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INVOLVEMENT 
The Inaugural Theme 

Saturday, October 28, broke 
clear and comfortable—a sign 
noted with thanks by some 
1000 persons headed toward 
Haverford College that morn-
ing to participate in the inau-
guration of John R. Coleman 
as the institution's ninth presi-
dent. Coleman, a former exec-
utive with the Ford Foundation 
and a former dean of Carnegie-
Mellon University, had been on 
the job since September 1. But, 
as he explained to colleagues: 
"I'll feel a little more like a pres-
ident once the inauguration is 
over." 

As the day opened, a trace of 
morning chill lingered over the 
tree-shaded path to the Haver-
ford Friends Meeting House. 
The 9:30 a.m. meeting for wor-
ship was the first inaugural-day 
event. Coleman, a Unitarian, 
joined in the traditional Quaker 
service. 

By 10:15 a.m., the picture had 
changed from one of quiet 
meditation to one of last-minute 
activity. Coleman and Jonathan 
E. Rhoads, president of the 
Haverford College Corporation, 
posed for press photographers 
as the Haverford faculty and the 
delegates of more than 100 col-
leges, universities and learned 
societies donned academic 
robes. 

At 11 a.m., the processional—
a trumpet tune by John Stanley 
—sounded to a capacity audi-
ence in the Alumni Field House. 
The serpentiform academic pro-
cession entered the field house, 
and the inauguration was 
launched. 

The program was a traditional 
one: the academic procession; 
a reading from the scriptures; a 
silent prayer; the presentation 
of the new president; Coleman's 
inaugural address; a benedic-
tion and the recessional (to a 
trumpet tune by Henry Purcell). 
Then there was a luncheon in 
the field house, a symposium in 
Roberts Hall and a reception by 
the new president in Founders 
Hall. 

The program was traditional,  

but the theme of the inaugura-
tion was focused on one of 
the burning questions in aca-
demic America: just how deep-
ly should the academic commu-
nity wade in the troubled waters 
of social strife? 

Consensus held the program 
to have been a solid one. Haver-
ford's student body was deeply 
involved in the inauguration. 
Eugene Ludwig, president of the 
Students' Council, served on the 
inaugural committee (headed 
by co-chairmen Edgar S. Rose 
and Howard M. Teaf). And Lud-
wig joined alumni association 
president Lewis H. Bowen and 
the other speakers (S. Ennlen 
Stokes, for the managers, and 
Wallace T. MacCaffrey, for the 
faculty) in extending luncheon 
greetings. The Students' Council 
marched in the academic pro-
cession, and the inauguration 
invitation was issued in the 
names of "the managers, the 
faculty and the students of 
Haverford College." 

By the end of the day, the 
name of John Coleman had 
been added officially to the list 
of Haverford presidents: Joseph 
Harlan; Samuel Gummere; 
Thomas Chase; Isaac Sharpless; 
William Comfort; Felix Morley; 
Gilbert White and Hugh Borton. 
The Coleman administration had 
begun—and, for its first day, at 
least, smoothly. 

On the following pages, a 
portion of the inaugural events 
are documented. 
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More Involvement, 
More Discipline... ea. 

2 	 In his inaugural address, John R. Coleman called on members of the 
academic world to become more involved in the major social issues of the 
day but at the same time to apply more strictly their standards of academic 
discipline and good taste. He observed that the addition of missing academic 
standards to the protest movement could lift the debate to a higher level. 
Coleman was introduced to the field-house audience by Johnathan Rhoads. 
The complete text of his inaugural address follows. 

There is a very easy and a very natural way to begin these remarks: Thank 
you. 

It has not been a well-kept secret that, if Jonathan Rhoads went through 
with his announced intention to induct me this morning, I would accept at 
this time. I start with the assumption that Haverford, building on a proud and 
distinctive past, expects a prouder, more distinctive future. If it is within me 
to help to that end, I shall. The support which board, faculty, students, staff, 
and alumni have given me in the first two months makes me bold enough 
to hope that the college's distinguished line of presidents did not necessarily 
end with Hugh Borton's retirement in June. 

It is now just eighty years since Isaac Sharpless began one of the most 
distinguished presidencies of this college. He said at his inauguration: "All 
successful education must be personal; and it is to maintain and expand this 
type in the individual that we must work." Those words are as pertinent in 
1967 as they were in 1887. I do not intend to permit our current expansion 
program to destroy, or even to weaken, our emphasis upon the individual. I 
believe that we are ingenious enough and caring enough at Haverford to 
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	 keep an informal, highly personal, and vibrant atmosphere while we pursue 
modest, planned growth. For, if we don't achieve that goal here, we will have 
done more than to weaken the legacy given to us. We will have written 
ominous words about a future world where population pressures make it 
abundantly clear that smallness and privacy will be harder and harder to 
maintain. I am confident that some sober thought, some imagination, and 
even some old-fashioned kindness can ensure that those ominous words are 
not going to be written on this campus. 

1. Jonathan E. Rhoads and John R. Coleman (right) 
wait for inaugural procession to begin 

2. The procession 
3. Leading the academic recessional: inauguration 

committee cochairmen Edgar S. Rose (left) and 
Howard M. Teaf 

4. Inaugural meeting for worship 
5. The benedictor, the Rev. Eugene S. Callender, of 

the New York Urban League 
6. Shown (I to r) applauding the inaugural address are: 

board members Harold Evans '07, Edward W. Evans 
'02, J. Howard Marshall '26, Philip G. Rhoads '24, 
Robert L. Balderston '39, Thomas Elkinton '44, and 
John A. Silver '25, with Associate Professor John R. 

6 	Cary '45, who was an inauguration marshal 
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I assume then that with no more 
than 700 students, we will still be 
small and individualistic. And I as-
sume further that we will still be 
privately supported, even though 
more and more of our students may 
come to be publicly supported. 

In view of these assumptions, it is 
expected of me, today and in the 
years ahead, that I will champion the 
interests of the small, private col-
lege. I do so, gladly. But our case 
is not self-evident; we need more 
than just repeated assumptions that 
to be small and to be private are 
good in themselves. Those assump-
tions are too easy to refute: the large 
institutions can do so many things 
that we dare not try lest our efforts 
go for no higher goal than imitation, 
and the public institutions have ac-
cess to support that would produce 
envy here if we didn't know that the 
support brought its own problems 
with it. We have to prove again and 
again that smallness and private 
status can be used creatively to do 
what no one else can do so well. 
Our size must be used to move 
boldly, to try out new ideas in edu-
cation, in administration, and in stu-
dent-staff-faculty relations, and then 
to share the tested results of our 
efforts with others. Our freedom 
from political pressures gives us the 
chief responsibility to defend what is 
new and promising and what is old 
and worthy, whatever public opinion 
of the moment may say. If we play 
up to those advantages, we will de-
serve and get support; if we don't, 
we deserve the fate that some al-
ready predict for us. 

I suggest then that this college 
cannot justify its search for future 
support simply on grounds of what 
we will do for the no more than 700 
men that we expect to have on this 
campus by 1972. They will be our 
primary reason for existence, of 
course, and we owe it to them to 
see that education can be as stu-
dent-centered, stimulating, personal, 
humane, and joyful outside the cata-
logue as it is inside. But that is not 
enough. We have to show too that 
Haverford, for all its smallness, mat-
ters in the world of education. We 
have to demonstrate our willingness 
to work with other educational in-
stitutions to share what we have 
learned and to learn from them. 

At this time, our ties are closest  

with Swarthmore, with Lincoln, and, 
above all, with Bryn Mawr. It is to 
our advantage that we cooperate 
still further with them, in the knowl-
edge that effective partnerships are 
not built on one partner giving and 
the other getting, but on a basis of 
each partner giving and getting to-
gether. I will go as far along the 
road to mutually beneficial coopera-
tion as any of those colleges is will-
ing to go with us. I also ask my 
colleagues at Haverford to join with 
me in the search for ways by which 
we can work more closely with all 
other institutions that share our 
aims. And I specifically include in 
that the secondary schools of this re-
gion, public and private, center city 
and suburban. We have too much 
that is good here not to want to 
share it; we have too much that 
must be learned from others to per-
mit us any smugness or aloofness. 

There are some time-honored tra-
ditions that each of the more than 
two hundred college and university 
presidents being inducted this year 
will observe. One of them is to ad-
dress some of the opening words to 
the alumni, to the faculty, and to the 
students. I respect that tradition, 
and will now obey it before I say 
some words that I think are distinc-
tively applicable to Haverford. 

The alumni will understand I think 
if I begin with some words of envy 
for the privilege that they have had. 
I respect my alma mater, Victoria 
College in the University of Toronto, 
very highly; and yet I still wish I had 
a Haverford education, too. But I 
expect that this college must com-
mand the loyalty of its graduates on 
the basis of what we do from here 
on, and not on the basis of what 
this college once was. I hope that I 
can avoid creating disaffected alumni. 
But, even more, I want to avoid cre-
ating disinterested alumni. We need 
their active, informed help in defin-
ing and achieving Haverford's goals. 
I reject the idea that only the in-
siders know what is best for an edu-
cational institution. To avoid com-
placency and drift, we must hear the 
thoughtful comments of all those, in-
side or outside, who have reason to 
care about our progress. The alumni 
voices that will be most welcome 
are those of men who take the time, 
first, to separate what was important 
from what was frill in their own  

years at the college, and, second, to 
hear today's students and today's 
faculty. That task of listening re-
quires direct contact with the col-
lege as it now is; no daily newspaper 
will suffice, for I have yet to see a 
front-page story that adequately re-
flects the seriousness of purpose and 
the sense of balance found on this 
campus. Those who will look at us 
closely are unlikely to find any clear 
break with what was best in this 
college's past. In our finest hours, 
which will not necessarily be our 
least newsworthy ones, we will give 
witness once again in our own way 
to the honesty, the vigor and the 
idealism that marked most of 134 
years of this college's history. 

On the faculty, my words can be 
brief. I have the good fortune to 
serve a faculty of the highest quality. 
It is part of my job to see that this 
quality remains at least as high no 
matter how intense the competitive 
pressures for professors becomes in 
American colleges and universities. 
It is another part of my task to see 
that this quality is rewarded and 
used as fully as possible. These men 
and women are teachers, above all, 
of wisdom and givingness; re-
searchers of imagination and con-
cern; and, hopefully in larger num-
bers in the future than at present, 
artists of creativity and taste. Our 
faculty must have even more di-
versity of views, disciplines, and 
backgrounds than we now know. It 
needs no such diversity in academic 
excellence or dedication to the full-
est growth of young men. In all 
their roles as members of a still 
small community, it is this faculty 
that finally sets the tone for Haver-
ford. The President may talk, but it 
is the faculty who act. They will ul-
timately choose, from the way they 
greet an inquiry in class to the way 
they greet a student in their homes, 
how personal and creative Haver-
ford education is going to be. I hope 
I know their choice. 

And so the students. Today's col-
lege administrator must start with 
the assumption that, for all of the 
similarities between today's students 
and those who went before them, 
the new generation's men hear and 
step to different drummers. No stu-
dent generation before this has been 
so sensitive, so concerned, so rest-
less, and hence so fully alive. It is 

6 



neither their lot, nor their intention, 
to make administrators' lives easy. 
Their message to us is a paraphrase 
of President Truman's advice: "If 
you can't stand the heat, get out of 
the President's office." And whether 
these students will have a bigger role 
in the total life of their colleges does 
not seem to be an open question 
any longer. The issue is not whether, 
but how. 

Haverford  has a record here and 
an opportunity. This college has 
shown in its student-administered 
honor system, governing both aca-
demic and social conduct, that 
young men can govern their affairs; 
they know that privilege and respon-
sibility are partners. Those who, for 
whatever reason, sneered at or were 
shocked at the college's trial changes 
in the social code of the Honor Sys-
tem last year must have overlooked 
the fact that those moves toward 
self-government demand much more 
from our students than the more ex-
plicit rules elsewhere. The Honor 
System demands of each man that 
he demonstrate in all his behavior 
that he is mindful of his obligations 
to his fellow students, his guests, and 
the total college community. The 
students put themselves on the line 
last year when they sought these 
changes. The new President will 
stand with them, as his predecessor 
did, so long as they demonstrate 
that they want freedom and will pay 
its price, which is a considered re-
spect for the legitimate rights and 

sensitivities of others. 
The record to date suggests that 

Haverford students should, for the 
sakes of all of us, become more 
deeply involved in the design and 
execution of all plans to keep this 
college strong, relevant, and free. I 
intend to achieve that deeper in-
volvement. I did not deny that there 
are risks in this, and it would be 
just as irresponsible for a President 
to base his decisions on a head 
count of the students as it would be 
to base them on a publication count 
of the faculty, a letter count of the 
alumni, or an asset count of the trus-
tees. Students, faculty, alumni, and 
board—they are all legitimate parts 
of the decision-making process. I 
frankly have no intention of abdicat-
ing a leadership role; but I assume 
that my decisions will be better ones 
—wiser, more acceptable, longer 
lasting—when I take the time to seek 
out the advice of many of the men 
who share high hopes for Haverford. 
Two months is a very short time on 
which to base any judgment. But 
let the record show that I have not 
yet seen an important decision made 
on this campus that would not have 
been a better decision had students 
been more deeply involved in it. 

There is another consequence 
which flows from the assumption 
that this is the most fully alive 
generation of students that has sat in 
our classrooms. As teachers, we will 
be forced, even more than our pre-
decessors were, to say that we do 

not have answers to many of their 
concerns. At best, we have a 
method; a method to bring to bear 
on those concerns. But that method 
is tried and proven: open inquiry ac-
cepting no restraints on what a man 
should ask about, tentative conclu-
sions using whatever we know to 
date while admitting that new knowl-
edge will upset today's conclusions, 
and an awareness of a set of values 
against which to test the significance 
of any one concern. Just so long as 
we believe in that method, we need 
never fear saying to our students, "I 
don't know, but I'll gladly join you 
in trying to find out." 

I am aware that this review of our 
strengths in alumni, faculty, and stu-
dents has not been a modest one. 
But I see these strengths, not as 
matters to boast about, but as ex-
planations of why Haverford cannot 
settle for being just one more high-
quality liberal-arts college. We need 
a distinctive purpose to which we 
can devote our principal energies. 
And if I must choose one test by 
which Haverford is to be judged, I 
know what my choice will be: let 
our impact be measured, above all 
else, by the uses to which our gradu-
ates put their knowledge and their 
humanity. 

If we are to do well on that test, 
we have no alternative but to start 
in the undergraduate years to plant 
the idea and the practice of involve-
ment in the world around us. It is 
too slim a hope to expect that men 

     



who are asked to live aloof through 
four of the most critical years of 
their lives, years of being as much 
as of becoming, will later on pick 
up a meaningful pattern of partici-
pation in man's affairs. 

There may have been a time when 
it was safe to harbor the dream of a 
college as a place of withdrawal, and 
to think of college years as a time 
simply to develop oneself to the 
fullest, intellectually, morally, and 
physically, in isolation from the pres-
sures of the day. I find much of that 
dream irrelevant for our mission. 
Too much is happening—in war and 
peace, in the self-assertion of groups 
of men long exploited by their fellow 
men, in the pressures of more men 
living closer together, in the impact 
of new knowledge, in the forms but 
not the depth of moral concerns—
to permit withdrawal by those who 
can bring gifts of insight, balance 
and independence to the issues. 
Moreover, every cherished attribute 
of the scholarly community is for-
ever under attack from some quarter 
in society. So long as freedom of 
inquiry is suspect anywhere, we 
must be there fighting to uphold it. 

Yet the sad conclusion that I 
draw from recent history is that, in 
many of the most exciting arenas of 
action, the academic community has 
either been too hard to find or too 
emotional to be heard. 

Take the case of our urban crises. 
Our cities just might still pull out of 
their deepening troubles, and they 
might even reappear as splendid 
hubs of metropolitan areas. But, if 
they do so, the record to date sug-
gests they will have to do it without 
much help from the colleges and the 
universities. For we have few histo-
rians of the city, few economists 
challenged by the problems right on 
their doorsteps, few political scien-
tists interested in local government's 
challenges and opportunities, and 
few sociologists sensing the full 
thrust of the drive by the metro-
politan poor to play a bigger part in 
rebuilding their homes and their 
lives. Academicians have, by and 
large, a fine record for noble 
thoughts on issues of race and preju-
dice. Their action, in programs or 
program-oriented research, is much 
more modest. True, they were there 
the morning after the riots to gather 
data; but, in the days before the 
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riots, they were often either absent 
or insensitive to what was happening. 

Or take the case of Vietnam. This 
war now tears at the nation's con-
science and clarity of purpose. The 
academic community has brought 
courage and conscience into the de-
bate, but has too often left out the 
standards of good taste, scholarship, 
and examination of alternatives that, 
even at this late date, might lift the 
debate to a higher level. Some day, 
this country will stand in deep debt 
to the professors and students who 
spoke out on Vietnam loud enough 
and strong enough to give us pause; 
that same day, we may also stop to 
wish that they had brought more of 
their academic disciplines to bear 
upon the issues. 

Or, one more example, take the 
case of new knowledge in biology. 
It seems a safe enough prediction 
that new discoveries in genetics and 
in the whole area of prolonging hu-
man life will pose moral issues at 
least as awesome as those posed 
earlier by developments in nuclear 
physics. The biologists' values, I 
suppose, will count for no more 
than other men's in resolving issues; 
but a skillful combination of their 
knowledge and their values could 
highlight the choices ahead of us. 
Isn't this the time for a biologists' 
counterpart for the 1960's and the 
1970's of the influential Bulletin of 
the Atomic Scientists? For it does 
matter to what uses man puts his 
new knowledge, and the creators of 
that knowledge have voices to be 
heard. We will need the biologist 
in the arena of public discussion al-
most as much as we need him in 
the laboratory. 

Each of these examples is one 
where Haverford College can make 
a distinctive contribution. We can-
not muster the resources that some 
other institutions might, but it doesn't 
take size to combine discipline and 
concern. We are academically strong 
in departments that bear directly 
upon many of those matters. We 
are still flexible enough, I hope, that 
we might even get several depart-
ments working together on projects 
without regard to jurisdictional lines. 
And our faculty and students have 
demonstrated again and again that 
they care about the world support-
ing them, most notably in the Seren-
dipity Day Camp program and in  

their work for peace. This campus is 
the proud home of a new, student-
inspired drive to work for national 
non-military service, in Peace Corps, 
VISTA, or rebuilding Vietnam, as an 
alternative to the military draft. 
These and other examples tell me 
that this college can offer one key 
model for intelligent and sustained 
involvement of academic people in 
public affairs. 

But the counterargument to in-
volvement needs a hearing. Involve-
ment has its price: reflection suffers 
when action dominates. The scho-
lar, young or old, needs time to 
withdraw and to look back on what 
has been learned and ahead to what 
comes next. Involvement also can 
imperil free and objective criticism 
of institutions and ideas. This argu-
ment has merit; all involvement and 
no withdrawal would rob the aca-
demic community of most of its 
strength. But is it too much to ex-
pect a balanced pattern of involve-
ment and withdrawal in our lives? 
Can't there be a time to think and a 
time to act? And can't we strive for 
the same standards of rationality at 
both times? We already ask of our 
students a rhythm which alternates 
studies in one field with mind-
stretching beyond that field, with 
planned physical education, with 
productive work on part-time or 
summer jobs, and with just plain fun. 
I do not see much risk in getting 
more involvement in the world's af-
fairs for the faculty into that mix -
and I do not doubt that the faculty 
could handle the mix well. 

I speak of this matter of the appli-
cation of knowledge to man's con-
cerns for one special reason. Haver-
ford proudly remains a Quaker 
College. Giving up compulsory Fifth 
Day Meeting last year and inaugurat-
ing a non-Quaker President this 
morning do not change the basic 
fact that we draw constant strength 
and direction from our Quaker tra-
dition and from the fifteen percent 
of our faculty and eight percent of 
our students who are part of the 
Society of Friends. Here are the 
roots of the honesty and openness, 
the combination of individualism 
and community life, the pressure of 
conscience, the simplicity (well-
masked on ceremonial days like 
this), and perhaps even the enjoy-
ment that pervades this campus. 
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It is fully in keeping with this 
heritage that we find so strong a 
campus interest in the pursuit of 
peace. Members of this college 
community will differ in the methods 
they would follow toward peace, but 
most would agree that Haverford 
should bear constant witness to the 
feasibility, even the necessity of non-
violent resolution to man's conflicts. 
They would reject flatly the sugges-
tion that the peace they seek is a 
product of cowardice or isolation. 
Just the opposite. It is a product of 
courage and involvement. I can add 
little that is new to their concern for 
peace. But perhaps I can add a de-
termination that we now become a 
small but important center for re-
search on all peaceful paths to con-
flict resolution. This would be just 
the right home for such urgent work. 

It is equally in keeping with this 
heritage that we stick to a problem 
area after the first wave of activists 
has rushed to a new arena. The 
Negro problem — or, equally ac-
curately, the white problem — is out 
of fashion this fall, I am told. But 
that only says to me that the prob-
lem is uncovered and the hard, non-
glamorous work is about to begin. 
We have a painful road ahead of us 
in the United States before preju-
dice, apathy and sheer inhumanity 
of man to man begin to disappear 
behind us. This is no time for our 
colleges and universities to shun that 
road. Men are going to go along it 
whether we are with them or not. 
Their journey can be made a little 
faster and a lot less violent if we put 
the sharpest of our minds where the 
strongest of our convictions already 
are. Haverford can show Philadel-
phia and the nation that we are in 
the civil-rights struggle, neither cas-
ualty nor shrilly, but steadily and 
thoughtfully. 

For one and a third centuries, 
there have been men on this ground 
who wanted this one small college 
to represent something special. 
They have had different words to fit 
different times. But one theme has 
run throughout all the years and all 
the words: give witness to what you 
believe. I take up this presidency 
convinced that we have no higher 
mission than that. It will give us 
work enough and guidance enough 
to fill all the days ahead. 

Luncheon Greetings 



Symposium panel (I to r): Hunter, Keeton, Kessinger and Monro 

Symposium moderator, Louis C. Green 
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INVOLVEMENT 
AND DETACHMENT 

The inaugural symposium, at 2:30 
p.m. in Roberts Hall, focused on the 
same topic hit by John Coleman in 
the morning — "The College in 
Society: A Time for Involvement and 
a Time for Detachment." Debate 
was spirited as panel speakers 
fielded audience questions after 
making initial statements. Moderator 
was Louis C. Green, provost at 
Haverford. Excerpts from the open-
ing remarks made by panelists fol-
low. Panel members were: Holland 
Hunter, professor of economics at 
Haverford; Morris T. Keeton, aca-
demic vice president and professor 
of philosophy and religion at An-
tioch College; Thomas G. Kessinger 
'65, a Haverford alumnus, a Peace 
Corps alumnus and currently a grad-
uate student at the University of 
Chicago; and John U. Monro, direc-
tor of freshman studies at Miles Col-
lege and former dean of Harvard 
College. 

A MIXED SOLUTION 
Holland Hunter 

The modern activist can be both 
involved and detached, an in-
formed reformer. The key to a fruit-
ful combination of these two points 
of view lies in the fact that a con-
cerned individual can move back 
and forth between the ivory tower 
and the social battlefield. Even as 
an undergraduate, he can be build-
ing links between theory and 
practice. 

A mixed solution appeals to me 
because I think student impatience 
is understandable. College faculties 
do need jogging. The transmission 
of accumulated knowledge is in-
herently conservative. All teachers 
face the problem of yellowing lec-
ture notes. The trouble is, as I once 
heard a physicist say, that most of 
what we know is wrong. In any 
case, it is quickly superseded by 
fresh evidence and new perspec-
tives. Thus student insistence on up- 

dated relevance can do us good. 
By the same token, student activ-

ists should welcome our efforts to 
arm them with the intellectual am-
munition, the analytic tools, and the 
critical perspective that will increase 
their chance of doing good instead 
of harm. Competence in conducting 
social change is surely preferable to 
blundering. 

This suggests a new concept for 
undergraduate courses and projects. 
One might think of them as ways 
of scanning the various sectors of 
the social battlefield so that a stu-
dent can have perspective in choos-
ing a problem area and a disciplinary 
approach for his career. Such 
courses and projects should be 
pointed toward emerging problems, 
the ones that will dominate his life 
over the next few decades, providing 
relevant historical perspective on 
them. Moreover this kind of study 
should get away from textbooks and 
secondary writing, focussing instead 
on primary documents, statistics, 
field interviews, field-work experi-
ence, practice in the assembly and 
processing of data, and even some 
experience in carrying out social 
change. Courses and projects like 
this already exist, but they are not yet 
typical. From them, a college gradu-
ate can go on to professional train-
ing and active engagement in re-
building society. Even then he will 
find it desirable from time to time 
to return to an academic environ-
ment for new perspective on what 
he has been doing. 

One final point deserves attention,  

since the question of effective in-
volvement has been raised. What 
criteria can we use for evaluating the 
performance of concerned under-
graduates and their colleges in giving 
effect to social concerns? Here I 
would say that intelligence and sen-
sitivity can try to bring about needed 
changes with a minimum of waste 
and brutality. Conversely, one could 
say that social change should be 
humane and efficient. The rule will 
not go undisputed. There are those 
who say, "You can't make an 
omelette without breaking eggs." 

But it seems to me that mass co-
ercion, class struggle, and civil war 
are primitive approaches, that they 
can readily be improved on, that 
compassion and constructiveness, 
rather than hatred and destructive-
ness, should be our guidelines for 
revolution. It is precisely where 
misery and injustice now prevail that 
further brutality seems least called 
for. It is precisely the people with 
abject living standards who can least 
afford clumsy and wasteful efforts at 
reform. Noble ends deserve and re-
quire humane means. 

President Coleman has pointed to 
the right way for us here. An in-
volved life can draw strength and 
meaning from both the ivory tower 
and the social frontier. The ivory 
tower can be a sensitive center for 
making involvement effective. Hav-
erford can be a place where stu-
dents and faculty listen to each other 
with tough minds and tender hearts, 
open always to the discipline of 
truth. 



Keeton 

      

CREATIVE ENCLAVE 
Morris T. Keeton 

Turmoil and struggle . . . are 
liable to come when you begin to 
get serious about engagement with 
the issues at work in our country. 
This will all lead to a great deal 
more intermeshing of college with 
community and to radical interrup-
tions and changes in the styles of 
teaching and learning.... 

It seems to me that great new 
problems of management arise in a 
college's engagement with society. 
In the course of the study of the 
future of liberal arts colleges, I have 
come to the conclusion that there is 
no excuse for a private college to 
spend more money in accomplishing 
a task at a given level of quality than 
any other institution. If private col-
leges cannot offer — to put the 
point crassly — a best buy, they 
ought to get out of the business. 
And turning that question around, 
one wants to know: are precious 
resources being squandered in en-
claves of privilege in the small pri-
vate colleges such as Haverford, An-
tioch, Swarthmore, Oberlin, and 
Amherst? Or, is something being ac-
complished that is worth all the 
difference in cost that is involved? 

To face this responsibility and deal 
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with it squarely will call for some 	for this creativity is in the colleges 
very tough-minded administrations, 	and universities.... 
some very imaginative and ingenious 	It seems to me that the great op- 
problem-solving in situations where 	portunity available to such institu- 
vast sums of money can be invested 	tions as Haverford, particularly where 
— especially at the interface in 	they are informed by a religious her- 
which one engages with his society, 	itage, is to render this service in the 
but where every resource that we 	engagement with society — to be a 
have is desperately needed in view 	creative enclave using their com- 
of the magnitude of the problems 	petence and the imagination to help 
that we are up against. 	 mankind break out of authoritarian- 

There is good reason many peo- 
ism into freedom and into creativity 

ple feel to fear that with the ad- 
, in which the individual and the dis- 

vance of science and technology, 	
tinctive are preserved in the context 

our society will become one of in- 
of growing knowledge. 

creasing uniformity and conformity. 
Certainly, this is a genuine threat if 
the use of these knowledges is guided 
by authoritarian procedures or by 
adolescent fad-making. But also the 
discovery of new order in nature 
and patterns of regularity opens up 
the possibility of inventing a still 
larger variety of distinctive, interest-
ing individual lives and subsocieties. 
As Kenneth Boulding has said, the 

sources of creative diversity within 
our society which used to spring 
from religious groups, seem largely 
to have dried up in the churches. 
And one of the few remaining hopes 
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the student does not confront the 
full range and variety of American 
society either on the campus or in 
its immediate environs, and has very 
little contact with foreign students, 
the college must attempt through its 
curriculum and activities to provide 
a broadening experience. I think this 
is crucial in this day of social unrest 
at home and conflict abroad. 

The concerns and even the student 
activists troubled me very little, 
compared with the student who 
manages to stay detached. Some 
might argue that the college's role is 
formal education and it has no con-
cern with providing this kind of 
experience. From my experience here 
at Haverford, I don't think that many 
here would argue in this manner. 

But I would like to offer a few 
observations, both of which are 
drawn from my own personal ex-
periences. Is it possible to provide 
a sound liberal-arts education with-
out relating it directly to the con-
temporary world? I think that most 
teachers would agree that the essence 
of their job is training the students 
to ask good questions and not simply 
to teach them the answers. As a 
college dropout, who had to go half-
way around the world to realize that 
there was much I didn't know, I 
would suggest it is crucial to point 
to the relationship of the substance 
of formal education to contempo-
rary society. 

Secondly, and this also is drawn 
from the experience of my class-
mates here at Haverford as well as 
my own, I would suggest that for 
many students the four years spent 
in college may be the last opportu-
nity for a total involvement in major 
social issues and exposure to the 
variety of life in this country and 
the world. Once a student graduates, 
he is faced with a sudden decision 
about further education, work, or 
the military. Decisions, which once 
made, are very difficult to go back 
on. Four years in college presents 
the only time for him to more-or-
less freely sample different ideas, 
values, disciplines and commitments, 
without concerning himself about 
whether he wants to live with them 
for the rest of his life. A large ma-
jority of each year's graduating class 
from schools like Haverford go to 
graduate school or professional 
schools of some kind. There the 

curriculum is narrow, allowing little 
opportunity for outside involvement 
or dabbling in other disciplines 

Once finished advanced training, 
the pressure of competition, the fact 
of the expense incurred in graduate 
studies forces most graduate students 
to go directly to work in the profes-
sion they will follow for the rest of 
their lives. Therefore, in my mind 
the four years of undergraduate col-
lege provide the only time for real 
diversity of experience and total in-
volvement for the large majority of 
the kind of young adults who come 
to Haverford and similar liberal-arts 
colleges. 

I think it is possible to design a 
curriculum and extracurricular activi-
ties to meet the challenge of the 
enthusiastically involved and also to 
attempt to touch the intellectual 
curiosity and the conscience of the 
uninvolved without doing violence 
to acquired standards, the rigor of 
analysis, or intellectual discipline. 
One possibility might be a social-
science course, similar to the one at 
the institution where I am now — at 
Chicago — in which the great works 
of theoretical social scientists are 
studied as they relate to specific con-
temporary social problems. 

The second possibility is course 
work in history and culture of the 
non-Western world. This is my own 
area of concern. The goal here 
would be not to produce profes-
sional orientalists or even to simply 
expand the student's knowledge of 
the world, but to present another 
set of values and ideals which pro-
vide a contact for the understanding 
and evaluation of our society. (One 
of the most interesting parts of my 
experience in going overseas with 
the Peace Corps was coming back to 
the United States. It is much easier 
to understand American society and 
culture by experiencing that of an-
other part of the world.) 

Field work experience in culture 
other than that of middle-class 
America is another necessary ingre-
dient. Actual experience in the com-
plexity of problems of Watts, Appa-
lachia, or Philadelphia, whether in 
the form of research projects or 
community activities, provides an 
experience which no amount of 
picketing and protest, academic re-
flection, or detached goodism can 
supply. 
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Kessinger 

A BROADENING EXPERIENCE 
Thomas Kessinger 

Haverford students come from a 
very narrow, but important slice of 
American society. Although the geo-
graphical distribution of students is 
good and, in fact, remarkable, and 
although just as many students come 
from private institutions as public 
institutions, the fact remains that the 
academic standing and the cost of 
education at Haverford tend to result 
in the selection of students from a 
homogeneous and very favored 
social and economic background. 
This places a special responsibility 
on an institution seeking to provide 
a real liberal-arts education. Since 
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THE AMERICAN DREAM 
John Monro 

I want to lay down a couple of 
conditions, or premises, for what I 
have to say. The first has to do with 
my own notion of the American 
dream, and I think it is important to 
use this kind of language. If it means 
anything to us in the world, I think 
it means giving people an even 
break. And I think this particularly 
means, as we understand it these 
days, giving young people an even 
break to fulfill the promise that's in 
them. As far as I know they are only 
going to live once, like the rest of 
us and if you don't get to realize it 
while you are here, the chances of 
realizing it later are mighty thin. 

So, even break seems to me the 
heart of our national promise and it 
seems to me that we are doing a 
lousy job of it. There are millions 
of people in this country who get a 
lousy break for all kinds of reasons 
— poverty, skin color, all kinds of 
reasons. The way I see it, the time 
has come for us to sense whose job 
this is in our society. This is a spe-
cialized kind of society — everybody 
running after his own business. And 
mainly, I think, the job of seeing to 
it that people get an even break 
comes down to the colleges and 
schools, and people who commit 
themselves to this work. I think that 
if they commit themselves to this 
work with any other idea, or any 
other objective, then they are in the 
wrong business. Because the greatest 
crimes that you can commit against 
young people are to involve them in 
a compulsory system of education 
and then give them a lousy educa-
tion. And we do it, over and over 
again, in the big cities, in the small 
towns, everywhere. 

But the college dean, the college 
professor — if he is fully committed 
as a professional in the area of edu-
cation — nowadays has to care what 
happens to a youngster at age four 
or five. He'd better. As part of his 
operation, he can have a terrible 
influence on it. The more impover-
ished, the more isolated the family 
the kid comes from, the more the 
concern has to be. I think we have 
to accept this responsibility and the 
institutional changes, the absorptions 
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of time and energy, that are going 
to be involved in it. If we don't, 
nobody's going to do it. There isn't 
anybody else in the country that can 
do it. 

What we look forward to is a 
sharp increase in population — in-
creasing crowding of people in the 
large cities, a greater interdepen-
dence of people. But a dependence 
of growing specialism, a fine list of 
roles by categories, a narrowing of 
individual competence, greater cate-
gorization and impersonalization of 
our lives, narrowing of our concern 
for other people — we already are 
in this. And above all, as it seems to 
me, a greater dependence on insti-
tutions — huge, powerful, pervasive 
institutions — formal organizations 
of people to perform social tasks 
which have in the past ordinarily 
evolved upon the family, or upon 
the community, or the neighborhood. 

Now, one other problem that we 
have, I think. And this is a curriculum 
change, as I see it — a fairly ob-
vious one, but one that most colleges  

like Haverford would resist. I would 
yearn for the day when our colleges 
begin to prepare people specifically 
to take part in these very large insti-
tutional organizations that are surely 
going to have charge of our lives. 
This comes under the heading of 
management and the willingness to 
take responsibility for managing very 
large enterprises, and right now this 
kind of education goes on mainly in 
schools of business administration. 

Business administration is not re-
garded as a very liberal-arts kind of 
thing, and I really don't understand 
it when I contemplate the problems 
of management that most managers 
of large enterprises have to go 
through: problems in human rela-
tions, problems in social study, prob-
lems of ethics, and every kind of 
problem that flows in to the college 
community through the faculty in 
one specialism or another, and winds 
up as being part of the armory and 
necessity of the manager of a large 
operation. 



Haverford College 

HAVERFORD, PA. 19041 

1 63 


	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17
	Page 18
	Page 19
	Page 20

