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Bill Hoffman, 20, is one of a breed of eleven at 
Haverford College—he's a married man. 

He and the gal he married, the former Nancy 
Elizabeth Reynolds, were schoolmates at nearby 
Haverford Township High School, Havertown. 
Now, a few miles away, they maintain their own 
apartment at 114 Dudley Ave., Narberth, a bor-
ough of friendly people tucked along the Main 
Line. 

Like most of his classmates at Haverford College, 
Bill, a junior, studies hard—hard enough to stand 
well up in the top 10 percent of his class. But his 
day isn't devoted solely to the steady grind of 
course work. The physics major works 30 hours 
weekly in the College library; he spends two hours 
a day at wrestling or cross country practice; and he 
pounds a typewriter for the Haverford News. Then 
he goes home to help with household chores, and 
to enjoy Billy, Jr., the couple's 21/2-year-old son. ❑ 
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ABOUT THE COVER: Ford cagers have won six games in a row on a number of occasions—the longest 
single-season winning streak in the College's basketball history. Ernie Prudente's boys came one-short of 
DOUBLING that record this winter when they humbled 11 opponents before succumbing to Drexel. 
Left to right, the five senior starters: Dave Felsen, Dave Kane, Hunter Rawlings, Marsh Robinson, and 
Walt Whitman. After Drexel came PMC, F & M, Swarthmore. For the full story, see page 8. Photo is by 
Bill Harris, courtesy of the Main Line Times. (Cover photo and other pictures of the College's new primitive 
art exhibit in the winter issue were by Robert Fox.) 
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ERAS M US 

FROM unpretentious beginnings in 
1497 or '98 as simple exercises to 
assist schoolboys with their Latin, 

The Colloquies of Erasmus became a 
popular work read and enjoyed by 
Erasmus' contemporaries, an inspiration 
to great writers of later periods, and a 
valuable source of historical and philo-
sophical insight into the Renaissance 
and Reformation. 

Haverford's Craig Thompson, libra-
rian, recently completed the first full 
translation of the Colloquies since 1725. 
The 664-page volume is published by 
the University of Chicago Press. 

Erasmus' Colloquies are dialogues on 
matters of universal human concern. 
The problems of war, religion, manners, 
morals, government, advice on the train-
ing of husbands, wives, and children; 
discourses on beggars, horse traders, inn-
keepers, funerals, diet, or methods of 
study are as applicable to life today as 
to that in the 16th century. 

"Mr. Thompson has been working on 
Erasmus for a good many years; his 
book is a tribute of love," says the 
N. Y. Times. "His delightful transla-
tion is in racy modern colloquial Eng-
lish when Erasmus was racy; it is sober 
and profound when the master was 
sober. . . . It is a completely praise-
worthy edition." 

Adds the London Times: "Professor 
Thompson . . . has given (Erasmus) ex-
cellent English with which to edify 
and please many new readers. (His) 
translation is delightful and indispen-
sable." 

A significant feature is an introduction 
to each colloquy. "These concentrated 
notes reflect long study, but are pre-
sented without the slightest condescen-
sion," comments The Classical Journal. 
"The dialogues are witty, lively, real-
istic, often satirical, always urbane, and 
Thompson . . . has succeeded in repro-
ducing their tone admirably." 

"This book makes accessible in a 
readable and attractive translation a 
great feast of learning and humanity," 
opines the New York Review of Books. 

Comments the Saturday Review: 
"The translation is nearly Erasmian in 
smoothness and has nothing of the stiff-
ness we normally associate with versions 
from the Latin. Only a lifetime student 
of Erasmus could have so wisely edited 
the Colloquies." E 
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photos by Burgess Blevins add courtesy, School District of Philadelphia 

Do 'modern' 
school curriculums 
help 
students mature? 

by DOUGLAS H. HEATH 

Reprinted by permission from the College Board Review 
Winter 19656, No. 58 

I N JUDGING the effects of so-called modern secondary 
school curricular changes on the school-to-college 
transition, I sometimes think we consider only 

whether students entering college today are better 
prepared academically. They certainly are. 

But an even more important question may be 
whether these curricular changes increase the student's 
ability to make his own successful adaptation to the 
college world: whether they make him, in short, 
more psychologically ready for college and thus more 
educable. I believe we deceive ourselves if we think 
that better curriculum articulation alone between 
secondary school and college (not that it isn't needed) 
is going to affect that transition and the student's 
educability in any significant way. 

What makes a student educable ? General intelligence, 
intellectual skill-patterns congruent with the demands 
of the faculty, specific academic preparation, and 
motivation are the most obvious factors. But because 
astute admissions officers can select for most of these, 

we deceive ourselves, says the author, if we think revised school 
curriculums alone will produce more-educable college students 
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in reality they become less important as factors that 
affect the transition to college. I would like to discuss 
some other less recognizable and measurable factors 
that affect educability. I will concentrate on five in 
particular, some of which are the direct consequences 
of today's cultural ferment and of the new emphases 
that now dominate education. 

One effect of the current curricular changes, 
particularly in the sciences, is to overdevelop some 
skills and attitudes at the expense of both general 
skill and social development. Culturally induced and 
rewarded overspecialization too early may eventually 
limit subsequent development by interfering with the 
maturing of all the person. 

I have worked in the past several years with too 
many of our most brilliant students—often natural 
scientists or mathematicians—who have fled further 
work in the sciences (I hope only temporarily) by 
academic failure, boredom, or vocational career 
switches that were quite alien to their scientific talents 
and temperaments. They say they want to learn more 
about "life," about their own feelings and values and 
personal relations, which have been eclipsed ever since 
ninth grade when some enterprising teacher singled 
them out to win a Westinghouse talent competition or 
to be a National Merit Scholar. 

The director of a modern math program in one 
large school system says that while his advanced 

students' mathematical reasoning ability soars as they 
become seduced by the system's computer facilities, 
their verbal and socio-emotional development often 
suffer as more and more energy is poured into a 
limited area. Some students become overintellectualized, 
socially immature, schizoid persons whose intellectual 

lives are constricted rather than expanded and deepened 
by such early concentration. I wager that the dangers 
of specializing too early far outweigh the benefits 
alleged to accrue from it. 

Another factor affecting the student's educability 
is the degree of congruence between his own and his 
teachers' expectations of what's important for his 
development. One Haverford student's response to his 
$90 book bill this semester was: "Is this what I'm 
here for?" And more of our bright youths who want 
to mature in ways other than merely intellectually 
are asking the same question. They want to learn how 
to develop a sense of leisure without guilt, to find 
ways to fulfill their creative and aesthetic, their 
physical and social needs. 

D0 WE faculty assign so much reading that our 
students have no time to learn? I sometimes 
think we respond to advertisements about the 

wonders of the new curriculums and rising College 
Board scores by believing that students are better 
prepared not only to do more advanced work but to 
do much more intellectual work much more efficiently. 
"Better prepared" doesn't necessarily mean "more 
psychologically ready" for college. Try reading five 
feet of paperback in 13 weeks if you read only 200 
words a minute and don't know how to outline a 
chapter, or if your first love is skiing and you can't 
coordinate your next paper with the weekend it snows, 
or if you need leisure time to learn how to love and 
write sonnets to your girl. 

A third "educability factor" is intellectual motivation. 
We hope that the new educational developments with 
their emphasis on "discovery," the spiral curriculums 
with their attractive materials and examples, will 
develop more intrinsic intellectual interests. But when 
teachers use devices such as enrichment courses to spur 
a student to higher College Board scores or to do well 
on Advanced Placement Examinations, motivational 
satiation may quickly occur once that student reaches 
college. His academic motivation has not become 
intrinsic. Admission to college has become the consuming 
goal, magnified all out of its true perspective. 

F IFTH GRADERS are now being told they must work 
hard or learn a certain type of information to get 
into college. So the fifth grader starts working 

hard and eventually gets into college. Then what? 
He finds he must work even harder for four more 
years to get into graduate school, where he can work 
four or five more years for some other remote goal. 
Freshmen today say they "run scared" : The only 
alternative they see to college and graduate school is 
personal disaster and relegation to the unemployables. 
As a result, they develop compulsive and other ritualistic 
behavior to allay such fears, frequently at the expense 
of their spontaneity and real intrinsic involvement 
in academic life. 

A fourth factor affecting educability is a disruption, 
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for lack of a better phrase, in our students' development. 
This occurs in both intellectual and socio-emotional 
areas. Physicists find that students from "modern" 
mathematics programs must now be taught applied 
mathematics in physics courses. Mathematicians say 
students now have serious gaps in such fundamentals 
as trigonometry. Historians find students have been 
taught with materials too advanced for their social 
experience. English teachers find entering students 
have read books far beyond their emotional development 
and social comprehension, and as a result of this 
excessive titillation their thresholds of boredom have 
been lowered. 

Finally, my own research has made clear that the 
educability of a student is closely related to his maturity. 
Students who fail to make the transition to college 
usually don't fail because they have had inadequate 
preparation or are of limited intellectual ability. 
They fail because they lack the maturity to handle 
the stresses and strains of college demands. 

When I say, then, that we should ask whether 
educational change increases a student's ability to make 
a successful transition to college, I'm saying we should 
ask whether his secondary education has started him 
off along the path toward stable intellectual maturity. 
I want to be convinced that educational changes at the 

Douglas H. Heath, professor of psychology at Haverford Col-
lege, presented the paper from which this article is adapted at 
a colloquium on curricular change held at Skytop, Pa. Dr. 
Heath is currently on a leave of absence in Italy and the Near 
East under a Fulbright grant, where he is doing a cross-cultural 
study of maturity. A member of the Haverford faculty since 
1954, he was the recipient a year ago of a National Institutes 
of Health grant for study of maturity. 

secondary level are having maturing effects, and not 
just the academic effects they are alleged to have. 

This brings me to my last major point : What are 
the marks of a maturing student, and what are the 
educational conditions that promote or hinder that 
maturing? Although I will focus on college influences 
that affect maturing, I believe such criteria can also 
help evaluate the effects of secondary school on preparing 
students psychologically for college. I can only be most 
superficial here, of course, in highlighting a decade of 
research. While I assume that a person matures as a 
whole, not just intellectually, I will confine my remarks 
to institutional effects on intellectual maturing only. 
This maturing, I suggest, occurs along at least five 
interrelated developmental dimensions. 

In general, the maturing youth becomes a more 
stable person. He develops a sense of identity and 
persistent values and motives. His learning skills become 
so stabilized that emotional intrusions and anxieties 
don't so disorganize him that he is unable to adapt 
to the intellectual demands of the college. If his skills do 
become disrupted, he can bounce back after temporary 
periods of instability. He counterreacts to stress. 

pARADOXICALLY, it may seem, my data indicate that 
students who are too stable to show much per-
sonality disruption over four college years tend 

to mature the least. They enter college rigidly organized 
and leave as they entered : uneducated and uneducable. 
To allow oneself to become disorganized, then, is a 
condition of educability 	provided one is not a prisoner 
of one's disorganization. 

One factor that prolongs the period of disorganization 
and may lead to persistent immaturity or even 
withdrawal from college is the absence of strong 
support from other persons, particularly individual 
faculty. A study of students who had precipitously 
declined in class rank at college revealed that none of 
them mentioned being influenced by any faculty member. 
Those who successfully graduated, on the other hand, 
attributed much of their achievement to such influence. 

Being introduced to the faculty's expectations early in 
freshman year shatters the self image many bright 
students have of their intellectual competence. Never 
having faced possible failure or mediocrity before, they 
are not prepared to deal with its stresses. Thus, youths 
who appeared mature in high school may collapse as 
college freshmen because they have never developed 
the coping skills to bounce back from this stress. Student 
comments indicate a need for psychological support 
from older, respected persons who have made a stable 
commitment to the value of education at this time when 
their own commitment is wavering. Too frequently, the 
only support such a student receives comes from student 
peers whose primary values are partying, cutting classes, 
"gentleman Cs," sexing around, and athletics. 

A second mark of the maturing student is that he 
becomes progressively more integrated. He is open to 

Continued on page 43 
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A, B, C's of Physics 

IT USED to be that a high-pitched voice meant 
a Bryn Mawr College gal was sharing in a 
Haverford class, as many do. Nowadays you're 

never too sure. 

At least 28 fourth, fifth, and sixth graders from 
the nearby Bryn Mawr Elementary School speak 
knowingly, now, of electrons, charge to mass ratios, 
gyroscopes, and the speed of sound. The program 
of which they are a part is an experimental one 
operated as part of the College's Physics 13 lab 
course. Area youngsters are exposed to elementary 
physics principles at the same time as are the col-
legians. The public school principal says the pro-
gram blends well with his school's own science 
studies, and Haverford coordinator William Davi-
don is pleased with the teaching experience it gives 
undergraduates—plus the community relations as-
pect of the program. 

Scattering, freely falling objects, momentum 
conservation, mass and density, magnetic fields, 
motions of the sun 	all are examined, with the 
kids paired about 1 for 1 with Haverford students. 
And those bouncing steel balls, which for some 
youngsters have replaced the thud of a bouncing 
basketball one afternoon each week, teach some-
thing of the conservation of energy—just ask the 
9, 10, and 11-year-olds one sees leaving Stokes 
Hall! 	 ❑ 

photo by Christopher Kane '68 

Rawlings for 2 

CAMPUS COMMENTARY 
compiled by BARCLAY M. BOLLAS 

BASKETBALL : Let no one say Ernie Prudente's 1965-6 
basketball squad failed to heed the chant: "roll, Fords, 
roll." 

Messrs. Hunt Rawlings, Dave 
Kane, Dave Felsen, Walt Whitman, 
and Marsh Robinson, all '66, and 
their reserve colleagues, began rolling 
with Philadelphia College of Phar- 
macy and Science. Johns Hopkins, 
Ursinus, PMC, Moravian, Delaware 
Valley followed, and by the time the 
Fords plowed past Stevens the longest 
single-season winning streak in the 
College's cage history had been 
matched. Ursinus fell again, then 
Dickinson, Muhlenberg, Swarthmore. 

The papers said the Fords "reached the end of the 
road" when once-beaten Drexel finally toppled Haver- 
ford from the unbeaten list; and Franklin and Marshall 
added insult to injury. But with subsequent wins over 
PMC and Swarthmore again, Prudente's players com-
piled a 13-2 record and a spot in the Middle Atlantic 
Conference tournament. 

Rawlings retained firm grasp on the MAC season re-
bound record, breaking the College's record enroute; the 
squad itself was in seventh place in NCAA's team de-
fense listings. Other team members: Angus Braid '67, 
Michael Bratman '67, Eric Brown '67, Robert Gorchov 
'67, David McConnell '67, Tillman Saylor '66, and Rob-
ert Sinclair '67. 

Rawlings also was named "Most Valuable Player" in 
the MAC Southern College Division. 

In other sports, the wrestling team with a 4-3 record 
assured itself of its first winning season in a decade; the 
swimming team was 5-5; and the fencers had a 1-8 
record. 

SPEAKING HERE: Areas of psycholinguistics exam-
ined by: Noam Chomsky, MIT; Charles N. Cofer, Penn 
State; James J. Jenkins, University of Minnesota; 
Charles E. Osgood, University of Illinois; and John B. 
Carroll, Harvard . . . Dana Farnsworth, Harvard Uni-
versity health services director . . . Ronald Breslow, 
Columbia University chemistry professor . . . Thomas 
D. Langan and Robert Jordan, philosophy professors 
at Indiana and Connecticut College, respectively . . . 
Paul Bartholomew, Jr., Delaware Valley Citizens for 
Victory Over Communism . . . Graham Webster, Uni-
versity of Birmingham archaeologist . . . George Steiner, 
Cambridge University English tutor . . . Peter Debye, 
professor of chemistry, emeritus, Cornell University . . . 
George Hammond, professor of organic chemistry, 
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Joseph Clark 

CalTech . . ."On Knowing One's Own Mind," Stuart 
Hampshire, Princeton . . . former chief science advisor to 
President Eisenhower, G. B. Kistiakowsky . . . "A Wilde 
Evening with Shaw," a dramatization of the lives and 
wit of Oscar and G.B.S., given as a Collection program 
. . . Rev. William Sloane Coffin, Jr., Yale chaplain . . . 
Cambridge's Hugh Huxley . . . Alberte and Bernard Pull-
man, from Paris . . . George Bass, University Museum 
archaeologist . . . S. S. Chern, mathematics professor, 
University of California . . . Rev. I. T. Ramsey, Oxford 
University. 

* 

IN THE PRESS: Bryn Mawr College girls who serve 
as cheerleaders for Haverford viewed by Philadelphia 
Inquirer magazine readers under the heading "Induce-
ment to Excitement" . . . Robert Butman's Horizon's 
article "A Fuss with a Difference" quoted extensively by 
the national monthly magazine Television . . . Fay 
Selove (physics), with John Watson '65, an article in 
The Physical Review ...James Lyons (dean of students), 
articles in the Bulletin of the Assn. of College Unions 
. . . Hugh Borton '26 (president) authored an article 
in Journal of Asian Studies . . . Made in Pennsylvania 
is the title of a favorable book review in the London 
Times of John J. Stoudt's (research associate) Early 
Pennsylvania Arts and Crafts . . . Douglas Steere 
(philosophy, emeritus), author of new Pendle Hill 
pamphlet, Bethlehem Revisited . . Edwin Bronner '47 
MA (curator), editor of a paperback, American 
Quakers Today. 

* 

COMMENCEMENT: U. S. Sen. Joseph S. Clark (D., 
Pa.) will be the June 3 commencement speaker. 

* 

NEW JOBS: Students' Council elec-
tions were won by: Michael Brat-
man '67, president; William McNeil 
'68, secretary; Timothy Sieber '68, 
treasurer . . . new co-editors of the 
Haverford News, David Millstone 
'68 and E. Terry Jones '68 . . . News 
business manager, David L. Wilson, 
Jr. '67 . . . George Stavis '67, president of the Social 

Bratman 	 McNeil 	 Sieber 

Action Committee . . . co-station managers for WHRC: 
Joseph T. Rivers, III '68 and Robert K. Wismer '67. 

THE ARTS: At Collection: American Arts Trio from 
W. Virginia University and the Woodwind Quintet of 
the Baltimore Symphony Orchestra . . Friends of 
Music programs with tenor Arthur Graham and with 
Umberto Gabbi, violinist, Herman Busch, 'cellist, and 
Sylvia Glickman (associate in music) pianist . . . photo-
graphic exhibit of prints by Dane Ib Henriksen . . . 
the Anne Wilson Dance Co. with a program "In Praise 
of Peace" . . . Dylan Thomas' "Under Milk Wood" by 
the Drama Club . . . faculty and wives gave two 1-act 
plays for benefit of Serendipity Day Camp; also planned 

Continued on next page 

No More Mops 

AN INTELLIGENT blind youngster with a spark of 
ambition no longer need look to a future of 
making mops and brooms or caning chairs. 

Speaking on "Encouragement for the Blind Sci-
entist" before a joint annual session of the Ameri-
can Assn. of Physics Teachers and the American 
Physical Society, Thomas A. Benham, a blind 
Haverford College associate professor, revealed 
some of the new opportunities in science open to a 
youngster provided he has access to "a few inge-
nious aids designed to compensate for his lack of 
sight." 

Science for the Blind, a small, non-profit organi-
zation located on the Haverford campus and headed 
by Benham, has established a program to develop 
and make available instruments and aids which 
will enable blind scientists and technicians to play 
an active and efficient role in jobs formerly re-
served for the sighted. 

Very often the instruments are the same as those 
used by the sighted, but they have been adapted 
to give either an aural or a tactile reading, that is, 
involving hearing or touch. 

In addition to "stock" instruments, such as a 
Simpson multimeter, calculator, continuity checker, 
etc., Science for the Blind has facilities to develop 
special instruments to meet specific needs of a blind 
person working in science or technology. A com-
puter, for example, can be easily trained to give 
braille readout, and with the use of a small light 
sensor a blind programmer can read the lights on 
the computer panel. 

Benham concluded that "it is extremely impor-
tant that teachers and counselors of blind students 
realize the many opportunities available to the 
blind and see to it that their students are prepared 
for jobs which are attractive, challenging, and 
compatible with their ability." 	 ❑ 
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by others to support this coed, interracial summer pro-
gram on the College campus for 100 less-privileged area 
youngsters 8 to 13 years of age are a teen dance, variety 
show, concert, and series of church suppers . . . works 
by Alfred Swan (music, emeritus) and John Davison '51 
(music) performed by harpsichordist Temple Painter at 
the University Museum, Philadelphia . . .Bill Monroe 
and the Blue Grass Boys. 

OFF CAMPUS: John Ashmead (English) and Ralph 
Sargent (English), participants in the annual School 
and College Conference on English in NYC, with the 
latter giving a paper on "Shakespeare in College" . . . 
Harry Pfund (German), keynote address at Philadel-
phia's Gen. F. W. von Steuben anniversary celebration 
. . . Craig Thompson (librarian), as president of the 
American Society for Reformation Research, arranged 
and presided at the organization's joint session with the 
American Historical Assn. in San Francisco . . . deliver-
ing a paper at the latter's program, Edwin Bronner 
'47MA (curator) . . . John Thorpe (mathematics) pre-
sented papers at colloquia at Cornell and Lehigh . . . 
Walter Dean Burnham (political science) panelist at a 
Haverford (Pa.) "town meeting" . . . Robert Walter 
(chemistry), participant at Worcester Polytechnic In-
stitute conference on physical chemistry in the under-
graduate curriculum . . . William Sheppard '36 (alumni 
director) and Charles Perry '36 (associate director for 
development), program participants in the American 
Alumni Council district meeting at Atlantic City, N. J. 
. . . James Lyons (dean of students), dedication address 
at Manchester (Ind.) College Union . . . Fay Selove 
(physics), member of an American team of nuclear sci-
entists who spent two weeks this winter in the USSR 
visiting nuclear installations. It was a reciprocal pro-
gram and was supported by the U.S. Atomic Energy 
Commission. 

QUOTABLE: "We're trying to put on our outskirts a 
Haverford, a Swarthmore, a Reed, a Pomona, an Occi-
dental, a Bryn Mawr, a Carleton, a Williams."—Dean 
E. McHenry, chancellor of the University of California's 
Santa Cruz campus as quoted in Newsweek • • . "Stu-
dents seem to think they are overworked—especially at 
the best colleges. I am beginning to agree with the stu-
dents. Some of the course assignments seem too hard"—
Prof. Frank Krutzke, of Colorado College, who spent the 
past year examining freshmen English programs on lead-
ing campuses, including Haverford, as quoted widely in 
the nation's press . . . "A number of factors have been 
operating to put pressures on colleges and universities to 
raise the level, amount, and sophistication of under-
graduate chemistry training," Dr. Robert I. Walter, of 
Haverford College, told the symposium (on Changing 
Chemistry Curriculum). "One factor is the rapid devel-
opment of chemistry and the other sciences during the 
past 20 years. A second is the recent improvement in 
high school training in mathematics and the sciences. 

Another is improved communication between chemistry 
teachers through the Journal of Chemical Education 
and through special conferences. And finally, graduate 
schools are expecting a higher level of undergraduate 
training in chemistry."—as quoted from Chemical and 
Engineering News. . . . "At times we may have questions 
about some of our young people, but given the proper 
opportunity and education, they will create a far better 
world than they have inherited from us."—Hugh Borton 
(president) in speech before Japan International Chris-
tian University Foundation group . . . "In an excellent 
analysis of the Free Society Assn., one of the new post 
yeasting on the Right, Walter Dean Burnham of Haver-
ford College points out that this new well-organized 
ultra-conservative machine is touching sensitive chords. 
Burnham then speaks of the 'terrifying complexities of 
American life—the rootlessness, the random violence in 
and out of the streets, the constant wearing tension of 
combat with the ideologically-armed enemy abroad.' 
These he notes, have produced 'a vast restlessness in our 
society,' signalling to many the conclusion that some-
thing has gone wrong with America. And Burnham ob-
serves that what we confront is not a social crisis alone, 
but an intellectual crisis, as well."—Robert E. Segal 
writing in the Jewish Floridian (Miami) . . . . "We 
must be able to meet, see and get to know each 
other before we will be able to love each other."—
Douglas Steere (philosophy, emeritus), as quoted by 
the Philadelphia Daily News in Vatican Council story 
. . . Fay Selove (physics) in testimony before a House 
of Representatives subcommittee: "It is reasonable for 
society to devote a small portion of its wealth to enable 
highly creative people to explore the world in which we 
live, to enable all of us to understand it better." . . . 
"Placed among the 30 most selective institutions in the 
country is Haverford."—Miami (Fla). Herald . . . In 
a Philadelphia Inquirer story on non-Haverford students 
studying in the library during Christmas vacation: 
"I use this library because . . . it is an especially 
good library for a small college." 

MISCELLANY: K. James Mackinnon '67 received 
honorable mention recognition on the All-America soc-
cer team . . . members of the Assn. of Quaker College 
Presidents met here . . . the College dug into its files to 
help in restoration of Main Line Chronicle (Ardmore, 
Pa.) historical files, destroyed by fire . . . Haverford 
News, in a widely publicized front page editorial, con-
demned U. S. Vietnam policy . . . about 50 students here 
participated in a fast to further discussion about the 
war in Vietnam. 

* 

NEW GRANTS: An anonymous gift of $246,481 to the 
library, and $2500 for the same purpose from the Shoe-
maker Foundation . . . $36,285 to Louis Green (provost, 

Continued on page 38 
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out 
of the closet 
—and the crypt 

FOR THE "typical" Haverford student who picked up 
29 books this past fall for his course work it may be 
hard to realize that not many years ago the en-

tire campus bookstore operated out of a little closet. 
In the past decade almost everything involved with 

the store's operation has doubled—sales, hours, staff, and 
book department supplies. And a course which used 
three books 10 years ago now uses 12 (in fact, a single 
general course this semester requires 15 books!) . 

Now occupying 1800 square feet on the second floor 
of the Union, which, depending on one's era here was 

Bookstore manager Pat Docherty, wife of head football coach 
William Docherty, took over management of the bookstore 
19 years ago "to help out," in the days when it was in a single 
closet and when it was open only one hour a day. She has 
attended a number of summer programs conducted by the 
National Assn. of College Stores. 

either an auditorium or a ping pong parlor, the book-
store in 18 years has progressed from the closet to an 
old shower room in Barclay Hall basement to the chapel-
crypt in the basement of Union. Its move to new, sunny 
quarters on the Union's second floor was made a year 
ago. 

Last fall with the opening of classes, the bookstore 
staff processed about 13,000 course books; subsequent 
orders and delayed deliveries brought the total to about 
15,000 	and this is exclusive of the supplementary paper- 
back department and general basic stock. It's no wonder, 
too, that our "crisis department"—outlines, condensa-
tions, surveys, critical studies—was so active in January! 

Obviously, the paperback explosion has enabled the 
store to be a book store; this is no longer news, but 
must be touched on. The latest guide to these books 
now lists 36,600 in print (10 years ago, 6,000) . Since 
our physical capacities couldn't possibly accommodate 
even the best of all these titles, we operate a complete 
special order department to serve those students who 
have highly specialized interests. 

And some of these interests extend beyond the aca-
demic. We did a brisk business just before Christmas 
on Where the Girls Are, and ,e have steady customers 
for science fiction, mysteries, P go and Peanuts. Record- 
keeping becomes a burden 	but a rewarding one. 

The store's new location provides a suitable atmos-
phere, permits most of the storage to be on the same 
level, offers an area for receiving and unpacking (rather 
than atop the manager's desk), and allows space for 
display and additional varieties of stock 	prints, records, 
lamps, clocks, etc. 

Continued expansion of the College will permit a 
wider choice and depth of stock. Remembering the 
closet days, the bookstore staff couldn't be happier. 

El 

by PAT DOCHERTY 
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The Haverford Quest... 

To 

eeD Pace 

HE ARTICLE which follows, presented as an insert in 
this issue, speaks eloquently to the condition of colleges 
and universities-today 	and tomorrow. Haverford shares 
in some, if not all, of the conditions which make a col-
lege the exciting and baffling place it is today. 

To keep pace with America and at the same time keep 
quality the hallmark of a Haverford education 	that is 
the goal which the College has set for the decade 1965- 
75. 

The adjoining statement adopted on February 17 by 
the Board of Managers gives the measure of the chal-
lenge Ave face. We hope every alumnus and friend will 
reflect on it and then take the time to digest the article 
by the American Alumni Council's group which pre-
pared the Editorial Project for Education. 

It is Havel ford's conviction that, if our story is prop- 
erly presented and documented 	stage by stage, the $30 
million Quest objectives can be achieved by 1975. But it 
can be done only if we are successful in giving a clear 
picture of the elusive image of the future—the Haver- 
ford to be 	to members of the Haverford family. 

We ask, first of all, for understanding of the kind of 
college we are 	a liberal arts institution for men, moved 
*by Quaker principles and aspiring not to be big but to 
be better. We commend to you the parts of this A.A.C. 
article bearing on student attitudes today, the pressures 
of change in American society due to the explosion of 

knowledge and the unmet aspirations of our people, the 
competition for the best teachers and especially the final 
two pages titled, "The alumni lament," where it says: 

"We live in a new era of radical change, a new 
time NV-hen almost nothing stands still very long 
. 	. It is a terrible fact to face openly, for it 
requires that whole chunks of our traditional 
way of thinking and behaving be revised." 

As to the Quest Program itself, beginning with the 
$2,000,000 library enlargement, the College has a need 
for' about $10,000,000 of additional new funds for build-
ings, athletic facilities, campus beautification, roads, 
utilities and power plant. 

An even- larger part of the Quest objective—an 
estimated $14,000,000—is for additions to endowment. 
These would be in the form of faculty chairs, library 
book and endowment funds, scholarships and fellowships 
and funds for general purposes and upkeep of plant. 

Finally, annual giving and current grants for new 
programs have a place in the Quest Program. They are 
estimated to require some $400,000 a year, or $4,000,000 
over the 10-year period. Academic flexibility, the broad-
ening opportunities program and non-Western studies 
are new dimensions in a Haverford Education and re-
quire special support funds until endowments are found 
to underwrite their continuance. 

The figures will change as needs change. What will 
remain unchanged is the College's aspiration, in Presi- 
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dent Borton's words, to "speak more eloquently to every 
potential for growth in all of our fine students." 

The Haverford Quest has had careful study by the 
Board of Managers and members of the faculty and 
administration. Toward its achievement, in the words 
of the Board's statement, "we invite the interest and aid 
of all members of the Haverford family." 

MAGILL 

• 
LIBRARY 

• 

ROUND WAS broken April 1 for the library G   
enlargement. The expanded facility will be 
named in honor of James P. Magill '07, who 

led the $2 million fund appeal. 
Dr. Jonathan E. Rhoads '28, Chairman of the 

Board of Managers, President Hugh Borton '26, 
Dr. Craig R. Thompson, librarian, and Mr. Magill 
participated in the groundbreaking. 

Members of the Library Committee, donors to 
the project, Library Associates and other friends of 
the College attended the ceremony. 

During the winter ground was cleared at the 
rear or south side of the library in preparation for 
the enlargement. Here the five-tier and basement 
addition will be built and the new entrance con-
structed. 

A doubling of the size of the Treasure Room at 
the northwest corner and a Cricket Room along 
the north side are the other main additions 
planned. Inside improvements will include an 
elevated floor, with study tables, running most of 
the length of the South Wing and modernization 
of other parts of the present structure.  

The library project has reached a figure of ap-
proximately $1,660,000 from private and public 
gifts and grants, leaving about $330,000 to be 
raised to reach the full goal. 

QUEST 
Statement by Haverford Board of Managers 

February 17, 7.966 

In order to assure proper support of a student 
body of at least 700 highly qualified young men by 
the year 1974-75, an adequate salary scale for a 
faculty second to none and the necessary plant 
funds and endowments for upkeep and for new 
programs, the Board of Managers of the College 
estimates a need over the decade ahead for $30 
million in both capital and income fuhds. 

This estimate has been reached after studying 
the College's role in liberal arts education and 
weighing the financial implications as thoroughly 
as possible. The -effort will require a step-up in 
realizations even beyond the level achieved during 
the past 5 years, when more plant units were added 
or renovated than in any like period in Haverford's 
history, when the budget grew from $1.7 to $2.75 
million and when current gifts and grants reached 
record heights. 

The board does not intend to launch a single 
campaign for $30 million. It is believed that the 
goal can be achieved in stages, setting objectives 
year-by-year or for periods of several years in plant, 
endowment, current support and new programs in 
accordance with a time-table that attempts to 
match our best estimate of resources with the Col-
lege's needs as these mature, and then to seek the 
necessary funds. 

The name for this decade of effort shall be 
"Quest, A Program for Haverford College." Quest 
as used in an acronym for "Quality Underwritten 
by Exceptional Standards & Training." 

The Board of Managers is glad to announce that 
the first Quest Project for a minimum of $1.7 
million in funds to enlarge the Library, commenced 
in November of 1964, is close to achievement. Ad-
ditional funds of about $300,000 necessitated by 
design changes and higher costs are still being 
sought. 

Plans for the second Quest Project, a program 
of bequest inquiries among alumni and friends to 
increase the flow of legacies and lifetime gifts of 
capital to the College, are well advanced and will 
be announced in April of 1966. 

The board invites the interest and aid of all 
members of the Haverford family in the College's 
Quest. 	 ❑ 
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No memory of Alma Mater 
older than a year or so 
is likely to bear much resemblance 
to today's college or university. 
Which, in our fast-moving society, 
is precisely as it should be, 
if higher education is . . . 

To Keep Pace 
with America 

HAT ON EARTH is going on, there? 
Across the land, alumni and alumnae are asking 

that question about their alma maters. Most of 
America's colleges and universities are changing 
rapidly, and some of them drastically. Alumni and 
alumnae, taught for years to be loyal to good OLD 

Siwash and to be sentimental about its history and 
traditions, are puzzled or outraged. 

And they are not the only ones making anguished 
responses to the new developments on the nation's 
campuses. 

From a student in Texas: "The professors care less 
and less about teaching. They don't grade our papers 
or exams any more, and they turn over the discus-
sion sections of their classes to graduate students. 
Why can't we have mind-to-mind combat?" 

From a university administrator in Michigan: 
"The faculty and students treat this place more like 
a bus terminal every year. They come and go as they 
never did before." 

From a professor at a college in Pennsylvania: 
"The present crop of students? They're the brightest 
ever. They're also the most arrogant, cynical, dis-
respectful, ungrateful, and intense group I've taught 
in 30 years." 

From a student in Ohio: "The whole bit on this 
campus now is about 'the needs of society,' the 
needs of the international situation,' the needs of 
the IBM system.' What about my needs?" 

From the dean of a college in Massachusetts: 
"Everything historic and sacred, everything built by 
2,000 years of civilization, suddenly seems old hat. 
Wisdom now consists in being up-to-the-minute." 

From a professor in New Jersey: "So help me, I 
only have time to read about 10 books a year, now. 
I'm always behind." 

From a professor at a college for women in 
Virginia: "What's happening to good manners? 
And good taste? And decent dress? Are we entering 
a new age of the slob?" 

From a trustee of a university in Rhode Island: 
"They all want us to care for and support our institu-
tion, when they themselves don't give a hoot." 

From an alumnus of a college in California: "No 
one seems to have time for friendship, good humor, 
and fun, now. The students don't even sing, any 
more. Why, most of them don't know the college 
songs." 

What is happening at America's colleges and 
universities to cause such comments? 



Today's colleges and universities: 

T BEGAN around 1950—silently, unnoticed . The 
signs were little ones, seemingly unconnected. Sud-
denly the number of books published began to soar. 
That year Congress established a National Science 
Foundation to promote scientific progress through 
education and basic research. College enrollments, 
swollen by returned war veterans with G.I. Bill 
benefits, refused to return to "normal"; instead, they 
began to rise sharply. Industry began to expand its 
research facilities significantly, raiding the colleges 
and graduate schools for brainy talent. Faculty 
salaries, at their lowest since the 1930's in terms of 
real income, began to inch up at the leading col-
leges. China, the most populous nation in the world, 
fell to the Communists, only a short time after several 
Eastern European nations were seized by Com-
munist coups d'etat; and, aided by support from 
several philanthropic foundations, there was a rush 
to study Communism, military problems and 
weapons, the Orient, and underdeveloped countries. 

Now, 15 years later, we have begun to compre-
hend what started then. The United States, locked 
in a Cold War that may drag on for half a century, 
has entered a new era of rapid and unrelenting 
change. The nation continues to enjoy many of the 
benefits of peace, but it is forced to adopt much of 
the urgency and pressure of wartime. To meet the 
bold challenges from outside, Americans have had 
to transform many of their nation's habits and in-
stitutions. 

The biggest change has been in the rate of change 
itself. 

Life has always changed. But never in the history 
of the world has it changed with such rapidity as it 
does now. Scientist J. Robert Oppenheimer recently 
observed: "One thing that is new is the prevalence of 
newness, the changing scale and scope of change it-
self, so that the world alters as we walk in it, so that 
the years of a man's life measure not some small 
growth or rearrangement or modification of what he 
learned in childhood, but a great upheaval." 

Psychiatrist Erik Erikson has put it thus: "To-
day, men over 50 owe their identity as individu-
als, as citizens, and as professional workers to a 
period when change had a different quality and  

when a dominant view of the world was one of 
a one-way extension into a future of prosperity, 
progress, and reason. If they rebelled, they did so 
against details of this firm trend and often only for 
the sake of what they thought were even firmer 
ones. They learned to respond to the periodic chal-
lenge of war and revolution by reasserting the in-
terrupted trend toward normalcy. What has changed 
in the meantime is, above all, the character of 
change itself." 

This new pace of change, which is not likely to 
slow down soon, has begun to affect every facet of 
American life. In our vocabulary, people now speak 
of being "on the move," of "running around," and 
of "go, go, go." In our politics, we are witnessing 
a major realignment of the two-party system. Editor 
Max Ways of Fortune magazine has said, "Most 
American political and social issues today arise out 
of a concern over the pace and quality of change." 
In our morality, many are becoming more "cool," 
or uncommitted. If life changes swiftly, many think 
it wise not to get too attached or devoted to any 
particular set of beliefs or hierarchy of values. 

Copyright 1966 by Editorial Projects for Education, Inc. 



busy faculties, serious students, and hard courses 

Of all American institutions, that which is most 
profoundly affected by the new tempo of radical 
change is the school. And, although all levels of 
schooling are feeling the pressure to change, those 
probably feeling it the most are our colleges and 
universities. 

T THE HEART of America's shift to a new 
life of constant change is a revolution in the role 
and nature of higher education. Increasingly, all of 
us live in a society shaped by our colleges and 
universities. 

From the campuses has come the expertise to 
travel to the moon, to crack the genetic code, and 
to develop computers that calculate as fast as light. 
From the campuses has come new information 
about Africa's resources, Latin-American econom-
ics, and Oriental politics. In the past 15 years, col-
lege and university scholars have produced a dozen  

or more accurate translations of the Bible, more 
than were produced in the past 15 centuries. Uni-
versity researchers have helped virtually to wipe 
out three of the nation's worst diseases: malaria, 
tuberculosis, and polio. The chief work in art and 
music, outside of a few large cities, is now being 
done in our colleges and universities. And profound 
concern for the U.S. racial situation, for U.S. for-
eign policy, for the problems of increasing urbanism, 
and for new religious forms is now being expressed 
by students and professors inside the academies 
of higher learning. 

As American colleges and universities have been 
instrumental in creating a new world of whirlwind 
change, so have they themselves been subjected to 
unprecedented pressures to change. They are differ-
ent places from what they were 15 years ago—in 
some cases almost unrecognizably different. The 
faculties are busier, the students more serious, and 
the courses harder. The campuses gleam with new 
buildings. While the shady-grove and paneled-
library colleges used to spend nearly all of their 
time teaching the young, they have now been 
burdened with an array of new duties. 

Clark Kerr, president of the University of Cali-
fornia, has put the new situation succinctly: "The 
university has become a prime instrument of na-
tional purpose. This is new. This is the essence of 
the transformation now engulfing our universities." 

The colleges have always assisted the national 
purpose by helping to produce better clergymen, 
farmers, lawyers, businessmen, doctors, and teach-
ers. Through athletics, through religious and moral 
guidance, and through fairly demanding academic 
work, particularly in history and literature, the 
colleges have helped to keep a sizable portion of 
the men who have ruled America rugged, reason-
ably upright and public-spirited, and informed and 
sensible. The problem of an effete, selfish, or igno-
rant upper class that plagues certain other nations 
has largely been avoided in the United States. 

But never before have the colleges and universities 
been expected to fulfill so many dreams and projects 
of the American people. Will we outdistance the 
Russians in the space race? It depends on the caliber 





of scientists and engineers that our universities pro-
duce. Will we find a cure for cancer, for arthritis, 
for the common cold? It depends upon the faculties 
and the graduates of our medical schools. Will we 
stop the Chinese drive for world dominion? It de-
pends heavily on the political experts the universi-
ties turn out and on the military weapons that 
university research helps develop. Will we be able 
to maintain our high standard of living and to avoid 
depressions? It depends upon whether the universi-
ties can supply business and government with in-
ventive, imaginative, farsighted persons and ideas. 
Will we be able to keep human values alive in our 
machine-filled world? Look to college philosophers 
and poets. Everyone, it seems—from the impover-
ished but aspiring Negro to the mother who wants 
her children to be emotionally healthy—sees the col-
lege and the university as a deliverer, today. 

Thus it is no exaggeration to say that colleges and 
universities have become one of our greatest re-
sources in the cold war, and one of our greatest 
assets in the uncertain peace. America's schools 
have taken a new place at the center of society. 
Ernest Sirluck, dean of graduate studies at the 
University of Toronto, has said: "The calamities of 
recent history have undermined the prestige and 
authority of what used to be the great central insti-
tutions of society. . . . Many people have turned to 
the universities . . . in the hope of finding, through 
them, a renewed or substitute authority in life." 

THE NEW PRESSURES to serve the nation in 
an ever-expanding variety of ways have wrought a 
stunning transformation in most American colleges 
and universities. 

For one thing, they look different, compared with 
15 years ago. Since 1950, American colleges and 
universities have spent about $16.5 billion on new 
buildings. One third of the entire higher education 
plant in the United States is less than 15 years old. 
More than 180 completely new campuses are now 
being built or planned. 

Scarcely a college has not added at least one 
building to its plant; most have added three, four, 
or more. (Science buildings, libraries, and dormi-
tories have been the most desperately needed addi- 

New responsibilities 
are transforming 
once-quiet campuses 

tions.) Their architecture and placement have 
moved some alumni and students to howls of pro-
test, and others to expressions of awe and delight. 

The new construction is required largely because 
of the startling growth in the number of young 
people wanting to go to college. In 1950, there 
were about 2.2 million undergraduates, or roughly 
18 percent of all Americans between 18 and 21 
years of age. This academic year, 1965-66, there 
are about 5.4 million undergraduates—a whopping 
30 percent of the 18-21 age group. * The total num-
ber of college students in the United States has 
more than doubled in a mere decade and a half. 

As two officials of the American Council on Edu-
cation pointed out, not long ago: "It is apparent 
that a permanent revolution in collegiate patterns 
has occurred, and that higher education has be-
come and will continue to be the common training 
ground for American adult life, rather than the 
province of a small, select portion of society." 

Of today's 5.4 million undergraduates, one in 
every five attends a kind of college that barely 
existed before World War II—the junior, or com-
munity, college. Such colleges now comprise nearly 
one third of America's 2,200 institutions of higher 
education. In California, where community colleges 
have become an integral part of the higher educa-
tion scene, 84 of every 100 freshmen and sophomores 
last year were enrolled in this kind of institution. By 
1975, estimates the U.S. Office of Education, one 
in every two students, nationally, will attend a 
two-year college. 

Graduate schools are growing almost as fast. 

*The percentage is sometimes quoted as being much higher be-
cause it is assumed that nearly all undergraduates are in the 18-21 
bracket. Actually only 68 percent of all college students are in that 
age category. Three percent are under 18; 29 percent are over 21. 



Higher education's 
patterns are changing; 
so are its leaders 

While only 11 percent of America's college gradu-
ates went on to graduate work in 1950, about 25 
percent will do so after their commencement in 
1966. At one institution, over 85 percent of the 
recipients of bachelor's degrees now continue their 
education at graduate and professional schools. 
Some institutions, once regarded primarily as under-
graduate schools, now have more graduate students 
than undergraduates. Across America, another phe-
nomenon has occurred: numerous state colleges 
have added graduate schools and become uni-
versities. 

There are also dramatic shifts taking place among 
the various kinds of colleges. It is often forgotten 
that 877, or 40 percent, of America's colleges and 
universities are related, in one way or another, with 
religious denominations (Protestant, 484; Catholic, 
366; others, 27). But the percentage of the nation's 
students that the church-related institutions enroll 
has been dropping fast; last year they had 950,000 
undergraduates, or only 18 percent of the total. 
Sixty-nine of the church-related colleges have fewer 
than 100 students. Twenty percent lack accredita-
tion, and another 30 percent are considered to be 
academically marginal. Partially this is because 
they have been unable to find adequate financial 
support. A Danforth Foundation commission on 
church colleges and universities noted last spring: 
"The irresponsibility of American churches in pro-
viding for their institutions is deplorable. The aver-
age contribution of churches to their colleges is only 
12.8 percent of their operating budgets." 

Church-related colleges have had to contend 
with a growing secularization in American life, with 
the increasing difficulty of locating scholars with a 
religious commitment, and with bad planning from 
their sponsoring church groups. About planning, 
the Danforth Commission report observed: "No one  

can justify the operation of four Presbyterian col-
leges in Iowa, three Methodist colleges in Indiana, 
five United Presbyterian institutions in Missouri, 
nine Methodist colleges in North Carolina (includ-
ing two brand new ones), and three Roman Catholic 
colleges for women in Milwaukee." 

Another important shift among the colleges is 
the changing position of private institutions, as pub-
lic institutions grow in size and number at a much 
faster rate. In 1950, 50 percent of all students were 
enrolled in private colleges; this year, the private 
colleges' share is only 33 percent. By 1975, fewer 
than 25 percent of all students are expected to be 



enrolled in the non-public colleges and universities. 
Other changes are evident: More and more stu-

dents prefer urban colleges and universities to rural 
ones; now, for example, with more than 400,000 
students in her colleges and universities, America's 
greatest college town is metropolitan New York. 
Coeducation is gaining in relation to the all-men's 
and the all-women's colleges. And many predomi-
nantly Negro colleges have begun to worry about 
their future. The best Negro students are sought 
after by many leading colleges and universities, and 
each year more and more Negroes enroll at inte-
grated institutions. Precise figures are hard to come  

by, but 15 years ago there were roughly 120,000 
Negroes in college, 70 percent of them in predomi-
nantly Negro institutions; last year, according to 
Whitney Young, Jr., executive director of the 
National Urban League, there were 220,000 Ne-
groes in college, but only 40 percent at predomi-
nantly Negro institutions. 

HE REMARKABLE GROWTH in the number of 
students going to college and the shifting patterns 
of college attendance have had great impact on the 
administrators of the colleges and universities. They 
have become, at many institutions, a new breed 
of men. 

Not too long ago, many college and university 
presidents taught a course or two, wrote important 
papers on higher education as well as articles and 
books in their fields of scholarship, knew most of 
the faculty intimately, attended alumni reunions, 
and spoke with heartiness and wit at student din-
ners, Rotary meetings, and football rallies. Now 
many presidents are preoccupied with planning 
their schools' growth and with the crushing job of 
finding the funds to make such growth possible. 

Many a college or university president today is, 
above all else, a fund-raiser. If he is head of a pri-
vate institution, he spends great amounts of time 
searching for individual and corporate donors; if he 
leads a public institution, he adds the task of legis-
lative relations, for it is from the legislature that the 
bulk of his financial support must come. 

With much of the rest of his time, he is involved 
in economic planning, architectural design, person-
nel recruitment for his faculty and staff, and curric-
ulum changes. (Curriculums have been changing 
almost as substantially as the physical facilities, 
because the explosion in knowledge has been as 
sizable as the explosion in college admissions. Whole 
new fields such as biophysics and mathematical 
economics have sprung up; traditional fields have 
expanded to include new topics such as comparative 
ethnic music and the history of film; and topics 
that once were touched on lightly, such as Oriental 
studies or oceanography, now require extended 
treatment.) 

To cope with his vastly enlarged duties, the mod- 



Many professors are research-minded specialists 

ern college or university president has often had to 
double or triple his administrative staff since 1950. 
Positions that never existed before at most institu-
tions, such as campus architects, computer pro-
grammers, government liaison officials, and deans 
of financial aid, have sprung up. The number of 
institutions holding membership in the American 
College Public Relations Association, to cite only 
one example, has risen from 591 in 1950 to more 
than 1,000 this year—including nearly 3,000 indi-
vidual workers in the public relations and fund-
raising field. 

A whole new profession, that of the college "de-
velopment officer," has virtually been created in 
the past 15 years to help the president, who is usu-
ally a transplanted scholar, with the twin problems 
of institutional growth and fund-raising. According 
to Eldredge Hiller, executive director of the Ameri-
can Association of Fund-Raising Counsel, "In 1950 
very few colleges and universities, except those in 
the Ivy League and scattered wealthy institutions, 
had directors or vice presidents of development. 
Now there are very few institutions of higher learn-
ing that do not." In addition, many schools that 
have been faced with the necessity of special de-
velopment projects or huge capital campaigns have 
sought expertise and temporary personnel from out-
side development consultants. The number of major 
firms in this field has increased from 10 to 26 since 
1950, and virtually every firm's staff has grown 
dramatically over the years. 

Many alumni, faculty members, and students 
who have watched the president's suite of offices 
expand have decried the "growing bureaucracy." 
What was once "old President Doe" is now "The 
Administration," assailed on all sides as a driving, 
impersonal, remote organization whose purposes 
and procedures are largely alien to the traditional 
world of academe. 

No doubt there is some truth to such charges. In 
their pursuit of dollars to raise faculty salaries and 
to pay for better facilities, a number of top officials 
at America's colleges and universities have had 
insufficient time for educational problems, and some 
have been more concerned with business efficiency  

than with producing intelligent, sensible human 
beings. However, no one has yet suggested how 
"prexy" can be his old, sweet, leisurely, scholarly 
self and also a dynamic, farsighted administrator 
who can successfully meet the new challenges of 
unprecedented, radical, and constant change. 

One president in the Midwest recently said: "The 
engineering faculty wants a nuclear reactor. The 
arts faculty needs a new theater. The students want 
new dormitories and a bigger psychiatric consulting 
office. The alumni want a better faculty and a new 
gymnasium. And they all expect me to produce 
these out of a single office with one secretary and a 
small filing cabinet, while maintaining friendly con-
tacts with them all. I need a magic lantern." 

Another president, at a small college in New 
England, said: "The faculty and students claim 
they don't see much of me any more. Some have 
become vituperative and others have wondered if I 
really still care about them and the learning process. 
I was a teacher for 18 years. I miss them—and my 
scholarly work—terribly." 

HE ROLE AND PACE Of the professors have 
changed almost as much as the administrators', if 
not more, in the new period of rapid growth and 
radical change. 

For the most part, scholars are no longer regarded 
as ivory-tower dreamers, divorced from society. 
They are now important, even indispensable, men 
and women, holding keys to international security, 
economic growth, better health, and cultural ex-
cellence. For the first time in decades, most of their 
salaries are approaching respectability. (The na-
tional average of faculty salaries has risen from 
$5,311 in 1950 to $9,317 in 1965, according to a 
survey conducted by the American Association of 
University Professors.) The best of them are pur-
sued by business, government, and other colleges. 
They travel frequently to speak at national con-
ferences on modern music or contemporary urban 



problems, and to international conferences on par-
ticle physics or literature. 

In the classroom, they are seldom the professors of 
the past: the witty, cultured gentlemen and ladies—
or tedious pedants—who know Greek, Latin, French, 
literature, art, music, and history fairly well. They 
are now earnest, expert specialists who know alge-
braic geometry or international monetary economics 
—and not much more than that—exceedingly well. 
Sensing America's needs, a growing number of 
them are attracted to research, and many prefer it 
to teaching. And those who are not attracted are 
often pushed by an academic "rating system" 
which, in effect, gives its highest rewards and pro-
motions to people who conduct research and write 
about the results they achieve. "Publish or perish" 
is the professors' succinct, if somewhat overstated, 
way of describing how the system operates. 

Since many of the scholars—and especially the 
youngest instructorsare more dedicated and "fo-
cused" than their predecessors of yesteryear, the 
allegiance of professors has to a large degree shifted 
from their college and university to their academic 
discipline. A radio-astronomer first, a Siwash pro-
fessor second, might be a fair way of putting it. 

There is much talk about giving control of the 
universities back to the faculties, but there are strong 
indications that, when the opportunity is offered, 
the faculty members don't want it. Academic deci-
sion-making involves committee work, elaborate in-
vestigations, and lengthy deliberations—time away 
from their laboratories and books. Besides, many 
professors fully expect to move soon, to another 
college or to industry or government, so why bother 
about the curriculum or rules of student conduct? 
Then, too, some of them plead an inability to take 
part in broad decision-making since they are expert 
in only one limited area. "I'm a geologist," said one 
professor in the West. "What would I know about 
admissions policies or student demonstrations?" 

Professors have had to narrow their scholarly in-
terests chiefly because knowledge has advanced to a 
point where it is no longer possible to master more 
than a tiny portion of it. Physicist Randall Whaley, 
who is now chancellor of the University of Missouri 
at Kansas City, has observed: "There is about 
100 times as much to know now as was avail-
able in 1900. By the year 2000, there will be over 
1,000 times as much." (Since 1950 the number of 
scholarly periodicals has increased from 45,000 to 



95,000. In science alone, 55,000 journals, 60,000 
books, and 100,000 research monographs are pub-
lished annually.) In such a situation, fragmentation 
seems inevitable. 

Probably the most frequently heard cry about 
professors nowadays, even at the smaller colleges, is 
that they are so research-happy that they neglect 
teaching. "Our present universities have ceased to be 
schools," one graduate student complained in the 
Harvard Educational Review last spring. Similar charges 
have stirred pulses at American colleges and uni-
versities coast to coast, for the past few years. 

No one can dispute the assertion that research 
has grown. The fact is, it has been getting more and 
more attention since the end of the Nineteenth 
Century, when several of America's leading uni-
versities tried to break away from the English col-
lege tradition of training clergymen and gentlemen, 
primarily through the classics, and to move toward 
the German university tradition of rigorous scholar-
ship and scientific inquiry. But research has pro-
ceeded at runaway speed since 1950, when the 
Federal Government, for military, political, eco-
nomic, and public-health reasons, decided to sup-
port scientific and technological research in a major 
way. In 1951 the Federal Government spent $295 
million in the colleges and universities for research 
and development. By 1965 that figure had grown 
to $1.7 billion. During the same period, private 
philanthropic foundations also increased their sup-
port substantially. 

At bottom, the new emphasis on research is due 
to the university's becoming "a prime instrument 
of national purpose," one of the nation's chief means 
of maintaining supremacy in a long-haul cold war. 
The emphasis is not likely to be lessened. And more 
and more colleges and universities will feel its 
effects. 

UT WHAT ABOUT education—the teaching 
of young people—that has traditionally been the 
basic aim of our institutions of higher learning? 

Many scholars contend, as one university presi-
dent put it, that "current research commitments 
are far more of a positive aid than a detriment to 
teaching," because they keep teachers vital and at 

The push to do research: 
Does it affect teaching? 

the forefront of knowledge. "No one engaged in re-
search in his field is going to read decade-old lec-
ture notes to his class, as many of the so-called 'great 
professors' of yesterday did," said a teacher at a uni-
versity in Wisconsin. 

Others, however, see grave problems resulting 
from the great emphasis on research. For one thing, 
they argue, research causes professors to spend less 
time with students. It also introduces a disturbing 
note of competitiveness among the faculty. One 
physicist has put it this way: 

"I think my professional field of physics is getting 
too hectic, too overcrowded; there is too much pres-
sure for my taste. . . . Research is done under tre-
mendous pressure because there are so many people 
after the same problem that one cannot afford to 
relax. If you are working on something which 10 
other groups are working on at the same time, and 
you take a week's vacation, the others beat you 
and publish first. So it is a mad race." 

Heavy research, others argue, may cause pro-
fessors to concentrate narrowly on their discipline 
and to see their students largely in relation to it 
alone. Numerous observers have pointed to the 
professors' shift to more demanding instruction, but 
also to their more technical, pedantic teaching. 
They say the emphasis in teaching may be moving 
from broad understanding to factual knowledge, 
from community and world problems to each disci-
pline's tasks, from the releasing of young people's 
minds to the cramming of their minds with the stuff 
of each subject. A professor in Louisiana has said, 
"In modern college teaching there is much more 
of the 'how' than the 'why.' Values and fundamen-
tals are too interdisciplinary." 

And, say the critics, research focuses attention on 
the new, on the frontiers of knowledge, and tends to 
forget the history of a subject or the tradition of 
intellectual inquiry. This has wrought havoc with 
liberal arts education, which seeks to introduce 
young people to the modes, the achievements, the 



DRAWINGS BY ARNO STERNGLASS 

consequences, and the difficulties of intellectual in-
quiry in Western civilization. Professor Maure 
Goldschmidt, of Oregon's Reed College, has said: 

"The job of a liberal arts college is to pass on 
the heritage, not to push the frontiers. Once you get 
into the competitive research market, the demands 
become incompatible with good teaching." 

Another professor, at a university in Florida, has 
said: 

"Our colleges are supposed to train intelligent 
citizens who will use knowledge wisely, not just 
intellectual drones. To do this, the colleges must 
convey to students a sense of where we've . come 
from, where we are now, and where we are going—
as well as what it all means—and not just inform 
them of the current problems of research in each 
field." 



Somewhat despairingly, Professor Jacques Barzun 
recently wrote: 

"Nowadays the only true believers in the liberal 
arts tradition are the men of business. They really 
prefer general intelligence, literacy, and adapt-
ability. They know, in the first place, that the con-
ditions of their work change so rapidly that no col-
lege courses can prepare for them. And they also 
know how often men in mid-career suddenly feel 
that their work is not enough to sustain their 
spirits." 

Many college and university teachers readily ad-
mit that they may have neglected, more than they 
should, the main job of educating the young. But 
they just as readily point out that their role is 
changing, that the rate of accumulation of knowl-
edge is accelerating madly, and that they are ex-
tremely busy and divided individuals. They also 
note that it is through research that more money, 
glory, prestige, and promotions are best attained 
in their profession. 

For some scholars, research is also where the 
highest excitement and promise in education are to 
be found. "With knowledge increasing so rapidly, 
research is the only way to assure a teacher that 
he is keeping ahead, that he is aware of the really 
new and important things in his field, that he can be 
an effective teacher of the next generation," says one 
advocate of research-cum-instruction. And, for some, 
research is the best way they know to serve the 
nation. "Aren't new ideas, more information, and 
new discoveries most important to the United States 
if we are to remain free and prosperous?" asks a pro-
fessor in the Southwest. "We're in a protracted war 
with nations that have sworn to bury us." 

THE STUDENTS, of course, are perplexed by 
the new academic scene. 

They arrive at college having read the catalogues 
and brochures with their decade-old paragraphs 
about "the importance of each individual" and 
"the many student-faculty relationships"—and hav-
ing heard from alumni some rosy stories about the 
leisurely, friendly, pre-war days at Quadrangle U. 
On some campuses, the reality almost lives up to 
the expectations. But on others, the students are 



The students react 
to "the system" with 
fierce independence 

dismayed to discover that they are treated as merely 
parts of another class (unless they are geniuses, star 
athletes, or troublemakers), and that the faculty 
and deans are extremely busy. For administrators, 
faculty, and alumni, at least, accommodating to the 
new world of radical change has been an evolu-
tionary process, to which they have had a chance to 
adjust somewhat gradually; to the students, arriving 
fresh each year, it comes as a severe shock. 

Forced to look after themselves and gather broad 
understanding outside of their classes, they form 
their own community life, with their own values 
and methods of self-discovery. Piqued by apparent 
adult indifference and cut off from regular contacts 
with grown-up dilemmas, they tend to become more 
outspoken, more irresponsible, more independent. 
Since the amount of financial aid for students has 
tripled since 1950, and since the current condition 
of American society is one of affluence, many stu-
dents can be independent in expensive ways: twist 
parties in Florida, exotic cars, and huge record col-
lections. They tend to become more sophisticated 
about those things that they are left to deal with on 
their own: travel, religion, recreation, sex, politics. 

Partly as a reaction to what they consider to be 
adult dedication to narrow, selfish pursuits, and 
partly in imitation of their professors, they have 
become more international-minded and socially 
conscious. Possibly one in 10 students in some 
colleges works off-campus in community service 
projects—tutoring the poor, fixing up slum dwellings, 
or singing and acting for local charities. To the 
consternation of many adults, some students have 
become a force for social change, far away from 
their colleges, through the Peace Corps in Bolivia 
or a picket line in another state. Pressured to be 
brighter than any previous generation, they fight to 



feel as useful as any previous generation. A student 
from Iowa said: "I don't want to study, study, 
study, just to fill a hole in some government or 
industrial bureaucracy." 

The students want to work out a new style of 
academic life, just as administrators and faculty 
members are doing; but they don't know quite 
how, as yet. They are burying the rah-rah stuff, but 
what is to take its place? They protest vociferously 
against whatever they don't like, but they have no 
program of reform. Restless, an increasing number 
of them change colleges at least once during their 
undergraduate careers. They are like the two char-
acters in Jack Kerouac's On the Road. "We got to  

go and never stop till we get there," says one. 
"Where are we going, man?" asks the other. "I 
don't know, but we gotta go," is the answer. 

As with any group in swift transition, the students 
are often painfully confused and contradictory. A 
Newsweek poll last year that asked students whom 
they admired most found that many said "Nobody" 
or gave names like Y. A. Tittle or Joan Baez. It is 
no longer rare to find students on some campuses 
dressed in an Ivy League button-down shirt, farm-
er's dungarees, a French beret, and a Roman beard 
—all at once. They argue against large bureaucra-
cies, but most turn to the industrial giants, not to 
smaller companies or their own business ventures, 



The alumni lament: We don't recognize the place 

when they look for jobs after graduation. They are 
critical of religion, but they desperately seek people, 
courses, and experiences that can reveal some mean-
ing to them. An instructor at a university in Con-
necticut says: "The chapel is fairly empty, but the 
religion courses are bulging with students." 

Caught in the rapids of powerful change, and 
left with only their own resources to deal with the 
rush, the students tend to feel helpless—often too 
much so. Sociologist David Riesman has noted: 
"The students know that there are many decisions 
out of their conceivable control, decisions upon 
which their lives and fortunes truly depend. But . . . 
this truth, this insight, is over-generalized, and, 
being believed, it becomes more and more `true'." 
Many students, as a result, have become grumblers 
and cynics, and some have preferred to withdraw 
into private pads or into early marriages. However, 
there are indications that some students are learning 
how to be effective—if only, so far, through the 
largely negative methods of disruption. 

F THE FACULTIES AND THE STUDENTS are per-
plexed and groping, the alumni of many American 
colleges and universities are positively dazed. Every-
thing they have revered for years seems to be crum-
bling: college spirit, fraternities, good manners, 
freshman customs, colorful lectures, singing, humor 
magazines and reliable student newspapers, long 
talks and walks with professors, daily chapel, din-
ners by candlelight in formal dress, reunions that 
are fun. As one alumnus in Tennessee said, "They 
keep asking me to give money to a place I no longer 
recognize." Assaulted by many such remarks, one 
development officer in Massachusetts countered: 
"Look, alumni have seen America and the world 
change. When the old-timers went to school there 
were no television sets, few cars and fewer airplanes, 
no nuclear weapons, and no Red China. Why 
should colleges alone stand still? It's partly our 
fault, though. We traded too long on sentiment 

rather than information, allegiance, and purpose." 
What some alumni are beginning to realize is 

that they themselves are changing rapidly. Owing 
to the recent expansion of enrollments, nearly one 
half of all alumni and alumnae now are persons 
who have been graduated since 1950, when the 
period of accelerated change began. At a number 
of colleges, the song-and-revels homecomings have 
been turned into seminars and discussions about 
space travel or African politics. And at some institu-
tions, alumni councils are being asked to advise on 
and, in some cases, to help determine parts of 
college policy. 

Dean David B. Truman, of New York's Columbia 
College, recently contended that alumni are going 
to have to learn to play an entirely new role vis--vis 
their alma maters. The increasingly mobile life of 
most scholars, many administrators, and a growing 
number of students, said the dean, means that, if 
anyone is to continue to have a deep concern for the 
whole life and future of each institution, "that focus 
increasingly must come from somewhere outside 
the once-collegial body of the faculty" —namely, 
from the alumni. 

However, even many alumni are finding it harder 
to develop strong attachments to one college or 
university. Consider the person who goes to, say, 
Davidson College in North Carolina, gets a law 
degree from the University of Virginia, marries a girl 
who was graduated from Wellesley, and settles in 
Albuquerque, New Mexico, where he pays taxes 
to help support the state university. (He pays Fed-
eral taxes, too, part of which goes, through Govern-
ment grants and contracts, to finance work at 
hundreds of other colleges and universities.) 

Probably the hardest thing of all for many alumni 
—indeed, for people of all loyalties—to be recon-
ciled to is that we live in a new era of radical change, 
a new time when almost nothing stands still for 
very long, and when continual change is the normal 
pattern of development. It is a terrible fact to face 
openly, for it requires that whole chunks of our 
traditional way of thinking and behaving be revised. 

Take the standard chore of defining the purpose 
of any particular college or university. Actually, 



some colleges and universities are now discarding 
the whole idea of statements of purpose, regarding 
their main.  task as one of remaining open-ended to 
accommodate the rapid changes. "There is no single 
`end' to be discovered," says California's Clark 
Kerr. Many administrators and professors agree. 
But American higher education is sufficiently vast 
and varied to house many—especially those at small 
colleges or church-related institutions—who differ 
with this view. 

What alumni and alumnae will have to find, as 
will everyone connected with higher education, are 
some new norms, some novel patterns of behavior 
by which to navigate in this new, constantly inno-
vating society. 

For the alumni and alumnae, then, there must be 
an ever-fresh outlook. They must resist the inclina-
tion to howl at every departure that their alma mater 
makes from the good old days. They need to see their 
alma mater and its role in a new light. To remind 
professors about their obligations to teach students 
in a stimulating and broadening manner may be a 
continuing task for alumni; but to ask the faculty 
to return to pre-1950 habits of leisurely teaching 
and counseling will be no service to the new aca-
demic world. 

In order to maintain its greatness, to keep ahead, 
America must innovate. To innovate, it must con-
duct research. Hence, research is here to stay. And 
so is the new seriousness of purpose and the intensity  

of academic work that today is so widespread on 
the campuses. 

Alumni could become a greater force for keeping 
alive at our universities and colleges a sense of joy, 
a knowledge of Western traditions and values, a 
quest for meaning, and a respect for individual per-
sons, especially young persons, against the mounting 
pressures for sheer work, new findings, mere facts, 
and bureaucratic depersonalization. In a period of 
radical change, they could press for some enduring 
values amidst the flux. In a period focused on the 
new, they could remind the colleges of the virtues 
of teaching about the past. 

But they can do this only if they recognize the 
existence of rapid change as a new factor in the life 
of the nation's colleges; if they ask, "How and what 
kind of change?" and not, Why change?" 

"It isn't easy," said an alumnus from Utah. "It's 
like asking a farm boy to get used to riding an 
escalator all day long." 

One long-time observer, the editor of a distin-
guished alumni magazine, has put it this way: 

"We—all of us—need an entirely new concept 
of higher education. Continuous, rapid change is 
now inevitable and normal. If we recognize that 
our colleges from now on will be perpetually chang-
ing, but not in inexorable patterns, we shall be able 
to control the direction of change more intelligently. 
And we can learn to accept our colleges on a wholly 
new basis as centers of our loyalty and affection." 
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a comment 

Trothles We 

Don't Have 

by LOUIS C. GREEN 

HE PRECEDING article presents higher education 
in America as turbulent, exciting, and somewhat fright-
ening. From all one can learn from newspapers, maga-
zines, tv, radio, or conversations with friends on other 
campuses, this view is justified. Is Haverford profiting 
from the immense possibilities for good which this tur-
moil and excitement contain? The answer is unquestion-
ably, "Yes". Does Haverford show frightening signs of 
going under, of giving up its traditional interest in good 
teaching and high standards and its concern with the 
individual, both his intellectual and his moral develop-
ment? The answer is unquestionably, "No". 

Haverford alumni have always been interested in the 
College; they know that they attended a fine institution, 
and they are afraid that it may be becoming a less good 
one. How can one substantiate the answers to the con-
trary given to the questions above? Even in a very long 
article, one could not present the rich evidence which is 
available. Here let us speak only to one point, and only 
very briefly and incompletely to that one, the attitude 
of the College, and in particular of the faculty, toward 
teaching on the one hand and research, or scholarship, 
or government service on the other. We leave the many 
other topics discussed in the preceding article to com-
ment by others on some later occasion, perhaps in later 
issues of Horizons. 

Why does the Haverford faculty, in contrast to the  

faculty at many institutions, regard students and teach-
ing as important? The answer lies in great part in the 
fact that they were chosen for the faculty precisely be-
cause that was the way they felt. For every appointment 
at the College, an ad hoc committee of the faculty is set 
up with individuals representing various departments 
and divisions of the College in accordance with estab-
lished rules. No narrow interest can dominate such a 
group. The major graduate schools are asked for the 
names of likely candidates, one's friends in other insti-
tutions make suggestions, unsolicited letters which have 
inquired about possible openings are examined. For last 
year's appointment in the physics department, some 90 
names were considered, there was a fair amount of cor-
respondence with perhaps 60, of these persons, 20 were 
interviewed by one or more faculty. Nine candidates 
were asked to visit the campus, to have lunch, to give a 
talk and to meet a number of members of the faculty,  
and administration. In accordance with normal proce-
dure, the recommendation of the ad hoc committee went 
to the Academic Council, a group of five elected mem-
bers of the faculty and the provost and president, and 
from there to the executive committee of the board and 
then to the full Board of Managers. There was no rub-
ber stamp action. At each stage, discussion preceded 
approval. In English this year, the initial list of names 

Dr. Louis Green wears many hats at Haverford—provost, pro-
fessor of astronomy and chairman of that department, and 
director of the Strawbridge Memorial Observatory. A member 
of the faculty since 1941, he is, as provost, the second ranking 
member of the administration and is responsible for academic 
affairs. 

31 



was much longer, more that 240; in French, much 
shorter, perhaps 20 to 25. 

What do we look for in a candidate? We are primar-
ily concerned with his effectiveness as a teacher. We 
want someone who can convey an understanding and 
an enthusiasm for the subject. We seek men who are 
both profound and imaginative in their handling of 
courses at the freshman level, the intermediate level, and 
the advanced individual project. We look for the energy 
and excitement about the subject which compels a man 
to pursue' research or scholarship or to contribute through 
government service. Such commitment by a faculty 
member to his chosen field has a markedly favorable 
effect on the content and method of his classroom or 
laboratory performance, and is, highly infectious for the 
students. It is essential that we hire young men of the 
highest intellectual calibre, otherwise they will not be 
able to deal adequately with our students, They must 
be devoted to teaching: Such devotion indicates a con-
cern for the individual which is central to the Haver-
ford ideal. 

Do such paragons exist? They do. With all that is 
hard, cold, and self-centered in this highly competitive 
society in which we live, it is wonderful to find dozens 
of idealistic young people of the highest ability, some in 
every field, who love their subjects and who wish to 
serve their fellow men through a combination of teach-

_ ing and activity in research, scholarship, or, government 
work trying to develop those aspects of each which will 
enrich the other. Haverford deserves to get just -such 
people,for its faculty. I am happy to say that we succeed. 

111 
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CAMPUS COMMENTARY 	  
Continued from page 10 

astronomy) from NASA . . . other Atomic Energy Com-
mission or National Institutes of Health grants to Rob-
ert Walter (chemistry), Irving Finger (biology), and 
Dr. Green total $20,600. 

AFRICAN STUDIES: The College will focus on the 
politics, society, culture, art, music and literature of the 
African continent in an expanded non-Western studies 
program starting this term. Coordinated by Harvey 
Glickman (political science), newly named director of 
African studies at Haverford, the program seeks to ex- 

pose students to African life and culture through a range 
of academic disciplines . . . among experts joining Glick-
man to present a seminar on "African Civilization: Its 
Traditions and Transformations" are: David E. Apter, 
University of California (Berkeley) ; Robert Lystad, 
Johns Hopkins University; Roy Sieber, Indiana Univer-
sity; Alan P. Merriam, Indiana University; Judith I. 
Gleason member of editorial board of African Forum; 
Achkar Marof, permanent representative of the Repub-
lic of Guinea to the UN; Morton Baratz, Bryn Mawr 
College; Jean Herskovits Kopytoff, Swarthmore College; 
and Igor Kopytoff, University of Pennsylvania. Other 
courses involving Africa are available at Bryn Mawr 
College and Swarthmore. Cooperation is also planned 
with Lincoln University. 	 ❑ 
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John Spielman, Jr. 

$450,000 comes 

to haverford, 

the dean changes 

jobs to direct it, and 

`BROADENING 

OPPORTUNITIES' 

IS 

William Cadbury, Jr. '31 

BAcKED by a grant of $450,000 received this winter 
from the Rockefeller Foundation, Haverford Col-
lege will administer a nationwide experiment in 

post-baccalaureate education for graduates of selected col-
leges who subsequently plan to work toward advanced 
degrees at graduate or professional schools. 

A glimpse of the program 	Broadening Opportuni- 
ties -was given Horizons readers last fall in an article 
by Dean William E. Cadbury, Jr. '31. 

After 15 years as dean, Dr. Cadbury resigned in Feb-
ruary to head Broadening Opportunities. He will direct 
recruitment, counsel applicants, aid in graduate school 
placement, and assist with additional fund raising. He 
retains his Haverford association as professor of chem-
istry, and will maintain his Broadening Opportunities 
office on campus. 

Named to succeed him as dean for this semester is 
John P. Spielman, Jr., associate professor of history, a 
faculty member since 1959. 

Although the bulk of the funds for Broadening Oppor-
tunities has come from the Rockefeller Foundation, the 
College is actively seeking additional corporate and 
foundation support. One $5,000 grant is being given by 
Smith Kline and French Foundation, part of it to back  

a future physician in the program. Hopefully, other sums 
will be earmarked for aspiring chemists, physicists, engi-
neers, biologists and mathematicians, since the fellow-
ships from the Rockefeller Foundation will be primarily 
for young people who plan college teaching careers. 

About 30 high-ability students a year for three years 
will receive the post-baccalaureate grants for study here 
or on one of several other campuses. There will also be 
summer training for about 20 persons a season. Course 
selection will be individually tailored to fill gaps in the 
earlier education of the young men and women who will 
come from some 20 "donating" colleges, making each 
better prepared to enter top-flight graduate or profes-
sional institutions. 

"Receiving" colleges, in addition to Haverford, will 
be selected by Dr. Cadbury from among the top 25 as 
listed recently by the American Council on Education in 
the production of winners of three competitive national 
fellowships. (Haverford stood third in this list.) 

Last fall an initial group of five persons began the 
program here and at Bryn Mawr College, supported by 
a $15,000 Rockefeller Foundation grant. They were 
joined by others who had received "Qualifying Year 
Awards" from the Woodrow Wilson National Fellow- 
ship Foundation. 	 B.M.B. ❑ 
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by CHARLES R. ROBINSON '62 

The spectre of complete disappearance from 
circulation of all coins used in this country, except 
for nickels and pennies, is raised by a new study 
of the silver market. The cause would be a rise 
in the price of the metal to the point where dimes 
and quarters, half dollars and silver dollars would 
be worth more if melted down than as currency. 
Such a price rise would need to be only about 11 
cents, or 8.5 % above the present price of $1.293 
an ounce. That the possibility of such a price rise 
is a live one is the claim of the study, a 140-page 
book entitled A Nation without Coins, by Charles 
R. Robinson and Charles Ti. Young." Thus read the 
opening lines of a recent front page article in the 
Wall Street Journal by George Shea. financial editor. 

THE PRESENT silver-coinage problem which has 
troubled the Treasury for more than a year and 
has brought the first major change in our coinage 

system since the beginning of the Republic is complicated 
and involved. The dilemma which confronts the 
government is caused by the simple fact that during 
the post-war era free world consumption of silver has 
outpaced 	greatly outpaced 	free world production. 

On the demand side of this equation, steady growth 
in traditional uses of silver (jewelry, photography, and 
coinage) has combined with new and rapid growth 
of technological and aerospace applications (from 
electrical contacts in air conditioners and computers to 
silver-infiltrated tungsten nose cones on Polaris missiles) . 

Silver production, on the other hand, has been 
unable to meet the increased demand, despite a more  

than 2007e increase in the price since the war. Since 
two-thirds of all silver produced comes as a by-product 
of lead, zinc, and copper production, the new suppliers 
of silver have been sharply limited by the gradual 
increases in the output of these base metals. The 
remaining one-third of silver production—that from 
"straight" or primary silver mines 	cannot be expected 
to narrow the production consumption gap in the near 
future, if ever. 

At present, the free world annual consumption of 
silver is twice its annual production. In spite of this, 
the price of the metal has been kept artificially low 
($1.293 per ounce) by the U. S. Treasury, which, 
since 1959, has been "selling" its silver in the world 
markets. Were the Treasury to cease this sale of silver, 
the market price would definitely rise and overnight 
the United States silver coinage would become the 
world's cheapest source of silver. In the face of an 
inelastic supply and an inelastic demand, our silver 
denominated coins would vanish in a short time. 

Treasury officials are well aware of the inherent 
dangers of the situation. Indeed, during the past year 
they have been willing to part with hundreds of millions 
of ounces from the Treasury silver stock 	which 
currently stands at approximately 880 million ounces. 

The danger of losing all of our silver coinage because 
the market price of silver passes its melting point is not 
a unique occurrence. During the last three years alone 
the price rise has passed the melting points of the 
Mexican 5 Peso piece, the Swedish 2 Kroner, the 
Australian Florin, the Portuguese 10 Escudo piece, to 
mention only a few examples. And now the United 
States is next in line. 

The prospect of losing our own silver coinage should 
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not amaze anyone, for within the past three years the 
market has already drawn one U. S. silver-bearing 
coin out of circulation: the so-called "silver nickel." 
Eight-hundred-seventy million nickels were minted 
during three years of World War II and, because 
nickel was scarce and silver plentiful, the latter replaced 
the former in the 5 cent piece. These "silver nickels" 
contain 35% silver, 56% copper, and 9% manganese, 
as opposed to the standard 25% nickel-75% copper com-
position. When the price of silver rose 42% between 
1961 and 1963, the silver in these coins reached a mar-
ket value of 7 cents. In 1963, 14% of all nickels in cir-
culation were silver nickels but now the 40% profit to 
be made by melting down these coins has driven most 
of them into the melting pots. (It should be noted that 
there is no law against melting coinage, only against 
defacing with the attempt to defraud.) 

IT BECOMES readily obvious to any observer of 
this situation that there must be a change in the 
composition of our silver coinage if it is to remain 

in circulation when the Treasury silver stock is exhausted 
and the market price of silver proceeds to rise. The 
authors of A Nation Without Coins did not endorse 
any particular substitute but did rule out merely 
reducing the silver content of the coins which they 
saw as a short-sighted stop-gap measure certain only 
to create a similar but more serious situation in the near 
future. The administration's new coinage program does 
in fact call for abandoning silver in the dime and quar-
ter. The half-dollar will be a reduced silver content coin 
but will not be struck until the Treasury is confident it 
can afford to so use its silver. No dollar-denominated 
coins are planned. 

The new coins are unique; their three layer laminated 
composition can be found nowhere in the history of 
world coinage. The dime and the quarter have a nickel 
alloy on the outside layers and a near-pure copper 
layer in the center. If it were not for the reeding on 
the edges, the three layers could be seen quite clearly. 

"The administration's 1965 Coinage Act is at best a 
calculated gamble on an unpredictable public 
psychological reaction.,,  

It remains to be seen whether even the reeding will 
be able to conceal the copper core after the coins have 
been in circulation a while and the copper tarnishes. 
The half-dollar, if ever struck, will be a more attractive 
coin, containing silver-copper in the outside layers and 
a copper-silver core. However, it will probably be easily 
distinguishable from the present silver half-dollars. 

The particular composition of the new coinage (which 
will bear the same likeness of the present coinage) is 
a testimony to the importance of this nation's ten million 
vending machines. An intensive crash research program 
to find a suitable substitute coinage produced only two 
alternative compositions which would work all vending 
machines and require no changes in their coin-rejection 
devices: nickel-copper or copper and silver-copper on 
copper-silver--both mentioned above. (The new coins 
have been greeted by some as a further evolution in 
monetary theory: from a gold coin standard to the 
"sandwich" standard, wherein the value of the 
sandwiched coin is determined by the size of the 
sandwich it can buy from a sandwich vending machine.) 

If the United States loses its silver coinage to the 
world's hoarders and speculators, the loss (of the silver, 
not the coinage) could total close to two billion dollars. 
If the Treasury sells all of its silver stock, the loss would 
be the difference between its selling price ($1.293 per 
ounce) and a higher future market price for the two 
billion-plus ounces which will have left Treasury vaults. 
Yet these losses are nominal, for should the Treasury 
stock be exhausted before the new coins are produced 
and introduced, one can expect a far greater loss 
in the curtailment of retail sales caused by the 
unprecedentedly acute coin shortage. 

The administration's 1965 Coinage Act was a skillfully 
composed political package—designed in such a way 
to draw no serious opposition from a congressional 
bloc big enough to block its smooth and rapid passage. 
But the act is at best a calculated gamble on an 
unpredictable public psychological reaction. The crux 
of the matter is this: the Treasury silver stock is the 
last and only buffer between our silver coinage and 
the melting pots and the drainage of this stock is 
unrestricted—it is available to one and all, the world 
over. If a run on this stock develops, a consequent 
run on our silver coinage is inevitable. Should this 
happen within the next 15 months—before the new 
coinage has completely replaced the old—the Treasury 
may regret not having placed restrictions on the sale 
of its silver stock. 

ip,
VEN IF THE ABOVE speculative run does not develop, 
another and more probable public reaction could 
make silver coins scarce. The dullness in appearance 

and unique "red edge" of the new cupro-nickel coins 
will stand in marked contrast to the present silver coins. 
Indeed, the difference between the two coinages is 

Charles R. Robinson '62 is 
currently working toward his 
Ph.D. in international eco-
nomics and finance. Founder 
of a firm engaged in mass 
production of model Naval 
ordnance pieces, the licensed 
pilot, model sailing ship de-
signer, world traveler, and 
silver miner majored in polit-
ical science while at Haver-
ford. He subsequently attend-
ed Johns Hopkins School of 
Advanced International Stu-
dies. He maintains his home 
now in New York City and, 
as a result of his book, has 
worked closely with the as-
sistant secretary of the treas-
ury and has appeared before 
Congressional hearings. 
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likely to be so noticeable that the change will advertise 
the beauty and history of the to-be-replaced silver coins. 
Many who never thought twice about coins will find 
themselves setting aside a few dollars in dimes, quarters, 
and halves for their children or simply as keepsakes. 
In addition, the ten million people in this country 
who are acknowledged coin gobblers will be working 
overtime collecting silver coins in good condition in 
anticipation of great numismatic appreciation over 
the years. 

All told, this type of hoarding will have no more 
than a marginal effect upon the total volume of 
circulating coins. It might reduce the present $10 ± 
in coins per capita to, say, $8. But even if only 15 to 
20% of the total coinage is hoarded, it can trigger a 
much more severe type of hoarding. Businessmen, 
especially those in retail sales, will not forget the squeeze  

felt during the coin shortage of last year. Customers 
were inconvenienced and sales greatly handicapped. 
Faced with the possibility of another shortage during 
the coming transition, businessmen will be quick to 
react to the innocent coin collecting described above. 
The slightest evidence of coin scarcity will cause them 
to build up their coin inventory, creating hundreds of 
thousands of individual coin reserves. The net result 
will be maldistribution and an acute shortage of all 
circulating coins, the same phenomenon which is thought 
to have compounded the last shortage. 

Whatever happens during the coming months of the 
transition period, the nation's economy will survive. 
But one can only wonder whether the Treasury should 
have followed their own recommendations a little 
further and been more willing to calculate and less 
willing to gamble. 	 ❑ 

campus tours 

A PLUS 

FOR PERSONAL 

CONTACT 

T HAVERFORD, the campus tour given to a prospective 
student probably takes on a greater significance 
than at other institutions. This is undoubtedly one 

of the consequences of the emphasis that the admissions 
office places upon the brief but important personal con-
tact between the candidate and his student guide. The 
office and its staff recognize the profound influence that 
a Haverford student can have upon visitors and, there-
fore, orient the guiding program in this direction. 

Consequently, the tour is not merely a presentation of 
campus facilities. A deeper objective lies in the desire to 
acquaint the sub-freshman and his family with a Haver- 

David Delthony is one of some 55 Haverford students who from 
time-to-time serve as student guides for sub-freshmen and their 
parents. A member of the tennis team and Glee Club, he also 
has served on a number of Students' Council committees. 

ford student and any aspects of his life which can be 
explained in the course of the guiding. The tour offers 
the best method of achieving this personal contact be-
tween visitors and students. However, by no means does 
it pretend to offer an even partial picture of student life. 
Its purpose is simply to present some information about 
Haverford College as seen from a personal viewpoint. It 
emphasizes the student's ideas of campus life as opposed 
to those found in a college catalog. 

Closely united with this are the possibilities inherent 
in the tour for relating outside impressions of Haverford 
to what the visitor sees in the course of his visit. Often 
this is just a case of providing impersonal conceptions of 
the College with a firm foundation in actual experience. 
The campus guide can give more meaning to the ideas 
an outsider has of the College. He can also serve as the 
means for eliminating any possible disparities between 
what the prospective student has previously learned 
about Haverford and what actually exists on the campus. 
Outside sources of information often cannot or do not 
tell the complete story. Therefore, the guiding program 
is valuable in fostering the transmission of first-hand 
experience. 

However, just as important as all of these objectives 
is the intent with which the tour is conducted. As is 
pointed out to the student guides by the admissions 
office, most of the persons who spend an hour or so tour-
ing the campus will never see Haverford again. A very 
high percentage of those interviewed will not be enrolled 
at Haverford. It is to these persons and their families 
that the guiding is of real significance. The impressions 
they hold of Haverford for the rest of their lives may be 
solely determined by their experiences on campus. 
Therefore, it is this particular emphasis upon personal 
contact which pervades the guiding program at Haver-
ford and forms the basis for the attitude with which 
guiding is approached. 	 ❑ 

—by DAVID DELTHONY '68 
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DO 'MODERN' 	Continued from page 7 

new information and is not afraid of learning and being 
challenged. He seeks new experiences and actively tries 
to make sense of them. He becomes more like what he 
values, and what he values becomes more consistent. 

While students report that faculty members have less 
effect on their maturing than most of us would like to 
believe (and the students could be wrong), a few faculty 
members do powerfully affect this progressive integration. 
Students respond to teachers who have found some syn-
thesis of the intellectual, the aesthetic, the emotional, the 
social, the world of values, and who infuse their 
teaching with a sense of the unity of their personality. 

On the other hand, students almost universally reject 
those faculty whose lives are not integrative. I recall 
one student who, having been invited to a faculty 
member's home, was appalled at its barrenness and 
coldness. He decided then and there that if the inner 
life of a scientist was as emotionally austere as this home 
indicated, he never wanted to be a scientist. 

ATHIRD MARK of the maturing student is that he 
becomes more allocentric. He emerges from his 
own egocentric emotional shell to incorporate the 

lives of others into his own, to identify and empathize 
with a wider range of people, to care for others, to 
experience love and devotion. Two of the more important 
determinants of this allocentricism appear to be one's 
roommate and one's living arrangements. 

Student after student has reported that when forced 
to live closely with another person he learns how to 
accommodate to him, to take into account his wants 
and needs, values and beliefs. The students also report 
a great increase in their appreciation of diversity, of 
the importance of looking at issues from another's point 
of view, and of learning how to tolerate differences. 
Seniors report they no longer try to mold their 
roommates to be like themselves; they value diversity 
and have learned to accommodate to it where necessary. 

Students also had surprisingly much to say about the 
maturing effects of different types of living arrangements. 
Rooms that face on a hall in which much personal and 
social life takes place confront students with diversity 
in impulse-expression and control that many had 
never encountered or imagined could exist. Conversely, 
students in single rooms report alienation, isolation, 
"don't care" attitudes, and few of the allocentric 
changes mentioned by those living in suites or halls. 
And of those who failed or left college from one 
dormitory one year, four of every five had lived in 
single rooms. As a committee of the Amherst faculty 
recently reported, any proposed curricular change 
designed to improve the intellectual atmosphere of a 
college that ignores the social-personal lives, the living 
and dining arrangements of its students, is likely 
to be futile. 

A fourth mark of the maturing student is that he  

becomes more autonomous. He is less influenced by 
unconscious motives or early childhood reactions and 
less suggestible to persuasive coercion from other people. 
He increasingly experiences himself as the source of 
his decisions and no longer feels driven by forces over 
which he has only passive or negative control. 

At Haverford we are traditionally committed to a 
firmly nonauthoritarian value system. Value decisions 
by the board and faculty that assert independence, even 
in the face of strong opposition from the community, 
are strongly reinforcing to students as they develop 
their own beliefs and maintain them against peer-group 
or social pressure. You lose status if you don't work 
out by yourself what you believe. 

Students also report that independent research helps 
them become intellectually autonomous and re-establishes 
their self-confidence—a self-confidence they lost the 
first month of freshman year when they discovered, in 
the words of one senior, that they were not God's 
answer to the problems of the world. 

A final mark of the maturing youth is that he 
becomes a more aware person, increasingly able to 
reflect on his experiences. He ceases walling off areas 
of his life and is able to imagine consequences, 
symbolize the future, and plan more responsibly. Many 
Haverford students report that a major factor in this 
new awareness is their tutorial course in freshman 
English. It stimulates them to reassess their own value 
systems in the light of their emerging identities. They 
become aware that nothing is sacrosanct, that ideas 
which earlier they had simply accepted may now be 
at issue and must at least be seriously re-examined. 

T0 CONCLUDE: In gauging the effect of various 
educational changes on the transition of the 
student from school to college, I hope we educators 

will not fall into the autocentric trap of believing that 
what we consider important influences on student 
maturing—namely, the influences of ourselves and 
our academic arrangements—are the only important 
factors. At Haverford, we do not find that specific 
kinds of academic preparation, advanced placement, 
or other special opportunities in biology or mathematics 
or physics or German are in themselves the crucial 
determinants of how smoothly the transition will be 
made. They are not even crucial in determining 
whether the student will be able to recover from the 
disorganization that a good college produces in a student 
in his early years. 

What I hope is that the student comes psychologically 
ready to be disorganized, to be educable, and that the 
curricular changes at the secondary level will have 
helped increase his maturity and inner strength to put 
that disorganization to educable uses. To consider only 
the academic aspects of curricular change as factors 
that promote educability is to limit our understanding 
of what makes an educable person more mature and a 
mature person more educable. 	 ❑ 
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There is no time like Spring, 
When life's alive in every thing. 

Christina Rossetti, Spring 

Ronald Unterman '68 and Irina Brandt, NYU '68 	 pltolo by ]sari Shull 
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