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RETROSPECT 

W hat is education for, if it does not 
make us better men? 

When we contemplate the world 
around us, when we reflect that the 
H Bomb, the concentration camp 
and napalm are among the produc-
tions of a technology founded on a 
well-nigh miraculous order of ra-
tional mastery over the world, it is 
hard to take this proposition seri-
ously. The alternative, however, is 
ignorance; and not much is to be 
expected from that unpromising 
quarter. 

Small wonder, therefore, that we 
are driven, time and again, to shake 
the tree that promises to nourish us. 
That we look again and again at our 
educational institutions, searching 
desperately for what goes wrong. 
Haverford is no exception. Indeed it 
is committed by its motto "Non 
doctior, sed meliore doctrina im-
butus" to turn out men not so much 
learned, as sound in their learning. 
Here, perhaps more insistently than 
on other campuses, the demand is 
made that education affect the qual-
ity of our lives. So it is meet that we 
ask ourselves these questions: what 
can education do to make us better 
men? What are the means it em-
ploys to attain that end? What are 
the limits it cannot overpass? 

The question of means is central, 
of course, as the answer to the other 
two questions lies there. So let us 
examine, in the context of our own 
campus, how we propose to gain an 
education. 

The acquisition of knowledge, I 
submit, is the central business of the 
man who attends an institution of 
higher learning. Knowledge is the 
means by which we hope to turn 
ourselves into better men. This 
might appear self-evident, but it is in 
fact both problematic and belea-
guered. It is problematic because 
our faith in knowledge has been 
severely shaken of late. It is belea-
guered because competing modes of 
escape (through drugs) and of in-
volvement (through politics) chal-
lenge the centrality of the pursuit of 
knowledge on the campus. Yet a 
look at the kinds of knowledge 
properly to be gathered in the 
course of a college education, may 
convince us that to be academic 
need not necessarily mean to be 
irrelevant. 

We may speak of, at least, a two-
fold knowledge corresponding to a 
major polarity within our own being: 
the intellect and the heart. 

The intellect tends to be credited 
with the giant's share in the formal 
curriculum. And indeed it is very 
much present wherever any disci-
pline, be it music or theology, gives 
itself over to the exploration of its 
own structure. Its true locus, how-
ever, is mathematics. And the dis-
covery that natural phenomena ex-
hibit regularities that are quantifiable 
has given rise to the knowledge we 
call scientific. The cultivation of the 
intellect through the sciences serves 
at least two purposes then. It en-
larges a faculty that has given us a 
kind of mastery over nature, and 
even human nature. And it instructs 
us in the kind of sacrifice that has 
made such control possible: the sac-
rifice of our immediate sense per-
ceptions, which must allow them-
selves to be superseded by the dis-
embodied vision of intellect. We 
call it objectivity. 

Knowledge, therefore, in this first 
guise presents itself as a victory over 
a part of the self (in the interest of 
growth beyond the self) to the at-
tainment of mastery, detachment, 
lucidity. 

Knowledge of the second kind, 
knowledge of the heart, is gained 
primarily in the area of literature 
and the arts. And it happily balances 
the austere, faintly dehumanized 
grandeur of the sciences. The knowl-
edge gained here is not so much of 
mastery as of the perpetual elusive-
ness of mastery. The world is not 
only as the mind seizes it but as the 
senses perceive it, as the feelings 
color and shape it, as the will 
grapples with it. Experience teaches 
us another world, convulsed with 
suffering, misery, defeat, streaked 
with joy, triumph, delight. Poets, 
artists, musicians orchestrate its dis-
sonances, reconcile its opposites, 
tame its horrors without blunting 
them. By scanning their account of 
the world, we enlarge our sym-
pathies, deepen our feelings, plumb 
our own vulnerability, thereby learn-
ing to fear it less. 

There are other kinds of knowl-
edge to be garnered in college. Very 
importantly there is the knowledge 
of the body: the sense of the limits  

of endurance, the excitement of dis-
ciplined motion acquired in the 
practice of sports. The performing 
arts extend this wisdom still further 
as they bestow upon the body the 
skill to express the mind's highest 
aspirations. And while we read and 
study and write and practice, we 
grow, we live, and are taught by life 
itself some of the refinements of that 
greatest of all arts, the art of relating 
ourselves meaningfully to our fellow 
men. 

But let me confine myself to 
knowledge formally imparted in the 
curriculum. I believe it is right that 
we should hold it accountable to the 
good life. And I believe that it can 
stand the test—if we are willing 
not to make demands upon it that 
we ought properly to make upon 
ourselves. 

Two such demands are being 
made upon education these days, 
from apparently disparate, and yet 
essentially related motives: the de-
mand for immediate satisfaction (also 
called relevance), and the demand 
for instant virtue (also known as 
morality). 

I have spoken of knowledge of 
the heart. It must not be mistaken 
for group therapy. As we sit in the 
classroom talking of King Lear, we 
are not asked to pour out our own 
hearts and discharge our own feel-
ings. We are invited by the poet to 
contemplate the wretchedness of a 
willful old man, to reach out to 
another though he suffers by his 
own fault. To be taught by the 
beauty and the grandeur of the lines 
that suffering is necessary, universal, 
inescapable—and that it must be 
borne and can be overcome. We 
move indeed from the pleasure we 
receive from the poem to an attempt 
to understand that pleasure, to weigh 
its import, to analyze its implica-
tions. We are not content to feel—
we wish to learn from that feeling 
and to learn about that feeling. 
Relevance is not to our present state, 
but somehow to our future state. 
No efficiency expert will ever be 
able to trace with assurance the 
exact import of a reading of King 
Lear upon your future actions. And 
so the relevance of education must 
remain where it has always been, in 
the realm of faith. But faith, as the 
theologians know, is the belief in 
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the reality of things unseen; and if 
we were altogether incapable of 
such a belief, what were we doing 
reading King Lear in the first place? 

The answer to the proponents of 
immediate relevance, therefore, is 
that their demand is both narrow 
and misdirected. It evidences un-
willingness to trust intangibles, a 
very illiberal demand for instant re-
sults. And it asks of education what 
can only be asked of the student: 
that he appropriate the learning that 
is offered. 

The partisans of morality make a 
different demand, which is essen-
tially in the same spirit: that the col-
lege teach virtue by example. The 
world is riddled with evil and in-
justice, in which we ourselves are 
implicated. How can we sit here 
with our books while death grins at 
our door? Ought we not to strike a 
blow for righteousness? Can we 
speak of virtue when we do not 
practice it? 

A first answer to this counsel of 
impatience is that patience also is a 
virtue. Wickedness and iniquity are 
in a fair way of being with us for a 
long time yet. If our task is to arm 
ourselves against them, we must 
think twice before we rush out to do 
battle half untrained. 

But a deeper answer must come 
once again from the nature of edu-
cation itself. It is to be hoped that 
as we become more aware of more 
things we become better men, but 
there is no specific teaching that can 
get us there in a direct way. It used 
to be felt that it was the task of a 
book—of the Bible—to teach us the 
way of salvation. But it was never 
thought that we could be saved in 
spite of ourselves. Even the word of 
God must= be received before it can 
operate: and that is the will of the 
receiver. 

So to conclude: neither happiness 
nor virtue can be taught at this or 
any other college. But should we 
settle for more modest fare—like, 
the precondition for either happi- 
ness or virtue, in the assumption of 
our full humanity through knowl-
edge, sympathy, understanding- 
Haverford College may still have 
something to teach us in 1968. 
Marcel Gutwirth, at a Collection 
held as part of the students' Col-
loquia. 
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The Gentlemen 
of Philadelphia 

The golden era of Philadelphia cricket may be over, but the sport is not dead as some would say. 



I t must have been 1896 or 1901. 
Anyway, it was one of those years 
when the All-Philadelphia cricket 
team was touring England. The 
Gentlemen of Philadelphia, as they 
were called, had arrived in the mid-
lands for a match with an English 
county club. 

John A. Lester recalls it was the 
strangest of all his experiences as 
captain of the All-Philadelphia 
group. 

The opposing British captain came 
to see Lester to ask a favor before 
the match. A member of the British 
club—a gentleman named Torn 
something, Lester forgets—had been 
sentenced to death for murdering 
his wife. The hanging was sched-
uled for next week, and Tom was 
waiting in jail. His last wish was to 
play one final cricket match—the 
match against the Gentlemen of 
Philadelphia. Because Tom was a 
proper gentleman, the authorities 
were willing to release him, taking 
his word that he'd be back when the 
match was over. Would the Gentle-
men of Philadelphia agree to thi; 
somewhat unorthodox addition to 
the team? 

"What else could I do?" asks 
Lester. "After all, this Tom was a 
proper gentleman." 

The match was played. Tom 
marched himself back to jail and 
was hanged the next week. 

"Who won?" Lester snorts. "It 
doesn't really matter in a case like 
this, does it?" 

That's how it was 70 years ago. 
Back when cricket was big in Amer-
ica. But now, in the U. S. they say 
cricket is dead—as dead as poor 
Tom. They play strictly tennis and 
squash at Philadelphia's posh Merion 
Cricket Club. There hasn't been a 
match at the Germantown Cricket 
Club in years. 

But there's still more cricket in 
these United States than most Amer-
icans realize. This Labor Day, some 
2,000 spectators are expected at the 

annual U. S. vs. Canada match cur-
rently planned for Philadelphia's 
Fairmount Park. Canada won the 
1967 match held in Montreal. The 
1968 match is scheduled for Cedar 
Grove Field, home of a multidisci-
plinary-sounding group called the 
Philadelphia Cricket, Archery and 
Lawn Bowling Association. 

REVIVAL 

Philadelphia-area cricketers (not 
pronounced cricketeers) are de-
lighted with the turn of events that 
fetched the annual match to Phila-
delphia for the first time since 1912. 
The focus of U. S. cricket these days 
—if there is one at all—is on the 
West Coast; and the best American 
cricket, all agree, is being played in 
Canada. 

Still, the U. S. boasts some 104 
cricket clubs, some with two or 
more teams, and there must be sev-
eral thousand active cricket players. 
There may even be a budding re-
vival of American cricket. The U. S. 
vs. Canada match, started in 1844 
and dropped in 1912, was revived 
again only in 1963. And John I. 
Marder, president of the U. S. Cricket 
Association, is shaping up a U. S. 
team to tour England. 

In Philadelphia—home of those 
great non-cricket-playing cricket 
clubs—there are at least three active 
clubs too: the Fairmount Club; the 
General Electric Club and the Com-
monwealth Club. They play in the 
New York and Metropolitan League 
along with clubs from Staten Island, 
Brooklyn and Paterson (N. J.) 

General Electric Club? That group 
was formed in 1929, and most char-
ter members worked at General 
Electric's Elmwood Avenue plant in 
Philadelphia. For a while the com-
pany supported the club through its 
General Electric Athletic Association. 
But no more. And today, only a few 
club members work for G. E. 

The Commonwealth Club has 
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many members native to the Carib-
bean area. 

250 INVOLVED 

Walter Joseph (Jim) Hole, presi-
dent of the Fairmount Cricket Club, 
estimates that some 120 matches are 
played in the Philadelphia area dur-
ing the annual season that lasts from 
early May to early October. Most 
matches are played on weekends 
and holidays; and a single match, 
done right, can take two days. 

In all of Philadelphia, Jim Hole 
thinks, maybe some 250 persons 
are involved in cricket; and this is 
what makes people say that cricket 
is dead. You see, for almost 100 
years cricket was the distinctive 
sports element in the social life of 
the Philadelphia area. For a brief 
period, cricket could vie with base-
ball as the most popular sport in the 
city—probably the only area in the 
U. S. where this happened. The All-
Philadelphia teams toured overseas, 
as did teams from the University of 
Pennsylvania and Haverford College. 
In fact, the first U. S. college cricket 
team to tour England was the Haver-
ford team captained by John Lester 
in 1896. (They won four, lost four 
and drew seven matches.) 

The first issue of The American 
Cricketer, June, 1877, was able to 
count some 300 U. S. cricket clubs; 
and inter-club activity was recorded 
even before the Civil War. In the 
Philadelphia area, the Germantown 
and Philadelphia Cricket Clubs 
opened in 1854. An it was in 1859 
that the city saw its first international 
match—one played with a visiting 
English team. It took almost 20 
years for inter-club competition to 
reach full swing in Philadelphia with 
the founding of the Merion Cricket 
Club in 1865 and the Belmont 
Cricket Club in 1874. Competition 
for the Halifax Cup, Philadelphia's 
top cricket trophy, mounted. Phila-
delphia players such as Lester, Bart 
King, Chris Morris, Frank Bohlen, 
Fred Sharpless and Percy Clark were 
bowled into international promi-
nence. Every year, from 1891 to 
1897, a strong team from either 
England or Australia played in Phila- 

delphia; and into the 1930's, inter-
national cricket was almost an an-
nual event in the city. 

Philadelphia cricket reached its 
popularity peak around 1905. 

After World War One, the center 
of interest shifted from the four tra-
ditional clubs to newer organizations 
peopled by immigrants from cricket-
playing nations. It developed that 
the native-born Philadelphia gentle-
men no longer were interested in 
cricket. That's when people started 
to observe that cricket was dying. 

VICTIM 

It's the consensus that cricket was 
victim of changing times. It was in-
deed a leisurely way for gentlemen 
of leisure to spend the summer after-
noons. A game played in white flan-
nel trousers and matching buckskin 
shoes. A game that stopped reli-
giously around 4 p.m. for tea. A 
lawn game at which spectators re-
laxed (often slept) under the trees. 
A game you could play when you 
were 50 or older. 

Cricket, it appears, was done in by 
a combination of factors. The intru-
sion of the other ranks. The shrink-
ing of the leisure class. The auto-
mobile which made greener pastures 
than those of the Main Line available 
on weekends. Mounting popularity 
of other sports such as golf which 
appealed to the same type of person 
(the Merion Golf Club is an out-
growth of the Merion Cricket Club). 
Summer camps which took away 
awed juvenile cricket spectators—
the future cricketers. And probably 
most of all, a distinct lack of interest. 

Let's face it, cricket can be a slow, 
tiresome game. Back in 1958, during 
a match between Pakistan and the 
West Indies, one player remained at 
bat for 16 hours and 39 minutes, 
scoring 337 runs. His performance 
took most of four days and cost him 
most of his spectators. 

One of the troubles with cricket 
is that it's not much fun unless you 
understand the rules, and few Amer-
icans understand them. The first 
standardized version of the cricket 
laws was published in 1744. It's said 
that Benjamin Franklin brought a 
volume to these shores. The laws  

begin: "Ye pitching of ye first wicket 
is to be determined by ye cast of a 
piece of money." They still start the 
game that way. 

The origins of cricket are buried in 
the dim past of the Saxons and the 
Celts. Cricket was probably a boy's 
game in the beginning, played with 
stones and a stout piece of wood. 

There are all kinds of English vil-
lage contests like tipcat, rounders 
and stoolball, that could claim an-
cestry. But cricket was mentioned 
by name as early as 1300 in the 
wardrobe accounts of Edward I, the 
Hammer of the Scots. It was sup-
pressed by Cromwell, but survived. 

American baseball writer Roy Ter-
rell, exploring the foreign province 
of cricket, noted: "Cricket is a rem-
nant of another day, another age, 
when men had more time to play. 
It was born in the lovely, rolling 
English countryside, among the great 
oak trees and the meadows filled 
with browsing sheep; it grew to ma-
turity on the village green, where 
the squire would gather his people 
on a weekend, after the work was 
done, and join them in this ritual 
that became a game. Cricket grows 
no longer—it is, in fact, battling 
superhighways and television sets 
and yacht clubs for survival—and a 
great many Englishmen do not really 
like cricket today. They prefer 
soccer." 

Like baseball, cricket is greatly a 
duel between a man with a bat and 
another man with a ball. Both 
games involve the scoring of runs. 
But, as Cocteau says in another con-
text, cricket and baseball are alike 
save in everything. Baseball's ele-
ment is the air and cricket's is the 
grass. In cricket the batting team is 
on the defensive. In baseball that 
team is on the offensive. And so it 
goes. 

Cricket is played in the center of 
the field on a strip of turf about 22 
yards long. At either end of this 
strip, three round wooden sticks are 
jammed into the ground. These 
sticks, about three feet high, are 
called stumps. Sitting loosely on top 
of them are two little wooden pegs 
called bails. The stumps and bails 
are called a wicket. The man who 
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happens, then the batsman has 	men can exchange places any num- 

scored a run. Of course, he doesn't 	ber of times while the other team is 
have to try to run at all. He can just 	trying to retrieve the ball. Each ex- 

defend his wicket and this often 	change counts as a run. If the ball 

happens. Hence, the reputation of a 	leaves the boundary of the field, it's 

slow game. 	 an automatic four runs. If it leaves 
on the fly, six runs. 

Aside from the bowler, the other 
offensive team members are all 

The ball, covered with red leather, 	fielders who, depending on where 

is slightly smaller and harder than a 	they're positioned, go by such 

baseball. The bat is about four feet 	cricketlike names as: wicketkeeper, 

long and four inches wide. The 	first slip, second slip, gully, silly mid- 

cricket field may be roughly 150 	off, mid-off, mid-on, square leg, 

yards in diameter. The two teams 	short leg and short fine leg. They 

each have 11 men. An innings—al- 	are deployed in a 360-degree area 

ways plural in cricket—consists of 	around the two wickets. And there 

ten outs. Each team has two innings 	you have a more detailed view of 

and then the match is over. The 	cricket. 

team with the most runs wins. And 	Retired Main Line physician, Dr. 

that is cricket—in its most simple 	Frederic Sharpless, played his first 

explanation. Trouble is that there's 	match in 1893 and his last match in 

much more to it. 	 1915. He remembers the days when 

Like that fellow down at the other 	at Merion, considered the "swellest 

EXPLANATION 

pitches the ball, the bowler, tries to 
knock off a bail. The defending 
batsman, armed with what looks like 
a sawed-off canoe paddle, tries to 
thwart the bowler by defending his 
wicket. 

If the bowler knocks off a bail, the 
batsman is out. 

If the batsman chooses to hit the 
ball. And if a member of the other 
team doesn't catch the ball in the 
air. And if the batsman can run the 
22 yards to the other wicket. And if, 
at the same time, a teammate sta-
tioned at the other wicket can ex-
change places with the batsman by 
running the other direction to the 
newly abandoned wicket. And if 
both men can accomplish this be-
fore a member of the other team 
can retrieve the ball and knock a 
bail off of either wicket. If all of this  

wicket (the teammate who exchanges 
places with the batsman during a 
run). He also has a bat. In fact, he's 
a batsman too. After eight balls (six 
in England) have been bowled from 
one wicket, the entire field reverses. 
Another bowler takes over, and 
starts bowling balls at that other 

batsman's wicket. 
Like the time limit, often 6 p.m. 

If this deadline is reached without 
the game being over, then it's a 
draw regardless of who is ahead. 
(Sometimes, if his side is ahead, a 
captain will declare his side out, 
losing potential runs in order to 
finish the game before the limit.) 

Like the business about the 
weather. Rain may wash out a 
match, but the match is over at the 
time limit whether or not it has been 
played. It's never rescheduled. 

Or like the bowler, who takes a 
momentum-gathering run in deliver-
ing the ball—using a straight over-
arm action and bouncing the ball off 
the turf at a point where it is likely 
to deceive the batsman and hit the 
stumps. The bowler is stationed at 
the wicket occupied by the inactive 
batsman. He must keep one foot 
behind the wicket. The defending 
batsman, on the other hand, stands 
about four feet in front of his wicket 
toward the bowler. The two bats- 

club in the area," as many as 5000 
spectators crowded the matches 
with English clubs. He remembers 
the formal dinner and dance after 
the matches. 

Sharpless became a cricketer the 
natural way, watching matches at 
Haverford College where his father, 
Isaac, was president. He observes: 
"Father thought the atmosphere of 
baseball was bad, what with the per-
petual questioning of the officials' 
decisions and the loud arguments all 
the time. Cricket, with its unique 
emphasis on ethics and sportsman-
ship, seemed much more his cup of 
tea. It was something gentlemanly." 

SHARPLESS 

Isaac Sharpless was so impressed 
with the benefits of cricket that, on 
one of his trips to England, he 
brought back English pro Arthur 
Woodcock to spruce up the Haver-
ford team. (President Sharpless, a 
prolific importer of people from 
England, also brought over the col-
lege's grounds keeper, Harry Carter, 
and the later-famous cricketer, John 
Lester.) 

"It seemed in Philadelphia that 
cricket and polo appealed to the 
same crowd of people, the cream of 
society," Fred Sharpless notes. "And 
there was the family element, 
mothers and sisters watching under 
the trees, maybe 800 spectators for a 
big local match. I guess, it was also a 
way for the boys to show off to the 
girls. I know I did. When you went in 
there and made 40 runs it was the 
experience of a lifetime." 

Dr. Sharpless holds that Phila-
delphia cricket wasn't a rich-man's 
sport. The English millhands in 
Philadelphia had their own teams. 
But the best Philadelphia cricket, he 
admits, certainly was played by the 
four Brahmin clubs: Merion, Ger-
mantown, Philadelphia and Belmont. 

So cricket was a game of gentle-
men, but by Victorian standards 
there aren't many gentlemen around 
these days. Many of those who 
remain are in their 90's. 

John Lester, now 94 years old, 
lives with his son in a gracious 
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house on College Circle overlooking 
Haverford College's Cope Field—a 
facility donated to the college with 
the firm understanding that it would 
only be used for cricket. Lester, 
who spent most of his life teaching 
English at Hill School in Pottstown, 
began playing cricket (playing at 
cricket, as the puts it) in 1892 at his 
old school, Ackworth, in Yorkshire, 
England. By 1896, he had been im-
ported to the U. S. by Isaac Sharpless 
(via a scholarship to Haverford, '96), 
given a Haverford education and 
bounced back across the Atlantic in 
time to head that first U. S. college 
team touring England. 

Lester, author of the book Century 
of Philadelphia Cricket, is something 
of a legend in local cricket circles, 
holding an average score of 100 runs 
per innings during one undergradu-
ate year. These days at Haverford, 
an average of 15 is considered good. 
But times have changed. 

In a firm voice still echoing a 
British accent, Lester explains: "Why 
did it die out here? The impatience 
of the Americans to get on with 
things and get them finished. The 
Englishman, with a gallon of liquor 
under his seat, would sit it out even 
if it took three days. But not the 
American." 

Ethics may also have something to 
do with cricket's decline, Lester feels. 

"I suppose baseball is more in 
keeping with American ethics to-
day," Lester muses. "In cricket it's 
not good taste to dispute an um-
pire's decision: it's not cricket. In 
fact, I've never seen it done." 

Sometimes, when a cricket ball is 
caught near the ground, Lester says, 
it's hard for the umpire to tell 
whether it was indeed caught (put-
ting the batsman out) or simply 
trapped against the ground (in which 
case the batsman is not out). 

"When that happens," Lester says, 
"the umpire simply asks, 'Did you 
catch that, Sir?' That's all there is 
to it." 

Lester remembers a baseball um-
pire with a dented skull. A player 
hit him over the head with a bat 
because of an unpopular decision. 

"There are clear advantages to 
having a national game with ethics," 

Lester counsels, "and baseball has 
none at all." 

But ethics and gentlemanly ways 
didn't stop the Gentlemen of Phila-
delphia from having their fun and 
their stories. There was Kag Jordan, 
a cricketer with delicate hands, al-
most like a girl's, who was consid-
ered one of the best wicketkeepers 
in Philadelphia. (Because of the na-
ture of wicket-keeping, most wicket-
keepers displayed mangled hands, 
often broken in several places.) It 
was Jordan who hit a ball directly 
into a baby carriage during a match 
on Mitcham Green in London. For 
a few seconds the ethics of the 
game hung balance. Would Jordan 
take his run, or would he inquire 
about the occupant of the carriage? 
But cricket being what cricket is, he 
ran directly to the carriage and de-
termined that the baby was safe. 
Then he had to argue the parents 
into giving back the ball. They 
wanted it as a souvenir. That's how 
important cricket was in those days. 

Many Philadelphia cricketers re-
call Ranjitsinhji the Indian prince-
cricketer. "Ranji" was considered a 
great sport, erecting his tent at Brit-
ish matches and introducing pro-
vincial Philadelphians to a cricket 
drink composed of half champagne 
and half stout. He was attended at 
the matches by turbaned Hindu 
servants. 

Lester's Century of Philadelphia 

Cricket never told of the after-the-
match party when the Gentlemen of 
Philadelphia played the Royal Ar-
tillery at Woolwich, England. Find-
ing a long staircase in the artillery 
barracks, the gentlemen sat on serv-
ing trays and took turns sliding 
down the stairs—the entire team. 
"The drinks probably had some-
thing to do with it," Lester notes. 

Bart King was probably the most 
outstanding of the Philadelphia 
gentlemen. 

"Best bowler in the world, with-
out question," John Lester holds, 
"and supreme confidence was his 
outstanding characteristic." 

There was the time around 1901 
when King's club, Belmont, was 
playing a club from Trenton. King 
had bowled out his ninth Trenton  

batsman—one more to go—when 
the Trenton captain, coming up to 
bat, made a remark that piqued King. 

With that, King sent his fielders 
back to the clubhouse, even the 
wicketkeeper. (Cricket laws say only 
that you must have no more than 
eleven men on the field.) With no 
fielders, of course, King was very 
much obliged to produce. Any kind 
of hit would mean four runs. Then 
King called for one fielder, position-
ing him 20 yards behind the wicket 
and slightly off to one side. 

"That man's there for just one 
thing," King proclaimed, "to pick up 
the ball after the game is over and 
return it to the umpires." 

Then King bowled a fast angler, 
hit the Trenton captain's wicket and 
the game was over. 

Afterwards King confessed that 

what pleased him the most was that 
the bowl grazed the stump "just fine 
enough to take the ball to the man 
I meant to get it." King's single 
fielder didn't have to move a step to 
pick up the ball. 

Well that's how cricket was in its 
heyday. There aren't many Gentle-
men of Philadelphia left any more. 
Just John Lester, Chris Morris, Fred 
Sharpless and a few other old fel-
lows. When John Lester looks out 
his window at Cope Field, he sees 
college cricket. That's not the game 
it used to be either. But they're still 
playing at it. 

This year, Haverford meets the 
University of Delaware, Howard and 
Cornell. In addition, the college 
team plays matches with an alumni 
team, a Baltimore team, a British 
Commonwealth team from Wash-
ington and a team made up of mem-
bers of the Fairmount and General 
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Electric clubs. The Haverford Club, 
with 21 members, plays six to eight 
matches per year during a com-
pressed season which begins on the 
first Saturday in April and ends with 
the school year in May. 

Most American colleges don't 
play cricket at all. Haverford does, 
but cricket is something special at 
Haverford. Back in 1834, just a year 
after the College was founded by 
members of the Society of Friends, 
a student wrote in his diary: "About 
this time, a new game was intro-
duced among the students called 
Cricket. The school was shortly di-
vided into several clubs or associa-
tions, each of which was provided 
with the necessary instruments for 
playing the game." 

Unknowingly, that anonymous 
Haverford student also had marked 
the founding of the first cricket club 
made up of entirely American-born 
youth. William Carvill, an English 
gardener brought over to landscape 
the new college grounds, is credited 
with introducing the sport at Haver-
ford. It has been big there ever 
since, even after the rest of the 
country turned its back to pursue 
more timely sports. 

When Haverford first met the 
University of Pennsylvania on the 
cricket field in 1864, the match went 
down in history as the first American 
inter-collegiate contest of any kind. 
(Although some say there's possible 
competition for the title from the 
Harvard-Yale boat race.) 

Almost every four years from 1896 
to 1914, Haverford College sent 
teams to England. Considered the 
best of these was the eleven which 
toured England in 1904. The team 
captained by senior student Chris 
Morris, an outstanding batsman. 
(Morris's team won five matches, 
lost two and drew eight.) 

By 1951 though, Haverford could 
be described in the huge British 
book The World of Cricket as "al-
most the only place (in the U. S.) 
where cricket refuses to die." 

Charged with keeping the light of 
intercollegiate cricket burning at 
Haverford is Howard Comfort, wiry 
pipe-smoking cricket coach. He 
holds fine credentials: Haverford  

alumnus, son of a Haverford presi-
dent, captain of the 1924 cricket 
team and now professor of classics. 

"We play mediocre cricket," Com-
fort admits. "How would we stand 
up in real competition? Not so good. 
The team's all American; and, as 
with most of our recent teams, we 
had to teach almost all of them how 
to play. For many of our men, the 
first cricket match they see is the 
first one they play in." 

Comfort traces the origins of the 
current Haverford College Cricket 
Club to the 19th century undergrad-
uate group called the Dorian Cricket 
Club. The Dorians achieved emi-
nence over the other Haverford 
cricket groups and finally, in the late 
1860's, became known simply as the 
Haverford College Cricket Club. 

Comfort is objective when ana-
lyzing cricket's long-term U. S. 
slump. 

"They could be right when they 
say it's a sissy game," he concedes. 
"There certainly isn't any body con-
tact. But you've also got to remem-
ber that most of the fielders stop the 
ball with their bare hands. That 
cricket ball may be going 90 miles 
an hour." 

And Comfort points out that while 
the Duke of Wellington was watch-
ing a cricket match at Eton he re-
marked that "the battle of Waterloo 
was won here." 

"I doubt if you'll ever hear that 
about Iwo Jima and football," Com-
fort counters. 

"But the supporters spend too 
much of their time Blooming about 
the game's demise," he complains, 
"although there are certainly fewer 
of them to gloom now." 

There's going to be a "Cricket 
Hall of Fame" soon, appropriately 
enough at Haverford College. It all 
started in 1964 when Haverford 
Cricketers met at a dinner marking 
the 100th anniversary of that first 
cricket match with the U. of P. 

John Lester, one of the speakers, 
suggested that cricket, "with a his-
tory and literature second to none," 
should be awarded a repository in 
the United States similar to the cen-
ter at Lord's. He proposed that 
Haverford College would be an es- 

pecially appropriate headquarters; 
and since most of those attending 
the dinner were Haverfordians, the 
proposal met with acclamation. 
They agreed to begin raising funds 
immediately. Among the former 
Gentlemen of Philadelphia, this was 
not a difficult job. 

First plans called for a "cricket al-
cove" as part of Haverford's library 
expansion project. James P. Magill, 
himself an ex-cricketer, was chairman 
of the library committee. The initial 
proposition quickly expanded into a 
"cricket room." Talk centered for a 
while on a "cricket museum," but 
the consensus held that this would 
indeed be considered tacit acknowl-
edgement that cricket was dead. 

The final result was The Chris-
topher Morris Cricket Library and 

Collection, unanimously named, de-
spite his stated misgivings, for Chris 
Morris. Morris, who was an early 
and generous donor to the project, 
had insisted (in true cricket style) 
that the honors go tode:ir(Lesterok ,k 

The facility, popularly called t e 
Cricket Room, is indeed the only fa-
cility of its type in the U. S. For 
cricketers, it is to become a shrine 
of special interest such as baseball 
has at Cooperstown, N. Y., de-
signed to preserve and enhance 
cricket throughout the country. 
There is no other similar repository 
in America except the Auty Collec-
tion at Ridley College, St. Cather-
ine's, Ontario. 

The Morris Library and Collection 
has four stated purposes. First, by 
its physical location, it recognizes 
Haverford's early and continuing 
role in the sport. Next, it docu-
ments and illustrates Philadelphia 
cricket and safely preserves cricket-
iana. Then, it documents other as-
pects of U. S. and Canadian cricket; 
and finally, it serves the interest of 
cricket throughout the world. 

So safely sheltered at Haverford 
is the collective history of one of 
cricket's golden ages. Some say that 
age is gone forever in Philadelphia, 
but at Haverford where the old 
memories are lovingly preserved, 
each spring, on Cope Field, still a 
new set of memories is begun. 
W. Balthaser 
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MAKING 

Some colleges pride themselves 
on candor. Yet the story of how 
they choose their presidents is sel-
dom told to the outside world. As 
a result, interesting case material is 
in danger of being lost to anthro-
pologists and laymen alike. 

The process begins with the ap-
pointment, by the Board of Trustees, 
of a Presidential Search Committee. 
Its members usually have four qual-
ifications: impassive faces, little pre-
vious experience at the task, plenty 
of time and no brothers of eligible 
age. 

The Committee begins its work in 
full harmony. They agree at the first 
meeting that they want an excellent 
man. So far, so good. 

The next three or four meetings 
are devoted to listing the specific 
attributes of this excellence. This is 
where such factors as a man's aca-
demic background (enough to please 
the faculty, and not too much to 
scare the Board), contacts with 
foundations, ability to do arithmetic, 
and reputation as a speaker come in. 
So too do his religion, politics, age 
and family status. It's a good list, 
and the Committee is rightfully 
proud of its work. They seal it by 
adding words about vision (enough 
to please the Board, and not too 
much to scare the faculty) and in-
tegrity, and go forth optimistically 
into the world. 



A PRESIDENT 
Tongue-in-cheek, John Coleman tells how it's done college-style 

This optimism lasts a month. It 
dies at the moment when the chair-
man speaks the words all have been 
thinking for a week or more: no one 
anywhere fits the list. So the Com-
mittee reluctantly tears the whole 
thing up* and concentrates on just 
one variable: availability. By now, 
a few of the franker members of the 
Committee no longer tell their wives 
they are going to meetings of the 
Presidential Search Committee; they 
come right out and call it the Hunt 
and Peck Committee. 

RITUAL 

The ritual with every candidate is 
clearly prescribed. Each party knows 
his lines and sticks to them. And 
each party grows more skillful at 
translating the other's lines. 

The Committee of course gets the 
first line. They begin their talk with 
any candidate in this way: 

"Now, we want you to understand 
that there are several hundred names 
on our list, and yours is no more 
attractive at this point than the 
others. Do you want your name left 
there through the first screening?" 

Translation: "You're one of a 
dozen we're serious about. Do be 
a sport and stay in the running." 

The candidate's answer is equally 
time-honored: 

"Well, I'm so happy in my present 
job that I can't imagine conditions 
under which I'd be willing to move. 
But you've come all this way to talk 
and it would be rude of me not to 
listen." 

Translation: "I'm interested." 
The next contact comes a number 

of weeks later. The Committee's 
opening line this time is: 

"Don't get any false ideas from 
our question. But would you be 
interested in visiting the campus? 
That's what the other candidates are 
doing. And we'd like to learn a 
little more about you." 

Translation: "We already have 
more facts on you than we can 
believe. We want to find out which 
are true." 

To this, the candidate replies: 
"I still don't think I'd ever move 

from this job. But I am curious about 
what's happening in today's liberal 
arts colleges. So, yes, I'll visit." 

Translation: "1 want to see what 
the President's house is like." 

And so it goes. The two parties 
edge closer and closer to a formal 
proposal and acceptance, but for a 
long time neither party will say the 
necessary words. On the record, 
they have made no commitment be-
yond one of a general respect for 
one another. 

It is a stalemate, and someone  

must break it. Given the scarcity of 
presidential timber (it is never called 
wood openly), the Committee has 
to take the lead. They summon up 
their courage: 

"We aren't saying the job is yours. 
But, if we were to offer it to you, 
would you take it?" 

Translation: "We've written off 
the other candidates and paid their 
expenses."** 

The candidate sees he must be 
just as candid. His answer is firm: 

"If you were to offer it to me, I'd 
seriously consider it." 

Translation: "I've written the first 
few pages of my inauguration 
speech, and I'm not going to waste 
them." 

All else after that is mere detail. 
The candidate has become Presi-
dent-Elect. He will never be the 
same again. Nor will the Committee. 
For one thing, he won't be home 
any more in the evenings, but they 
will. 

* It is not considered useful to save this list 
for the next time the presidency is vacant. A 
subsequent Committee, seeing no connection 
between what their predecessors sought and 
what they accepted, naturally places low 
value on the list. 

** It is not the practice to pay the winner's 
expenses for visiting the campus. That would 
tend to give him wrong ideas about the col-
lege's finances. 
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DAVID POTTER, HAVERFORD'S ASSOCIATE DEAN, 

VIEWS AMERICA'S COLLEGES 

AS THEY TAKE A CLOSE SECOND LOOK AT THEMSELVES 

An institution's good health [or 
lack of it] may be in part measured 
by the ways in which it is able to 
look at itself with some honesty and, 
finding fault, to make changes. It is 
not an easy process. Institutions, like 
people, are vain and resist change. 
For change inevitably brings discom-
fort and uncertainty, long before it 
brings greater productivity. 

Some colleges "build in" to the 
calendar or to the structure of the 
institution a provision for systematic 
introspection. Others respond in a 
spasmodic fashion to trends or to a 
crisis. 

It may be enough to learn what 
you are and to decide what you 
want to be, and to understand what 
both mean. It may be that to simply 
break stride by a half-step for a mo- 
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ment will enable you to see what 
you have been doing with fresh in-
sight: to find the question with an 
edge, or the answer to match. 

Perhaps there are at least two ex-
tremes in this sort of exercise. At 
one end is the institution or the 
person so busy in activity that in-
trospection is "a luxury that cannot 
be afforded." One hardly need cata-
logue the dangers inherent in that 
position. At the other end of the 
spectrum is the institution or person 
so consumed in self-evaluation, in 
contemplation and reflection, that 
no real activity is possible. 

BALANCE 

One strives to strike a balance, to 
find ways in which legitimate self- 

examination and correction can oc-
cur. One way such changes can 
occur is through mechanisms which 
are built into the college. In this 
category would be included the 
committee structure of the college. 
At Haverford College, for example, 
there are such groups as the Educa-
tional Policy Committee, the Aca-
demic Council, the Students' Coun-
cil and its sub-committees. Through 
these means of employing faculty, 
administration and student partici- 
pants, there is provision for contin-
ual review of existing policy and, 
indeed, of structure. 

The second main channel for self-
examination, and the one to which 
I wish to address myself in this ar- 
ticle in the main, is that of the spe- 
cially designed and tailored attempt, 
mounted at some cost in time and 
effort, and highly visible due to its 
infrequent occurrence. Haverford, 
like some other colleges, has in the 
past several months engaged in sev- 
eral such specific special-purpose 
efforts at introspection. The two 
upon which I would like to focus 
here are the Board of Managers' 
Retreat, at Absecon, N. J., in Febru-
ary, and the Colloquia, conducted 
on campus and involving the entire 
college community, in March. 

Perhaps by looking inside these 
two events and seeing how they 
came about, a clearer notion of the 
process and content of institutional 
introspection may be gained. 

The idea for the Colloquia was 
brought forward by several students. 
They had become aware of Swarth- 
more College's recent and lengthy 
study of itself, which has been pub- 
lished in book form and which 
Swarthmore took several days off to 
consider. The Haverford students 
wondered if, on a smaller scale, we 
could not benefit by taking a small 
amount of time away from our reg-
ular activities to simply look at what 
we are doing and where we might 
be going. Since the students are 
members of the college's Educational 
Policy Committee, they brought their 
concern to the committee which, 
after some investigation, set the 
wheels in motion for the all-College 
Colloquia. 

As finally conceived and executed, 
the Colloquia included a special Col-
lection on Tuesday morning, during 
which four speakers [two students 
and two faculty members] spoke on 

the topic, "The Haverford College 
I would Like to See." Those students 
who wished to, had dinner with fac-
ulty in their homes on Monday and 
Tuesday evenings, as part of the 
Colloquia. On Wednesday, classes 
were suspended and all students 
were invited to gather in Roberts 
Hall for a panel discussion on the 
curriculum, followed by questions 
from the floor. At the conclusion of 
that meeting, students, faculty and 
administrators went to assigned 
group meetings, some of which were 
in student's living quarters, for dis-
cussion groups which ranged in size 
from five to 15. Each discussion 
group had an assigned leader, who 
might be a student or faculty mem-
ber, and a recorder to take down 
the main points of the discussion. 
Lunch was in the dining room for 
all participants, so that conversations 
could continue or new ones begin 
with people outside one's group. 
The afternoon saw a repeat of the 
process, with the panel discussion 
this time on the topic of "The Com-
munity." Again, dinner in the dining 
room for all, followed by Friends 
Meeting for Worship in the meeting 
house and, for those hardiest of 
souls [the discussion group leaders 
and others interested], an 8:30 p.m. 
meeting to decide how the results 
of the Colloquia should be used. 
[Predictably, it was decided that a 
committee comprised of students, 
faculty and administrators should re-
view the working notes of all the 
discussion groups and come up with 
a report to the college community; 
Gregory Wilcox '68 was named 
chairman]. 

What, if any, specific action will 
be taken as a result of the Colloquia 
is impossible now to predict. 

Major consideration was given to 
the curriculum. As the Wilcox Re-
port states: "The alienation of the 
students from their course work 
seems to be the most important 
problem with the curriculum. The 
responses below clearly indicate 
that the faculty has failed to con-
vince many of the students that cur-
rent course material is important and 
that the way it is being taught is the 
best possible. In reaction, they sug-
gest the reforms below, to make 
academic knowledge and under-
standing relate to their current 
values and concerns. It is the con-
current responsibility of the faculty 
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to communicate to the students how 
their alternative or expanded con-
cerns create the possibility of rele-
vancy for present course material." 

RELEVANCY 

If there is one primary issue re-
garding curriculum on Haverford's 
campus, it is, I think, a difference in 
the definition of what constitutes 
"academic relevancy." For many stu-
dents it means assistance with self-
understanding and assistance in ac-
quiring the knowledge and skills 
which will permit them, during col-
lege years or later, to play direct 
and meaningful parts in establishing 
a social order of peace and equality. 

Many faculty members, on the 
other hand, while they might agree 
with the objectives the students 
have, see the undergraduate years 
at Haverford as less immediately 
preparatory for them. They may see 
the particular value of a Haverford 
education just in its avoidance of a 
too early commitment to a highly 
specific program, valuing rather the 
preparation of men who know more 
how to think than what to think. 

Some of the most interesting pro-
posals centered on attempts to make 
the curriculum more responsive to 
the needs felt by students and fac-
ulty. Noted below are only some 
of the ideas included in the Wilcox 
Report. 

On the calendar, suggestions in-
cluded experimentation with the 
4-1-4 arrangement, in which the 
month of January would be free to 
be used either for special courses 
for credit or as a time involving no 
credit but activity of the student's 
own choice. A work-study program 
which might take place during the 
summer, so that a student could ob-
tain credit for summer work related 
to his academic interest, was pro-
posed. In this connection, the pos-
sibility of extending the undergrad-
uate program by a semester or a 
year to include work-study was men-
tioned. 

To improve course content it was 
recommended that the college 
should: 1) "Create new and per-
mane'nt courses speaking to the 
problems of the day . . . 2) Bring 
the outside world into courses more, 
acknowledging Haverford as partly 
a preparation for non-academic life, 
too; 3) Expand the opportunity for  

joint courses, joint professors or 
joint departments . . . the faculty 
might gain as much as the students; 
4) Experiment with divisional courses 
. . . 5) Involve students more in 
the planning of current courses ..." 

To improve course form it was 
recommended that the college 
should: 1) "Put the best professors 
as often as possible into introduc-
tory courses . . . 2) Institutionalize 
student course evaluation as part of 
each course ... 3) Publicize the cur-
rent opportunities for course flexi-
bility ... help in using this flexibility 
. . . 4) Experiment with the use of 
senior majors as teachers. They 
might lead introductory course dis-
cussions or be used in a tutorial 
capacity . . . 5) Work out the pos-
sibilities of a total tutorial system 
on the Oxford model, so that a stu-
dent would be paired with a pro-
fessor during his junior and senior 
years; 6) Continue increasing co-
operation with Bryn Mawr, especially 
in the merging of departments and 
cross-listing courses; 7) Try holding 
classes outside of classrooms . . . 8) 
Experiment with two 11/2 hour 
classes as standard [rather than three 
one-hour classes] to allow time for 
more meaningful discussions to de-
velop." 

In the area of major requirements 
for graduation it was recommended 
that greater flexibility be permitted. 
Interdisciplinary majors and double 
majors already exist as possibilities 
but the Colloquia introduced the 
idea of divisional majors and non-
specialists. Another suggestion was 
that departments might be abolished 
completely and replaced by a ma-
jor concentration for each student 
determined individually. 

SCIENCE 

On another topic, the committee 
report urges the college to "find 
ways for non-science oriented peo-
ple to grasp the implications of the 
sciences for their interests. The cur-
rent philosophy-of-science courses 
are helpful here; history-of-science 
courses may also be another 
method." 

To help ensure the college a good 
faculty, the committee recom-
mended that the college: "1) Bring 
students into the hiring process by 
soliciting their comments on trial 
lectures; and 2) Include students  

and departmental majors in the re-
appointment process." 

The committee reported the need 
for an improved advising system and 
an increase in the amount of time 
available to talk with counselors. 

The other major theme of the day 
was The Community. In this area 
the focus was quickly and mainly 
student-faculty relations. On this 
topic I will let the report speak for 
itself alone. 

"Students should take the initia-
tive and invite favorite professors to 
lunch or to dorms for bull sessions 
or parties. 

"Faculty might bring their wives 
or family to have dinner with stu-
dents, especially in the new dining 
hall. Students enjoy a chance to 
escape an environment of males 
18-22 once in awhile! There might 
be a night a month set aside for 
this activity. 

"Faculty might also invite students, 
e.g. from their classes, to dinner or 
to less expensive dessert evenings. 
Hosts and guests may find that ex-
tending the invitation to dates might 
make the evenings more relaxed 
and enjoyable. 

"Departments and faculty and 
majors have the great potential of 
drawing closer. Departments should 
have social meetings for prospective 
majors, so that each may get to 
know the other. 

"Majors and faculty should in-
form each other of their activities in 
the field, and extend invitations to 
participate in off-campus activities 
open to the other. 

"Students might run a lecture 
series, or some other activity of in-
terest to certain faculty. This would 
provide common ground and a rea-
son for closer contact. 

"The college should make monies 
available for joint student-faculty ac-
tivities. The desire to use this money 
would increase contact. 

"An area must be found whe're 
students and faculty can come to-
gether informally. There is no such 
place now. Will the Coffee House 
work? The Coop can be used after 
classes. Many see the advantages of 
a beer hall, but. . . . 

"The freshmen, in particular, are 
most in need of contact with fac-
ulty, and are also least likely to 
have it. 

"The faculty should be less shy 
about value confrontations with stu- 
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dents. A lack of commitment is felt 
by many students, and this is some-
thing that can be found by contact 
with faculty." 

A good many specifics of the 
Colloquia have been mentioned or 
quoted here because it seemed that 
by looking at the ideas and conclu-
sions which emerged from these 
conversations one might have a bet-
ter view of the things that trouble 
and inspire students, teachers and 
administrators at a college such as 
Haverford. The fact that the con-
ception for the day came from stu-
dents, that its organization was 
largely in their hands, and that the 
committee report, although partici-
pated in by many is largely the work 
of its student chairman, all say some-
thing about undergraduates, at least 
at this liberal arts college. 

Whether the Colloquia a year 
from now will be visible only as 
catharsis or as a blueprint for change, 
no one can predict. But however it 
appears then, it seems clear now that 
powerful educational forces were at 
work throughout the college com-
munity on those days. 

BOARD 

Only shortly before the Colloquia 
another event occurred which in 
planning and in topic was radically 
different, and yet which was in its 
essential function the same as the 
Colloquia. 

The Board of Managers Retreat 
was conceived as a way to give the 
managers a specific uninterrupted 
block of time to consider the major 
physical and material needs of the 
college in the coming decade, and 
the means of funding them. 

Haverford's Board of Managers 
[trustees] has a standing committee 
on property and physical planning. 
In November of 1967 that standing 
committee established a sub-com-
mittee on long-range physical plan-
ning, with representation from the 
board, the administration, the fac-
ulty and the student body. It was 
to hear a report from this committee 
and to consider the implications of 
decisions growing out of that report 
that the board met. Since the deci-
sion in 1963 to expand the student 
body gradually over a ten-year pe-
riod from 450 to 700, a number of 
orderly changes have been taking 
place. These have included the en- 

largement and modernization of the 
library, the construction of three 
new dormitories, all completed, and 
the current construction of a new 
dining center. We talk almost ca-
sually now about the library and 
the dormitories because they are 
complete, and the infinite care and 
planning; the discussions and con-
sultations, are over now. What was 
a need, an idea, a concept, a plan, 
is now a reality and in use. That 
the library is able to seat at any one 
time some two-thirds of the student 
body in comfortable chairs and car-
rels, and that the dormitories were 
constructed without Federal funds 
so that they could meet our own 
specifications for what a dormitory 
should be, are facts not discussed 
much any more here. Perhaps that's 
just as it should be, since the build-
ings were put up to be used, not 
talked about, and new work lies 
ahead. 

It was to deal with some of the 
new work that the board met. In 
preparation for the retreat a great 
deal of ground work had been done. 
The provost had done a survey of 
needs for seminar and classrooms, a 
special committee had considered 
the needs in the area of physical 
education. Another committee had 
considered needs in the arts. Still 
another committee had considered 
the college's need for a campus cen-
ter. The comptroller chaired a com-
mittee on powerhouse and mainte-
nance needs. And there was still 
another committee on faculty 
housing. 

Extensive administrative staff work 
went into preparing the supporting 
data and visual materials, so that the 
entire time spent at the Retreat could 
be focused on the problems and the 
possible means of their solution. 

The board's considerations ranged 
from the basic conception of the 
campus itself to dormitory needs, 
campus beautification and land 
acquisition. 

Any one of the topics which have 
been mentioned, at Haverford at 
any rate, requires a great deal of 
consultation. The question of 
whether Haverford should have an 
art center might provide an illustra-
tive example. Involved here is the 
question of whether the college will 
have a fine-arts department, and then 
what the needs of that department 
will be. Separate but related is simply  

the question of the needs of the stu-
dent body, the faculty and the ad- 
ministration for a place in which 
creative artistic activity can take 
place. But what emphasis should 
the building have? Should it be a 
series of studios? Should it place 
heavy emphasis on elaborate equip- 
ment? What, in short, will be the 
nature of the activities to go on in 
the building? The answers to such 
questions must come from students, 
faculty, administration, and have the 
advice and final decision of the 
board. 

Even as the board travelled to the 
retreat by reserved railway car, it 
divided itself into committees to 
consider the various topics which 
would have to come before the 
whole board. 

Together with the president, the 
provost, the vice-president for de- 
velopment and the comptroller, the 
board considered the major financial 
questions for the years ahead. 	It 
considered sources of annual operat- 
ing income, of endowment to meet 
rising costs, of endowment to meet 
other costs and unfunded debt and, 
finally, of funds required for new 
buildings. 

Just as with the Colloquia, it is 
too soon to know what the results 
of the board retreat will really be in 
the long run. If that is so, what can 
one really say about them? How 
are these two events significant? 
How is their impact felt? What 
meaning do they really have? 

The model of analysis here might 
well be that so often used by Ira 
Reid in his sociological inquiries. The 
model is that of structure, function 
and process. 

It may be that what we are seeing 
at Haverford and at other colleges 
and universities is something quite 
exciting indeed. For what may be 
emerging in American education is 
the creation of new and temporary 
structures to permit functions to be 
carried out that could not be done 
as well in other ways. But finally it 
is in the process that a great deal of 
the immediate meaning is apparent. 
For it is here that inquiry, consulta- 
tion, advice, mutual concern, and 
trust in each other, find their expres- 
sion. How well the process will serve 
the function of education is a ques-
tiOn for the future, which for us, 
here and now, has been a step of 
faith. 
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Campus 

Briefs 

Refurbished, refurnished and modernized 
with wall-to-wall carpet plus specially 
designed lighting fixtures, the older section 
of Haverford's library now blends easily 
with the new Magill addition. 

The charge desk (left) and card catalog 
(right) face the central court of Haverford's 
new Magill Library. 

With shelf space for a half-million 
volumes and seating for 500 per-
sons, Haverford College's new and 
renovated library—with its huge ad-
dition, the James P. Magill Library 
—was dedicated formally in May. 

The building has a total of some 
73,000 sq. ft. of floor space and 260 
carrels. Rare books and manuscripts 
are guarded in a fireproof vault pro-
tected by a carbon-dioxide fire-ex-
tinguishing system. The Magill Li-
brary adition has three stories above 
grade and two stories below. In-
terior and exterior finishes were 
chosen to complement those of the 
older sections of the library. 

Visitors enter through double 

MAGILL LIBRARY 
Dedicated in May 

The James P. Magill Library (left) with 
three stories above grade and two below, 
nestles against Haverford's earlier library 
building. 

Seen from near Haverford's "climbing tree", 
the new Magill Library presents a modern 
facade constructed of traditional materials. 

pairs of high, glass doors reached by 
a broad, curved access ramp. Im-
mediately inside, one finds a large 
court accented by a low fountain. 
A dome fills the court with soft nat-
ural light. Outside walls and win-
dows of the older library building 
have been retained as part of the 
now-interior court, forming an es-
thetic bridge between old and new. 
The charge desk and catalog are im-
mediately adjacent to the court. 

The new building was named in 
honor of James P. Magill '07, vice 
chairman of Haverford's board of 
managers, who was chairman of the 
board's 1964-1967 Committee on the 
Library. 
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NOW YOU CAN GET 
A FREE SUBSCRIPTION TO 
THE HAVERFORD NEWS 
The Haverford College Alumni Council has made arrange-

ments for alumni to receive the Haverford News in 1968-69 

at no charge. A free subscription will he entered for each 

alumnus who makes a written request for one The coupon 

below is provided for this purpose. 

To: Alumni Office 

Haverford College 

Haverford, Pennsylvania 19041 

Please add my name to the list of alumni who are to receive the Haverford 

News at no charge during the academic year 1968.69. 

Name 	 Class 	  

Address 	  

	 ZIP 	  

William B. Meldrum, Jr., and Wanda Vianelli 
on July 29, 1967, in Wilmington, Del. 

Edmund Kase Faltermayer and Frances Jane 
Crigler, October 7, 1967, in Georgetown 
Presbyterian Church, Washington, D.C. 

William S. Comanor and Lorraine Hanlon, 
December 17, 1967. 

Jonathan Clark, M.D., and Kitty Chapin Riley, 
December 23, 1967, in Denver, Colorado. 

R. David Hillier and Margaret Sheppard, 
August 27, 1967, in Catonsville, Md. Edward 
E. Pierce '61 was best man. 

Alan Paskow and Jacqueline Lauretta Mer-
riam, September 10, 1967, in Dwight Memo-
rial Chapel, New Haven, Conn. 

James M. Burgin, M.D. and Linda Russell, 
January 21, 1968, in Trenton, N.J. 

'63 Loren Ghiglione and Nancy Geiger (B.M.C. 
'65), February 24, 1968, in Washington, D.C. 

Alfred John Hiltebeitel and Helen Nelson, 
March 24, 1968, in Tarrytown, N.Y. 

David Hunt and Persis Charles (B.M.C. '64) on 
August 26, 1967, in Washington, D.C. 

William G. Riggan and Frances J. Reynolds, 
September 10, 1967, at The Federated Church 
in Edgartown, Mass. 

'64 Barry Diven Seagren and Veronica Kelly, 
December 1,1967, in Huemoz, Switzerland. 

'65 William G. Falls and Nancy J. Tuttle, June 3, 
1967, in Wakefield, Mass. 

'67 Evan Mawdsley and Marilyn Williams (B.M.C. 
'67), September 16, 1967, in Utica, N.Y. at St. 
Stephen's Episcopal Church. 

had been pastor of Incarnation Lutheran 142 
Church in Brooklyn, N.Y., from 1917 to 1967. 

'15 Edgar Milton Bowman died March 27, 1968, 
in Virginia Baptist Hospital, Lynchburg. Prior 
to his retirement, he had been chairman 
of romance languages at Randolph-Macon 
Woman's College. He is survived by his 
widow, a daughter and a son. 

'16 The Rev. John Kuhns died in Santa Barbara, 
California on August 23, 1967 

'22 Richard W. Janney died September 7, 1967, 
in Medfield, Mass. Until his retirement in 
1965 he had been a regional vice president 
for McGraw-Hill Publications, New York. He 
is survived by his wife, two daughters and 
three sons. 

26 Chester Osmond Pitter, M.D., died recently 
in Jamaica, B.W.I. 

27 James Winsor Baker drowned while trying to 
start a pump at his wharf in Vinal Haven, 
Maine, on June 27, 1967. Until his retirement, 
he had been with the Pennsylvania Depart-
ment of Forests and Waters, Harrisburg. 

'29 Everett H. Hemphill, M.D. died on October 
27, 1967, in Cooper Hospital, Camden, N.J. 
He practiced medicine in Haddonfield, N.J., 
and was a member of the staff of Cooper 
Hospital. He is survived by his wife. 

34 Willard M. Wright, Jr., died suddenly on 
January 15, 1968. A vice president of Kidder, 
Peabody & Co., Inc., he was a pioneer in the 
development of Pennsylvania municipal au-
thority financing and in 1952 organized the 
Pennsylvania Municipal Department. He is 
survived by his wife, a daughter and a son. 

'36 Grant C. Fraser died of cancer on December 
16, 1967. He was a teacher of mathematics at 
George School (Pa.), and he had a wide repu-
tation for his ability in this field. He is sur- 
vived by his wife and son David W. Fraser '64. 

„ 
44 Charles S. Alden died of primary liver cancer 

on March 4, 1968, at his home in Cambridge. 
He was a teacher of history and Latin at 
Boston's Commonwealth School. He leaves 
his wife and three daughters. 

'51 Victor J. A. Jowers died on November 15, 
1967, of aplastic anemia at University of Cali-
fornia Medical Center in San Francisco. He 
had been a reporter for KNTV in San Jose, 
Calif., and also wrote for a chain of Santa 
Clara County weekly newspapers. He is sur-
vived by his wife, a son and a daughter. 

'56 Franklin H. Duttenhofer died suddenly at his 
home in Upper Darby, Pa., on December 30, 
1967. He had been a mathematician with the 
Burroughs Co. in Paoli, Pa. He is survived by 
his mother and a brother. 

'62 Stephen H. Miller  died in February, 1968, in 
the action at Hue, Vietnam. He had been a 
State Department observer there. He is sur-
vived by his wife and three children. 

'49 

'59 

'60 

'61 

'62 

Marriages 
'17 Arthur N. Napier and Mrs. Eleanor M. Shep-

pard, February 17, 1968, in St. Thomas Epis-
copal Church, Whitemarsh, Pa. 



An Esthetic Bridge Between Old and New. Seeking an esthetic as well as structural connection between Haverford's old library and the new 

addition, the James P. Magill Library, architects designed some walls and windows of the old building right into the central court of the new 

structure. Results are pictured here. More information on the new library, dedicated in May, is on page 16. 

Haverford College 

HAVERFORD, PA. 19041 
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