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PERSPECTIVE 

DUNN, THOMAS PHILIPS. (B.S., 
Univ. of Chicago, 1919) Entered 1915 
and left in the Spring of 1917. Stu-
dent at University of Chicago, 1917-
19. Student of Law at Harvard, 1919 
to date. b. Erie, Pa., October 26, 
1896. s. Ira S. Dunn and A. Estella 
Phillips. Address, 406 Masonic Tem-
ple, Erie, Pa.—from the Biographical 
Catalog of the Matriculates of Haver-
ford College, 1833-1922. 

DUNN, THOMAS P. '19 LLB. (r) 
Box 471, Harborcreek, Pa. (b) 111 G. 
Daniel Baldwin Bldg., Erie, Pa. 
Lawyer. — from the Alumni Direc-
tory, 1965, Haverford College. 

"Zeke" Dunn is alive and well in 
Erie, Pa. This I know; I've spoken 
with him. 

But what's so special about Zeke? 
Well, it just could be that Thomas 
P. Dunn was Haverford College's 
first campus radical of record. Today, 
the radical is an essential part of any 
campus mix. I heard recently of a 
college (a bible-oriented school in 
the mid-west) that found it lacked 
even one campus radical. It im-
mediately imported one on a full 
scholarship from California—hoping 
to be with it. The campus radical is 
in; and Haverford's Zeke Dunn may 
have been one of the first in the 
nation. Haverford, after all, has al-
ways led. 

Let me piece the story together—
those dramatic happenings of 1917. 
To be exact, it was February 22, 
1917, George Washington's birthday, 
a Thursday, the occasion Fifth Day 
Meeting. President Isaac Sharpless 
held a firm, Quakerly hand on Hav-
erford's helm, and the ship was not 
to be tinkered with. Frank Morley 
'19 grew up next door to President 
Sharpless, and he described him this 
way: "A splendid man he was in-
deed, and to the eye of childhood 
tall and imposing, more so than or-
dinary mortals. There was that about 
him on the rare occasions when he 
showed righteous anger that could 
make him a terrifying figure, as 
forceful as a Cromwell, as vivid as 
George Fox scorning a naked sword. 

"I can tell you precisely what it 
was, when he was angry, that was 
the signal to a child's eye. As you 
know he was a tall man with some-
what of stern countenance and pierc-
ing eye; but it was not the blue eyes  

or tight lips or strong chin that 
startled you; the face, you knew per-
fectly well, could and did light up 
with fun and a slow smile of quiet 
acquiescence; you could watch him 
unbend and enjoy being teased by 
Dr. Gummere or my father, partic-
ularly when the three were together; 
and you knew quite well how kindly 
he could be toward any prank that 
didn't go too far. 

"But the startling signal when he 
was angry was this: there was at 
each temple a prominent vein and 
if his face flushed in anger the veins 
stood out and writhed straight at 
you like Medusa's locks and at once 
you turned to stone. Of that there 
was no question whatever. There 
was somebody that Moses struck 
through with a spear and that was 
you. So a child at one and the same 
time revered, loved, but did not take 
unseemly liberties with Uncle Ike." 

Uncle Ike's temple veins were 
about to become active on February 
22. Among the first to hear of it was 
Dr. Don Barrett as he crossed the 
Railroad Avenue bridge along the 
path to the Haverford Friends Meet-
ing. Loren Petry '08 related it as 
Barrett later told him: "He remarked 
he had happened to be walking with 
President Sharpless as they went 
toward the meeting house on the day 
of the Dunn incident. As they crossed 
the bridge, the president remarked 
that there would be 'a little inter-
ruption' in the Meeting, 'but nothing 
serious.' Dr. Sharpless did not am-
plify, and Barrett did not ask." 

For a Quaker college of the era, 
President Sharpless had the equiva-
lent of a campus revolt on his hands; 
and he knew it. In this respect he 
was better off than a few of the 
astounded presidents who presided 
over some of the recent campus re-
bellions. 

How did Uncle Ike know? Wil-
liams Hastings '19 found the answer 
a few years later at an alumni meet-
ing in Boston. Hastings wrote: "Evi-
dently some student spilled at home 
the fact that someone was going to 
speak in Fifth Day Meeting against 
its compulsory aspect. The father 
was not religious overmuch, but 
hated to see a Haverford tradition 
threatened. The morning of the 
Meeting, Uncle Ike got a letter say-
ing that someone was going to speak 
for a purse of $25. He called in Dean 
Palmer, 'Frederick, will thee go over  

this list of students? Thee and I can 
pick the most likely ones.' One had 1 
Zeke in the first place, the other 
had him in second. So . . ." 

In those days, students didn't usu-
ally speak in meeting, especially not 
to protest college policy, and espe-
cially not to protest that specific 
policy that made attendance at Fifth 
Day Meeting compulsory. 

One time earlier, a student had 
protested in the privacy of the Pres- 
idential Office that he was an agnos-
tic and -should not be compelled to 
attend. The reply: "If thee wishes to 
enjoy the advantages of our institu-
tion, thee does as we do." That 
was it. 

To some of his classmates, Dunn 
was the college iconoclast., William 
Henry Chamberlin '17 (himself an 
apostle of ingenious mischief who 
later boasted that the President told 
him, "Chamberlain, thee causes me 
a great deal of trouble") reported 
the genesis of Dunn's protest this 
way: "The idea of Zeke's speech 
arose during a rainy-day poker game 
in Merion Hall. Zeke had been los-
ing (he was not a very skillful player) 
and his ill humor found vent in a 
growl: 'It's an insult to a man of my 
intelligence to have to listen to the 
drivel in Meeting.' 

"One of the other players sug-
gested that Meeting was a free forum 
and that he might express his sense 
of grievance there. 'For $15 I'll do 
it,' he said. 'I'll need that much to 
get home (he lived in Erie, Pa.) if 
they throw me out.' 

"There was a wild rush to sub-
scribe the $15, some in hard cash, 
some in Zeke's poker IOU's, and at-
tendance at Meeting was never so 
full or so entirely voluntary as on 
the day when it was known by 
grapevine telegraph that he was to 
speak. That day happened to be 
Washington's Birthday, and Zeke 
had worked up a peroration some-
what as follOws: 'Just as George 
Washington in his time stood up 
for political liberty, I'm standing for 
religious liberty ...' " 

Zeke said the title was "Academic 
Freedom: the Reality and the Ideal." 
He remembers it this way: "One evil 
person, by name William Henry 
Chamberlin, who has subsequently 
been honored by an honorary de-
gree from Haverford, went into the 
trenches and gathered up something 
like 25 or 30 dollars, which was a 
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prodigious sum in those days. The 
understanding was very carefully 
made. That is, fearing as I did that 
the speech might not reach a rous-
ing termination, it was agreed that 
the compensation was won when I 
got on my feet and made a bona 
fide effort." 

He had calculated wisely. 
The Zeke Dunn Incident took 

place 53 years ago. There's not 100-
per-cent agreement on what hap-
pened, but there's some consensus. 

When a full house had assembled, 
after perhaps four or five minutes of 
silence, Dunn got up, and in a "so-
norous voice" ("deep bass voice" 
by another account) opened with 
something to this effect: "It is not 
with fear and trepidation that I 
arise ..." 

The revolt was over. 
Frank Morley had his eyes riveted 

to Uncle Ike's telltale veins. As he 
watched, they "leaped out and ston-
ified Zeke Dunn." 

Morley continued: "Zeke had told 
me he was going to speak and I was 
both fascinated and horrified at what 
would happen. So far as I know, 
nobody ratted on Zeke by giving any 
tip to Authority. I was sitting close 
beside Zeke, and he was very ner-
vous indeed, and his courage in 
standing up and beginning to speak 
was amazing. He had uttered no 
more than a sentence or two . . . 
before Uncle Ike rose, leaning in our 
direction—his eyes piercing, his face 
flushed, and those fierce veins most 
terribly in evidence. His words, as I 
remember, were simply: 'Mr. Dunn, 
I think thee had better sit down.' 

"Zeke, courageous as he was, sat 
down. And so did Uncle Ike and 
there was silence . 	. I don't recall 
more of,it, except watching the veins 
inwUncle Ike's temples which did 
not all at once subside." 

It seems Uncle Ike took exception 
to the fiscal motivation of Zeke's 
protest. Later, when Zeke com-
plained that he was telling the truth, 
the President countered that the 
truth shouldn't be so expensive. Still 
later, he observed that student speak-
ing at Meeting was all right, but that 
Friends didn't believe in supporting 
a paid ministry. 

The play was played, but the 
memory of those few seconds lives 
53 years later. The Zeke Dunn In-
cident, February 22, 1917. 

—Charles Perry '36  

CONTENTS 

2 Perspective: Charles Perry '36 recalls what 
may have been Haverford's first campus 
revolt, the famous Zeke Dunn Incident of 1917. 

4 This White Bag: A frank report in photos and 
words on Haverford's new black students, 
telling why they're here and what it's like 
for them. 

10 The Old Goals May be All Right, But . . . . 
John Coleman measures the gap between his 
generation's stated economic goals and the 
social values of today's youth. 

14 The 10 Most Significant Books of the Decade: 
Defined by members of 10 key academic 
departments at Haverford. 

17 Campus Briefs: News of students, faculty 
and others. 

18 Alumni News: Class happenings, marriages, 
deaths, "Where Are They Now?" and details 
on the 1970 Liberal Arts Workshop. 

Editor: William F. Balthaser 

John Epps, a new 
black student at 
Haverford, is shown 
on campus before 
Founders Hall. His 
story begins on 
page 4. 

Haverford College Publication, Vol. 68, No. 2, February, 1970. Issued 
six times a year — Jan., Feb., May, Aug., Sept. and Dec. — by Haverford 
College, Haverford, Pa. 19041. Entered as second-class matter and post-
age paid at Haverford, Pa. 

3 



I 

by Gregory Kannerstein '63 

Haverford's class of 1967 had less than 1 per cent blacks. The class of 1973 

started last fall with 14 per cent black students. Gregory Kannerstein, 

assistant dean of students, assembles a frank report on why they're here 

and what it's like to be a black Haverfordian.* 

*In the "Where Are They Now?" section of this issue, alumni secretary William Sheppard 
documents the very different experiences of a black Haverfordian of the late 1950's. 



F OR many years, Haverford was 
color-blind. Or, more accu-
rately, Haverford was blind. We 

believed in integration, but were 
not integrated. We opposed dis-
crimination and discriminated. We 
allowed one or two Negroes per 
class to convince us that any qualified 
black student could attend Haver-
ford. Too bad that not very many 
were qualified — after all, we were 
an academic institution, not a social 
agency. 

We Haverfordians came from 
Scarsdale and Shaker Heights, from 
Westtown School and Shady Side 
Academy, and from Riverdale in the 
Bronx acid Gladwyne on the Main 
Line. Iflyc came from Philadelphia, 
we-„ ad gone to Central High; and if 
our fathers worked in Washington, 
we lived in Chevy Chase. We weren't 
all rich; we didn't all attend private 
schools. Each year, less of u5 were 
Quakers and more were Jews. But 
with few enough exceptions to count 
on your fingers (using your thumbs 
for Africans), we were all white. 

We are all white no longer; and, 
even if we don't always see clearly, 
we are blind no longer. Haverford's 
fifty-some black students have seen 
to that. Three in the freshman class 
come from West Philadelphia High 
School, which has only a few white 
students. Two attended Benjamin 

Franklin High School (which its stu-
dents prefer to call Malcolm X High). 
And one graduated from Simon 
Gratz High School in North Phila-
delphia, named for an early 19th-
century merchant whose sister pro-
vided the model for Sir Walter 
Scott's heroine, Rebecca. 

Five years ago, Simon Gratz could 
have been a prototype for Ghetto 
High School, U.S.A. Not all Haver-
ford black students grew up in cities 
or attended large public schools. But 
John Epps did. John tells it this way. 

Simon Gratz High stands above 
its surrounding environment, its size 
contested only by a large factory 
and a small. cathedral. It looks like 
a medieval castle, with large towers 
and a glassy moat, accessible only 
to students with great dreams. But 
in winter it becomes a Siberian work 
camp, attracting cold and reluctant 
students. 

Because Gratz was built for 1500 
students, but enrolls 4500, it estab-
lished two shifts — upperclassmen 
from 7:50 a.m. to 12:20 p.m. and 
freshmen from 12:35 to 5:10 p.m. 
Plainclothes security men patrolled 
the halls. Gang violence began in 
the corridors and echoed on the 
corners of 19th and Columbia and 
12th and Oxford. In assembly, we 
ignored the American custom of  

salute to the flag. At first, only a few 
sat during the National Anthem; 
then the number increased. 

While John was at Gratz, a re-
markable principal named Marcus 
Foster revolutionized the school, in-
stilled pride in the students and fa-
culty, and made "Go For Gratz” a 
Philadelphia byword. When they ar-
rived on campus last September, 
few of Haverford's freshman class 
of 1973 had known anyone like 
Marcus Foster or had been as ex-
posed to forces of social ferment as 
John had been at Gratz. But they all 
had questions. 

Some wondered, "How could the 
admissions office have made such a 
mistake about me? I'll never survive 
here." Others surveyed their class-
mates and decided it would be 
pretty hard to make friends like the 
ones back home. More than a few 
attended a mixer and resigned them-
selves to a long, cold, and dateless 
winter. Some speculated on what 
kind of diabolical computer could 
have chosen a roommate for them 
with such completely different ideas 
about life and what time to go to 
sleep. Ancient Barclay contributed 
additional woes. For all freshmen, 
black or white, the first months of 
college are not easy ones. But, for 
the blacks, there's an added ele-
ment. John Epps describes it. 
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With his wife, Arlene, and their baby daughter, Epps lives in a 12th-floor apartment 
of a Philadelphia low-income housing project. He commutes to Haverford. Fencing 
makes the apartment balcony a safer place for children's play. 

The usual problems are minor 
problems to the black Haverfordian. 
We worry about rejection by whites 
and ejection by blacks. We are kept 
aware of our color by racist remarks 
apt to come any place at any time. 
At Haverford, my weapons are lim-
ited. Those which I've used all my 
life, my fists, are useless; we must 
resort to counter-insult or be stig-
matized by inaction. Here protest 
by wearing buttons or shouting slo-
gans is accepted as normal dis- 

course, and the sit-in or riot is 
avoided. 

How do I maintain my black iden-
tity, an identity not yet stabilized? 
Why shouldn't I accept this white 
bag and perhaps succeed? Yet how 
can I succeed without my people? 
Already my North Philadelphia 
neighbors shun me, as if I had re-
jected them by going to a white 
institution. Friends, now enemies, 
and parents now aliens, question us. 
And then we question ourselves:  

are we an anchor to our own com-
munity, sacrificing useful energies in 
a useless cause? 

The answer isn't at Haverford. 
Here we are divided by our own 
petty prejudices about dress and 
speech and manners. If one acts like 
a "down-home nigger," or an artic-
ulate member of the black bour-
geoisie, or just himself, he's accused 
of erecting a facade. So we turn to 
our black sisters at Bryn Mawr, who 
feel discriminated against by us and 

6 



One foot on campus, the other in Philadelphia's black ghetto, John Epps walks a 
narrow path. Because he goes to "white" Haverford, some of his neighbors shun 
him —feel he's rejected them. Others, like this youth, still are his friends. 

won't communicate for fear of being 
exploited. So we wait, for we know 
that in time these problems will be 
solved. But we ask: do we have that 
much time? 

One of John's classmates, Skip 
Keels, also worries about maintain-
ing black identity. He cautions his 
fellows: 

Warning 
Beware of the white man 

who'll be quick to be 
your friend. 

For when you turn your back 
He'll rob you of your 

blackness. 

For at least one black upperclass-
man, Joe Mason '71, a return to the 
larger black community was vital. 
Joe established close ties with blacks 
in Ardmore and spent a semester in 
Philadelphia as a school-community 
assistant under Harverford's Kearny 
project. Joe wrote recently: 

Any black student entering a pre-
dominantly white institution of 
higher learning, at this phase in the 
history of blacks in this country, 
risks finding himself gradually cut 
off from the major trends of reality 
affecting blacks and finally being 
completely alienated from the black 
community at large. My off-campus 
experience provided insights into 
myself and into the society of which 
I plan to become a part — insights 
that I would not have gained had I 
remained on the college campus. 
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The black student, more than his 
white counterpart, cannot afford to 
lose sight of his goals. 

Bill Ambler, Haverford's director 
of admissions, understands the tur-
moil that any black student who 
comes to Haverford must undergo, 
and he often wonders why the col-
lege wants so much to attract black 
students. He concludes we're doing 
it for a number of reasons; among 
them, the selfish reasons cannot be  

overlooked, for black students, Am-
bler feels, add a new dimension to 
the college. 

Every Haverfordian defines this di-
mension for himself. My selfish rea-
sons recall two experiences I had in 
the South. Teaching in an all-black 
college, I played for my class Smokey 
Robinson's "The Tracks of My Tears." 
Feelings that had been evoked as 
we listened to blues overflowed. 
The students moved closer together 
until each touched others, and then,  

one at a time, finally in `unison, 
started to sing. One student, sensing 
my uneasiness, reached out to me. 

On another occasion, I saw the 
Klan's fiery, cross sear a soft and 
dark Alabama night. 

If Haverford's new black students 
help us drop our cool now and then 
and to doff the invisible Klan robes 
and hoods most white Americans 
wear, they've done a lot. 

But they are doing much more. 
They add that diversity of experi-
ence and style without which no 
college can educate. They bring con-
cern for and familiarity with people 
and events in the larger society—
qualities that can liberate us from 
our own parochialism. They pro-
vide the cutting - edge of reality 
against which we can test our ideals 
about the brotherhood of man. They 
bring us first-hand acquaintance 
with black experience which shaped 
this country's history and culture. 
They can contribute a lyricism, a 
gift for metaphor, and a clear vision 
of essentials which our prosaic com-
munity sorely needs. And, to the 
everlasting delight of basketball fans, 
they can give us soul on the court—
what Jeremy Larner called "that 
loose, lost style of reckless beauty." 

What can white Haverford do in 
return? We can make sure that the 
black community here grows larger, 
and try much harder to attract black 
faculty members. We can stop ask-
ing black students "What do you 
want?" and try to acquire that sec-
ond sight which DuBois knew the 
Negro in America had to have. We 
can understand that a certain amount 
of both separatism and "integration" 
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should be a part of a Haverford 
black student's dream. We can ask 
if "security" means at Haverford 
what "law and order" means else-
where. We can talk—and listen. 

If we do these things, then we 
may be on the road to successful 
black-white relations at Haverford;  

then we may be on the way to being 
free at last. John Epps says it very 
well: 

In Philadelphia, I lived in fear -
fear of white oppression and ghetto 
violence. The city denies one the 
confidence of living, of being able  

to plan, of planting roots. Here at 
Haverford, bonds can be made, fam-
ilies can grow, and fear is extraor-
dinary. The black community here 
can turn cold into warmth for me; 
and perhaps, as at Gratz, its unity 
will grow, welcoming outside aid 
yet despising outside interference. 

Haverford student Joe Mason introduces 
two children from nearby Ardmore to the 
frozen delights of Haverford's duck pond. 
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U. .410  ,totor the social values of today's youth. 

By John R. Coleman* 
)04., 

Writing both as economist and educator, Haverford's president*  

measures the gap between his generation's stated economic goals and 

tcono 
The Old Goals May Be All Right, 

G EORGE ORWELL tells in one 
of his essays about a Burmese 
man being escorted across 

the prison yard on a sodden morn-
ing. He is on his way to be hanged. 
In spite of the firm grip of his two 
jailers on him, he manages a slight 
step aside to avoid a rain puddle in 
his path. 

That image kept coming back to 
me at the end of the 1960's. Our 
society has never been under such 
criticism, reasoned and unreasoned 
alike. In economic policy, we keep 
our eyes on the old targets of full 
employment without too much in-
flation, on something vaguely called 
distributive justice, and on the main-
tenance of free institutions. To what 
end? All of a sudden, one gets the 
feeling that the system as we have 
known it may just be on the way 
to the gallows. And our efforts to 
check 1969's inflation was our side 
step to avoid a puddle in the path. 

*These thoughts were first presented by Coleman in 
Washington, on Nov. 17, 1969, during an address 
before the American Banking Association's Sym-
posium on Public Policy and Economic Understand-
ing. Coleman's remarks received wide national 
attention — being published in the • "Washington 
Post," the "Chicago Sun-Times," the "Christian 
Science Monitor," and the "Philadelphia Evening 
Bulletin," among others. The many alumni requests 
for copies of the address led to publication of this 
"Horizons" article. 

Wherever it is that we are going, 
we want to arrive with dry feet. 

Let me make clear the back-
ground against which I speak. I have 
taught elementary economics for 20 
years. The elementary course is, I 
regret to say, one of the only places 
where we focus students' attention 
explicitly on the purposes to which 
economic wisdom is to be put. Af-
ter that, we assume that the goals 
are clear or at least unworthy of 
much of the economists' time, and 
we give them correspondingly short 
shrift. For most of these 20 years, 
I have felt that a statement of goals 
could be readily agreed upon and 
used to illuminate all that came 
thereafter. As recently as three years 
ago in a series of broadcasts for the 
Voice of America, I felt reasonably 
happy and even enlightening in sug-
gesting that the Americans expected 
these things of their economy: 1) a 
move and make our living are but a 
small part of the total population. 
Add to them those who are vaguely 
uneasy about our institutions and 
their drift, and we still have only a 
minority of the people. There is still 
that "great silent majority" to which 
a man may always repair to bolster 
his conviction that tomorrow's best  

policy is simply yesterday's writ 
larger. 

I take the charges of my students 
very seriously not because of the 
numbers who give voice to them but 
because of who and where the crit-
ics are, and of who and where they 
are likely to be in a few years. Put-
ting caution and institutional mod-
esty aside, I assert that we have 
some of the best undergraduates in 
the nation at Haverford College. I 
measure "best" in both ability and 
motivation. Among those students, 
it is most often the very best who 
are least enamored of the world 
they think they see around them. 
On the surface, many of them are 
cynical; if that were their true na-
ture, I would not take them as se-
riously as I do. But I am convinced 
that their surface pessimism is a 
veneer for profound optimism—
and I take optimists seriously at a 
time like this. These are the ones 
who have to be reckoned with, if 
not today then certainly tomorrow. 

"Ah, but that's Haverford," you 
say. "You won't find those concerns 
and criticisms at our big state cam-
puses in the Midwest or South, or 
at our teachers'-colleges-newly-
turned-universities. Those students 
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still want what their parents wanted 
competitive, consumer-oriented 
economy; 2) stability in employ-
ment, at a high level, and in prices; 
3) a high rate of economic growth; 
4) an equitable income distribution; 
and 5) an environment of freedom. 

That list does not seem wrong to-
day. But three more years of teach-
ing tell me it is largely beside the 
point. It fails to get at what bothers, 
or excites many of today's students. 
The new messages are that the tra-
ditional (i.e., 30-year-old) ends of 
the economy are not relevant, and 
that the current means to those or 
other ends are not acceptable. My 
thesis today is that those are mes-
sages which we dare not ignore. 

Critics. Why not ignore them? 
After all, those who are outspokenly 
critical of the economy in which we 
—only they want more of it." That 
response has some truth to it; we do 
not have a generation in rebellion 
as much as we have a part of a 
generation in rebellion. Yet the in-
fluence of the discontented will 
spread, if past history is any guide 
to us. The ideas that shook Ameri-
can economics three decades ago 
had their first American foothold in 
selected, liberal academic institu-
tions, mostly on the East Coast. 
Their influence is all-pervasive to-
day. 

My crystal ball tells me that the 
next wave of economic ideas is now 
in the making on those same cam-
puses, with parts of the West Coast 
now added in. (The man who wants 
to fight the future does well to start 
with fighting the Ivy League and its 
offshoots.) We will disregard the 
angry voices around us only at grave 
peril. Something is afoot and we 
need tc mderstand it before it is 
too. to for us to influence it, much 
less to enjoy it. 

Having said that, let me take two 
small steps backward with cautions 
that will qualify whatever I say later 
on the economic values held by 
some of today's students. One cau-
tion is that there is an ebb and flow 
to protest. Some observers think that 
we are rapidly approaching a crest 
now and that the tide will recede 
soon. This is possible, and I hedge 
my bets enough to at least recognize 
that there is such a view afoot. The 
1970's could turn out to be re-play 
of the 1950's, with a tired nation 
more intent on absorbing those  

changes already under way than on 
trying any further ones. But, person-
ally, I doubt this. I see us only be-
ginning to feel the surge of pres-
sure for change. Violence and crude-
ness in the pursuit of change may 
recede; one prays that they will. But 
the pressures for change are unlike-
ly to do so. The times are revolu-
tionary. They have yet to bear their 
full fruit. 

Inconsistency. The other caution, 
more obvious and less crystal-ball-
ish, is that there is no more reason 
to look for uniformity among the 
young persons or consistency within 
any one young person than there is 
to seek such uniformity and con-
sistency among my peers or in my-
self. He who laughs off the young 
persons who sneer at materialism in 
the classroom and embrace it in 
their private lives scores few, if any, 
points. He is no closer to under-
standing that generation than they 
are to understanding his when they 
sneer at those of their elders whose 
hearts swell and whose eyes moisten 
at a good sermon or Rotary talk on 
the dignity of man but whose daily 
actions belie an active concern for 
justice in our courts, our streets, 
and our work-places. The truth is 
that the world has been moved to 
its present position, both good and 
bad, by men and generations pock-
marked with inconsistency. That 
same world will be moved to its next 
position, better or worse, by equally 
inconsistent men and generations. 

And so to the values in the pres-
ent system. What is it that the dis-
contented among the young are say-
ing about the values to which we 
give greatest lip-service? My check-
list from that Voice of America 
series may be a good taking-off 
point. 

A competitive, consumer-oriented 
economy? In the showdown, we 
have often shown that we do not 
take this one too seriously ourselves. 
We have long been ambivalent 
about competition, loving it when 
we are the buyer with the time and 
will to shop around, deploring it or 
ignoring it when we are the seller 
with neither time nor will to enjoy 
the play of market forces. 

The structure of industry changes 
so rapidly, in the wake of conglom-
erates and new technology, that old 
analyses of market competition 
seem simplistic and not too im- 

portant. The market signals no 
longer appear to be the activators 
they once were. Easy entry and easy 
exit are problems not for the few 
exceptions among industries, but for 
many of our most critical industries. 
Competition may still work, but 
surely, our students say, it does so 
in vastly different ways than it did 
not so long ago. Add to this a grow-
ing uneasiness that we lack checks 
on many forms of economic power 
until the abuses of power get great 
enough to overcome all obstacles 
in the path of the checking forces. 
Galbraith's "countervailing powers" 
too often look like "colluding pow-
ers" today. Competition then is less 
lustrous than it once may have been. 

We have some parallel ambival-
ences on the idea of the consumer 
as king. Often our motto appears to 
be, "Keep him as blissfully ignorant 
as other long-lived kings have 
been." We sometimes seem to be-
lieve in the free flow of information 
only if the negative information is 
presented timidly and unimagina-
tively. Men of my age have usually 
felt that we had satisfactory class-
room answers for the charge that 
the consumer was being manipu-
lated. Am I losing my grip as a 
teacher, or is it really harder to reply 
to that charge? My impression is that 
the advertising industry is approach-
ing a nadir (a punster would spell it 
differently) in its public relations. 
The consumer may yet come into 
his own in ways that will surprise us 
all. 

Stability in employment, at a high 
level, and in prices? Numerous 
economists have shown us how hard 
these two objectives are to achieve 
in tandem. But that in itself is no 
indictment, for any worthy goals are 
hard to achieve. The new indictment 
of them is twofold: 1) that they rest 
on military might, and 2) that the 
closer we come to achieving them 
in the aggregate, the more we are 
driven back to the realization that 
the aggregate is not enough. What 
matters is the impact on individuals 
and groups. 

Our answers to the charges that 
today's prosperity is based on the 
existence of near-wars and wars, 
one of them a particularly distaste-
ful campaign, are not hard to come 
by. We know enough to say that 
there are plenty of alternative good 
ends to which public and private re- 
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sources might be put if only we 
could get Vietnam off our backs (or 
get off the backs of the Vietnamese, 
if you prefer). Yet our answers can 
never be convincing enough until 
we put them to the test. 

Those most actively seeking with-
drawal from Vietnam and those most 
anxious to see military expenditures 
drastically trimmed in the interests 
of human survival are not likely to 
be convinced by our statements of 
what could be. They see too well 
what we do to hear what we say. 
Therein is the tragedy in the re-
sponse to the peace movement. 
When that movement is dismissed 
as idealistic, that dismissal brands 
ideals as unworthy. When it is called 
misguided, no better guidance is of-
fered. When it is called impatient, 
no hopeful timetable is offered to 
which a patient man might cling. 

Why dwell upon this? My answer 
is simple: nothing has so alienated 
young leaders-in-the-making as the 
continuation of the Vietnam strug-
gle. They do not see it as a defense 
of noble principles, or as the honor-
ing of high commitments. They see 
it as a refusal to admit we made a 
mistake, as an attempt to bail out a 
Vietnamese regime which on any 
count other than its anti-commun-
ism would be repugnant, and as an 
affirmation that military thinking 
counts too heavily in tough deci-
sions. Those who began by doubt-
ing that our Vietnam policy was 
right for our times are led, inevit-
ably perhaps, to question all kinds 
of institutions with which we are 
surrounded. Convinced that they 
have heard less than the truth about 
Vietnam, they proceed to the con-
clusion that they have heard less 
than the truth about the rest of life 
too. 

If it were not for Vietnam, I doubt 
that so much of the economic wis-
dom of the past would be in ques-
tion today. Until we get out of Viet-
nam, I doubt that we will get back 
to meeting, across generation lines, 
on a ground of common under-
standing about economic policy. 

This issue is at the core of our na-
tional life today. There are now 
enough men of good will arrayed on 
both sides of the dispute over Viet-
nam that bridging the gap between 
them becomes urgent business. 
Neither side can safely be dismissed, 
by a President of The United States  

or anyone else, with a brief lecture 
or a deaf ear. I do not for one min-
ute believe those students who say 
that the prosperity of our system de-
pends on war; I wish, however, that 
I had the chance to prove my case. 

The other charge against our full 
employment and stable price goals 
turns on the selective impact of dif-
ferent policies. The charge is that 
the small parts of the full employ-
ment goals and the large parts of the 
stable price goal yet to be achieved 
throw their heaviest burdens on very 
few people. Those few suffer for our 
economic ignorance and, more, our 
political faults. 

To some long-time viewers of the 
economic scene, there Must be a 
dream — or nightmare-like quality 
to this story. The first part of the 
20th century saw the intellectual and 
political excitement in economics 
shift from the micro- to the macro-
level. The questions that took center 
stage involved uses of our resources 
in the aggregate to achieve multiple. 
ends. (An instructive exercise here is 
a comparison of the first editions of 
the Samuelson and Bach texts with 
those of the 1930's.) 

Now the century enters its last 
third with the emphasis shifting back 
to the micro-economy. "What have 
you done for this group, or for that 
one?" is the core of the policy de-
bate once again; and the economy's 
macro accomplishments tend to be 
taken for granted. I know of no 
major challenge to the claim of the 
macro-economists that, without full 
employment and reasonably stable 
prices, none of the rest of our eco-
nomic goals can be achieved. I know, 
however, a claim that those goals 
in themselves are far from enough. 

A high rate of economic growth? 
The challenges here are at once the 
most obvious and the least defined. 
Growth for what? That is the ques-
tion that today's students throw at 
us in ways that we did not exper-
ience heretofore. It is no longer self-
evident that what goes up must win 
applause. Some costs of growth 
have become painfully evident: too 
many people, too much despoiling 
of the land and the lakes, too much 
waste left over by a careless and un-
caring society. Economic growth has 
not brought a happy society. True, 
the economist never said it would. 
But the result is still that the growth 
goal now seems somewhat tarnished  

and lacking in force. 
Once upon a time, we sidled past 

the issues here by saying that, as 
economists, we took men's aspira-
tions as given and merely helped 
men achieve those aspirations 
through the applications of our own 
partial wisdom. Some among us will 
still use that same answer. But others 
can no longer follow that dictum. 
As teachers, we give more than our 
economic know-how to students. 
We give of ourselves, and of our 
values. We, too, are caught up in 
asking what the growth game is all 
about and what the purpose of to-
day's economic activity is. We have 
a rigorous discipline to teach; Ave 
also have some insights :Aro the 
ends for which:growth, for example, 
is helpful, hindering, or neither. 

An equitable income distribution? 
Give the past decade its full credit. 
We now know and feel more about 
the inequities in distribution than 
we had ever known or felt before. 
We have probably made more prog-
ress in eliminating poverty, though 
not class lines, than in any other 
decade of our history. Yet the cruel 
fact remains that each step forward 
has only made clearer how far away 
the goal of a just distribution is. We 
can scarcely hold any longer that 
work alone is the key to successful 
participation in the economy's riches 
and that, if you lead a man to a 
job, he will drink of those riches. 
There are ifs, ands, and buts galore 
to attach to that simple proposition: 
these include problems of access, 
bigotry, early deprivation, and 
alienation. 

The backlash from those who 
have just begun to share fully in the 
economy's wealth is the single big-
gest problem ahead. The wealthiest 
nation in the world has yet to con-
vince its masses that there IS enough 
to go around and that the disad-
vantaged can attain advantages with-
out their coming at the expense of 
those who have just crossed the line 
into the middle class. 

Look at the dilemma of the 
unions. Look at Pittsburgh. Twice 
last autumn the organized workers 
of that city have hooted and hol-
lered — synonyms for "acted out of 
fear" — at the efforts of those out-
side the organized ranks trying to 
get inside. One incident involved 
the clash of the blacks seeking con-
struction jobs with the whites who 
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hold them, a harbinger of a bitter 
struggle lying ahead for many a city. 
The other incident involved the 
mockery of Cesar Chavez and his 
followers as they walked through 
Pittsburgh's "strip district" (the prod-
uce wholesalers' area) on behalf of 
the California grape workers' cam-
paign to bring collective bargaining 
to the vineyards. Were the taunts 
thrown at Chavez by today's organ-
ized workers ones that they had 
learned from their opponents when 
they were organizing in the 1930's 
and the 1940's? Was this the univer-
sal thump being passed around once 
again? It matters not. What does 
matter is the message carried to to-
morrow's leaders, namely that the 
unions have had their revolution and 
do not care for another one. 

The messages from the young and 
from the disadvantaged together are 
clear on these matters: 1) there is 
enough to go around; and 2) it shall 
be shared. 

Unless the first message is heard by 
middle income whites, a clash of 
major proportions is in America's 
immediate future. Unless the second 
message is heard by men of in-
fluence everywhere, bitter division 
is sure to be our national lot. 

An environment of freedom? 
Strangely enough, this may be the 
place where our generation and that 
of the students are most quickly 
drawing together. Excesses in pub-
lic actions — Chicago, some state 
legislatures, some Federal agencies, 
numerous courtrooms — and ex-
cesses in private actions — Chicago 
again, Cornell, any place the Mafia 
touches — combine to remind all 
generations that freedom is always 
in  jeopardy. More than was true a 
year 49, there is an awareness cut-
tirle, across generation lines that 
processes matter as much as ends 
do. It is clearer now than ever that 
my freedom rests squarely upon my 
ability to help you achieve or main-
tain yours. In the young to-day, we 
have a more sophisticated view of 
the economic and social gains and 
costs in government intervention 
than was true for my generation. I 
count that progress. It can be the 
prelude to a reassessment of all our 
institutions and a new, more sober 
picture of what is really worth pre-
serving and why. 

Indictments. If those goals are 
not enough, what is? The foregoing  

indictments of the goals that have 
motivated us may not sound wel-
come, but I suspect they at least 
sound familiar. Each man will accept 
them or reject them depending upon 
the preconditioning he brought to 
hearing them. The more difficult task 
is to try to state what goals tomor-
row's leaders might wish to put in 
the place of those they find wanting. 

"It is no longer self-evident 

that what goes up 

must win applause." 

I grant at once that many young 
people are clearer on what they do 
not like in today's economy than 
they are about what they will do 
with tomorrow's economy. The Stu-
dents for a Democratic Society and 
the new Union for Radical Political 
Economy are held together (or, in 
the case of S.D.S., apart) less by a 
shared view of a world that could 
be than by common criticisms of a 
world that is. Positive programs for 
change are slow in coming even 
from those who find the extremists 
of the left just as irrelevant as the 
extremists of the right. So, if it is 
presumptuous of me at my age to 
do what I have done in paraphrasing 
the criticisms of our current eco-
nomic values, how much more pre-
sumptuous is it to try to state what 
they would put in their place? A 
prudent man would stop right here. 
I go on. 

The more I listen to the young 
espouse their values, the more hope-
ful I become about a rapprochement 
with their elders. Fundamentally, the 
values of the two generations are not 
very far apart. Past the rhetoric, past 
the anger, past the confusion too, 
there is a thrust from the young 
which says, "The old goals may be 
all right, but . . ." The "buts" loom 
large enough that no attempt to do 
business as usual, be it in industry, 
in banking, in government, in labor, 
in education, or in anything else, will 
succeed in winning the allegiance of 
the next wave of leaders. Yet I do 
not find the basic objectives of my  

students very different from the ones 
in the list with which I started. Put 
the "buts" on the end, and they still 
come out saying what I thought a 
lot of us meant all along. Try it. 
• A competitive, consumer-oriented 

economy. BUT competition is no 
guarantee by itself that consumers 
will be well served. 

• Stability in employment, at a high 
level, and in prices. BUT full em-
ployment must come through de-
vices other than a military budget. 
And those hit by such unemploy-
ment and inflation as remain must 
be provided for. 

• A high rate of economic growth. 
BUT our growth is no end in itself, 
and some kinds of growth must 
be curbed for the social good of 
all. 

• An equitable income distribution. 
BUT this has to mean all groups 
sharing in the wealth this nation 
produces; everyone must be as-
sured a decent income. 

• An environment of freedom. BUT 
the threats to that freedom are 
omni-present; they come from all 
sources, and each has to be dealt 
with on its own terms. 
If the goals are not so very differ-

ent for the different generations, 
why is my generation so often called 
irrelevant by today's students? I think 
the answer is clear: it is because we 
have yet to show that we mean those 
goals as guidelines for our actions. 
Too often, however good our inten-
tions, we have conveyed a feeling 
that we were not prepared to set 
aside other objectives — power and 
parochialism, for example— in order 
to achieve those ones. Or we have 
ignored the "buts." 

Nothing distinguishes the young 
generation so much from ours as its 
candor and its belief that men can 
and should mean what they say. The 
time for doubletalk, excuses, and 
hypocrisy is past, if I read the signs 
correctly. Institutions which shun 
public examination are in for more 
and more trouble. Men who want to 
avoid new and vexing questioning 
about the way they use their powers 
have some unhappy times ahead. If 
we are serious about wanting to 
unite this economy behind meaning-
ful goals, I suggest that we'll have 
to take the words we have long been 
using, state them with more convic-
tion than ever, and put our actions 
where our convictions are. 
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The 10 Most Significant Members of ten key academic departments 
at Haverford College each were asked to 

pinpoint the single most significant book 
published in their field over the past 

decade — the book most valuable to the 
lay reader — and to tell why that 

book was chosen. Books of the Decade 
ASTRONOMY 
"Quasars," F. D. Kahn and H. P. 
Palmer, Harvard University Press, 
1967. 

It is probable that no science in the 
history of the world has had such a 
remarkable series of discoveries as 
has occurred in astronomy in the last 
seven years. First, in 1963, come the 
discovery of the quasars, shortly 
thereafter the remnants of the radia-
tion of the primeval fireball were 
found and only two years ago those 
remarkable objects, the pulsars, 
which flare up at intervals of about 
a second with fantastic regularity. 
During this period it was first recog-
nized that the nuclei of some galax-
ies are undergoing enormous explo-
sion whose magnitude can only awe 
us. In addition there were the dis-
coveries of the incredibly intense 
molecular radiations from certain 
areas in the sky and the enormously 
strong sources of infrared radiation. 
Add to all of this the close-up pho-
tographs of the surface of Mars and 
the moon, and finally, what is almost 
certainly the most remarkable tech-
nical accomplishment man has yet 
made, namely, the transportation of 
men to the moon, to walk there and 
to be brought back in good health 
with numerous samples of the sur-
face. The present slim volume deals 
only with the quasars. In 112 pages, 
a dozen photographs and numerous 
drawings, the two authors, both of 
whom have been closely associated 
with the great British radio telescope 
at Jodrell Bank, describe the discov-
ery of the quasars, review their prin-
cipal characteristics, and indicate the 
nature of the various suggested ex-
planations of their nature and cause. 
These objects appear to be 30 to 100 
times brighter than anything previ-
ously recognized. They can be seen 
at such great distances that in time 
they may tell us much about the 
history of our universe and the space 
in which we live. Near the end of 
the volume, one finds a small 
amount of mathematics. One hopes 
that the presence of these pages will 
not deter too many readers. Those 
who persevere will follow the main 
line of the thought and for those 
who pursue every detail, there will 
be a special reward. — Louis C. 
Green, professor of astronomy 

BIOLOGY 
"Darwin's Century: Evolution and 
the Men Who Discovered It," Loren 
Eiseley, Anchor Books, 1961. 

It is commonplace these days to 
state that as scientific disciplines 
progress they fragment and become 
increasingly specialized. This is as 
true of biology as any other of the 
natural sciences in that studies as 
diverse as biochemistry, genetics and 
ecology are all properly subsumed 
under the heading "biology." Thus, 
at a time when there is a growing 
concern to reintegrate specialized 
knowledge, it is particularly appro-
priate to recommend a book which 
reviews a discovery of the closest we 
can come to a statement of a general 
theory of biology: the theory of 
evolution. "Darwin's Century" by 
Loren Eiseley describes in readable 
and, to me, exciting terms the for-
mulation of the theory of evolution 
in the 19th century and the scientific 
and philosophical ideas current at 
the time which had a part in shap-
ing it. Only the disproof of the geo-
centric universe by Copernicus has 
had an effect comparable to Dar-
win's "Origin of Species" on man's 
vision of his place in the natural 
order. Dr. Eiseley guides us through 
the progress of 19th-century geol-
ogy, physics, and natural history. He 
shows how each of these seemingly 
diverse fields contributed to a pic-
ture of a world immensely old, run 
by immutable laws without Divine 
intervention, populated for eons by 
organisms long since extinct. A world, 
in short, in which a theory of the 
origin of living species by natural 
selection could be seriously pro-
posed and defended. He goes on to 
describe the attacks on Darwin's 
theory which came from diverse 
quarters and their repulsion by new 
paleontological discoveries, increas-
ing evidence of the great age of the 
Earth, and the rediscovery of the 
genetic studies of Gregor Mendel. 
"Darwin's Century" illuminates the 
history of a great scientific discovery 
with a light which can be profitably 
focused on the progress of science 
in our own century. — Michael 
Showe, assistant professor of biology 

ECONOMICS 
"Poverty and Discrimination," Lester 
C. Thurow, The Brookings Institu-
tion, 1967. 

Thu row's book is a timely and rigor-
ous example of current thinking in 
economics. In a clear, straightfor-
ward manner he creates new theo-
ries and data to quantify the causes 
of an old problem, poverty. The 
same techniques are used to exam-
ine the means of discriminatipn 
tween white and black Amgricans. 
Thurow reports, ."Both qualithively 
and quantitatively the same variables 
seem to explain Negro and white 
poverty." Reducing the national un-
employment rate, for example, from 
4 to 3 per cent will remove 11/4 
million people from poverty. Raising 
everyone in the labor force to an 
eighth-grade level of education also 
reduces poverty. Blacks, however, 
need more on-the-job training for 
additional education to have an im-
pact on income. Discrimination, he 
finds, also explains the difference 
between black and white poverty. 
Thurow examines various forms of 
economic discrimination toward 
blacks and, with standard economic 
models, attempts to measure losses 
and gains. He estimates that the loss 
of output to the whole society from 
inefficiencies caused by discrimina-
tion was $18.8 billion in 1960 alone. 
Additionally, the white society itself 
can gain from discrimination. Be-
cause the ability to discriminate in 
one area depends on the amount of 
discrimination in other areas, not 
all of the white society has the 
chance to discriminate. To use 
Thurow's example, a small group of 
whites and the government can dis-
criminate against blacks in educa-
tion. This will reduce the number of 
blacks in certain job markets and 
consequently reduce the ability of 
some white employers to discrimi-
nate. The inability to discriminate by 
an individual white does not prevent 
his profiting from discrimination in 
education or other areas. The total 
gain to whites and corresponding 
loss to blacks from all discrimination 
Thurow estimates to be $15 billion. 
— L. Charles Miller, Jr., associate 
professor of economics. 
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ENGLISH LITERATURE 
"John Keats," Walter Jackson Bate, 
Harvard University Press, 1963. 

In Walter Jackson Bate's biography 
of John Keats, this decade has given 
us that rare delight, a work of schol-
arship and criticism which is itself a 
masterpiece. Bate combines the vir-
tues of painstaking scholarship with 
fine powers of critical insight to give 
us not only the most authoritative 
biography of Keats we are likely to 
have but also the best criticism of 
his writings. Bate is everywhere con-
cerned to show that the astonishing 
development of Keats' art during his 
brief career is organically related to 
the larger, more broadly humane de-
velopment of a self. The reader dis-
covers in Keats' life and art a para-
digm for the essential odyssey of 
modern man: a journey through the 
torments of self-conscious alienation 
to a discovery of an affirmation still 
possible in living as and where we 
are. Keats' full humanity emerges 
during the last four years of his brief 
life as he manfully confronts the 
torments of selfhood, where we find 
ourselves alone with our dualisms, 
baffled by an external world not our 
own and by inner divisions between 
head and heart. Keats begins where 
most of us begin, in the agony of 
disbelief, alienated from traditional 
sources of human affirmation. The 
process through which he transforms 
this burden of history into a source 
of personal strength is the central 
action in his discovery of a self ade-
quate to the conditions of human 
life in a wholly natural universe. The 
story of this act of discovery can be 
told only, as Bate tells it, through 
seeing Keats' life and poetry whole. 
Bate rightly asserts the steady rele-
vance of Keats' career to the modern 
reader. And by giving us so definitive 
an account of the pattern and sig-
nificarrcpof Keats' life, Bate has per-
focrned✓ the essential task of criti-
cism: to help us to see what we 
most need. — lames C. Ransom, 
assistant professor of English 

HISTORY 
The Armada," Garrett Mattingly, 

Houghton Mifflin, 1959. 

Just a decade ago, the late Garrett 
Mattingly unveiled to the American 
public a modern masterpiece of his-
torical prose. "The Armada" quickly 
rose to head the best seller lists, and 
its author delighted at this proof of 
his lifelong assertion that good his-
tory need not be dull history. The 
story of the great Spanish fleet of 
1588, the ultimate weapon by which 

Philip II hoped to overwhelm Eliza-
bethan England, was a good tale and 
a famous one. But the momentous 
events of June 1940, when the island 
kingdom was again threatened by an 
oceanic invasion, interested this great 
Renaissance scholar in the broader 
implications of that earlier struggle 
for mastery of the sea. His vivid re-
creation of the Elizabethan Arma-
geddon became a sumptuous bro-
cade, into which he skillfully wove 
the scholarly pursuits, the interests 
of his leisure, and the personal val-
ues of a lifetime. Scorning academic 
prose and the accumulation of 
weighty citations in learned tongues, 
Mattingly constructed a crisp and 
brilliant narrative unobtrusively em-
bodying his unchallenged mastery of 
contemporary sources. In his hands 
the Armada became not a mere 
naval duel, however momentous, but 
the focus of the first great interna-
tional crisis in modern history. Even 
more, the intrigues and passions of 
16th-century ideological conflict rep-
resented that transcendence of na-
tional boundaries which the author 
saw as the tradition and common 
destiny of the West. His firm and 
sometimes unfashionable judge-
ments of historical figures were in-
formed by conscience and sympathy: 
history was the story of res gestae, 
and human folly was the great enemy 
of human destiny. In broad set pieces 
and incisive and penetrating charac-
ter studies "The Armada" tells this 
greater story to a grateful generation. 
— John W. McKenna, Scull Associate 
Professor of English Constitutional 
History 

PHILOSOPHY 
"Philosophical Investigations," tud-
wig Wittgenstein, Basil Blackwell Co., 
Oxford, 1958. 

I take the liberty of recommending a 
book published several years before 
1961 partly because no work of 
major philosophical importance has 
so far emerged from the past decade, 
but more because Wittgenstein's 
"Philosophical Investigations" is one 
of the two or three most important 
and influential books of the century. 
It is a work not immediately acces-
sible; the problems treated are in-
tricate and often technical, and the 
style is arcane and non-discursive. 
But the problems are of ultimate im-
portance, and they are treated by a 
philosopher of extraordinary genius 
and vision. Wittgenstein's investiga-
tions range broadly over theories of 
language and meaning, questions of 
how language relates to our inner 

experiences, puzzles concerning how 
these experiences relate to our out-
ward behavior, traditional concerns 
of the relation between mind and 
body, the nature of philosophical 
analysis and insight, the relation be-
tween seeing and knowing and un-
derstanding. These topics are subtly 
interconnected, and the investiga-
tions throughout crisscross one an-
other again and again. The underly-
ing concern, however, is with a form 
of philosophical self-knowledge. Just 
as Wittgenstein invites us to under-
stand the shapes and dimensions of 
our language and the nature of our 
mastery of it in the hope of pre-
venting us from being deceived by 
it, so, in ways intimately connected, 
he struggles with (and invites us to 
struggle with) the problem of under-
standing ourselves in general. For our 
being in the world is based on our 
history and nature as human animals, 
and all philosophical questions come 
back ultimately to the answer, "that's 
how we are." To see our nature not 
as a limitation to our understanding 
of the world and action in it, but 
as the condition of such understand-
ing and action, is a difficult task, 
especially in a philosophical tradi-
tion which has tended to see the sit-
uation as limiting. But it is a neces-
sary task, and the struggle to 
achieve this vision and the self-
knowledge necessary to it lies at the 
heart of the "Philosophical Investi-
gations." — L. Aryeh Kosman, asso-
ciate professor of philosophy 

PHYSICS 
"The Feynman Lectures on Physics, 
Vol. 1," Richard P. Feynman, Robert 
B. Leighton and Matthew Sands, Ad-
dison-Wesley Publishing Company, 
1963. 

Richard Feynman's "Lectures on 
Physics, Vol. 1," comprise a remark-
able insight into the world of physics 
and into the excitement generated 
by the mind of one of the world's 
leading physicists. But how can a 
book designed for use by freshmen 
at the California Institute of Tech-
nology and furthermore praised by 
graduate students throughout the 
country as one of the most effective 
preparations for Ph.D. qualifying 
examinations be recommended as 
reading for the non-specialist? Feyn-
man is the playboy dean of Ameri-
can physicists and his exuberant, 
iconoclastic, probing spirit pervades 
this book. Every physical problem 
can be understood on many levels 
and Feynman leads his readers care- 
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fully from the visible and obvious 
into the fascinating realm of scien-
tific imagination where explanation 
and understanding are found. Not 
every reader will be able to follow 
him the whole way. Sometimes the 
solutions become apparent only 
through the elegance of mathemat-
ics; but, more often than not, Feyn-
man's depth of understanding and 
unusual clarity in explanation cut 
across the barriers between the sci-
entist and the non-scientist. Probably 
no one will want to read the entire 
52 lectures his first time through, but 
each successive reading (so many 
people I know return to this book 
several times) raises the level of 
comprehension. Most engaging are 
the first few lectures wherein Feyn-
man surveys our knowledge of the 
universe, of nature and of man, lay-
ing out the broad problems to be 
solved and showing further how the 
many different areas of scientific in-
vestigation interweave into a single, 
integrated picture. Pedagogically the 
later discussions of gravitation, 
forces, conservation laws, symmetry 
principles, special relativity, and the 
quantum behavior of matter set this 
book well above the standard, 
usually dull and simplified, textbooks 
which seem to deter the non-scien-
tist from ever seriously attempting to 
learn physics. — Gustav A. Sayer, 
assistant professor of physics on the 
Sloan Foundation grant 

POLITICAL SCIENCE 
"Who Governs," Robert Dahl, Yale 
University Press, 1961. 

Robert Dahl's "Who Governs" at-
tempts to answer one of the most 
important of political questions: who 
has the real power of governance. 
It does this by examining the history 
and current politics of one town, 
New Haven, Connecticut. In particu-
lar, Dahl looks at the distribution of 
power over three kinds of policy de-
cisions: urban renewal, nominations 
of candidates for political office, and 
local educational policy. The author 
attempts to establish the influence of 
the social notables of the town, the 
economic notables, the ethnic 
groups, the class based interests, and 
the politically active in each of these 
three issue areas. He does this by 
looking at changing patterns of pow-
er over a period of more than a 
century. In particular, he examines 
who initiates policies and who has 
the power to veto them. In this way 
he tries to assess whether the same 
groups dominate policy in a variety 
of areas or rather whether different 

groups dominate in different policy 
areas. He also looks at the extent to 
which the politically active and dom-
inant strata are open to those who 
would participate and influence the 
course of public policy. The author 
concludes his book with several 
chapters on the relevance of his 
finds for classical democratic theory 
and tries to describe the kinds of 
democratic arrangements we have in 
our pluralist democracy. He also sug-
gests the ways in which those ar-
rangements fail to meet some of the 
more stringent standards of an ideal 
democracy. Dahl's book is a classic 
in its own time because of the im-
portance of the questions with which 
he grapples and because of the vari-
ety of observational and analytic 
techniques he uses in facing these 
questions. It is a book not to be 
missed. — Sidney R. Waldman, as-
sistant professor of political science 

PSYC-F10 LOGY 
"The Ghost in the Machine," Arthur 
Koestler, Macmillan Company, 1968. 

"Human civilisation is either on the 
verge of, or in the process of, ex-
ploding," Koestler concludes, after 
pointing to the unprecedented ac-
celeration of population, knowledge, 
and power. Few of us grasp the im-
mediacy of this explosion. We face 
in our lifetime not only the certainty 
of our individual deaths but also the 
near certainty of our destruction as 
a species. The slim chance for species 
survival rests, argues Koestler, upon 
recognizing and correcting a flaw in 
our brain organization, one that 
keeps us emotionally and ethically 
as cavemen — now playing not with 
fire but with holocausts. On the way 
to this sobering conclusion, Koestler 
shows us some of the exciting direc-
tions psychology has taken in this 
decade, including a hopeful perspec-
tive on man as a system not beyond 
the reach of scientific understand-
ing. Koestler argues that the failure 
of reason to modulate our motives 
towards self-transcendence can be 
traced to a mistake in the organiza-
tion of the human brain, one that 
leaves emotion and reason danger-
ously out of touch with each other. 
One result: at the unnecessary ex-
pense of individual integrity, men 
expouse causes, ideologies and loy-
alties with catastrophic results. Wit-
ness the religious, patriotic and bu-
reaucratic arguments for genocide, 
the ritual of war, and massacre. 
Whether he is convinced of Koest-
ler's hypothesis or not, the reader is 
taken on a magnificent adventure 

through recent psychology and is 
left with a relevant and sobering 
message. This is a time to feel with 
reason and to participate with in-
dividual responsibility. These are no 
longer simply desirable conditions 
for civilization; today they are nec-
essary. — Preston B. Rowe, assistant 
professor of psychology 

RELIGION 
"The Autobiography of Malcolm X," 
Grove Press, 1964. 

A number of important books in 
religiorr have appeared in this dec-
ade, such as the third volume of 
Paul Tillich's "Systematic Theology" 
and Jurgen Moltmann's "Theology of 
Hope." However, the one book which 
is almost certain to be rear jor years 
to come is a primary, rather than a 
secondary, source. That is "The Auto-
biography of Malcolm X." It bears 
comparison with Augustine's "Con-
fessions" as a story of one man's re-
ligious odyssey which has universal 
significance. What comes through 
most strongly is the humanity and 
intelligence of the man, as he leads 
us from his conviction that "life is a 
hustle," through his conversion in 
prison, his development as a 
preacher and his betrayal by Elijah 
Muhammad, to his vision of national 
movement to enhance the status of 
all Afro-Americans. He makes us feel 
the sting of northern racism, the 
insidious power of the drug culture 
and the liberating effect of litera-
ture. He brings out the importance 
of history as ideology and the quest 
for self-respect which lies at the 
heart of his growing awareness of 
identity as a black man. Unlike 
Augustine, he ties his testimony to 
the personal impact of divine prov-
idence to a this-worldly, rather than 
an other-worldly, dream of the uni-
versal City of Man. And unlike Au-
gustine, he dies before he can artic-
ulate the full range of his vision. In 
his emphasis on social and political 
concerns, rather than on existential 
despair, and by his violent death, 
Malcolm X truly symbolizes the qual-
ity of life in the 60's and points the 
way to the issues of the 70's. Al-
ready, myth and legend surround 
the circumstances of his life and 
death. But in the autobiography we 
meet the man himself and draw in-
spiration from his courage, his com-
passion and his crusading zeal. His 
is a contribution in the prophetic 
tradition which is already a part of 
the religious heritage of all Amer-
icans. — Peter R. J. Slater, assistant 
professor of religion 
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Harvey 

Campus 
Briefs 

HONORED 

Richard J. Bernstein (photo), 
chairman of the philosophy depart- 
ment; through being selected by the 
Danforth Foundation to receive the 
coveted E. Harris Harbison Award 
for Gifted Teaching for 1970. The 
award, one of 10 made annually, 
carries a $10,000 cash grant. Bern-
stein was selected for excelling in 
the art of teaching, in the significance 
of his scholarly Contribution, and in 
his concern for students as individ-
uals. His citation read, in part: "Rich-
ard J. Bernstein . . . you inherit and 
reflect a deep cultural tradition. You 
know philosophy in breadth and 
depth. You like students and have 
an intense concern that they should 
come up with their own and their 
best. Given such qualities and con-
cerns, and combined as they are 
with your Socratic spirit and talent, 
students respond out of both respect 
and affection with an enthusiasm for 
ideas, both for their intrinsic im-
portance and for their relevance to 
abiding social issues . . . you and 
your students and colleagues all 
share in the added dividends of in-
tellectual and personal growth and 
service which you offer." Bernstein, 
who.has been editor of a major phil-
osop1-01 journal "Review of Meta-
OysiCs,' for five years, joined the 
Haverford faculty in 1966 after teach-
ing at Yale for 11 years. He has pub-
lished three books; a fourth is sched-
uled for publication this year. In 

• 1968-69, Bernstein was ch-airman of 
the faculty-appointed Ad Hoc Com-
mittee on Long-Range Educational 
Policy (better known as the Bernstein 
Committee), which proposed recent 
changes in the Haverford curriculum 
(see "Horizons," Summer, 1969). 
Bernstein is the second member of 
Haverford's faculty to receive the 
award; provost and professor of re-
ligion Gerhard Spiegler was a 1969 
recipient. 

❑ The Haverford —Bryn Mawr 
Drama Club and the music depart-
ments of the two colleges; by being 
invited to perform their world-pre-
mier production of British composer 
Donald Swann's new opera "Pere-. 
landra" in New York City. "Orches-
tra and choral work were unqual-
ifiedly excellent . . . The principals 
sang and acted well . .. This premier 
represents college music and drama 
at their highest contribution," wrote 
a reviewer in "The Wall Street Jour-
nal." The New York performance 
was held in the theater of the River-
side Church. 

❑ Richard 0. Morsch (photo), Hav-
erford's athletic trainer for 18 years; 
by being named "special guest of 
honor" at the Alumni Varsity Club's 
annual awards banquet. Morsch was 
presented with a silver tray, engraved 
with the words "Trainer of Men." 
Morsch, a graduate of Pennsylvania 
School of Physio-Therapy and the 
U.S. Naval Hospital Corps School, 
joined Haverford's physical educa-
tion staff in 1951. Also honored by 
the Alumni Varsity Club was David 
C. Bevan, a 1929 alumnus (see 
Alumni News). 

Bernstein Morsch 

❑ "Horizons," the Haverford Col-
lege Publication; by being cited for 
excellence in the annual Delaware 
Valley graphic arts competition. Win-
ning issue was Summer, 1969 — the 
one with student actor Bruce Lin-
coln on the cover. 

PROMOTED 

❑ To the rank of associate profes-
sor: Robert Gavin, chemistry; Die-
trich Kessler, biology; and Wyatt 
McGaffey, anthropology. 

ANNOUNCED 
❑ Formation of a 16-man group to 
conduct a year-long study into Hav-
erford's decision-making processes. 
Called the Study Group on College 
Governance, the committee's task is 
to determine what those processes 
are and what they should be. Fac-
ulty, students, board of managers 
and administration each have four 
representatives on the group. 

DECEASED 

❑ Thomas B. 
Harvey (pho-
to ) , emer-
itus member 
of Haverford's 
board of man-
agers; Nov.16, 
1969, in Nor-
wich, Vt., after 
a long illness. 
He was 61. A 
1931 alumnus 
and long-time 

Haverford manager and supporter, 
he had also served on the boards 
of Bryn Mawr College and the Amer-
ican Friends Service Committee. A 
memorial resolution adopted by the 
faculty reads, in part: "Tom was a 
loyal and devoted Haverfordian. He 
was particularly concerned about 
the Quaker dimensions of the col-
lege, giving strong support to such 
developments as the Center for Non-
violent Conflict Resolution. He re-
tained the ability to relate to young 
people, and his voice was always on 
the side of those who expressed 
confidence in students' ability to 
assume responsibility and use it 
wisely and effectively." (Also see 
page 22.) 

❑ Harvey Harmon, head football 
coach from 1922 to 1929; Dec. 17, 
1969, after a six-month illness in 
New Brunswick, N. J. He was 69 and 
an executive director of the National 
Football Foundation. He built an 
eight-year record of 32 wins, 30 
losses and 1 tie at Haverford, before 
leaving in 1930 to become athletic 
director at the University of the 
South. He was head coach at the 
University of Pennsylvania from 
1 931-3 7, and at Rutgers from 
1938-57. 
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7 Colby Dam died, October 2, 1969, in Phila-
delphia, Pa. He is survived by his brother, 
Loring '17. 

Benjamin B. Weatherby died October 23, 
1969, in Tulsa, Okla. Until his retirement, he 
had been senior vice president of Amerada 
Petroleum Corporation. He received his 
Ph.D. from the University of Pennsylvania. 
He is survived by his wife and one 
daughter. 

6 Francis Jay Nock died, November 3, 1969, 
in Carle Hospital, Champaign-Urbana, Ill. 
He had been a member of the University 
of Illinois German department for 21 years. 
He leaves a widow and three step-sons. 

9 Frank Karr Briggs died, November 1, 1969, 
in Pittsburgh, Pa. He was a senior engineer 
with Westinghouse Electric Co. and had pre-
viously been with Minneapolis-Honeywell's 
Brown Instruments Division. 

The Rev. Lockhart Amerman died, Novem-
ber 20, 1969, at his home in Andalusia, Pa. 
Until his retirement, he had been senior 
minister of the Sewickley, Pa., Presbyterian 
Church. He is survived by his widow, two 
daughters and two sons. 

31 Thomas Biddle Harvey died, November 16, 
1969, in Philadelphia, Pa., after a long ill-
ness. Until his retirement he had been an 
executive with Thomas B. Harvey Leather 
Co., Camden, N. J. He had been a member 
of Haverford's Board of Managers. He is 
survived by his wife, Elizabeth, daughter, 
Joan Reese and two sons: Thomas B. Jr. '57 
and Frank L. III '60. (Also see page 17.) 

34 The Rev. A. Robert H. Beaven, former 
chaplain at the University of Rochester, 
died suddenly, October 15, 1969, in South 
Dennis, Mass. He had retired in June, 1969, 
for medical reasons and had moved to 
South Dennis. He is survived by his wife, 
two sons and a daughter. 

35 Richard Griffith died, October 18, 1969, in 
an automobile accident near Wincester, Va. 
He was curator of the Museum of Modern 
Art Film Library, New York City. He is 
survived by his widow. 

39 Jonathan Evans died, April 26, 1969, in 
Crossville, Tenn. He was business manager 
of Cumberland Clinic Foundation in Cross-
ville. He is survived by his wife, two 
daughters, four sons and his brother William 
'39. 

'52 Edgerton Grant died, November 1, 1969, in 
St. Barnabas Hospital, Livingston, N. J. He 
had been a staff member of the New 
Jersey Fish and Game Division of the De-
partment of Conservation and Economic 
Development. He is survived by his mother. 

'55 David H. Harper died December 4, 1969, 
at his summer home in Little Compton, 
R. I. He was a professor of theater man-
agement at Yale University's School of 
Drama and had been managing director of 
Philadelphia's Playhouse in the Park prior 
to that. He is survived by his wife, two 
sons and a daughter. 
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Baker in '58 	 and today, "the essential ingredient." 

1/  W HEN I was going to Haverford, students had a different attitude than they 
do now," Nelson Baker '58 told a friend recently. "We put up with -a lot 
of things without questioning. We didn't rock the boat. So fai'as I know 

there were no blacks going to Haverford when I was an undergraduate, only-Negroes. 
I always felt very welcome there. But it was a time when some things were said and 
done which happened sort of automatically without thinking." 

One happened, he clearly recalls, when he was in the second semester of his fresh-
man year. To help make a point in class a professor remarked, "and that is the nigger 
in the woodpile." Freshman Baker, hearing this, sat stunned and said nothing. "Today, 
that professor would not think of resorting to such a metaphor. Nor would I, of course," 
he points out, "let such words go by without challenge." 

T. Nelson Baker III grew up on the campus of Virginia State College where his father 
was head of the chemistry department. He came to Haverford from Mt. Herman School 
(Mass.) after having been accepted for admission by Harvard, Tufts, Wesleyan, Trinity 
and Oberlin. Why did Haverford win out? Well, you could say it was because he knew 
J. W. and J. E. Baker already at Haverford, and would be joined by Mt. Herman class-
mates Tom Medsger and Hollis Price. You could also say he wanted to get out of New 
England, chilly in more ways than one, that he had had a good admissions interview 
with "Mac", that he wanted to go where he had a chance to play varsity football. But 
you will not have said it all unless you add, as he adds, that he knew people in Phila-
delphia, so he would have a home away from home in case he needed one. 

Looking back at his college days, Baker realizes that Haverford was all he had hoped 
it would be. He lived a full life, starting in the wilds of Barclay, going on to fraternal 
Fifth Entry, then hitting luxurious (his word) Leeds in his senior year. A chem major, he 
speaks fondly of the great William B. Meldrum, of Russell R. Williams, who was depart-
ment chairman during his years, of Robert Walter under whom he did his first research. 

He went out for football, but didn't make the varsity until his junior year when he 
also made a national All-American squad. He explains this latter development with a 
smile — he smiles quickly, easily. "The American Chemical Society decided to select an 
all-American team made up of chem majors. I got honorable mention my junior year 
and moved up to the first team the following year." 

His photograph appeared in "Chemical Engineering News" and that led to his intro-
duction to the Atlantic Refining Company. He worked for Atlantic between his junior 
and senior year. Following graduation in 1958, he went off to Cornell for graduate work 
and stayed there as a teaching assistant and a National Science Foundation Fellow until 
he received his Ph.D. in 1962. Atlantic wanted this new organic chemist and offered him 
a position in R&D, which he accepted. Today, he is in the chemical-intermediates sec-
tion of the research-and-development laboratory of what is now Atlantic-Richfield 
where he conducts basic research on petroleum starting materials. 

Is Nelson Baker a militant? "That depends on your definition of militancy," he replies, 
and that smile comes on again. He is active in IN (Interested Negroes) — helping young-
sters, especially those in junior high, see what opportunities are available to them so 
they will want to finish high school, and perhaps go on to college. "Many a black kid 
won't believe anything unless he can see it. Actually, he's heard too many words that 
are not backed up by facts. Atlantic helps me show them. I take the kid there and let 
him see what I, a black chemist, do. And what he therefore can do." 

Baker, progressing nicely at Atlantic, gets all kinds of job offers. About this he says: 
"Someone who is black and moderately successful has to be cynical about potential 
opportunities, because these days too many companies and universities are doing the 
right things, but for the wrong reasons. Many of them make it quite clear that black is 
the essential ingredient they are now seeking. It's a problem avoiding being used." 

And, as he makes this statement, that quick, easy smile does not appear. — W.E.S. '36 
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the Haverford College 
Liberal Arts Workshop 

a Program in Continuing Education 

June 14-19, 1970 
for Alumni/Parents/Friends 

Haverford's Liberal Arts Workshop has been established in the belief that the college can, and 
should offer its alumni and friends a continuing education experience. Sponsored by the Alumni Association 

and administered by the Association's Committee on Continuing Education, the 1970 Workshop will bring 
together alumni and their wives, parents of undergraduates and friends of Haverford of different ages and occu-

pations and from different sections of the country for a week of intellectual involvement with the college. 
Here, at the time of year when campus beauty is at its peak, there will once again be the opportunity to 

reflect, to inquire, to listen and to exchange views with each other and with some of the college's most 
interesting faculty members. 

the Curriculum 
The Contemporary College 	 John R. Coleman, President 
A study, through the use of case materials, of current issues in the life of a small college. 
What is a liberal education in 1970? What is the black studies issue? Who shall govern 
the college? To what end? 

Youth in Revolt — Why? 	 Douglas H. Heath, Professor of Psychology 
A sympathetic look at contemporary youth — and the effect of our affluent, technological, 
mass-media culture on them. This course is designed especially for parents of students 
in high school and college. 

Animal Behavior: A Study of Man? 	 Dietrich Kessler, Assistant Professor of Biology 
An examination of the patterns of social organization in animals, including bees, birds, wolves 
and primates. What insights about the social behavior of man can be obtained by a study 
of these diverse social systems? 

Dimensions of Human Nature 	Asoka Gangadean, Assistant Professor of Philosophy 
'An examination of the philosophical conceptions of man from the rationalistic, the natural-
istic and the existential perspectives. 

The daily schedule calls for two morning periods, starting Monday, June 15, and continuing through Fri-
day, June 19. At 9:00 A.M. on each of these days everyone attending the Workshop will assemble in Stokes 

Hall Auditorium for the course on "The Contemporary College." At 10:45 A.M., following a brief coffee break, 
the three other courses will be held. Parents of students in high school and college will be given registration 

priority for "Youth in Revolt — Why?" (If there is room after choices are made, this course will be 
open to other registrants who have made special requests.) Registrants have freedom of choice as far as 

class size permits in their selection of either "Animal Behavior: A Study of Man?" or "Dimensions of 
Human Nature." Early registration is advised. 

The charge for tuition, room and meals from Sunday afternoon June 14 through lunch, June 19, is $125. The 
tuition charge for day students is $65 with lunch available at a daily charge. Alumni, wives, parents of 

present and former students and friends of the college are invited to enroll. A registration deposit of 
$25 is requested. This is applied toward the overall fee and is refundable until June 1. 

For further information write: Alumni Office, Haverford College, Haverford, Pa. 19041. 
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.. mornings of silver and crystal ... 
Every tree was a clicking chandelier." 
C. Morley, Thinking About Havertord 

Haverford College Publication 
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