both problems and progress to show 
— the goal is to assure a future of strength in the '80's and 

'90's, and not simply to settle for strength in the '70's 
— our task is to keep viable a strong educational alternative in 

a world where the alternatives are narrowing—we start with 
a conviction that what Haverford can do well (and what it 
can probably only do as an independent college) will be as 
important in the future as it was in the past 

— we seek to move about in an environment where openness, 
trust, mutual regard and help, and a willingness to 
re-examine old ways of doing things are all important 
the trick is to keep Haverford viable without ever losing 
sight of the question, "viable for what?" 

r t  
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Paul Haagen 

The Haverford Student 
of the '70's 

In some respects, the young people of these 
'70's seem drastically different from thoseig 
only a few years ago. But often it's fascinating 
to see just how many ways students at 
Haverford remain very much the same, decade 
after decade. And sometimes it's good to touch 

base with a few of the students of today, as we 

do in the following five brief profiles. 

W. F. Balthaser 

H ess Haagen and his wife are not drinkers. But when their 
son, Paul, broke the news, the Connecticut couple un-
corked a bottle of champagne a friend had given them six 

or seven years earlier. 

It had gone absolutely flat. 

This hardly could dampen their mood, though; because Dr. C. 
Hess Haagen, director of institutional research at Wesleyan 
University, and his wife had just learned that their son was to be a 
Rhodes scholar. For an academic couple, this is about as far as 
your son can go, at least while he's still working on his 
undergraduate degree. Which is just what Paul Haagen was doing 
then—at Haverford College, class of 1972. 

Haverford's president, John Coleman, announced the news at 
an on-campus Christmas party, amid cheers and applause. Haagen 
was Haverford's first Rhodes scholar since Richard Cooper, in 
1964. But he joined a line of 17 other Rhodes people from 
Haverford—a line that started with Christopher Morley, in 1910. 

"It's certainly the most exciting thing that's happened in my 
life," Paul Haagen admits, "but I approach the whole thing with 
caution. I'd hate to squander an opportunity like this by thinking 
I'd made it at the age of 21." 

Haagen's major at Haverford was religion, and his interest is 
history. He'll read medieval history at Oxford with tutor K. V. 
Thomas. After his two or more years at Oxford, Paul Haagen sees 
either law school or graduate study in history. 

His first interest always has been history; in third grade, while 
most other little boys were aiming to be cowboys, he told his 
teacher solemnly that he wanted to become a professor of 
history. A second interest is athletics—baseball in grade school, 
track and wrestling in prep school and three years of lacrosse at 
Haverford. 

Paul Haagen arrived at Haverford because he was looking for a 
small, coeducational college like Swarthmore. He visited Swarth-
more, and, when it just didn't click with him, he stopped by 
Haverford, audited some classes, talked with some Haverford 
students and the admissions people. Haverford clicked. 

Besides his lacrosse and his Phi-Beta-Kappa-level academic 
work at Haverford, he served in one of the most critical 
student-government posts on campus, the chairmanship of the 
Honor Council. It was a good four years, both for Haagen and 
Haverford. This summer, he's teaching history at Mt. Hermon and 
helping his father start a 108-acre farm they bought in North 
Carolina. Then, on September 25, Paul Haagen sails for England. 
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Bernard Keels 

t. Vernon, N.Y., is divided by the railroad tracks. Mrs. Mary 
Ellen Keels lives in an apartment on South First Ave. She 
works as a practical nurse at Mt. Vernon Hospital, 

supporting six children, ages 3 to 25. The family came from 
Alabama in 1961. 

Mrs. Keels' son, Skip, was a "D" student at Mt. Vernon High 
School. 

Then Skip met a classmate, David Silberman, and through him, 
Silberman's mother, Arlene, and his father, Charles. Both parents 
were well known as writers on education. It's all sort of dim in 
Skip Keels' mind now—so much has happened since—but the 
Silbermans started giving him books to read, and talking with 
him. Skip got the impression that they really cared about the 
problems they also wrote about. 

Keels entered the Upward Bound Program at Sarah Lawrence 
College, where he met college-level blacks, where he found 
modern dance and an interest in music, where he lived on campus 
for six summer weeks. 

About then, Skip Keels noticed he was beginning to change. 

Yale offered an intensified one-year pre-college program. 
Should he apply? "What, you at Yale! Don't make me laugh!" 
the high school guidance counselor advised. But a short time later 
Bernard "Skip" Keels was photographed for the local newspaper, 
being congratulated by high school officials for receiving a $3,000 
scholarship to the Yale program. 

At Yale, he studied basic math, economics and writing and 
attended an honors seminar in American studies. 

After Yale, he applied to only one school: Haverford College. 

Majoring in ethno-musicology, he completed Haverford in 
three years—class of '73, but graduating with honors in 1972. 
Now the schools—the graduate schools— are writing to him, and 
he plans to return to Yale as a divinity student if he can raise the 
necessary money. 

Isaac Finkle 
A t the University of Chicago, last year, the student-run 

TA"Festival of the Arts" attracted 15,000 people in three 
weeks. The student-chairman and his committee did their 

own advertising and promotion; they even raised $21,000 to 
finance theTestival. 

The student-chairman was a bright sophomore named Finkle, 
who came from Trenton, N.J., who could count by the age of 
two and who did fractions and decimals in kindergarten. 

At Chicago, he was named a University Scholar—they liked 
him that well. And a half year after he gave up on Chicago 
altogether and transferred back East, Chicago was still sending 
him bills; they didn't even know he had left. 

"The administration was just too large and impersonal to try 
to hang on to me," Isaac Finkle notes from his new headquarters 
at Haverford. 

Finkle had applied to both Haverford and Chicago but the 
cosmopolitan, almost Bohemian lure of Chicago was too much. 
There also was the matter of money. That University-Scholar 
designation turned out to be a scholarship package totaling three 
times what Haverford could offer. 

Isaac Finkle's father, a Harvard law graduate, died in 1963. To 
support her three children, his mother, who had gone to normal 
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school, returned to teaching and to night school for a college 
degree. 

In his junior year of high school, Finkle became active in the 
Philadelphia World Affairs Council. He debated, played tennis, 
kept an "A" average and scored 1500 on his college boards. 

By current definition, Isaac Finkle was a good catch for any 
college. Chicago caught him. 

"I got an excellent in-class education at Chicago," Finkle says, 
"But out of class it was a very impersonal school. I wanted to get 
to know people, professors, more closely." 

At Haverford, Finkle '73 fulfilled that goal, but he also missed 
out on the excitement of a large university. "Chicago was an 
intellectual crossroad for lots of nationally recognized people," 
he notes. "For the most part, Haverford doesn't have the really top 
people. But at Haverford you can get to know professors outside 
of class as well as in class. For me, that's important." 

Originally, Finkle thought Haverford might be constrictive and 
insular. 

"It took the perspective of two years at Chicago," he 
concludes, "for me to really appreciate Haverford." 

Susan Bell 

T hey finally got a women's basketball team together—Haver-
ford's first—and they went to.the gym to change. Susan Bell, 
'72, tells what happened. 

"The first day we played, the coach was very upset that 
someone might walk in during our showers. So he made us lock 
ourselves in. It was all very weird. We had to enter the gym by an 
outside door. We never took showers after that." 

Haverford had shuffled one more faltering step toward some 
form of coeducation. 

Susan started at Sarah Lawrence College in 1968. When a 
1969-70 exchange program with Haverford opened, she applied. 
Her father, Philip Bell, had taught economics at Haverford; the 
year away from Sarah Lawrence looked welcome, and she wanted 
to study Hegelian philosophy with Haverford's Richard Bernstein. 

The year at Haverford was good enough that Susan and many 
other exchange students asked to stay on. "There are some really 
great departments here," Susan explains. "Philosophy is very 
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strong, and I simply asked why women should be denied the right 
to study with teachers like Bernstein." 

As she sees it, women can benefit from Haverford, and 
Haverford can find women an asset to the campus community. 
But she sees an even more convincing argument. "Either 
Haverford has to admit women," she predicts, "or it has to 
cooperate fully with Bryn Mawr College. Otherwise people will 
stop applying here." 

To sty at Haverford, Susan tried the ACLU ("No go under 
Pennsylvaaa state law," they told her) and applied at the 
admissions office ("Sorry, it's in the charter that we can't accept 
women.") The 14 exchange women, as a group, circulated a 
petition that attracted 411 signatures. 

"We were spending so much time politicking that our 
educations were suffering." she reflects. But it worked. In 
1970-71 they were allowed to continue at Haverford as special 
students, and in 1971-72 six of the former exchange students 
were accepted for degree status as transfer students. Susan Bell 
was among them, of course. 

"I believe that women have a right to be here," she holds. "I 
know Haverford has had to change as a result of women being 
here, but I think that has been good." 

She may study law, but not immediately. If she had children, 
she would send them to Haverford, "but only if Haverford were 
coeducational." 

Frank O'Hara 

isnight at 8th and Fairmount, deep in North Philadelphia's 
I ghetto. A youth walks briskly toward the off-street safety of 

his home. 

"Hey, kid." The voice comes from an unlighted car containing 
two men. The youth runs. 

"Stop!" A shot rings between the row houses. He stops. 

The men look like thugs. But they're policemen, out of 
uniform, and the youth is visibly relieved. They search him, put 
him in their car and start driving. "Where?" the youth asks. "To 
the station; we're arresting you." "Why?" 

He shouldn't have asked. They stop the car and beat the youth 
with their night sticks. After a half hour, they let him out. He 
goes home. 

This was the way that Haverford student Frank O'Hara, class 
of '72, began the second semester of his sophomore year. He was 
living in Philadelphia as part of Haverford's Educational Involve-
ment Program, working as a teacher's aide in an inner-city grade 
school. 

O'Hara's major at Haverford was urban studies; his semester in 
Philadelphia was a way he saw to test the social-science theory he 
received in class. But he hadn't counted on that kind of test. 

"I think they were suspicious of a white college student in a 
black neighborhood. Figured I must be buying drugs," O'Hara 
recounts. "But I also think I was safer because I was white. 
They're rougher on blacks." 

After O'Hara's experience, the Haverford EIP students got 
identification papers, and that helped. 

O'Hara initially planned to go to Notre Dame, and it was 
O'Hara (he admits now) who draped the Haverford campus with 
green toilet paper on St. Patrick's day, 1971. He's also responsible 
for more scholarly acts. He helped write a handbook on a new 
field called suburban organizing. He spent the summer of 1971 
working with Haverford's president to see how closely the 
college's budget paralleled its stated institutional priorities. 

He served on several important student, board-of-managers and 
faculty committees and still found time for varsity football plus 
junior varsity basketball and golf. 

O'Hara didn't like Haverford at first. "I was miserable in my 
freshman year," he recalls. "I didn't like Easterners or intellec-
tuals, and I was trying hard that year to find something." 

Strangely enough, he was probably on the path to finding that 
something at 8th and Fairmount when a voice called from a dark 
car. 
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G lance up for a moment and look 
around the room. Ten feet or so 
away you will see a collection of 

familiar objects, books, curtains, lamps. 
Glance out the window and a few miles 
away, if you are lucky, you'll see grass, 
trees and perhaps some clouds. At night, 
when you look up at the stars, you are 
seeing some hundred trillion miles. 

What happens when you look between 
the stars, out into the distant reaches of 
the Universe? What are the properties of 
the Universe as a whole? Cosmology is 
the science that is attempting to answer 
these questions. Cosmologists study the 
large-scale properties of the Universe just 
as astronomers study individual stars, or 
botanists trees, or physicists the prop-
erties of electricity. 

To those of us interested in cosmol-
ogy,. the Universe is not the cold, empty 
and remote place it may appear to you on 
a cold and starry night. It is an arena in  

which dramatic events occur on a stupen-
dous scale; it is also an arena with 
well-defined laws which mankind* is 
beginning to comprehend. 

*And, to be fair, womankind: one of the most 
renowned astronomers and cosmologists is 
Prof. Margaret Burbidge, a recent Phillips 
Visitor to the College. 

In fact, we are now in the midst of a 
revolution in our understanding of the 
properties and the history of the Uni-
verse. Experimental evidence is pouring 
in, old views are crumbling, a new and 
more exciting picture of the Universe is 
emerging. The new picture is as yet quite 
sketchy. There is so much we do not 
know. But to a scientist the excitement is 
more in the search than in the final 
sixth-decimal-place answer. My real aim 
in this article is to share my enthusiasm 
and excitement with you, and only secon-
darily my scientific experience. 

Consider, a set of questions about the 
Universe: 

1) Did our Universe have a beginning, 

or has it always been as it is now? 

2) Are we all doomed, without hope 

of reprieve, to a fiery extinction 
at the end of the Universe? 

3) Have you existed before? As we 
shall see later, this really may be a 
cosmological question, not a theo-

logical one. 
4) Are there unexpected sources of 

energy in the Universe a hundred 

times more efficient than the fusion 
of hydrogen, the process which 
powers the sun? 

For some of these we have answers. 
For others, we are on the trail of answers. 
None of the questions or the answers are 
"relevant" in the narrow sense; nothing 
Louis Green or I do, none of the answers 
we arrive at, will produce better bombs, 
plastics or dog food. But to me the 
questions seem worthy in themselves, and 
a proper concern of a liberal education. 
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Beginning. Our first question may 
sound foolish: "Did the Universe begin?" 
Until 1965, however, it was an open 
question. Adherents of the Steady State 
Theory of the Universe held that the 
Universe did not begin: that it was the 
same at any time in the past as it "is now, 
and ever shall be, world without end." In 
this scheme, the large-scale properties of 
the Universe, such as density, do not 
depend at all on time. The Universe as a 
whole has no beginning, no history, and 
no end. Such a picture of the Universe 
may strike you as bizarre, but is it much 
more so than the rival theory, which 
holds that the Universe did begin, as a 
fiery, explosive expansion some 10 billion 
years ago? This rival view is aptly called 
the Big Bang Theory. How big? Suppose 
we gave every man, woman and child on 
earth 10,000,000,000,000,000,000,000, 
000,000,000,000,000,000 H bombs** 
and asked them to detonate them simul-
taneously. The energy of the Big Bang 
was that much or more. 

**Or 1040  in the usual scientific notation. 

Naturally, we are concerned with 
whether the theory is correct, not 
whether it seems odd. Observational evi-
dence accumulating since 1965 suggests 
strongly that the Big Bang Theory does in 
fact correctly describe the Universe. The 
evidence consists of direct measurements 
of the heat (technically, microwave radia-
tion) left over in the Universe from its 
fiery beginning. Although the residual 
radiation is faint by ordinary standards, it 
is still far more intense and uniform than 
any Steady State process could produce. 
So the Big Bang Theory holds the field, 
implying ti beginning approximately 10 
billion yean ago, followed by an expan-
sion-nd cooling of the Universe until 
today. 

What are the properties of the Uni-
verse today? It is largely empty. The 
mean density of the Universe is—at least 
10 billion times smaller than the best 
man-made vacuum. A substantial fraction 
of the matter in the Universe is found in 
stars which in turn are grouped into 
galaxies of which our own Milky Way or 
the beautiful spiral galaxy in Andromeda 
(shown here) are examples. The Universe 
is also expanding. The galaxies are moving 
apart, partaking, like dots on an inflated 
balloon, in the general expansion of the 
Universe. 

So much for the present large-scale 
properties of the Universe. Can we say 
anything about the future of the Uni-
verse? If we trust the implications of 
Einstein's General Theory of Relativity 
the answer is, perhaps astonishingly, a 
firm yes. If the equations of General 
Relativity hold, knowing a single prop-
erty of the Universe will enable me to 
predict the future of the Universe. 

This may sound like pride coming 
before a fall. If so, perhaps I can restore 
some balance, and some modesty, by 
admitting that we do not yet have the 
important clue we need. It is the exact 
value of the mean density of matter in 
the Universe. We know the matter present 
in the Universe, if spread out uniformly, 
would be extremely rarified. The future 
of the Universe, however, hinges on just 
how rarified it is. If we had a precise 
measure of the actual density, we could 
then predict the future of the Universe. 

Collapse. If the density is below a 
critical value*** the Universe will con-
tinue to expand forever with galaxies 
receding forever from each other. Thus, 
its density will continue to fall forever, as 
shown by the lower curve in the line 
drawing. On the other hand, if the den-
sity is above the critical value, the gravita-
tional attraction of each particle of mass 
in the Universe for each other particle 
eventually will inexorably slow down the 
expansion until it ceases. But the gravita-
tional forces will still be present and will 
equally inexorably pull the particles back 
together again. Col lapse back towards 
higher density (upper curve) will -then 
follow on expansion. 

***In scientific notation, approximately 2 x 
10-29  gm per cubic centimeter, or 1 ounce 
in three hundred trillion cubic miles. 

A crude analogy is a child's paddle 
with a rubber ball attached to it by a thin 
rubber string. Give the ball a whack (or 
Big Bang) and it will move away (expand) 
from the paddle. If the rubber string 
(gravitational force) is strong enough, the 
outward motion will eventually be over-
come, and it will collapse back onto the 
paddle. 

Unfortunately, 15 years of effort have 
not yet produced a reliable figure for the 
actual value of the mean density of the 
Universe; we do not know whether it is 
more or less than the critical value. But, I  

believe we soon shall. Personally, I cannot 
think of a single scientific measurement 
with more exciting implications. 

"Let us not guess at random about the 
greatest things," Heraclitus advises us. 
For a moment, let's ignore the advice and 
suppose, or guess, that the Universe is 
dense enough to collapse back towards its 
initial, hot, dense state. What will be our 
eventual fate in a collapsing Universe? 
To the best of our present knowledge, the 
Universe will collapse until the stars and 
galaxies merge—and will then continue to 
collapse further until matter is squeezed 
to infinite density. 

No force we now know of can resist 
the force of gravity. Life in a collapsing 
Universe will be impossible—all life every-
where will be roasted and crushed back 
into a state resembling the fiery begin-
nings. The Universe will be symmetric in 
time as shown in the sketch: a fiery 
beginning, a fiery end, with a cool, calm 
interlude of lower density where we live. 
Pessimists ask: "If this picture is true, 
how much time have we left?" Roughly 
30 billion years. But the end, when it 
comes, is irrevocable. 

To many scientists, a Universe with 
the beginning in the finite past and an 
end in the predictable future is philosoph- 

Possible schemes for the evolution of the 
Universe: At the present time, we live in an 
expanding Universe, one in which the density 
is decreasing with time. Will this continue 
forever (lower solid curve #11, or will we 
collapse back to a state of very high density 
(curve #21? See the article for a discussion, not 
an answer. The dashed lines show portions of a 
preceding and a subsequent cycle for the cyclic 
scheme. As the article explains, a cyclic 
Universe is possible only if there is a "bounce" 
at the time of maximum contraction. 
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ically disturbing. Could it be, they ask, 
that the Universe "bounces"? Recall the 
rubber ball—if it collapses back onto the 
paddle, it will bounce out again. Perhaps 
some presently unknown force may pro-
vide the "bounce" for the Universe, in 
which case the Universe will oscillate 
forever, expanding, contracting, then 
bouncing out again into expansion. One 
thus would have a cyclic Universe with 
cycles of finite length but an infinite total 
age. In cosmology, though, it often 
happens that the answer to one question 
raises a question of its own. Here the 
question is, "Have you existed an infinite 
number of times before?" 

Existence. Preposterous? No—as 
Nietzsche realized—if the Universe has 
had an infinite number of cycles, in some 
of those cycles, atoms would have congre-
gated in just such a way as to produce 
you. The probability is staggeringly small 
—you consist of approximately 1028  
atoms— but we-have an infinite number 
of cycles with which to play these odds. 
It is even less probable that you and I 

should both be produced, and Jack Cole-
man and Haverford Horizons. But with an 
infinite number of tries even the most 
improbable arrangement will happen. 

Not once or twice, but, of course, an 
infinite number of times. 

So, if the Universe is cyclic, you have 
already existed an infinite number of 
times before, and have also read this 
article an infinite number of times before. 
Be thankful that the fiery collapse at the 
end of each cycle produces a perfect 
amnesia: neither life nor memory can 
survive it. 

Let us leave our speculations about the 
future and turn now to a current set of 
problems raised by the fascinating obser-
vations of Joseph Weber of the University 
of Maryland. After nearly 10 years of 
dedicated effort, he has apparently suc-
ceeded in detecting gravitational waves 
from a celestial source. These waves were 
first predicted by Einstein some 50 years 
ago. They are produced by the rapid 
motion of mass, just as ordinary electro-
magnetic waves (radio waves, for exam-
ple) are produced by the motion of 
electric charge. Each time you bend over 
or do a deep knee bend, you emit a tiny 
pulse of gravitational waves. 

Energy. To a specialist in General 
Relativity, the discovery of gravitational 
waves represents an exciting vindication 
of the theory. To an experimental or  

observational astronomer, however, it 
raises a deep question: how are the very 
large amounts of energy that Joseph 
Weber detects produced? If our present 
astronomical and physical knowledge is 
correct, "ordinary" astronomical events 
can just barely produce the gravitational 
wave energy he detects. I have used 
quotation marks around "ordinary" on 
purpose. I mean something astronomical-
ly "ordinary" such as the cataclysmic, 
explosive death of a star, which for a 
short time can increase its energy output 
a billion-fold—hardly a daily experience. 

If this "ordinary" picture is the cor-
rect explanation for the observations, a 

Haverford radio telescope 

consequence is that many hundreds of 
stars must be dying each year in our own 
Milky Way galaxy, for Joseph Weber 
detects hundreds of gravitational wave 
events each year. 

This assertion of galactic mayhem runs 
counter to all our current views about the 
nature and stability of our galaxy. If the 
assertion were correct, the great pinwheel 
arms of our galaxy (which we think 
resembles Andromeda galaxy, shown in 
the photograph) would fly apart. Perhaps, 
though, our current theories are wrong. Is 
there a simple way to check Joseph 
Weber's results? 

In part, yes. 
An exploding star will radiate many 

kinds of energy other than gravitational 
waves. Some of the energy of the death 
throes of a star may emerge as a burst of 
radio waves—a pulse of celestial static. 

For the past two years, I have searched 
for these pulses, using specially construct- 

ed radio telescopes. The most recent one, 
built here at Haverford by Tom Davis in 
our Stokes Hall machine shop, operates 
on the roof of Sharpless Hall. The 
four-foot-diameter dish collects and 
focuses radio waves; the lower compart-
ment houses the very sensitive receivers 
and amplifiers needed to search for faint 
radio signals: 

Incidentally, I might add that the 
radio telescope was designed with student 
use in mind' The data for this experiment 
are routinely collected by student assist-
ants, and the telescope is also used for 
student laboratories in two astronomy 
courses. 	 e• -• 

I wish I could report startling3esitive 
results from this experiment. HoVever, I 
do not see pulses of radio waves at the 
times Joseph Weber detects gravitational 
waves. My negative results offer no 
support for the "ordinary" exploding star 
hypothesis. But our two experiments 
taken together do raise the tantalizing 
possibility that whatever does produce his 
signals is an entirely new kind of celestial 
energy source, one that produces gravita-
tional waves with high efficiency, but not 
radio waves. Such a source would have to 
operate far more efficiently than the 
nuclear fusion process which provides the 
sun's energy and the destructive power of 
H bombs. In such a source Einstein's 
famous equation E = mc2  would have to 
operate at nearly 100 per cent efficiency, 
converting matter into vast quantities of 
energy, mostly in the form of gravitation. 
al waves. 

Do such sources exist in the Universe? 
We don't (yet) know. But I hope I have 
given you in this article some idea of the 
reasons for the search for answers to 
questions like this, and some sense of the 
excitement of the search. 

It is always hard for a teacher to resist 
the temptation to teach on all possible 
occasions. I won't even try to resist. So, if 
you are interested in some further reading 
on the topics touched on here, let me 
suggest to you several articles from the 
magazine Scientific American: 

1) September, 1956; "The Evolu-
tionary Universe" by George 
Gamow. 

2) June, 1967; "The Primeval Fire-
ball" by P. J. E. Peebles and David 
T. Wilkinson—direct evidence for 
the Big Bang. 

3) May, 1971; "The Detection of 
Gravitational Waves" by Joseph 
Weber. 
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Campus Briefs 

COMPLETED 

❑ Under the direction of landscape 
architect Stevenson Fletcher; the most 
extensive tree planting project on the 
Haverford campus in two decades. Two 
dozen trees, many with trunks more than 
4 inches thick, were planted to replace 
trees damaged by old age or disease. More 
than half were grown in the college 
nursery; others were purchased with 
rental fees collected for use of campus 
areas for parking during the 1971 U.S. 
Open golf tournament. 

❑ Construction of the first stages of a 
new Student Union; located in the base-
ment of Haverford's three-year-old dining 
center. The completed area includes 
snackbar, billiards room, and lounge. Cost 
was $95,000, with work being done only 
as funds were available to pay for it. 
Nearly half the funds came in a grant 
from the Kresge Foundation. Some 
$38,000 are now available to begin work 
on the final phases, including the book-
store, mail room and student activities 
offices. An estimated $50,000 more will 
be required to complete the job. 

NAMED 
❑ Psyclitdogical counselor Jane Widseth 
(photo); t6 become director of counseling 
services, succeeding James Vaughan. Wid-
seth joined Haverford's counseling staff in 
1970. A graduate of the University of 
Minnesota, she holds a Ph.D. in counsel-
ing psychology from Boston University. 

Widseth 

❑ Assistant to the president Gregory 
Kannerstein; to serve half-time as acting 
dean of students, succeeding James 
Lyons, who has resigned to become dean 
of student affairs at Stanford University. 
Kannerstein, a 1963 alumnus who joined 
the Haverford staff in 1968 as assistant 
dean of students, will continue to serve 
half-time as assistant to the president. 

ANNOUNCED 

❑ For the next issue of Horizons; a 
comprehensive, three-article account of 
the recent social action undertaken on 
the Haverford campus by the Black Stu-
dents League and the Puerto Rican Stu-
dents of Haverford College. 

HONORED 

❑ Jonathan E. Rhoads, chairman of 
Haverford's board of managers; by Presi-
dent Richard Nixon, who named him 
to head the new National Cancer Advi-
sory Board. The 18-member board will 
advise the President on the steppgd-up 
national cancer research efforts author-
ized by Congress last year. 

❑ Paul E. Wehr, lecturer in sociology and 
director of Haverford's Center for Non-
violent Conflict Resolution; by being 
named to receive a Younger Humanist 
Fellowship by the National Endowment 
for the Humanities. The grant will permit 
Wehr to study creative conflict, particu-
larly the Gandhian movement and the 
Norwegian resistance of World War I I. 

❑ Former Haverford professor Steven 
Muller; by being named president of 
Johns Hopkins University. Muller taught 
political science at Haverford from 1956 
to 1958. 

• By being promoted to the rank of 
associate professor and awarded tenure; 
English professor James Ransom and 

political science professor Sidney Wald-
man. 

❑ By being awarded tenure; associate 
professor of history John McKenna, asso-
ciate professor of astronomy R. Bruce 
Partridge, associate professor of fine arts 
Charles Stegeman, and associate professor 
of chemistry Claude Wintner. 

❑ Professor of English Frank Quinn 
(photo); by being invited to deliver the 
commencement address for the class of 
1972. Quinn, who joined the Haverford 
faculty in 1952, is scheduled to retire this 
year. I n announcing their selection, senior 
class president Ken Ludwig noted that 
the class wanted a speaker who would be 
able to add a personal touch to the 
ceremony. 

DECEASED 

❑ Joseph Stokes Jr. 
(photo), internation-
ally respected pedia-
trician and research-
er, alumnus and 
emeritus member of 
Haverford's board of 
managers; Mar. 9, 
1972. He was 76. 
Graduating from Haverford in 1916, he 
received his medical degree from the 
University of Pennsylvania in 1920. He 
was physician-in-chief at Children's Hos-
pital of Philadelphia from 1939 to 1964. 
He also served as professor of pediatrics 
at the U. of P. Medical School and chief 
of pediatric services at University Hospi-
tal. A pioneer in the use of gamma 
globulin to prevent the spread of polio, 
hepatitis and virus-borne diseases, he was 
credited in part with developing vaccines 
against measles, German measles, mumps, 
and influenza. He was a recipient of the 
U.S. Medal of Freedom, and of honorary 
degrees from Haverford and the U. of P. 
He is survived by his widow, Frances E., 
and four children. 
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17 Robert Gibson died May 8, 1971. '30 John Paul Jones died January 24, 1972 

John Whitman Zerega died March 18, 1971, at '31 Richard M. Keech Jr. died November 4, 1971. 
Buck Hill Falls, Pennsylvania. A daughter, 	He is survived by his wife, Agnes. 
Elizabeth Z. Brown, survives. 

'42 Edgar Roland Emery, for many years in the 
18 Edward Sheppard Thorpe Jr. died at Nashua, 	advertising business in Massachusetts, died Sep- 

New Hampshire February 5, 1972. He had 	tember 20, 1970. 
continued the practice of medicine until the 
time of his death. He is survived by his wife, , 
Elizabeth; three sons, Frederick, Elmer, and 44 Richard Hardin Warren, director of develop- 
David; and a daughter, Sally. 	 ment at the University of Louisville, died 

November 1, 1971. He is survived by his wife 
Molly. 

Deaths 

'09 Matthew Herbert Watson, died January 11, 
1972, in San Jose, California. 

'19 William Alexander Hoffman died December 8, 
1970. 

'20 Truxton R. Brodhead died in Devon, Pennsyl-
vania, October 27, 1971. Surviving are his wife 
Elsie, a daughter, and two sons. 

Russel G. Allen died in Austin Texas on March 
30, 1972. 

Merle M. Miller died at Miami Beach on 
February 26, 1972. He was professor of allergy 
at the University of Pennsylvania Medical 
School and was on the staffs of several hospitals 
in the Philadelphia area. He is survived by his 
wife, 8m/el. 

'45 David Yi-Yung Hsia died January 27, 1972, in 
Evanston, Illinois, of injuries suffered in an 
automobile accident in December. He was 
professor and chairman of the, department of 
pediatrics in Loyola University's Stritch School 
of Medicine and pediatrician-in-chief at Loyola 
Hospital. He is survived by his wife, Hsio-
Hsuan, and four children: David '72, Judith, 
Lisa, and Peter. 

'50 Joseph LeRoy Stanmyer Jr., chairman of the 
chemistry department at the State University 
College at New Paltz (N.Y.), died September 
21, 1971. 

110 Ralph Roscoe Else, for many years an attorney 
in Berkeley, California, died in that city in 
1971. 	 '23 

'11 Henry Stuccator Bernard died in Philadelphia '26 August 25, 1971. He is survived by his wife, 
Dorothy. 

Daniel Lindley Birsdall died in Richmond, 
Vermont in 1971. 

'16 Joseph Stokes Jr. died March 9, 1972. See page 
17. 	 LJ George Sellers Garrett died in May, 1971.  '56 Maynard Berger died January 7, 1972. 

'59 Harold L. Hoffman Jr. died May 3, 1972. 

Do You Know Someone Who Ought to Know About Haverford? 

Most students become interested in a college because they know someone who has personal knowledge of it. People 
who know Haverford and talk positively about their experiences here often introduce us to some of our best candidates. 

If you will tell us about a student for whom Haverford might be a good college, we'll be glad to send him college 
pOblications and applications forms. 

Student's Name 	  

Address 	  
street 	 city 	 state 	 zip 

Now Attending 	 School. Year of Graduation 19 	 
name of secondary school 

Information about his academic or extracurricular accomplishments (if known). 

Your Name 	  
we will use your name in contacting the student 

Your Relationship 
to Haverford 

❑ Alumnus, class of 19 ❑ Parent of a Haverfordian 	❑ Friend of the College 

Mail this form to: William W. Ambler, Director of Admissions, Haverford College, Haverford, Pa. 19041. 



Bet the uncensored studtn-f vew of current evens 
A' CD 

Haverford Faces 5 P.M. Deadline 
On Response to 'Specific Concerns' 

Coleman To Respond to BSL Today; 

Promises Intreased Black Input 

Use This Form to Subscribe to the Bryn-Mawr-Haverford College NEWS 

The student-published NEWS is available to alumni and others interested in the 
college for $8 per year ($12 for delivery by first-class mail). Your 12-month, 
approximately 27-issue subscription begins with the issue after your order and check 
arrive. Regular second-class-mail delivery takes one to three weeks. First-class delivery 
takes one to three days. Distribution is handled entirely by the student staff. 

k. 

❑ Send my 12-month subscription by second-class mail; my check for $8 is enclosed.* 

❑ Send my 12-month subscription by first-class mail; my check for $12 is enclosed.* 

NAME 	  

ADDRESS 	  
street 

city 	 state 
	 71p 

*make checks payable to Bryn Mawr-Haverford College NEWS 

Return this order form to: 	Circulation Manager, Bryn Mawr-Haverford College NEWS 

Haverford College, Haverford, Pa. 19041 

Identities of the Famous Haverfordians Shown on Page 3. 
1) Rufus Jones '85; 2) Edward Woolman '93; 3) James Magill '07; 4) Archibald Macintosh '21; 5) Jonathan Rhoads '28; 6) Gerald Rorer '29. 

Marriages 

'57 Richard B. Smith and Elizabeth L. Simon, of '69 
Ashtabula, Ohio, August 21, 1971. 

'63 Lawrence H. Auer and Kathlyn Hopkins, 
Princeton University Chapel, May 8, 1971. 

Paul R. Moyer and Eve Lee Bullock, in Philadel-
phia, April, 1972. 

'70 
Albert H. E. Brown and Ellen Laurel Sterns, of 
Waterville, Maine, December 29, 1971. 

Henry H. Meyer Ill and Susan Reiley, May 29, 
1971, at Matunuck, Rhode Island. 

Richard V. Oulahan and Diana Maria Castillo, '71 
of Honduras, February, 1971. 

Robert A. French and Nancy Holl Woods, in 
Tucson, Arizona, April 1, 1972. 

Luther W. Spoehr and Kathryn Troyer, in 
Wilmette, Illinois, June 26, 1971. Best man, 
Joel Cook; ushers included Robert Armstrong, 
Eugene Ludwig, and Dennis Mason. 

William C. Tompsett and Christine Haney (Bryn 
Mawr '72), January 3, 1972. 

Kenneth A. Hicks and Anne Carol Rothman, at 
Mamaroneck October 2, 1971. 

Scott L. Barton and Kathryn Gayle Reetz, at 
Westfield, New Jersey, March 18, 1972. 

'67 

'29 Harold L. Wilt and Myra Applegate, of Deer-
field Beach, Florida, April 23, 1971 

'45 John W. Pierson Jr. and Mary Rose Canitz, June 
19, 1971. 

'50 Joseph W. Saner Jr. and Jean Hildebrandt '68 Frederick W. Reimherr and Karen Sue Van 
	

Steven R. Newcomb and Victoria Taussig, in 
Johnston, in Baltimore, February 6, 1972. 	 Beuning, April 22, 1972, in Peoria, Illinois. 	 Wenonah, New Jersey, August 8, 1971. 
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The Haverford Award 

David S. Richie 

n 1934, when the United States was in 
I the grips of an economic depression, a 

community to house unemployed coal 
miners was built in western Pennsylvania. 
But the facility lacked adequate water. 

That summer the American Friends 
Service Committee (AFSC) enlisted 50 
volunteers to travel to western Pennsyl-
vania and build a water system, including 
a reservoir and miles of ditch. The work 
was hard, the accommodations were 
meager, and the volunteers had to pay 
their own expenses; but all those who 
went were deeply affected by the experi-
ence. 

One of those 50 paying volunteers was 
a young social-studies teacher from 
Moorestown (N.J.) Friends School named 
David Richie. 

He didn't know it when he volun-
teered for that first summer workcamp, 
but David Richie had started on the path 
to a new vocation and an international 
reputation as a workcamp leader—and a 
1971 Haverford Award. 

The following year, the AFSC asked 
Richie to lead a workcamp in South 
Philadelphia, the first urban workcamp in 
the country. Richie eagerly agreed and, 
eight days after his marriage to Mary 
Wright, began the project. Throughout 
that summer Richie worked with volun-
teers and residents to clean up and 
renovate a neighborhood center and near-
by homes. 

... and from the 1930 "Record" 

But the summers weren't long enough 
for David Richie to accomplish his new 
task. He resigned his teaching post at 
Moorestown Friends in 1939 and became 
secretary of the Social Order Committee 
of the Philadelphia Yearly Meeting. That 
committee encouraged him to experiment 
with weekend workcamps during the 
winter months and with contributions—
instead of fees—to cover costs. In the 30 
years since, from October through May, 
at least one workcamp has been held 
every weekend. To Richie, the winter 
weekend workcamps make available the 
experience of a summer workcamp to 
many more volunteers than those able to 
spend a summer "paying to work without 
pay." 

By 1946, war had succeeded economic 
depression as the ravager of mankind. The 
AFSC asked David Richie to go to Poland 
and organize a workcamp to help refugees 
rise out of their potato cellars and rebuild 
their homes. 

The political tides sweeping Europe at 
the time frustrated Richie at every turn. 
"There will be no workcamp," he was 
told. 

Rather than leave in despair, he trans-
ported relief supplies sent by American 
Quakers and other groups, and taught 
Polish children to grow their own vege-
tables. 

That winter he went to Finland and 
was able to organize weekend workcamps 
there. The next spring, his patience was 
rewarded; he was allowed back to Poland 
for what proved to be the most memor-
able camp of his career. In the years 
since, he has helped organize workcamps 
in Germany and Italy, as well as addition-
al camps in Poland and Finland. Later, he 
helped with workcamps in India, Japan 
and a dozen developing African nations. 

David S. Richie, today ... 

He joined in international conferences of 
workcamp organizers in Yugoslavia, Aus-
tria, France, India and the Cameroons. 

Why workcamps? To David Richie the 
workcamps are more than a way to 
organize people to help others. "The 
volunteers often receive greater benefits 
than those they are helping," he says. He 
lists these benefits for potential work-
campers: "the joy of new friendships and 
new awareness, new maturity, new self-
confidence, new purpose, new concern 
for justice and for human dignity." 

In recent years, David Richie has 
concentrated his efforts in the Mantua 
area of West Philadelphia, where he has 
encouraged residents to lead the work-
camps and to initiate community self-
help programs. 

Has it all been worth it? Richie would 
say "yes." Wherever he travels—overseas 
or across the United States—he meets 
former workcamp volunteers, many of 
them now serving mankind as Peace 
Corpsmen, doctors, teachers, social work-
ers, VISTA volunteers, or lawyers. 

Indeed, it was David Richie's success 
"in opening the eyes of vast numbers of 
people to a vision of service to their 
fellow human beings," not by preaching 
but by virtue of his own life, that 
Haverford College recognized and 
honored when it presented him with a 
1971 Haverford Award. 

This is the second in a series of biographical sketches high-lighting winners of the 1971 Haverford 
Award. Up to four of these awards are presented each year to the Haverford College alumni who best 
reflect the college's concern with the uses to which its students put their knowledge, humanity, 
initiative and individuality. The other 1977 recipients will be featured in future issues of "Horizons." 
Additional information and nomination forms are available by writing to: Haverford Award Panel, 
Haverford College, Haverford, Pa. 19041. The deadline for nominations for the 1972 awards is 
August 1, 7972. 
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New Historic-Haverford Tile Series: The five new ceramic tiles shown here were created in a limited edition by Hallmark greeting card artists. They show 
historic Haverford scenes from 1837 to 1899. The tiles, with both hangers for wall display and cork backing for table use, will be awarded each year to 
key annual-giving workers: class chairmen, division chairmen, and regional chairmen. The years of award, 1972 to 1975, are shown on each tile. The 
1972 tiles were distributed recently. Historic-Haverford tiles are awarded in recognition of volunteer service for annual giving; they are not sold. 
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