


PERSPECTIVE 

0  N a hot 	make that steamy 
— Friday afternoon in June, 
I decided to visit the library. 

The Magill Library, done in exquisite 
good taste, also was blessed with air-
conditioning. 

The library court was alive with 
sound. Four de Pasquale brothers 
and pianist Sylvia Glickman — our 
musicians-in-residence — were prac-
ticing for the concert they would 
give there the following Sunday eve-
ning. The brothers were in short-
sleeved sport shirts; one was dex-
terously maneuvering an unlit cigar 
out of the varying path of his bow. 

After awhile, I found myself at a 
large cage in the rear of the build-
ing. In it I could see rows of college 
catalogs. While outside Philadel-
phia's special brand of humidity took 
its toll, I sat in a cool, comfortable 
library and examined catalogic evi-
dence of some Haverford years gone 
by. 

The 1900 catalog listed charges 
for tuition, board and room ranging 
from $400 to $600, depending on 
the room, and showed tuition for 
day students to be $150. Applicants 
needed Latin and either Greek, Ger-
man or French to get in, and both 
languages had to be continued for 
two years in order to earn a B.A. 
degree. 

That year, four courses in Greek 
were given, all by Professor Gifford, 
who also was loaded with two bib-
lical literature courses. I noticed that 
Professor Mustard had only a five-
course Latin load, and I wondered 
if he and colleague Gifford ever had  

words about the difference in their 
hours of work. 

At the turn of the century, physics 
at Haverford went from Elementary 
Physics right on into the Advanced 
General Course, following which 
things got specific with Theory of 
Electricity, Electricity IV, Electricity 
V. Clearly, there was a lot to know 
about electricity in 1900. 

I looked at the description of phy-
sical training: "The new Gymnasium 
gives Haverford opportunities of phy-
sical training not enjoyed under the 
old conditions." 

As one who quite some time later 
joined the class of 1936, (room, 
board and tuition $700 - $825, day 
students $375) and saw conditions 
at this gym then, I could not help 
but do some conjecturing about 
those old conditions. 

I read on: "In the basement is a 
gymnasium dressing room with a 
number of well-ventilated lockers, 
toilet and washing rooms, and a 
swimming pool 23 by 30 feet." 

I thought about the time my class-
mate, Bob Braucher, smiling broadly, 
told an alumni meeting that a per-
suading factor in his decision to 
come to Haverford, sight unseen, 
was its pool. The pool size, I noted, 
was not a matter for boasting in the 
1915 catalog (room, board, tuition 
$400 - $575, day students $150). Nor 
have its measurements been in-
cluded in any of the catalogs since 
then. 

What fun it was to read some of 
the descriptions in the 1915 catalog, 
one that carried such gigantic faculty  

names as Gummere, Reid, Wilson, 
Kelsey, Barrett, Cadbury, Watson, 
Pratt, Babbitt, Hall, Palmer, Ritten- 
house, Chase and Jones. 

"History: In most of the history 
courses, a suitable text-book is used 
as a basis for study. The professor in 
charge amplifies and interprets in 
his lectures the chief movements of 
history as outlined in the text." 

No discussion in those classes. 
No reading of many parts of many 
texts. The professor amplified and 
interpreted; the class took notes; 
and at exam time shot the amplifica-
tion and interpretation right back at 
him. 

"Physical Training: The college 
equipment for outdoor athletics in-
cludes Walton Field for Rugby foot-
ball and track sports, with a new 
concrete grandstand . . ." 

I wondered where the concrete 
stadium went; I read on. 

"The Gymnasium contains a main 
floor, 60 by 90 feet, equipped with 
the most improved appliances for 
American and Swedish gymnastics. 
It has an inclined running track, five 
feet in width. Adjoining the main 
floor are offices for the use of the 
directors in physical examination and 
measurement, and special student 
conferences. Adjoining the main hall 
is a large and comfortable reading-
room with magazines and papers. 
Above, are a trophy room and apart-
ments for the use of alumni. The 
basement contains dressing-rooms, 
a number of well-ventilated lockers, 
shower-baths, a swimming-pool, and 
a double bowling-alley." 

2 



Students relax in 
the central lounge 
of Haverford's new 
dining center. For 
more photos, see 
page 15. 
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Bowling-alley? Double bowling-
alley? In that basement? Perhaps, 
like the pool, something less than 
Olympic length. And how about 
those apartments for alumni! Gone 
are they now, perhaps turned into 
more offices so more directors can 
examine and measure and then hold 
more special student conferences. 
("See here, young man, we are 
going to have to do something about 
your measurements.") 

The afternoon closing time was 
near. But I wanted to do some more 
research. 

When did music first make the 
grade at this Quaker college where 
once students had to slip off to the 
railroad station to strum guitar? An-
swer: 1926, when our present board 
chairman, Jonathan Rhoads, was a 
junior. 

And when did Biblical Literature 
become the Religion it now is? I had 
presumed this move had been made 
years .-ap, but it was still Biblical 
Literature in the 1960-61 catalog 
(room, board and tuition a one-price 
$2025, tuition $1225). By the follow-
ing year, however, Gerhard Spiegler 
had arrived; and Haverford had a 
Department of Religion with Ger-
hard teaching all five of its courses, 
plus supervising a project course! 
Giants do still come along. 

I pulled the cage door behind me 
and made my way through the 
Court. The musicians had gone. I 
walked down the ramp and into the 
humidity. What a fine Haverford 
afternoon I had had . . William E. 
Sheppard '36, director of alumni 
affairs 
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Three just-retired Haverford faculty members — Howard 

Comfort, Ralph Sargent and Howard Teaf—meet with President 

John Coleman to discuss how it was, how it is and how 

it may be at the college. Together, the three represent 

102 years of Haverford teaching. 

 

   



H OWARD COMFORT was born 
in 1904, at Haverford, the son 
of William Wistar Comfort, 

who was later president of the col-
lege. He was graduated from Haver-
ford in 1924, received an M.A. de-
gree from Princeton in 1927, and a 
Ph.D. in classics in 1932, also from 
Princeton. He joined the Haverford 
faculty the same year, and retired 
in 1969 becoming emeritus profes-
sor of classics. In typical Haverford-
ian fashion, the classics professor 
also doubled for many years as 
cricket coach. While on the Haver-
ford faculty, he took time off in 
1940 to he director of the Rome 
office of the American Friends Serv-
ice Committee. He returned to 
Rome in 1950 to serve a year as 
cultural officer with the American 
Embassy; and in 1951 he served a 
year with the American Legation in 
Berne. 

Howard M. Teaf Jr. was born, 
1903, in Philadelphia and received 
three degrees from the University of 
Pennsylvania: a B.S. in 1924; an M.A. 
in 1933; and a Ph.D. in economics 
in 1935. He joined the Haverford 
faculty in 1932 as a part-time in-
structor in economics, was named 
an assistant professor in 1938, as-
sociate professor ih 1943 and full 
professor in 1946. In 1969, he be-
came an emeritus professor of eco-
nomics, but he continued teaching. 
He served with the American Friends 
Service Committee in Finland in 
1947, in the Near East in 1954, and 
on the board of directors for 12 
years. His interests range from the 
Oxford Finance Company, of which 
he is a director, to the Pennsylvania 
Conference of Economists, of which 
he is . a past president. 

Rajph M. Sargent became emeritus 
Franci(-13. Gummere Professor of 
English when he retired in 1969. He 
had served on the faculty since 1941. 
Born, 1904, in Austin, Minn.; he re-
ceived an A.B. degree from Carleton 
College in 1925 and a Ph.D: in Eng-
lish from Yale University in 1931. 
Before joining Haverford, he taught 
at Carleton and Knox Colleges. He is 
a Shakespearean scholar and author; 
but he also lectures on botany at the 
Philadelphia Academy of Science; 
he is president of the Philadelphia 
Botanical Club; and he is a trustee 
of the Highlands (N.C.) Biological 
Station. 

He was a close friend of William 

Comfort. "Well, I have always thought -
and still do — in terms of the president 
running the show." 

P. Philips, Haverford alumnus and 
benefactor (The Philips Collection 
of rare books and manuscripts, plus 
the $4.7-million Philips Fund), and 
advised him in the selection of Ren-
aissance treasures. 

John Coleman opens the discus-
sion with these words: The three of 
you together have been at Haverford 
102 years. What's the biggest change 
you have seen take place in this 
time? 

Comfort. It's a little hard to say 
which is the biggest. There have 
certainly been a great many. The 
worst, I think, has been giving up 
the 8:15 a.m. Collection. That was 
the one time when the president of 
the college or anybody he appointed 
had the entire college community 
there for 15 minutes with no kibit-
zers from the outside. 

Teaf. Without compulsory Collec-
tion, there will not be any single 
occasion when the whole college 
gets together. This was one of the 
things that we found out about some 
years ago when we were investigat-
ing other colleges that had once been 
small and then got larger. This was 
the thing, the college presidents and 
others told us, that marked the 
change from being a small college 
to being a large one. The ability to 
get them all together in a single 
room, at least occasionally. I think 
this may have to be made up for in 
some other way to capture the sense 
of community. 

Comfort. Another by-product of  

Collection was that 8:30 a.m. classes 
were taken as a matter of course. 

Coleman. Were people awake 
then? 

Comfort. Yes, yes, yes. The whole 
college with the exception of those 
who were taking a cut — that was 
perfectly possible — was on hand 
from 8:15 to 8:30, and at 8:30 you 
went to your first class. You might 
not have had any breakfast but at 
least you had been to Collection. 

Coleman. Ralph, you're a relative 
newcomer. What changes strike 
you? 

Sargent. What I've noticed are 
two changes in the college. One is 
the growth in initiative and respon-
sibility by the faculty. When I first 
came here, the president went out 
and got the faculty. He made the 
appointments, he made the promo-
tions and he appointed the com-
mittees. The whole thing has been 
changed now so that the faculty 
takes an initiative and takes respon-
sibility, too, for recruiting new fac-
ulty, for appointing the new faculty 
and for recommending promotions. 
The faculty has been taking other 
responsibility, too, and I think this 
is all for the good. 

Coleman. Do you get the impres-
sion that the same change is going 
on in other institutions? 

Sargent. No, I think not. I think 
we're way ahead of most other col-
leges. In the 50's, I was a member 
of the National Council of the Amer-
ican Association of University Pro-
fessors, and I was constantly asked 
about the relationship of Haverford's 
faculty to the governing of the col-
lege. I was asked by professors from 
all over the country. So I'm sure we 
were ahead of the rest of the coun-
try in that respect then. I think we 
were the first ones to put members 
of the faculty on the board. That 
was done by Felix (Morley), and 
now the same thing is going on with 
students. There's a new rise in stu-
dent initiative and student responsi-
bility for the running of the college. 

Coleman. Do you have any gen-
eral judgments as to whether those 
.trends are healthy or unhealthy? 

Sargent. I think they're healthy, 
provided you have a good strong 
person at the helm. 

Comfort. Ralph and I never rowed 
about this previously, but I don't 
agree with him that extended fac-
ulty participation in the governance 
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of the institution is necessarily a 
good thing. But that's a matter of 
personal, conservative prejudice, I 
guess. 

Coleman. Why do you have res-
ervations? 

Comfort. Well, I have always 
thought — and still do — in terms of 
the president running the show. It's 
the atmosphere I was brought up in, 
the atmosphere that I came to col-
lege in; and I also taught under it 
for nearly a decade. And it worked 
all right. To be sure, the problems 
then were very different indeed; and 
perhaps the faculty should have 
more of a role than I have been will-
ing to concede. But my own formula 
has been that the administration 
gets paid to administer and the fac-
ulty gets paid to teach and do re- 

Teaf. ". . . if you ask me, I don't think it 
is a difference so much between the stu-
dents of the 1940's and the 1960's than 
it is of me at 35 and at 55 or 65." 

search. Now as far as Ralph's remark 
about the president making appoint-
ments is concerned, my father sure 
did make some boo-boos. However, 
he also got some very good teachers. 
I think the faculty's role in the ap-
pointment of teachers has certainly 
led to a very radical change in the 
composition of that group. I don't 
think that the change has been 
wholly for the good, though it has 
certainly had improving effects in 
some ways. 

Sargent. I think there's been a 
change in the student body since 

I came here. When I came here, I 
was warned by a prominent person 
that I would find the Haverford 
students all in a mold. They came 
from a certain middle-class society 
and were smug; and more than half 
of them came from private schools. 
There's been a steady change in the 
student body — a change that made 
a big difference in the college. Now 
we get many more students from the 
public schools than from private 
schools. We have many more schol-
arships so we can bring people in 
from other economic levels—not 
just from the middle class. For ex-
ample, we go out of our way to get 
students who are, shall we say, repre-
sentative of both urban and country 
society. It's a great pleasure to have 
students bring us their experience 
from different kinds of fields. Some-
body - says, "No, this is the way 
people really do it where I grew up." 
And somebody says, "I never knew 
you did it that way." There's a great 
diversity of experience brought to 
bear in classrooms today. And I 
think it allows me more variety in 
teaching than I had before. 

Teaf. I was going to add that the 
students are a little more sophisti-
cated, more observant. They are 
more knowledgeable about the mun-
dane things—the way people live, 
business affairs, etc. This may be be-
cause of the change in background, 
the increased number coming from 
the public schools, I don't know. It 
certainly is a noticeable change in 
the student body. 

Coleman. What about faculty? 
Teaf. Today, partly because of a 

greater participation in, and respon-
sibility for, administration of the col-
lege, you have a faculty that is much 
better informed about the affairs 
of the college. Why, back around 
World War Two, Ralph and I served 
on a post-war-planning committee; 
and one of the recommendations 
we made was considered quite for-
ward for those days. We recom-
mended that the faculty have a look 
at the budget,- maybe even be called 
into consultation on making the 
budget, and this was unheard of be-
fore. Now it's considered normal 
practice and a way of getting exten-
sive cooperation on internal affairs. 

Coleman. Howard, would you 
grant that's a good practice now? 

Comfort. Who, me? Yes! I don't 
mean to say that the whole trend  

has been utterly bad. I have just had 
misgivings about the faculty spend-
ing more and more time on com-
mittees. And I often wonder what 
it all means? Six o'clock comes 
around and you'll decide almost 
anything to get home in time for 
dinner. I have seen that happen. It's 
very easy to say "the faculty has 
recommended," when in fact there 
are a good deal of misgivings on the 
part of some faculty members. 

Sargerg. Let's get back to the 
students. One thing I've noticed 
since I've been here is the mounting 
involvement of students in their 
work. When I first came here, they 
were sort of gentlemen-schplarseand 
they could take it or leave it. 
Steadily students have paid +ore at-
tention to what they're doing. They 
seem to feel it's worth doing. We 
have had one big shift that I noticed, 
too, in our, teaching method. Per-
haps these go along together. There 
is a much closer relationship be-
tween the teacher and the students 
— kind of a give-and-take relation-
ship — than when I first came here. 

Coleman. Do you think the stu-
dent expectations of you as a teacher 
changed substantially over this 
period? 

Sargent. Yes. It demands more 
from me to carry on a discussion 
than to give a lecture. When I give 
a lecture, I can say what I want and 
that's all. In a discussion group, I 
never know what a student will ask 
and how much he expects of me, ,  
and the discussion goes on and on. 

Teaf. I'd like to add something 
to what Ralph said about the expec-
tations of the students and their di-
rect involvement. I don't know which 
is cause and which is effect, but 
there certainly has been a reward. 
ing experience in these conference, 
seminar and project courses. There's 
more play of student initiative, and 
perhaps students are a little more 
relaxed in, shall I say, going after 
the professor. 

Coleman. Are there any changes 
in their expectations about getting 
to know you as a person? 

Teaf. There are changes, but if 
you ask me, I don't think it is a 
difference so much between the 
students of the 1940's and the 1960's 
than it is of me at 35 and at 55 or 
65. That makes the difference. It be-
comes more difficult. Many of my—
how shall I say — my sweetest mem- 
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ories are some of the personal con-
tacts that in recent years have been 
fewer. Not absent, but fewer. 

Coleman. Really fast, what's the 
best thing that ever happened to 
you as a teacher? 

Teaf. The time a class of 13 eco-
nomic majors, seniors, the day be-
fore the comprehensive examination 
called me up and said, "How about 
taking some of your own medicine 
and going out to the movies with 
us and forgetting all about prepara-
tion?" It touched me because I 
knew, that somehow or other, I'd 
hit them, so we all went out to the 
movies together. The next morning 
when I came to my office, there in 
my mailbox was a paper bag with 
13 polished red apples. 

Coleman. Howard, the best thing 
that happened to you as a teacher? 

Comfort. I think it was a couple 
of years ago, getting two undergrad-
uates' articles into a learned publica-
tion. That was the first time it had 
happened. I tried several times be-
fore, but they'd always washed out. 
These two fellows carried through, 
did a reputable job, and they were 
accepted. 

Sargent. I have had some breath-
taking experiences — some of which 
sort of knocked me backwards and 
some that have pleased me. Usually, 
the ones that knocked me back-
wards I gained from. It was really 
quite astounding a few years ago 
when one of our major students re-
fused to come up for all-college 
honors. "There are too many ex-
aminations; I don't care to do it." 
This knocked me pretty hard. I 
wondered about our whole system. 
He was one of our top English 
majors. 

Cortifort. That was the year they 
all didin, wasn't it? 

"Sargent. This English major led 
them. Now a very nice thing that 
happened and I'll always remember 
it, was the last spring when I had 
my Shakespeare seminar -at my 
house; after dinner, two men stayed 
behind. One went back to his motor-
cycle and brought me an oil paint-
ing he had done—his conception 
of Ralph Sargent's "Hamlet." The 
other stayed for two hours playing 
Mozart sonatas. So when you talk 
about the "hippie" generation, this 
is what these people still are in-
terested in. They're still interested in 
cultural life. 

Teaf. I'd like to change the sub-
ject a little bit and say something 
else that I have found. I think to my 
surprise that I favor it, and I think 
it was a change for the better. I was 
originally opposed to the dropping 
of compulsory (Quaker) Meetings. 
I've come to realize that, though 
much smaller, the present participa- 

Sargent. "I can't guarantee that we're not 
losing something; but maybe the new stuff 
will be more valuable than the old." 

tion of students and faculty in Fifth-
Day Meeting is a great improvement, 
and the attendance is growing this 
year. Today, there were nearly 50 
students and about ten or a dozen 
faculty. The quality of the talking 
is good. For the first time today, a 
student, at the end of what he said, 
gave a little prayer. This is an im-
provement over having everybody 
there, but only participating by shuf-
fling around and reading and turn-
ing pages. 

Comfort. You're certainly right, 
the quality has gone up at least as 
far as the quantity has gone down. 
At least as far, and, I think, a great 
deal farther. You know, you're speak-
ing of faculty and student contacts 
. . . my own feeling is that there 
are certainly more than there were 
in the 1920's. In the 20's, practically 
no member of the faculty had an 
office on campus. They went to the 
library or went home between 
classes. However, it's now possible  

for any student to show up at any 
faculty office during office hours 
and see his man. 

Sargent. When I first came here, 
there were 325 students, and now 
it's approaching about 650. This 
growth has been a mixed blessing. 
On the one hand, it's certainly been 
valuable because, with the larger fac-
ulty, you get more variety in depart-
mental staffs. There is a choice of 
faculty and richness that you couldn't 
have when you had a one-man de-
partment or one man trying to run 
two departments or more. When I 

first came here, philosophy and psy-
chology were all one. Psychology 
was taught by philosophers. But, 
there has been a certain loss of in-
timacy in the faculty. When I first 
came here, you knew all the faculty 
— knew them well. You can't pos-
sibly do it now. There has been a 
change. There's a little bit of that 
change among our students. There 
was a time when I first came here 
that you said "hello" to everybody. 
But now it's more like a university. 
You go your own way on the cam-
pus. You have to struggle a little bit 
to keep the intimacy. 

Teaf. Why? Don't you speak to 
the student you pass, even though 
you don't know his name? 

Sargent. I don't know. Do you 
speak to them all? 

Teaf. Yes. I seldom pass without 
some kind of greeting. I think I do it 
now mostly to overcome my sense 
that it is more difficult to get to 
know students. I do it more inten-
tionally now. Formerly, I did it na-
turally. 

Comfort. Listen, I have noticed 
that students very often don't know 
who their classmates are. I don't 
know why they don't. But unless 
they happen to live in the same 
dormitory or something, they don't. 
And this, after two or three years 
of being here. 

Coleman. I thought the students 
at my seminar didn't know one 
another. About the fourth week I 
said, "Write down the names of 
everybody sitting around this table." 
I was stunned, they did it! Almost 
everyone could name every first and 
last name. 

Sargent. There's more variety in 
the student body because of the 
larger college. There's more richness 
in that respect than there was 
formerly. 
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Comfort. I was glad of one thing. 
As I saw retirement coming on me, 
I was glad I wasn't going to be teach-
ing this year. It seems to me, as I 
watch things going, that the college 
is abdicating making any solid defini-
tion of what an educated man is by 
Haverford standards. Now, a great 
many other institutions are doing 
the same thing, too. I don't mean 
to say that we ought to go back to 
the type of required courses that 
were standard up until 1933 . . . 

Sargent. I have seen several cycles, 
Howard, of permissiveness and then 
restriction . . . 

Comfort. It comes back under 
new names, but I must say that the 
present arrangement—dressed up 
with a concept of Sophomore In-
quiry*— shows me that the college 
has ceased to define what an edu-
cated person is and has left it up to 
the students themselves. 

Coleman. You don't think it's pos-
sible that out of the search for the 
Sophomore Inquiry, we will have to 
define the educated man in a way 
we never had to before — have to 
spend more time thinking about it? 

Comfort. I don't know what's 
going to emerge out of this. I don't 
think anybody does. 

Teaf. Jack, I think the chances 
for the Sophomore Inquiry to help 
the community achieve some con-
sensus on what an educated man 
is will depend on the authority with 
which the faculty speaks. And they 
must be backed up. This may call 
for some academic roughness, but 
this is the only way the college's 
opinion is going to be organized and 
given effect with the students. 

Sargent. I don't feel the way 
Howard Comfort does on this mat-
ter. If I didn't have something else 
I wanted to do more, I would be 
quite unhappy about having to give 
up participation in the college; be-
cause I like to take part in what's 
going on and see what happens. I 
don't feel unhappy about a change 
at all. You can never guarantee that 
a change will be for the better. You 
always lose something when you 
change. But I remember what Presi-
dent Gilbert White said: "Change in 
itself is a good thing because it 
forces you to think through a lot of 
your previous attitudes and your pre-
vious practices." The Sophomore In- 

'See "Horizons," Summer, 1969, page 4.  

quiry may not be the answer and 
I don't suppose that it will be per-
manent, but I think that this change 
will make the faculty and the stu-
dents think more. To that extent, it 
is good. I can't guarantee that we're 
not losing something; but maybe 
the new stuff will be more valuable 
than the old. I think it will be fun 
to see what happens anyway. 

Coleman. Each of you spent a 
very large part of his career at this 
one college, but you know a fair 
amount about other institutions. If 
you were talking to a faculty mem- 

Coleman. "What's the clearest piece of 
advice you would give to a president ...?" 

ber who came here from another 
institution, and you wanted to give 
him a feeling of what is different 
about Haverford, what would you 
pick out as being the aspect of our 
life which distinguishes us most from 
the other campuses with which you 
are familiar? 

Sargent. Well, I'd go back to the 
point I made earlier. I feel the stu-
dents here really are concerned with 
what they're doing. They feel it has 
some bearing on their lives, and 
they're putting their lives into it. I 
think they sense that the faculty 
feels the same way about them —  

that their teachers are concerned 
about the students and students' 
lives. There's more of this feeling at 
Haverford — that what you're doing 
is important, is worth doing—than 
at any other institution I've been in. 

Comfort. I think I'd go along with 
that. You know, with prospective 
candidates for teaching jobs, I have 
told them the thing that is unique 
about this place, in my observation, 
is its admissions policy. And if they 
want first-class students to deal with, 
Haverfoffl is where they'd better 
come. I think our admissions policy 
has guaranteed the prospective 
teacher here better intellectual ma-
terial to work with than he is likely 
to find anywhere else in the:&)untry. 

Sargent. I'd go along with that, 
Howard. 	 4 

Coleman. Let me ask you one last 
question. We began with some com-
ments about presidents in relation 
to the college. What's the clearest 
piece of advice you would give to a 
president who is here now, who 
loves the place and plans to stay for 
quite a while. 

Sargent. Let me think on that a 
minute, I'm not prepared. 

Comfort. All right, I'll go ahead. 
Don't think in terms of moving on 
from Haverford College to some-
thing else at the end of a decade. 
If my father had moved on at the 
end of his first 10 years, if Isaac 
(Sharpless) had moved on after his 
first 10 years, neither of them would 
have made any impact on this place. 
The presidency of a college ought 
to be a life work. 

Sargent. I think I would encour-
age all members of the community 
to take all the initiative and respon-
sibility they possibly could. I would 
simply try to see.to it that they didn't 
go completely off the reservation, 
but I'd give them all the leeway I 
could. As president, I'd want my 
own job to wither away. I think this 
would be fine. I'd try to get the best 
out of every person by giving him 
the maximum responsibility and 
showing him maximum concern, as 
I would with a student. 

Comfort. I think my advice would 
be to pay no attention to Ralph. 	41 

(LAUGHTER) 
Coleman. Well, I assure you I'll 

think about everything said here 
today. Thank you so much. From 
your 102 years of experience, I've 
gained a lot from this hour. 

IP 
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What is this.... 

revolutige 
WHAT is this student revolu-

tion? Ask five people; you'll 
get five different answers. 

That's what we did, and in the fol-
lowing article, you'll find the diverse 
views (in this order) of a scientist, 
a freshman, a senior, a language pro-
fessor, and an alumnus-administra-
tor. The viewpoints and words are 
quite different from writer to writer; 
the underlying thoughts vary a bit 
less; and the final montage may be 
our best picture yet of this "revolu-
tion" at Haverford. 

HARMON C. DUNATHAN joined 
the Haverford faculty in 1957. The 
beard came in 1969. He was born 
in Ohio, 1932, and received his 
Ph.D. degree in chemistry from Yale. 
He has four daughters. His view of 
the student revolution is optimistic 
and organized. 

Student Revolution? Certainly from 
some perspectives, students do seem 
intent on being overthrowers of 
many of society's institutions. But for 
most students a less threatening and 
more wholesome name, "reformers," 
would do better. The target of this 
student reformation is no less than 
society in all its institutions. 

It is_pasy to criticize the presump-
tions of reformers, their lack of per-
spective, the polemics which appear 
so often in their literature, the con-
traproductiveness of some of their 
tactics. Yet none of these much dim 
the glory of this dedicated student 
generation. If we believe with Eric 
Hoffer that America is the.  world's 
best hope, then this student genera-
tion may be America's best hope. 

In a recent speech, John Lindsay 
used these words to describe cam-
pus disruption, "a crude indefen-
sible substitution of force for reason. 
Whether performed in the name of 
patriotism or revolution, order or 
liberty, it is the act of a tyrannical  

mind." Yet, he later concluded that 
examination of the root causes of 
disruption indicated, "not a conspir-
atorial minority or a breakdown of 
morality but a failure of institutions 
to operate decently." Student per-
ception of this gap between appear-
ance and reality, between values 
stated and those operating in many 
parts of society, provides the fuel 
for reformation. 

How has this reformation affected 
Haverford? More gently and more 
naturally than most institutions, I 

believe. At Haverford the reformer's 
primary concerns have been in three 
areas. 

The first is a concern for increased 
individual freedom, both academic 
and social. Fifth-Day Meeting and 
Collection are no longer required. 
Course requirements for graduation, 
required language study and distri-
butional requirements all have been 
relaxed. These changes fit times that 
are hostile to all regimentation, how-
ever benign. One may ask, however, 
whether a viable balance has been 
struck between individual freedom 
and other values. Can a diverse stu-
dent community such as ours survive  

without common experiences in as-
semblies or in curriculum? Will a 
new, more sophisticated definition 
of a liberal-arts education be for-
mulated to replace the operational 
definition based on limited elective-
course requirements? Here the re-
form is secure but the effect on the 
institution is still to come. 

What of the new sexual freedoms? 
A small section of society has always 
managed to escape the worst aspects 
of our Puritan heritage and to fash-
ion man-woman relationships on 
more solid grounds. I have been 
proud of our stand in this area — a 
stand based on values of respect for 
the individual and for human dignity. 
One pauses only to wonder if our 
model, requiring great maturity and 
sensitivity, is generally applicable. 
What of the claimed freedom to 
use drugs? Here we have been ob-
sessed by the practical legal and 
medical aspects of drug use and 
have not discussed the basic ques-
tion of chemical self-manipulation 
of mental state, a problem this gen-
eration still has to come to grips 
with. We might also voice some 
alarm over the ease with which a 
trivial self-indulgence such as pot 
smoking is used to challenge the 
whole system of law. 

The second great concern has 
been for relevance. This appears as 
a positive pressure for new courses 
and programs in problem areas of 
most intense student concern . . . 
and as criticism of existing pro-
grams. The faculty's response is often 
disappointing. We owe students an 
explication of the ultimate relevance 
of knowledge — an instruction in 
the faith of the intellectual with 
some pointing to "salvation." This 
is a new task for many of us and one 
for which we need practice. The 
answers we give will not satisfy 
some, but in giving a self-justifica-
tion we test whether the academic 
house is in order. Questions of rele-
vance often turn into issues of insti- 
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tutional involvement. To what extent 
can and should a college go into the 
"real world" of urban crisis. What is 
our emphasis? To lend substantial 
help with the institution's resources 
or to use that involvement as an 
educational tool? The current de-
bate over Haverford College's role 
in the Ardmore Coalition, a local 
community movement, is one such 
issue. Whatever the decision, there 
will be a great need in the end to 
avoid recrimination and preserve the 
possibility of future community 
action. 

The third focus of reform has 
been the individual's relationship to 
the institution. The problem was 
well stated by Julian Stratton, chair-
man of the Ford Foundation: "How 
shall we design and plan and man-
age the institutions of a true democ-
racy such that all are served, yet 
such that no individual feels lost and 
submerged in a sea of anonymity? 
How to meet the needs of numbers, 
yet retain a personal scale?" At Hav-
erford we, by design, have limited 
our numbers and have increasingly 
taken advantage of our small size to 
"individualize" the relationships be-
tween student and institution. 

Our disciplinary system has few 
absolutes; a student appears not as 
a case but as a member of the com-
munity answering to the standards 
of that community. Numbers and a 
community sense of honor allow us 
the luxury of self-scheduled final 
exams. Some continuing concerns in 
this area are the grading system and 
the size of elementary courses. The 
students want to achieve a form of 
evaluation which is more individual-
ized than a scale of numbers. They 
want a reduction of class-size con-
sistent with the best teacher-student 
interaction. In both cases the ques-
tions seem primarily technical ones, 
with professorial time and institu-
tional funds large factors in the 
equations. Both of these resources 
are now severely strained and any 
new proposals should be careful to 
balance the cost of achieving these 
goals. 

To work for the freedom and rec-
ognition of the individual in an in-
stitution which relates itself to the 
world of today and tomorrow—
surely these are goals we can all 
support. The trouble comes of course 
in the limits. The old problem of 
freedom and control — once the 

theme of freshman political science 
— now is tested in a campus labora-
tory. What are the community's 
claims on an individual's behavior, 
and what are the academic claims 
on a man's performance as he gains 
a liberal education? What is the na-
ture of the college, and what are 
the limits on its ability to act as 
well as instruct? 

If these limits are to be set in rea-
soned discourse, students and fac-
ulty must beware of practices which 
make such discourse impossible. Po-
sitions predicated on the destruction 
of the institution or couched in 
terms of demands preclude any real 
discourse. Self-righteous moralizing 
or claims of "faculty knows best" 
are not productive. Worse still is the 
tendency of reformer and "status-
quoer" to avoid contact altogether, 
each assuming the other is unre-
generate. My smug prediction for 
Haverford is that we will survive this 
test of reason and emerge a stronger 
institution. In the end, traditional 
Haverford values may not be so 
much changed, as given new life 
and redefinition by this generation. 

ROBERT J. APPEL, 18-years-old, is a 
Haverford freshman; he may major 
in social sciences. The family lives 
in the suburbs. In high school, he 
played football, served on the stu-
dent council and triggered a show-
down with the principal that prob-
ably shook the administration to its 
core. From the students' viewpoint, 
he tells about that now. 

At my high school, the students 
had been frustrated for years by a 
doggedly conservative school ad-
ministration and an inactive com-
munity. 

The most frustrating part of the 
entire situation was the administra-
tion's total lack of honesty. The stu-
dents were dealt with as children; 
and children are never supposed to 
hear the truth. The administration 
was proud of its self-titled "demo-
cratic" system. Included in the stu-
dent council constitution were such 
provisions as: "the principal has the 
right to veto any action passed by 
the Student Council," and "the prin-
cipal has the right to remove any 
member from office." 

Our complaints led to reconven-
ing a seldom-used Student-Faculty 
Contact Committee (SFCC) corn- 

posed of students, faculty, and of 
course, the entire four-man admin-
istration. Our principal effectively 
handpicked the faculty representa-
tives. 

Although the committee was still 
in the administration's hands, the 
leaders of the student council, my-
self included, jumped at this chance 
to open some sort of communica-
tion between the students and those 
in power. 

I was appointed as a student rep-
resentative to the Student-Faculty 
Contact Committee. We needed to 
find an issue to initiate the new 
machinery, something simple, easy 
to understand and discuss. gur dress 
code hadn't been revised iii seven 
years, and some agitation existed 
within the student body to push for 
change. We decided this was an 
innocent enough issue to begin our 

meetings. The first meeting of the 
SFCC was postponed several times 
because of our principal's fear. When 
the meeting finally convened, the 
entire hour was consumed by the 
venting of built-up hostilities be-
tween students and faculty-adminis-
tration. After the second meeting, 
which was a frustrating rehashing of 
the dress-code issue, it was agreed 
to move to other proposals. 

Our principal, upon being pres-
sured into a decision concerning a 
dress-code revision, called another 
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meeting, this time including a group 
of parents. There was no vote taken 
and no reason given for the decision 
to keep the established dress code. 

Throughout the winter, I had been 
talking to influential people who 
might help in establishing basic stu-
dent rights. I conferred with the 
superintendent of schools, our as-
sistant principal, some teachers and 
many students. I was generally re-
ceived warmly and listened to sym-
pathetically, but there was never any 
action taken. All channels of com-
munication were truly closed to any 
progressive action. 

On April 29, our principal stated 
that he was going to tighten en-
forcement and worsen punishments 
for smoking, cutting and dress-code 
violations. This new wave of repres-
sion was all that was needed to 
incite the angry to act. I thought 
that a symbolic mass student dis-
obedience of the existing dress code 
would force the administration into 
listening to our demand for rights. 
I called several of my friends who 
agreed with my tactics. They called 
several of their friends. Anyway, the 
next morning 300-400 students out 
of 1800 in some manner disobeyed 
the dress code (boys wore blue-
jeans, girls wore slacks). I wrote a 
letter to our principal expressing the 
reasons for the protest after confer-
ring a bit with other student leaders. 

There was no official reaction to 
the protest, but homeroom teachers 
sent students dressed in "illegal" 
garb to the disciplinarian's office. 
Soon the corridor to the discipli-
narian's office was overcrowded and 
offenders were stashed in the audi-
torium. We just sat there and were 
mildly berated while more and more 
peo,ply. entered. Our principal went 
into a Self-righteous speech that no 
one particularly wanted to hear. He 
was shouted down and walked out, 
leaving the auditorium to the stu-
dents. Several of us were on stage 
attempting to pull together a plan 
for the rest of the day. 

There was tremendous excitement 
and disorder. 

After two hours, the administra-
tion called for a SFCC meeting. The 
meeting was not an SFCC meeting. 
Only the four administrators, the 
president and secretary of student 
council, the president-elect of stu-
dent council, myself, and another 
protest leader were present. 

After several hours of haggling, 
there were minor concessions 
granted to us in the dress code. But 
more importantly, we were promised 
a restructured Student-Faculty Con-
tact Committee — one that would 
give the students an equal voice in 
student affairs and an advisory status 
on major policy and educational 
decisions. 

The immediate gains of the pro-
test were small but have since 
grown. The first SFCC meeting fol-
lowing the protest was not held 
under the revised set-up, but this 
time we attracted the superintend-
ent of schools and co-ordinator of 
secondary education to our meeting. 
It seems that the bad situation had 
finally penetrated into their offices. 
During the last two days of school 
last year, the faculty was randomly 
divided into nine-man discussion 
groups by the superintendent to air 
complaints. 

At the opening of school this year, 
our principal conceded on most of 
our points, some of which were: the 
abolition of the dress code, no cen-
sorship of school publications and 
the freedom to distribute outside 
literature. This was a good beginning. 

DANIEL GORDON, a 22-year-old re-
ligion major, a senior, is the son of a 
pharmacist. He spent half of 1968 
studying in Israel; and he spent the 
summer of 1969 as an intern with 
the Philadelphia School Board. He 
now plans to study law. His view of 
the student revolution focuses on its 
moral aspects. He sees morality as 
the key. 

The student revolution is em-
bedded in morality. We find our-
selves in the position of proponents 
of what is good and right — con-
demning the evils of the economic 
and political system, parents and 
academae. 

The tactics and strategy of the 
American army in Vietnam become 
"slaughter" and "murder." The up-
per-class and military regime in Sai-
gon becomes "Fascist." The police, 
already in a polarized position, are 
dubbed "pigs." 

For some of us, the models of 
murder, fascist, and pig can be ap-
plied to anything we oppose. 

It is not naturally implied that 
everything one opposes is evil, yet 
many of us have bound opposition  

with morality. Issues become static, 
because morality precludes the ne-
cessity to debate. It is now no use 
proposing, for example, that the 
South Vietnamese bourgeoisie and 
Catholic population must be guar-
anteed against annihilation. It is no 
use proposing that the university, as 
landowner, is guaranteed by the 
United States Constitution the right 
to assign its land to whatever use it 
may desire, so long as that use is 
legal; and that by blocking the uni-
versity's decision, one is possibly 
threatening a constitutional right. Of 
course, the result of a moral posi-
tion is the acceptance of actions to 
block immorality. Morality precludes 
the law. As a result, students force-
fully block passage, trespass, and 
evict, and at times will resort to 
threats with guns. 

The moral basis of the student 
revolution seems dangerous, yet 
there is good reason for students to 
be disturbed morally. We are faced 

with a world, which in the words of 
one anonymous but no doubt fa-
mous classroom philosopher is "full 
of shit." We have grown up in a 
time of rapid change, in which there 
is not even a moment to get used to 
something before it becomes out-
moded. This insecurity can and 
should cause resentment. Our indi-
viduality and identity have been 
threatened by the growth of a mass 
society. The guy from Manhattan is 
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identical to the guy from Des Moines 
or Sioux City. This lack of separate 
identities also causes insecurity. The 
lack of stable small communities in 
which to grow causes loneliness. 
The individual is dwarfed by the 
growth of the monster institution. 
Decisions are made out of sight and 
reach; and as a result, there can be 
a Vietnamese war in which thou-
sands die, seemingly for no reason. 
There seems to be a lack of emo-
tion. Human relations are over-
standard ized. 

Worse, America seems to lack a 
direction. The growth of this big 
society seems to be heading no-
where. At times, there seems to be 
growth just for growth. Is it not time 
for us to choose what is right and 
wrong, and to discipline our growth 
along these lines? Pollution and 
physical harm are wrong. Morality is 
and should be an "in" thing. 

But why have we, the students, 
been ordained with the virgin white 
cross of Christ? Why may we be the 
ultimate judges of those who are 
older than we. Why can we judge 
those fighting in Vietnam as making 
the wrong choice, when they are 
not as privileged as we are? (For too 
many, it is hard to acquire a 2-S 
draft classification.) It is true that 
some force must oppose what is 
wrong, but why us? At least part of 
the answer lies in our life styles. 
Basically, we are naive and relatively 
uncorrupted. Experience has forced 
us to compromise little. The school-
ing experience is too limiting. This 
may be ironic, because college is 
supposed to broaden us. However, 
it holds us within the womb for too 
long and possibly at the wrong age. 

Another cause can be traced to 
the educational process—especially 
that of the liberal arts college, where 
two of the primary aims are devel-
opment of critical judgement and 
self-consciousness. We are trained 
to be sensitive and to judge. It is 
then necessary to use our new-found 
skills on all that surrounds us and 
immediately. 

This is reinforced by, believe it or 
not, years of watching television. 
We have been trained to be passive 
observers — taking sides with the 
good guys against the bad ones. The 
college is our living room away from 
home, cozy and snug, where we can 
watch the turmoil of the world, 
safely choosing sides. 

To all this, our parents have added 
their own attitudes. For years, we 
have heard that college is so impor-
tant. Many of us were literally 
pushed into the fight to get to col-
lege. The B.A. is almost the end-goal 
of life. We have been promised that 
college will make us super-humans, 
able to accomplish anything. At the 
same time, our parents have empha-
sized, again and again, it is not their 
generation that can save the world 
from the destruction of racism and 
the atom, but our own. Our parents 
know that they are too old to clean 
up the mess. We have been left with 
the feeling that it is our destiny to 
clean up. All this adds up to people 
who almost cannot avoid being 
moral when faced with things that, 
at least, can be opposed intellec-
tually. This response is the natural 
ercd of our upbringing. 

There are remedies to this over-
dose of morality. Students should 
not remain students for so long. We 
ought to leave school and work and 
live with those who compromise. 
Of course, the draft now prevents 
this, but maybe every effort should 
be made to help students leave the 
campus to work. This is weak, but 
might help. Also, the responsibility 
for morality should be more evenly 
distributed throughout the society. 
Our parents and teachers should 
take their share. This might be bur-
densome, but it might liberate us 
children from an awesome task -
one for which we might not be pre-
pared; and it might rid the society 
of the need for revolution. 

MARCEL M. GUTWIRTH, born in 
Belgium in 1923, joined the Haver-
ford faculty in 1948. He is professor 
of Romance languages; his Ph.D. 
degree is from Columbia University. 
During World War Two, he served 
in Allied military intelligence. He 
has three children. He sees three 
reasons why the student revolution 
should be taken seriously. 

Student revolution is a world-wide 
phenomenon. It is also a fascinat-
ingly contradictory and challenging 
development. And finally, it is 
fraught with very real, awesome 
danger. These are three good rea-
sons to take it quite seriously and 
handle it (insofar as it can be "han-
dled") with care. 

From Tokyo to Ankara, from Ma- 

drid to Berkeley, students are balking 
the university and the state, the one 
in fact, to the extent that it is per 
ceived as an extension of the other 
Wayne Booth, until this fall the dear 
of Chicago College, in an addres 
entitled, "The University as Church' 
summed up the trouble quite illumi 
natingly. In a world almost wholl,  
secularized the university has corm 
to represent the spiritual dinnensioi 
of its students' lives. The demand 
that they make of it, that it be "in' 
but not "of" this world, that it some 
how transcend in its presence and ii 
its actions the bleak landscape o 
the contemporary polity, make emi 
nent sense in this intesTretalion a 
the case. By revolting against thei 
teachers the students pay them thi 
supreme compliment of holdin,  
them to standards of a righteousnes 
pitifully absent from all our lives. 

Viewed in the light of a spiritua 
movement (liable, alas! to all th 
weaknesses and failures that attacl 
to the highest human aspirations, ii 
fact which seem particularly to see 
them out!) the student revolutiol 
can also be better understood in it 
otherwise baffling contradictorines! 
Whether in China or in Spain, i 
England or in Mexico, the student! 
as a class, represent a small elit( 
self-consciously trained to remain a 
elite, aiming to supply the needs c 
leadership and expertise in a natio 
preparing to affront conditions c 

advanced technological stress. Th 
contradiction, particularly in cour 
tries like France and the Unite 
States, is double. 

In the first place, the students ar 
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driven to revolt by the very fact that 
they feel themselves to be an elite, 
and they offer the, perhaps, unique 
phenomenon of a class (or at least 
the self-conscious leadership of that 
class) in revolt against its own privi-
leges. And in the second place, this 
rebellion against the favoritism of 
their own parents (a phenomenon 
most acutely perceptible in a theo- 
retically egalitarian state like the 
Soviet Union) strikes at the very 
moment when the base of the elite 
is being spectacularly enlarged, when 
"proletarians" (blacks in this coun-
try) are positively being searched for 
in the attempt to democratize the 
university. 

The spiritual character of the revo-
lution blots out the apparent contra- 
diction: where else do people will-
ingly arm themselves against their 
own selfish advantage but in the 
search for the kingdom of God? 

Hence the challenging character 
of the student revolution, especially 
for us who are privileged to be 
picked off as its leading target. The 
despair of a teacher is an unrespon- 
sive class. The accident of history, 
the vagaries of social evolution have 
faced us with a crop of young peo- 
ple who, often misguidedly, feel 
themselves strongly involved in their 
own times. Our task is to liberate 
them from a narrow concern with 
these same times, from imprison- 
ment in its slogans and asphyxiation 
in its provincial atmosphere — to 
open windows on the best 5th- and 
17th-century minds that have mulled 
over before them the human condi-
tion and its state of permanent crisis. 
That task is far from hopeless under 
the intensest, and even the unfriend-
hest chtillenge. 

Haverford College, which is dedi-
cared to open and plain talk, which 
regards teaching in the light not so 
much of knowledge imparted as of 
the mind and heart made larger, has 
so far been equal to the challenge. 
Student demands have steadily reju- 
venated our procedures. Self-sched- 
uled examinations, a modified grad- 
ing system, student presence on 
standing committees of the faculty 
—these have all helped us keep 
pace with our own stated ideals. 
And, so far, demands have mostly 
been made in furtherance of these 
ideals, from within the commonalty 
which all desire to see transmuted 
into a true community. 

But danger there is — both from 
within and from without. From 
without, the most massive mis-
understanding threatens the whole 
academic undertaking. It is a mis-
understanding that is none the less 
grievous for being most sedulously 
cultivated. Drugs, long hair, aggres-
sive dishevelment, a provocative 
sexual pose, symbolic violence (the 
cartridge bandoliers of Cornell!) are 
all the gestures lovingly designed to 
make Father climb the walls. Yet 
they echo beyond strictly paternal 
ears: they evoke all the specters and 
all the horrors spawned by the 
frightened and the hating mind. They 
arm the fantasies of the Right with 
the awful plausibilities of apparent 
fact. Rage and genuine violence 
(there is nothing symbolic about 
mace) are being daily tempted out 
of their fragile bonds of civilized 
restraint by the rhetoric of escala-
tion on the campus front. Nor is it 
all rhetoric. 

The danger from within is equally 
real. The university may well be able 
to respond to the challenge of un-
compromising youth holding it to its 
higher mission. But the ugly slogan 
that the best way to revive it is to 
kill it off is just as insane as it 
sounds, a counsel of murderous 
desperation. 

In short, it is going to be awfully 
difficult to save academic life from 
the rage of those who, reaching it 
from the depths of spiritual or phys-
ical hunger, will find that it offers no 
immediately graspable solutions for 
the mismanagement of millennia. 
Yet for their own sakes as well as 
our own, for the sake of the future 
as well as of the past, let us fortify 
ourselves with all the virtues that we 
preach, in hopes that we may keep 
humane learning alive — for yet one 
more generation. 

GREGORY KANNERSTEIN was grad-
uated from Haverford in 1963. He 
worked as a reporter for two news-
papers, picked up an M.A. degree 
in English at the University of Penn-
sylvania, and returned to Haverford 
in 1968 as assistant dean of students. 
His primary interest is in advising 
freshmen. Now 27, he plans a doc-
torate in English. He feels the stu-
dent revolution offers benefits to a 
college like Haverford. He projects 
his initial impressions to the Haver-
ford of the future. 

When trouble came, it came 
softly on one of those still grey end-
less late October afternoons. The 
Writer thought the sudden appear-
ance of 37 students from all direc-
tions and their subsequent disap-
pearance into Roberts Hall merely 
the last-minute pilgrimages of paper-
writers ripping last sheets trium-
phantly from typewriters and reach-
ing the appointed place just in time, 
sharing grins at the sight of so many 
others doing the same thing. Not for 
the first time, the Writer was wrong. 

The takeover of Roberts Hall was, 
the Writer reflected, a matter of 
plumbing. 

When the student-faculty-admin-
istration - staff - architectural - ecolog-
ical - community - tri - collegiate - co-
educational committee had overseen 
the construction of the sprawling 
split-level Lyons Communal Complex 
(named for Haverford's first Dean 
of Students, martyred in the 1975 
uprising over the Students' Council 
plan to present the HonorGuide-
lines in individual fortune cookies) 
it had overlooked one detail. The 
new complex was coeducational in 
every particular — even the bath-
rooms were ingeniously constructed 
of interlocking cubicles with sliding 
walls — but, alas, the showers were, 
like many another shower in this 
world, designed for solitary 
showerers. 

Semesters of agitation by con-
cerned students — concerned to get 
to know members of the opposite 
sex under less structured exploitative 
settings, concerned to alleviate the 
college's perennially mounting de- 



ficit by reducing the water budget, 
concerned to relieve the privatism 
permeating the campus — had made 
little headway against an insensitive 
Environmental and Atmospheric Con-
trol Administration (formerly the 
Department of Buildings and 
Grounds.) And so, where the Viet-
nam war, the draft, the Bernstein 
Report*, and numerous tuition in-
crements had failed to drive a wedge 
between the administration and the 
students of Haverford College—co-
ed showers (or the lack of same) 
succeeded. 

We handled it well. The President, 
The Arbiter of Academic Relevance 
(formerly the Provost), The Defender 
of Students' Interests (formerly the 
Dean), and The Consultant on Char-
acter and Charisma (formerly the Di-
rector of Admissions) were only too 
glad to leave their cramped Roberts 
Hall cells and the ties and jackets 
of office. Informally attired, en fam-
ille, they installed themselves in the 
Lyons Hall corridors vacated by the 
dissidents and declared themselves 
the "Lyons Hall Revolutionary Com-
mune." 

By the following evening's meal 
in the Nutritional Center, the cam-
pus was radicalized. Revolutionary 
communes sprang up everywhere. 
Boys and girls, professors and stu-
dents, maids and groundskeepers, 
adults and children—even the cam-
pus pariahs, the Preservers of Ser-
enity (formerly Security Guards) were 
lovingly welcomed. Community was 
no longer a myth at Haverford. 

Reforms followed swiftly. The 
mechanisms were nightly Plenums 
Of Thought (POT), which elicited 
campus consensus. Turned on by 
this heady participatory democracy, 
the community acted. Courses, 
classes, and lectures were abolished. 
Any member of the community 
could announce that he wished to 
communicate with other members 
of the community at a designated 
place and time. These Wisdom Ses-
sions became the college's academic 
core, and those with something to 
say developed large followings. 

There was one requirement: Fifth-
Day Interact (sensitivity) Session. 
Formal athletic competition ended, 
but Sensory Experience Encounters 

*See "Horizons," Summer, 1969, page 7. 

took its place, and now and again 
co-ed touch footballers scurried on 
the green in front of the reassuring 
bulk of Barclay. 

Community members with special 
interests found understanding. Mil-
itant Quakers organized themselves 
into the William Penn commune and 
reaffirmed their heritage through a 
program of Friendly Studies. The 
Writer frequently found spiritual re-
freshment in the heimisch atmos-
phere and the companionship of his 
landsmen in the Moshe Dayan com-
mune. 

And so, Haverford College entered 
the Twenty-First Century. Communal 
and concerned, creative and coop-
erative, we met our future. The Nu-
trition Center served gefillte fish. 
The Writer was Happy. 

Kannerstein then continues with 
these present-day reflections. 

It's a tribute to today's Haverford 
that no bleaker vision of a post-rev-
olutionary college comes easily to 
mind. And it's a real frustration to 
any Haverfordian that his existence 
on this campus prevents him from 
sharing many of the emotions and 
experiences of campus residents 
throughout the country. Other small 
schools have had revolutions. Other 
schools which thought they had com-
munity and communication have 
had revolutions. Why hasn't it hap-
pened here? 

The answer, of course, is that it 
has happened here. Or, more pre-
cisely, it is happening here. No one 
who knew the Haverford of six years 
ago should disagree. It is more than 
the difference between Norman 
Thomas as commencement speaker 
in 1963 and Herbert Marcuse in 
1969. Or the official presence of girls 
on campus. Or the drug culture. It is 
more than important academic re-
forms which lessened coercion as a 
basis of curriculum and muted the 
threats and tension of freshman year. 

This revolution may have begun 
when self-scheduled exams started 
to give students more to say about 
their academic lives, or when stu-
dents first served on faculty and 
administration committees, or when 
President Hugh Borton courageously 
defended student Russ Stetler against 
somesmall-time Philadelphia patriots. 

It was already well under way 
when the abuse of drugs alerted 
many people to the perils of their 
own thing, when the last vestiges of 
dormitory hours were eliminated, or 
when we learned that facial hair 
could not prevent athletes from kick-
ing goals, scoring baskets and win-
ning races. 

It intensified last year when the 
college finally started recruiting black 
and white students from rural and 
urban communities which had not 
often been represented at Haverford. 

How tame this all sounds! Mark 
Rudd spits at Columbia and the uni-
versity grinds to a halt. At, Swart 
more, a president dies. Re0orts of 
unimaginable chaos drift in from 
San Francisco, Berkeley and Los 
Angeles, and academic California 
seems ready to slide into the sea. 
At Cornell, a,few students carry am-
munition after threats on their lives. 

These revolutionary acts should 
not surprise us. It's difficult to imag-
ine an institution which could have 
remained so unresponsive so long 
without turmoil. Student "violence" 
(which today is often student non-
violence and official violence) is 
nothing new: armed students fre-
quented French universities in the 
17th century; fixed bayonets stopped 
an armed insurrection at England's 
Winchester in 1818, while at Rugby 
the army had to put down student 
arson, and 80 boys were flogged at 
Eton after an 1832 revolt. 

So, in 1969, Haverford's own brand 
of revolution continues. As alumni 
will easily recognize, this revolution 
is nothing new at Haverford. This 
revolution IS Haverford. It is a rev-
olution for men's hearts and minds. 
It is a revolution that says we can be 
open and honest yet considerate of 
each other. It is a revolution that 
says there is no commitment with-
out action. 

It is a revolution of love and 
respect. 

If we realize how unique and how 
important Haverford is, and if we 
never cease to try to make it what 
it should be, then we may truly call 
ourselves revolutionaries. But if we 
allow our deformities to dominate us 
and our differences to divide our 
community, then we face no revolu-
tion at all, but only years of slow and 
inexorable agony. 
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Dining 
Center 

Interior and exterior stone walls, slate-tile roof, exposed wooden trusses and 
beams throughout, and large window areas help blend the building with 
the outdoors. 

Opened 

in 

October 
by George N. Couch '64 

L OCATED on the site of the former 
Lloyd Hall parking lot, Haver-
ford's new dining center opened 

its custom-designed, wood-and-glass 
doors in October. With seating for 
680 and a large modern kitchen, 
the single-story building replaces the 
225-person capacity Founders Hall 
dining room, opened in 1905. 

The $2.4-million center provides 
a personal and varied atmosphere. 
Two main cafeteria-style dining 
rooms, seating 200 each, extend on 
either side of a central entrance 
hall and lounge. Eight smaller dining 
rooms surround the kitchen in the 
rear, offering assorted decors. Some 
have carpet, some flagstone and 
some wood floors; some have stone 
walls while others are plastered or 
wood-paneled. One room seats 100, 
others seat from 10 to 60. 

A conveyor system transports 
soiled dishes to a dishwashing room 
in the basement. The basement also 
contains storage rooms and facilities 
for the college's housekeeping staff. 
Architects were Harbeson Hough 
Livingston & Larson, of Philadelphia. 
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Dining 
Center 

Clerestory windows in four, 30-foot corner 
towers let great washes of sunlight illuminate 

and warm the large central lounge. 
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Campus 
Briefs 

ELECTELI 
❑ Thomas S. Brown '34, Martha 
Stokes Price, Samuel M. Snipes '41, 
and David E. Stokes '44; to mem-
bership on the Haverford College 
Board of Managers. Snipes was 
elected to fill a term expiring in 
1971; the others were elected for 
three-year terms. Brown is executive 
director of the Friends Council on 
Education; Mrs. Price, the first 
woman manager in Haverford's his-
tory, is director of resources at Bryn 
Mawr College; Snipes is an attorney 
in Yardley, Pa.; and Stokes is man-
ager of marketing services and pub-
lic relations for the Pennwalt Corp. 

❑ Arthur R. Kane '36; to the posts 
of vice president of the Corporation 
of Haverford College and vice chair-
man of the board of managers. He 
succeeds Stephen G. Cary, who re-
signed the board post to become 
Haverford's full-time vice president 
for development. 

McLemore Speller 

❑ Michael K. McLemore and Jef-
frey L. Speller (photos); to serve as 
the first student representatives to 
Haverford's board of managers. Mc-
Lemore is a junior from Atlanta, Ga.; 
Speller is a senior from Philadelphia. 

ANNOUNCED 
❑ A joint statement issued by the 
presidents of 82 of the nation's 
most prestigious private colleges 
and universities, all stating their 
personal convictions, appealing for 
a "stepped-up" timetable for with-
drawal from Vietnam." Initial sup-
port for the statement was gathered 
by Haverford president John R. 
Coleman. The presidents, stressing 
that their schools took "no positions 
as institutions" on the Vietnam war, 
wrote: "There are times to be silent 
and times to speak. This is a time 
to speak. The accumulated costs of 
the Vietnam war are not in men 
and materiel alone. There are costs, 
too, in the effects on young people's 
hopes and beliefs." The statement 
was mailed to President Nixon and 
congressional leaders in October. 
❑ About the same time, some 200 
Philadelphia attorneys signed a letter 
to President Nixon, supporting the 
Vietnam Moratorium Day. Six of the 
signers were Haverford alumni: Alan 
W. Armstrong '61, Arthur R. Kane 
'36, Stephen R. Miller '49, Matthew 
M. Strickler '62, Edwin D. Wolf '59, 
and Robert B. Wolf '40. 
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REFLECT    
By Edward 0. Shakespeare '49 

	on the Liberal Arts Workshop 

  

  

  

  

"Ted" Shakespeare is vice president of the Alumni Association and chairman of its continuing education 

committee which sponsored Haverford's first Liberal Arts Workshop last summer. He has announced that 

the 1970 workshop for alumni, parents and friends of the college will be held June 14-19. When not 

serving Haverford, Ted is director of curriculum development at the William Penn Charter School, 

Philadelphia. In the following article, Shakespeare gives his impressions of the 1969 workshop. 

I t was a rainy summer in Philadel-
phia, one of the wettest in many 
years, but in mid-June there was 

a bright, clear spot that some 30 
people are going to remember for 
a long time. The place was Haverford 
College, the date was June 15-20, 
and the event was the first annual 
Liberal Arts Workshop for alumni 
and friends of the college. 

The good weather and the exhila-
rating event began at about 6 p.m. 
on Sunday, June 15. A few minutes 
earlier, in a downpour of rain and 
an atmosphere of choking heat, a 
surprisingly cheerful group of men 
and women had been driven over 
from Jones Hall, one of the new 
dormitories, to President Coleman's 
house for supper. Somehow John 
Coleman's determination to serve 
punch and hors d'oeuvres on the 
porch seemed to have an effect. 
Greetings, smiles, and easy conver-
sation were exchanged, and then 
the rain stopped, all but the drip of 
water from the deep green foliage 
on the silver maples. 

Gathered in John Coleman's living 
room after dessert were the faculty, 
administration, and adult students 
of the workshop. Bill Sheppard, 
alumni secretary and manager of  

the week's events, and I introduced 
ourselves and asked the students to 
follow suit. There were alumni and 
wives, not as many as hoped for, 
but many more are expected next 
June. There was also an attractive 
variety of other "freshmen": friends 
of the college from the nearby com-
munities; parents of regular stu-
dents; businessmen sent at the re-
quest of their firms (and loving the 
experience); and several people who 
make a summertime vocation of 
going to alumni workshops. Bill 
Sheppard then gave a brief outline 
of the workshop program and called 
upon President Coleman, inspirer of 
the workshop and leader of the 
seminar "The Fate of the Cities," 
to speak. 

"Everyone taking my course is 
expected to have read chapters three 
through five of the Kerner Report 
by tomorrow," said the distinguished 
host; and the laughter that followed 
the announcement betrayed a mix-
ture of nostalgia and expectation. 
Coleman then introduced in turn 
Douglas Heath, leader of "Youth in 
Revolt — Why?"; Richard Raskin, 
leader of "Conflict and Responsi-
bility"; and James Ransom, leader 
of "Integrity of Self." Heath, whose  

"Growing Up in College" was the 
basic text for his seminar, suggested 
that everyone see two moirtes before 
the week was out: "If . a. ." and 
"Last Summer." Raskin, taking a 
more benevolent approach, gave no 
assignment for the first meeting 
(though the wary student knew that 
five plays Were on the reading list): 
Ransom suggested that the first 30 
pages of "The Natural" be read by 
the next day and that his class watch 
the Phillies play the Mets as back-
ground to Malamud's novel. Then 
Coleman introduced Louis Green, 
who was to give a special mid-week 
lecture, '.'Five Incredible Years in 
Astronomy," and take us to the ob-
servatory. 

Having concluded his greetings 
and introductions, Coleman invited 
the group to join him as guests at 
a concert to be given immediately 
by Sylvia Glickman and the de Pas-
quale String Quartet, resident musi-
cians at Haverford, in the new James 
P. Magill Library. The pleasant twi-
light walk across campus, then the 
brilliant concert of Barber, Mozart, 
and Faure, and finally the quiet walk 
through the dark to Jones Hall gave 
an auspicious beginning to a bright 
and happy week. 



And then the classes. 
9:00-10:15 a.m., first sessions: In 

Chase Hall, Douglas Heath, eyes 
blazing with an intensity unmatched 
by the soft blue sky outside, dis-
tilled unsettling questions from the 
probing research he had made of 
today's youth and yesterday's post-
war generation. The adults listened, 
then questioned. A dialogue began. 
The relaxed holiday clothing of 
slacks, short-sleeved shirts, and sum-
mer dresses seemed — to the casual 
observer — an amusing contrast to 
the serious discussion. (One won-
ders how quickly adults might adopt 
youthful fads if they were to be 
enrolled in the regular sessions.) 

In Stokes Hall 121 Richard Ras-
kin, adorned by a magnificent beard, 
arrived a few minutes after his class 
of a dozen had taken seats around 
the oval seminar table. "Am I late?" 
he asked. "My watch must be slow." 
He sat down, clasped his hands in 
front of him on the table top, and 
looked down. "I'm scared," he said. 
"I've never taught a class of adults 
before." Everyone smiled, disarmed, 
and then they listened to a master 
teacher discuss the philosophical 
background against which he sug-
gested that the five modern plays 
be read. 

Coffee break at 10:15. Classes 
dissolved into informal discussion 
groups. Everyone strolled into the 
bright June sunlight for coffee out-
side Stokes auditorium. The first 
sessions had gone well, very well, 
and everyone was happy — even 
exhilarated. 

Then the second session, 10:45-
12:00. 

In Stokes Hall 121 eight people 
were already discussing the first 30 
pages of-",The Natural." James Ran-
som had to interrupt to get the stu-
dents to introduce themselves. Then 
he provided some structure for more 

t.. effective discussion. 
21. 	"What is a 'natural'? What sort 
.'• of person is Roy Hobbs? How deeply 

does he feel Sam's death? Who is 
the woman with the hatbox? Of 
what significance is the flower that 

. she wears? Whom was she intend-
' ing to murder? Why did she choose 

a different victim? Does this book, 
s, so far, suggest the 'American 

1 
 legend'?" 

"Is this novel about nothing but 
baseball and baseball players?"  

asked an amply endowed matron. 
"I hate baseball, and I may just 
refuse to read the book." Ransom 
didn't want to say too much about 
the novel before everyone had fin-
ished it. "Yes," he said, "it's about 
baseball and baseball players, but 
it's actually saying much more than 
that. Don't reject it just because of 
baseball. Besides, you don't have 
to know much about the game to 
understand the significance of the 
book." "Don't knock it if you haven't 
tried it," interrupted a man who 
had decided to be more elementary. 
Another class was on its way to 
lively exploration. 

While I enjoyed Ransom, Stanley 
Shapiro, father of Stephen '71, was 
engrossed in John Coleman's class, 
"The Fate of the Cities." Shapiro 
filled me in on that experience after-
wards. He said the class was com-
posed of about 25 people of all 
ages from all walks of life. The couple 
who were graduate students (Hay-
erford and Bryn Mawr alumni) were 
the youngest. The oldest was a Hav-
erford alumnus from the class of 
1912. Between these were medical 
men and women, lawyers, a black 
clergyman from the Chester ghetto, 
businessmen, and a white suburban 
housewife who was trying so hard 
"to get involved." 

Shapiro observed that one would 
think with a diversified group such 
as this, a smooth flow of thoughts 
and ideas would be difficult. "From 
the beginning of our first class, how-
ever, when John Coleman advised 
us that he was always wary of peo-
ple who called him President or 
Doctor or Mister, and wouldn't we 
call him Jack," Shapiro said, "things 
went along as though we had all 
been classmates for years." 

The "Kerner Report" was the only 
reading assignment. Students had 
advance notice of this, and most 
had read it or at least the summary. 
It had been years since Shapiro had 
attended class and most of the others 
were in the same situation; but it 
wasn't long before he realized that 
Jack had the class speaking out and 
answering one another. 

"Our first class ran overtime," 
Shapiro said, "and now that I look 
back, most of them did, since there 
didn't seem to be enough time each 
day. By week's end, each person 
had voiced his opinion on several 
subjects. We didn't agree, but we  

heard each other's views and ideas. 
Jack fielded our questions and an-
swers without giving us his thoughts; 
these were to come later. The last 
day he took over and summed up 
our week, giving us his views and 
thoughts on the subjects we had 
covered. At the end of this last class, 
all but a few divided up into little 
groups for final discussions. We 
seemed reluctant to end a pleasant 
and stimulating week." That was 
Stanley Shapiro's experience. 

At noon lunch was served as it 
would be for the rest of the week -
cafeteria style — in the old dining 
room. (The new dining center wasn't 
ready in time, but it certainly will 
be ready for the 1970 Workshop!) 
The meal was adequate; the con-
versation excellent. Then the after-
noon: tennis, walks, bull sessions, 
explorations of the library, and study-
ing for the next day's classes. 

At 5:15, in the tree-shaded garden 
at 1 College Circle, Jack Coleman 
served refreshments; and workshop 
participants, by now completely at 
ease with each other and with their 
host, talked and joked like old 
friends. 

Five days seemed all too short a 
time, and yet the intellectual excite-
ment was so concentrated that a 
longer session might have been too 
much, for there were also highlights 
in the evenings. Not only did people 
see "If ..." and "Last Summer," but 
they also attended evening meetings 
like Professor Raskin's delightful 
seminar on the recorded version of 
"Marat/de Sade." And of course the 
high-energy evening event was "Five 
Incredible Years in Astronomy." 
Anyone familiar with Louis Green's 
overwhelming enthusiasm can imag-
ine his effect on the audience. With 
the aid of slide projections of daz-
zling star clusters and galaxies, he 
created visions of an expanding uni-
verse, imploding stars, and hints of 
the awesome discoveries that await 
man's further ventures into space. 

One of the few clouds, figuratively 
and literally, over the weeklong 
workshop was a cloud that pre-
vented Louis Green's audience from 
looking through the telescope at the 
summer skies. It made no dint, how-
ever, in the emotional and genuinely 
gracious farewells that took place 
in front of Founders Hall on Friday, 
June 20, 1969, at the close of the 
first annual Liberal Arts Workshop. 
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GI/Vherec fire7heyNow? 
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 N October 6, 1969, Loren Ghiglione '63 as-

sumed ownership of the "Southbridge 
(Mass.) Evening News." Haverfordians who 

remember the great "Haverford News" Crisis of 
1962 (and who doesn't?) may well proclaim that 
Southbridge will never be the same. Somebody 
wrote in the "1963 Record" that Loren's "News" 
was "good and bad, but seldom indifferent." 

But Loren has changed too. He's still a mover and 
a shaker, but his erstwhile adversaries will be 
pleased (grimly, perhaps) to know he regards that 
1962 episode as a learning experience. While he'll 
probably face opposition again, it will be handled 
differently. And he says, "Having to face up to 
responsibility for the situation I created was the 
most important experience of my life." 

The "News" Crisis accomplished three other things. It led to the publication of "Horizons." Loren learned that alumni interest 
in campus affairs can be intense (as well as a confounded nuisance). And alumni discovered that Loren Ghiglione was no ordinary chap. 

John Coleman quickly discovered this too right after his inauguration, when he got a letter from Loren violating his stated 
principle that "alumni should be neither seen nor heard except in the form of an annual check to the college." He wrote (with 
check enclosed) about three widely varying areas in which the new president might exert his influence. These implied basic 
changes in alumni affairs, in college investment policies and in curriculum. Typically, two of the three changes are being realized 
now: the Alumni Association Constitution has been democratized (with no credit claimed by John Coleman) and Haverford's 
commitment to actively dealing with urban problems has been made and is being implemented. 

This exemplifies a Ghiglione gift for rocking the boat and leaving the foot-draggers muttering, "by golly, the so-and-so was right!" 
As the "1963 Record" well said, he had "a drive to accomplish anything and everything and a mind open to deny other opinions, 
an ability to listen to criticism, take it on the chin and return for even more." 

The same book chronicled the decimation of alumni readership of the "News." Yet this seemingly intransigent hater of alumni 
has joined the Alumni Establishment. Last year he was secretary of the Haverford Society of Washington, D.C., and chairman for 
special gifts of the annual giving program there. 

Meanwhile he had earned a law degree and a master's degree in urban studies from Yale (on the same day), had served on 
Senator Robert Kennedy's staff and completed most of the course work for a Ph.D. in American studies — an interest sparked by 
Haverford professor John Ashmead. 

And now, with Nancy (BMC '65), one of the Haverford's more notorious editors is starting again as a journalist, this time as 
possibly the youngest editor-publisher-owner of a daily paper in the country. 

Loren joined the Southbridge paper two months before its sale. Immediately he discontinued canned editorials of an Arizona 
service that had been used for a decade and began writing daily editorials about local issues. 

For example, he: questioned the authority of a court clerk who had a policeman escort a reporter out of the local courthouse for 
asking about a discontinued case; pointed to the First Amendment question involved when local opposition developed to a peace 
vigil planned for a public park; and disputed a town petition requesting an investigation of a judge for being too lenient. 

The,kind of interest and enthusiasm evident in Loren's editorials is what had originally prompted the former owner of the "Eve-
ning News," Frank McNitt, to sell the paper to Loren. "The real or imagined material advantages of selling the paper to a news-
piper chain at once ceased to be a factor after my first meeting with the new owner who won my sympathy when he told me, 
very plainly, that it was his ambition to publish the best small daily newspaper in the country," McNitt explained. 

"This was said not as a boast but quietly and with evident awareness of the shape, the size, and the perplexities of the problems 
he must overcome," McNitt added. "Since then, Loren Ghiglione has confirmed my belief that he has every personal quality needed 
to realize his goal — or raise a. fascinating dust in the effort." — Charles Perry '36 

Ghiglione in 1962 ... 	... and with wife, today, still moving and shaking. 

Alumni creativity on display: The case in Roberts 
Hall, long used to show works by faculty members, 
recently was filled with a variety of creations by 
alumni. The index read: "Fundamentals of Freshman 
Mathematics," a book by Carl Allendoerfer '32, and 
Professor Emeritus Cletus Oakley; "A Collector of 
Colleges," a book by George A. Dunlap '16; "Con-
certos for Harmonica," a recording played by John 
Sebastian '36; "The Art and Craft of Judging," a 
book by Hershel Shanks '52; "Seven Wise Men of 
Colonial America," a book by Richard Gummere 
'02; "Stop Time," a book by Frank Conroy '58; a 
political cartoon by Douglas Borkstedt '33 which was 
published in the Philadelphia "Evening Bulletin"; 
"The Missolonghi Manuscript," a book by Frederick 

Prokosch '25; "Soviet Transport Experience," a book 
by Holland Hunter '43; "Ordeal at Valley Forge," a 
book by John Joseph Stoudt '33; sculpture by Peter 
Rockwell '58; "Julius Katchen," a recording of piano 
concertos played by the late Julius Katchen '49; 
"Redoing America," a book by Edmund K. Falter-
mayer '49; "Her Infinite Variety," a book by Fred 
Rodell '26; Sonata for Trombone and Piano, a com-
position by John Davison '51, represented among 
recorded trombone works in an album played by 
Henry Charles Smith; "Six Franks Abroad," a book 
by Charles E. Frank '33; "The Long Sought Land-
scape," a book by Charles Seymour Allen '44; and 
"Teaching Music Creatively," a book co-authored 
by Herbert B. Cheyette '50. 
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