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INTRODUCTION

Statement of Thesis:

•

This thesis tries to explain how alienation affects Black student

protest at Haverford College. I argue that "Alienation" causes student

protest. The International Encyclopedia of Social Sciences defines

"alienation" in terms of objectification and estrangement.

Philosophers described alienation as a loss of being. Marx

reformulated this definition into a sociological concept.'

First, the argument formulates a definition of alienation to fit

the Haverford College context; second, it tries to prove that alienation

leads to Black student protest at Haverford and; third it proposes

recommendations to the College to help incorporate African-

Americans into the Haverford community..

The following synopsis of each chapter explains the theoretical

and analytical methods used to formulate this argument.

CHAPTER I

C hapter I provides the theoretical framework for the argument

by introducing different concepts of alienation. Theorists have

developed alienation to fit many social contexts. I intend to show

how alienation in the Haverford context translates into alienation

S
'The International Encyclopedia of Social Sciences, Volume I, 1968, pg. 264.



•• from the Haverford community. African-American students live in

the community, not of the community.

The argument tries to explain why African-American students

could feel alienated from the Haverford community. My experience

as a student who has worked "inside" and "outside" the system will

give light to a condition among African-American students that may

affect current and future Haverford College students.

4

CHAPTER II

This section provides the analytical basis for the argument by

discussing how alienation has affected Black student protest at

Haverford College. Specific incidences and accounts are examined to

show if Black student protest at Haverford finds its root in alienation.

Hypothesis I:

Alienation caused the BSL Boycott at Haverford in 1972.

Hypothesis II:

The 1970's are similar to the 1990's in that the forms of

alienation have remained.

Hypothesis III

Protests can still occur at Haverford because themes of

alienation have persisted.

CHAPTER III

Chapter three summarizes findings and concludes with

• proposals to help Haverford better incorporate African-Americans

into the community.•
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CHAPTER I

ALIENATION

Definitions of Alienation

This essay delineates the differences among several social

definitions of alienation to construct a definition for my project.

Alienation has had different meanings expressed by different

scholars. Initially, philosophers viewed alienation ontologically:

...the One unfolds into its various manifestations by a
downward process linking the supersensible Being with a
hierarchy of lower spheres and ultimately with the world
of nature and material existence, matter being the lowest
stage of the universe and the antithesis to the one. 2

The philosophical dimension of alienation concerns the individuals

relationship to the world of nature and material existence. Marx

viewed alienation differently.

Marx described alienation as a condition where

man does not experience himself as the acting agent in
his grasp of the world, but that the world (nature, others,
and he himself) remain alien to him. They stand above
and against him as objects, even though they may be the
objects of his own creation. Alienation is essentially
experiencing the world and oneself passively, receptively,
as the subject separated from the object. 3

2 Ibid.

3 David Claerbaut quoting from Erich Fromm's Marx's Concept of Man, 1966, in
his book, Black Student Alienation: A Study,  R&E Research Associates,
1978, pg. 4.

•
•



• Marx's concept of alienation applied to workers and their

relationship to production. He described how technical advances

separated the worker from production and management.

Owing to the extensive use of machinery and to the
division of labor, the work of the proletarians has lost all
individual character, and, consequently, all charm for the
workman. He becomes an appendage of the machine, and
it is only the most simple, most monotonous, and most
easily acquired knack that is required of him. 4

Weber supported Marx's notion that machinery and division of

labor brought about alienation in the workplace. Weber stated that

...It [machinery] made possible the rational division of
labor on the basis of technical efficiency alone, and
although precedents existed, still freedom of contract first
made concentration of labor in the shop the general rule. 5

Weber broadened Marx's interpretation of alienation by applying the

concept to different social arrangements. H.H Gerth and C. Wright

Mills note that

Marx's emphasis on the wage worker as being
"separated" from the means of production becomes, in
Weber's perspective, merely one special case of a
universal trend. The modern soldier is equally
"separated" from the means of violence; the scientist from
the means of enquiry, and the civil servant from the
means of the administration. 6

4 Ibid, quoting from Marx's Wage-Labour and Capital, 1933, pg. 5.

5 Ibid, quoting from Weber's General Economic History, translated by Frank
Knight, 1927, pg. 6.

6 Ibid, quoting from Gerth and Mills', From Max Weber: Essays in Sociology,
1946, pg.6.

6
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Different social relationships contain the same conflict. One can

apply Marx's and Weber's concepts of alienation to African-American

students at Haverford College. Generally, one can argue that African-

American students at predominantly white institutions find

themselves alienated from the student body and the administration.

Haverford Context

Alienation occurs at Haverford in the following ways: if we

view alienation as a feeling of being "separated from," alienation

occurs in relation to the curriculum, the dining center, Drinker, Lloyd,

the Coop and other aspects of Haverford life. In some instances it

becomes difficult to explain why this feeling of alienation occurs.

In Marx's language, African-American students at Haverford do

not experience themselves as acting agents in their world. African-

American students see themselves as responding beings separate

from the Haverford college community. They do not see themselves

as active participants shaping that community. I want to be careful

here because I do not want to intimate that African-American

students do not participate in classes, debates, or social life at

Haverford. Rather, they participate in reaction to the community

instead of with the community. White students seem to see

themselves as agents shaping the community rather than as students

responding to the community.

The difference in African-American perception of the

Haverford community from white students may find its root in the

degree of importance students place on aspects of Haverford life. For•
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example, Plenary serves a vital part in community life at Haverford.

All students recognize its importance in terms of passing resolutions

and ratifying the Honor Code. African-American students seem to

feel apathetic toward the Honor Code and the process of ratification.

Some African-American students believe that Plenary does not

address enough issues concerning racism. When issues of racism

surface, students do not take the issues seriously. In 1988, an

African-American student (Greg) wrote an "isms" clause for the

Honor Code that addressed racism and sexism on Haverford's

campus. At Plenary, the resolution passed after some debate among

a few students. Debate concerned whether or not the Code, (as an

ambiguous document), should specifically state that Haverford did

not tolerate racism or sexism on its campus. Many students did not

want the clause included. As an African-American student, I was

relieved that it passed but felt awkward about the atmosphere

surrounding the debate. Some students threw paper airplanes at

each other while others attempted to carry on a serious discussion.

Airplane throwing occurs at most Plenary sessions according to a

Haverford alum.? Another African-American student stated that "it

just didn't feel right having people make a lot of noise and throwing

airplanes while I was trying to talk...You wonder if they're listening

at all to the resolutions being presented." 8

7 Personal Interview with Haverford graduate, Class of 1969, April 16, 1991.

8 Personal Interview, Melinda, Haverford senior, Class of 1991, April, 11, 1991.

8
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One could argue that since no issues are taken seriously, why

should blacks feel alienated because their issue is not taken

seriously? The following excerpt from an interview suggests why:

Question: Do you attend Plenary?
Response: No.
Question: Have you ever?
Response: Yeah.
Question: Why don't you now?
Response: Because I feel that a lot of the time the

resolutions that they talk about are tangential issues and
irrelevant. They're trivial and people debate them and
belabor them and they really don't say much of anything.
People, like I say, sometimes they're more concerned about
implementing a serious alcohol policy, trying to find ways to
weasel around the college's alcohol policy than they are
trying to find a way to structure the curriculum in a way
which is more suitable to educational diversity or than they
are concerned about issues of academic requirements like
whether or not the pass/fail option should be removed or
kept in place or what have you. So I generally stay away
from things like that. 9

In the Fall of 1989 the "isms" clause changed after renewed

debate over whether or not the ambiguous Code should include the

statements "racism" and "sexism." 10 The next semester students

voted to repeal the "isms" clause entirely.	 I felt helpless in

defending the "isms" clause. 	 Although many white students

9

9 Personal interview, Richard, Haverford senior, Class of 1991, April 11, 1991.

10 Extensive efforts to find copies of the Code with the original 1988 "isms"
clause and 1989 revised "isms" clause were unsuccessful.

•
•



•

•

1 0

supported the clause, I felt like a minority fighting the majority.

There were too few African-American students to "fight the battle."

I asked some African-American students why they chose not to

attend Plenary.

Many stated that defending the "isms" clause would be a losing

battle. A student thinking in retrospect answered, "There weren't

enough Black people here to try and keep the clause in... There was

no chance that the "isms" clause would remain even if all the Black

students attended Plenary." 11 One could argue that apathy toward

Plenary had spread among some African-American students.

These reactions help explain why some African-American

students do not attend Plenary; one rarely finds issues concerning

racism. When issues do arise, the atmosphere makes it difficult for

some students to feel comfortable. Some African-American students

respond to Plenary by not attending. This reemphasizes the earlier

point about African-American students as responsive beings to

Haverford instead of as active members of the community. Although

one could interpret Greg's action of writing the clause as active in

the community, one could interpret his clause as a response to the

community. The clause helps to explain why an African-American

student might feel alienated from the Honor Code.

The Honor Code has distinct academic and social components.

It attempts to make students and faculty responsible for their

academic and social conduct. The 1990 academic section reads:

11 Personal Interview, Maria, Haverford senior, Class of 1991, April, 9, 1991.
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As students we are responsible for proper conduct
and integrity in all our scholastic work. We must follow a
professor's instruction as to the completion of tests,
homework, and laboratory reports, and must ask for
clarification if the instructions are not clear. In general,
students should not give or receive aid when taking
exams, or exceed the time limitations specified by the
professor.

1. Plagiarism

If a student represents "another person's idea or
scholarship as his/her own" (p.53 Faculty Handbook), that
student is committing an act of plagiarism. Students are
expected to properly cite (in footnotes, quotations, and
bibliography) all sources used in the preparation of
written work, including examinations, unless otherwise
instructed by the professor who assigned the work. It
should be noted that some professors consider the
memorization and reproduction of material without citing
its source as an act of plagiarism.

It is each student's responsibility to find out exactly
what each of his/her professors expects in terms of
acknowledging sources of information on papers, exams,
and as signments. 12

The social component states:

Our social relationships should be based on mutual
respect and concern. We must consider how our words
and actions may affect the sense of acceptance essential
to an individual's or group's participation in the
community. We strive to foster an environment which
genuinely encourages respectful expression of values
rather than unproductive self-censorship. Upon
encountering actions or values which we find degrading
to ourselves and to others, we should feel comfortable
initiating dialogue with the mutual goal of increasing our
understanding of each other.' 3

12 Honor Code, Haverford College, 1990, Section II, A.

11
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These egalitarian values are endemic to Haverford life. 	 Most

students do not argue them.

When entering the first year, students learn about the Honor

Code through discussion and role play. During my freshman year in

1987, the role playing consisted of an academic violation and one

concerning abuse of alcohol. At least since 1987, no role play has

dealt with racism. This raises the question: What happens when

someone makes a racist remark?

Customs Week attempts to familiarize students with the Honor

Code so that they feel comfortable taking issues of concern to Honor

Council. If African-American students do not sense that the Honor

Code deals with racial issues, they will hesitate before revealing a

racial incident. The problem becomes more intricate. Some African-

American students feel that Honor Council (made up of twelve

students) does not have enough experience to deal with racial issues.

This would present a two-fold problem: African-American students

would hesitate to bring cases before Council because the Code does

not express that racial occurrences deviate from community values;

secondly, if African-American students did find strength to present

their problem before Council they would not feel that it had enough

experience to sufficiently deal with the issues. One black woman

responded about Honor Council, "Those people [have] no clue what's

going on. I would never take my problem to them." 14 This reaction

•
•

13 Ibid Section II, B.

14 Personal Interview with Margaret, Haverford senior, Class of 1991, April 12,
1991. 
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stemmed from a past experience with Honor Council on a trial

dealing indirectly with issues of racism.

Under these conditions African-American students will not

bring their cases before Honor Council. If African-American students

do not feel comfortable taking issues of racism to the Honor Council,

they become alienated from that part of Haverford. African-

American students at Haverford value the Honor Code but do not feel

that the Code effectively handles issues of racism.

During my first two years at Haverford I found it appalling that

Honor Council had not released one abstract dealing with racial

is sues. 15 I knew racial incidences occurred because some had

happened to me. I realized that I had never taken any personal

experiences to Honor Council. After quick reflection I concluded that

I did not take my cases there because I did not know anyone on

Council. I did not trust them to handle my problem. I also did not

have confidence in the Honor Code to deal with my incidences.

Freshman year my suspicions became concrete as part of a three

member confrontee party in the George trial. Although dealing with

homophobia (and racial overtones), George illustrated Council's

inability to deal with racial issues effectively.

George stood trial for smashing bottles on campus while

openly attacking a symbol of gay and lesbian pride (pink triangle).

While being confronted by a woman, George was overheard saying

racial epithets. The way in which George had approached his

15 After extensive research I could not find an abstract based on a racial
conflict.
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confrontee, his overt action against a symbol of gay and lesbian

pride, and his racial slurs caused great concern among student

organizations of color, the Bi-College Gay and Lesbian Association

(BGALA), and the Feminist Alliance. In response to George's action,

these groups formed Solidarity. The group offered support to those

people who had historically been marginalized.

As a member of this group, and as a representative of the BSL,

I sat on a three panel confrontee party against George. We tried to

explain why his action not only affected those he personally

attacked, but why his actions posed a threat to others. It quickly

became clear that the jury did not understand why people of color

and women felt threatened by George's overt actions. Frustration• set in among the confrontee party. We could not effectively show

Honor Council why other marginalized groups on campus had

concerns for personal safety against further exhibitions similar to

George's actions. Honor Council could not deal with the issues of

racism and sexism involved.

I attempted to help remedy this problem by joining Honor

Council. As a member I felt that I could change the Code and be a

resource person for African-American students. I joined Council in

1989. The Code's ambiguity made it difficult to address problems of

racism and the current members had little knowledge concerning the

effects of racism on the victim.

One may construe my actions as acting within the Haverford

community; that reflected my intent. I now argue that my actions

• occurred in reaction to the community. My sense of alienation from

the Code and Council prompted my action to join Council and make
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changes. This differs from a similar action by a white student. My

action occurred as a student outside of the community trying to

change my environment instead of as a student (white) creating

change as a member of the community. I am a responsive being to

the community, not a member.

Reformulating this section of the argument, African-American

students do not feel that the Honor Code represents them

sufficiently. Consequently, many opt not to attend Plenary.

African-American students place value on the Honor Code but do not

feel that it effectively deals with issues of racism. In this context

African-American students find themselves alienated from Plenary

and do not feel included sufficiently in the Honor Code. Perhaps

•

	

	
Durkheim's concept of "anomie," which he described as a state of

normlessness, can explain why.

Talcott Parsons described Durkheim's anomie as a condition

where "large numbers of people are thrown with relative suddenness

out of adjustment with certain important features of their social

environment. " 16 Robert Merton built on Durkheim's concept of

anomie by suggesting as Claerbaut stated, that anomie "is produced

when a society holds out certain common cultural goals to all its

members while structurally restricting a sizable portion of those

members from access to the institutionalized means of achieving

those goals." 17 Merton's description shows how restriction from

16 Claerbaut, Op-Cid, quoting from Talcott Parsons', The Structure of Social 

• Action, 1949, pg. 4.

17 Ibid, pg. 7.
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achievement of common goals produces anomie. How can we view

anomie in the Haverford context?

Haverford College prides itself on its liberal arts education

program. "Haverford College is committed to providing a liberal arts

education in the broadest sense." 18 	When promoting the college to

students of color this attribute becomes very important. Students

choose Haverford to benefit from its liberal arts education. But upon

entering Haverford, some African-American students feel that they

are systematically denied access to a diverse education. Where

white students find an abundance of classes teaching them about

their history and way of life, African-American students have

trouble searching out those few classes or faculty which best help•  them learn about themselves. The Haverford College Course Guide

from 1987 to 1991 provides evidence of this occurrence. I have

attached courses offered in General Programs, History, Political

Science and Sociology relating to this study. (SEE APPENDIX I.)

This appendix shows that in the Fall of 1987, Haverford offered

one course in areas dealing with African/African-American culture

and history. During the same period the college offered nineteen

courses that dealt with American/European history and culture. In

the Spring of 1988 there were three classes dealing with

African/African-American culture and history with twenty classes

dealing with American/European culture and history. This trend

continued between 1987 and 1991. Between these years the college

offered twenty-five classes dealing with African/African-American

18 Haverford College Catalog, 1990-1991, pg. 8.



17• 
history and culture and one hundred thirty-eight courses dealing

directly or indirectly with American/European culture and history.

In this context "American" denotes a perspective that does not

include acknowledgement of any contribution to western civilization

from people of color.

African-American students have few class choices dealing with

their experience as opposed to many courses offered on the Anglo-

European experience. Students choose courses for different reasons

including: to learn about themselves and their heritage, to learn

about others and, to pursue careers that interest them. The lack of

classes dealing with the African-American experience hinders

African-American students from learning about themselves and

hinders white students from learning about others. In this context,

anomie occurs. In the same social setting, Haverford provides white

students with an abundance of courses dealing with

European/American history and culture, while it denies African-

American students the same access to courses dealing with

African/African-American History and culture. In this context one

could argue that African-American students become alienated from

the curriculum.

The curriculum poses two problems for the African-American

student. First, the lack of classes as described above; second, the lack

of African-American professors teaching at Haverford. The lack of

both tend to alienate African-Americans from the curriculum. For

some it becomes difficult to take classes on the African-American

experience with white professors. This does not suggest a qualitative

difference among white and black professors, but does suggest a lack
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of comfortability in the classroom. Most classes dealing with the

Anglo-European experience have white professors. This would tend

to create a more comfortable atmosphere when learning about

yourself. Although African-American professors teach many of the

courses dealing with the African-American experience, the lack of

such classes and African-American professors poses a problem of

comfortability in the classroom.

For example, from 1988-1989 no African-American female

professor taught classes at Haverford while only four Black males

(Dixon, Williams, Jefferson and Outlaw) taught courses. In 1990-91

the female number increased to two (Alexander and Gillem) while

the male figure increased to five (add Kofi). These changes could

help African-American students feel more comfortable in the

classroom. This poses the question; How important is it to Haverford

to have diversity among the faculty and in the course selection?

The common goal of achieving a diverse, liberal arts education

at Haverford exists.	 Because of insufficient diversity among the

student body, the curriculum and 	 faculty, African-American

students may find themselves restricted from access to

institutionalized means of achieving a diverse, liberal arts education.

Thus anomie may serve as a catalyst for student protest. Merton

described the effects of anomie on a society as

a breakdown in the cultural structure, occurring
particularly when there is an acute disjunction between
the cultural norms and goals and the socially structured
capacities of members of the group to act in accord with
them. In this conception, cultural values may help
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provide behavior which is at odds with the mandates of
the values themselves. 1 9

In this context, anomie produces responses. According to Merton

these responses include:

innovation (involvement in crime and violent and deviant
activity); ritualism ( a tendency to derive satisfaction
from compulsively carrying out one's role instead of
achieving the cultural goals); retreatism (a withdrawal
from the goals and means of the society, exemplified by
alcoholics, drug addicts, etc.); and rebellion (behavior
characterized by a desire to sharply alter the social
structure such as that of revolutionary groups). 20

Marx also intimates that alienation leads to action. As George

Lichtheim wrote,

...Marx, by traveling in the opposite direction [of earlier
philosophers was necessarily driven to the "materialist"
conclusion that the solution to the theoretical problem of
"alienation" lay in the practical activity of transforming a
world in which men do not feel at home. 21

Where Durkheim provided a primary source of student protest

(anomie), Merton's "rebellion" provided a vehicle for student

responses to anomie. We apply them to the Haverford context.

African-American students at Haverford face anomie in

different aspects of campus life. We have discussed anomie in terms

of Plenary, the Honor Code and Honor Council, and the curriculum.

19 Claerbaut, Op-Cid., quoting Robert K. Merton's, Social Theory and Social 
Structure, 1957, pg. 7.

20 Ibid.

21 The International Encyclopedia of the Social Sciences, Volume I, 1968 , pg.
265.
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Now we see how "Alienation" affects Black student protest at

Haverford.

o

S
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Chapter II

African-American Student Protest At Haverford College
Two Case Studies

Case Study I

This chapter compares alienation of African-American

Haverford college students in 1972 with experiences of current

African-American students. According to my argument, recurring

themes of alienation have pervaded Haverford during the past

twenty years. Originally my hypothesis proposed that alienation

caused student protest. Evidence gathered indicates that students in

1972 felt and students in 1991 feel alienated. This should lead to

student protest.

On February 3, 1972, the Black Students League (BSL) of

Haverford College held a boycott. The Black Students League

boycotted all activities at Haverford with the exception of classes and

campus jobs.22 The BSL issued an official statement:

Through the years, the college has maintained a
conscious and disastrous notion that it is a 'community
marked by a lasting concern of one person for another.'
It is not and it has never been. It is an institution that
which acts a deep and sickening disregard for all other
than the bourgeois white male. We have felt this
disregard in the classroom, in the dining hall, indeed, in
all aspects of life here.

22 "BSL Boycotts All H'Ford Activities Except Classes, Campus Jobs, David,
Wessel, Bryn Mawr-Haverford College The News,  February 11, 1972.



22•	 We have made our complaint, our statement,
before; time and discussion passed and it was business as
usual. But not again.

Since we are not integral participants in the college
community we feel that radical action must be taken to
emphasize our outrage at the conditions which heretofore
have prevailed at Haverford.

Again, you know the issues, and in the coming days
there will be no way you can escape them. 23

According to a recent interview with Sam Foley '73, a BSL

member and member of its Communications committee, the Boycott

arose because Black students at Haverford felt that the college did

not commit itself to Black students. 24

Question: How did the BSL Boycott come about?

Response: Well a little background. My Class, the Class of
'73 was the largest influx of Black students that Haverford
had ever had in on e class...There was also a group of post-
back baccalaureates too. So in that one year there must
have been about 25 to 30 blacks at that point...To make a
long story short, what precipitated our activity and "Specific
Concerns" was the high rate of attrition among my
classmates and others and the fact that that attrition, there
was a report...and basically Haverford as I recall placed
responsibility for lack of success, or Haverford did not take
responsibility for our lack of success and we felt that that
was wrong...We knew some action had to be taken...The
decision to boycott came out of our strategy meetings that
we had.25

23 	"Black Students League Statement", Ibid Black Students League, February
11, 1972.

•	 24 Personal interview with Sam Foley '73 , April 15, 1991.

25 Ibid.
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Foley stated that "the object of the Boycott was to force Haverford to

examine itself." 26 When asked, "Do you think the boycott came as a

surprise to the administration?" Foley responded, "Yes it did." 27

An incident in 1972 explains some of the BSL concerns. On

February 7, 1972, ten Haverford administrators (Lyons Committee)

released a "'very rough draft' of an Educational
Commitment Program" to Students' Council and Honor
Council...to improve Haverford's effectiveness in the
education of students who, because of racial, ethnic and
economic backgrounds, are now disadvantaged at
Haverford. 28

The program would try to:

To increase campus awareness of cultural traditions in
minority groups, the proposal urged Collections devoted
to enlarging ethnic and cultural consciousness of diverse
groups. Library, dramatic, and musical programs should
take into account minority literature and arts, it stated;
'in addition, it was urged that the BSL assume more
leadership in carrying out appropriate festivals and
exhibits.' 29

The BSL criticized the "Lyons" committee (named after Dean James

Lyons), stating that if the committee wanted to create

a document relevant to the life and well-being of the
Black community, why were no Black student members

Administration Draws Up 'Rough' Educational Commitment", Bryn 

1110	 Mawr-Haverford College The News, Jay McCreight, February 11, 1972.

29 Ibid.

26 Ibid.

27 Ibid.

28 "H'ford
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of the committee, or why wasn't the Black community at
least given the opportunity to examine the document
prior to its dissemination to another, barely relevant,
student organization?" 30

Black students felt that the administration should approach them

directly when decisions concerning Black students arose. The general

Haverford community also chastised the administration for not

making the Educational Commitment Program public to the campus.

Evidently, the administration did not present the report to anyone

except select faculty, Students' Council, and Honor Council.

According to professor Sara Shumer, the Boycott involved

support for minority students in terms of Dean support, student

service support, faculty support, and having a greater presence of

African-American professors. There was concern for a summer

program to help African-American students coming from urban

areas to better adjust to life at Haverford. 31 At this time, Professor

Shumer was an assistant Professor in the Political Science

department whose tenure decision came during the 1972-1973

academic year. Along with professor William Hohenstein of the

Sociology department, Sara Shumer served as a BSL appointed liaison

between students and faculty. BSL students wanted more input in

the college decision-making process at all levels. 32 Governance of

30 Ibid.

31 Personal interview with Sara Shumer, April 15, 1991.

32 Ibid.
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campus life became a primary issue for Black students. For these

main reasons, the BSL held their boycott.

The Bi-College News printed a synopsis of the BSL boycott on

February 18, 1972. A chronology of the events crystallizes the issues

and subsequent action that took place. SEE APPENDIX VIII.

According to ex-President, John Coleman, the Boycott "was

clearly the most tense time of my presidency and in many ways, the

most profoundly educational of the experiences I had at

Haverford." 33

During the early part of the protest many of the faculty and the

administration did not understand why the BSL protested. Shumer

stated that many faculty..."didn't understand why there was a need

for change. We have one community, we accept everybody, but

people are obviously hurting..." 34 Part of the confusion stemmed

from the fact that the BSL had not listed any specific demands.

According to Shumer, the Boycott forced the faculty and

administration to think through what they saw as the problem. This

strategy would not allow the administration to simply meet certain

demands without "any change of heart, without any change of

consciousness, without any change of feeling about what one ought to

be concerned about." 35

On February 20, the BSL issued a statement and list of "Specific

Concerns" to give to the faculty and administration. The statement

33 Personal Interview, John Coleman, April 11, 1991.

34 Personal Interview, Sara Shumer, April 15, 1991.

35 Ibid.
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called for a 5:00 p.m. deadline on February 25, 1972 to comply with

their stated demands. SEE APPENDIX IX for the complete

statement.

The College met the 5:00 deadline by issuing a five-page point-

by-point document. The administration distributed eight copies of

the budget to the BSL and Puerto Rican students, which included a

call for the reconstitution of the Study Group on Governance 'to

address the matter of institutionalized diversity;' 36 the college

suspended all admissions material to prospective students that

afternoon; the Students Council suspended operations; the Academic

Council promised to include BSL and other minority input when

'formulating policies and practices concerning the selection, hiring,

and reappointing of faculty. 37 President Coleman, in a February 23

meeting with the Board of managers, stated that he would make no

further recommendations to the Board of managers until 'minority

groups likely to be affected...have been adequately consulted.' 38 The

College initiated a counselor search committee and a minority

admission search, agreed to a visiting lecture program devoted to

minority concerns, and agreed on a seminar on the legacy of

American minorities. The faculty also supported a summer program

for those desiring and needing one. 3 9

36 "Administration Makes Initial Gestures; BSL, Puerto Ricans Continue
Boycott," David Wessel, Ibid, March 3, 1972.

37 Ibid.

38 Ibid.

39 Ibid.
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The boycott continued with meetings between students and the

administration. On March 3, 1972, the News printed a Statement on

Institutionalization of Diversity. SEE APPENDIX X. BSL member

Ghebreselassie Mehreteab called the administration's response...'a

first step towards discussion.'40

The boycott lasted two months and three days ending on April

7, 1972. President Coleman stated that one of the main concerns

that remained after the Boycott and which persists in 1991 involved

Haverford,

"living up to the commitment with regard to faculty

appointments. Making a more aggressive effort to get

Black candidates and to some extent, in time, we began

talking about Hispanics as well but the focus was clearly

on Blacks at that time. I considered that an unfinished

piece of business when I left in 1977, and one of the

biggest disappointments I had at Haverford was a case of

an appointment where I thought we had a really

outstanding Black candidate for one appointment and

could not get it through the Academic Council...I really

felt that this was a time when we were being tested on

that commitment and when we did not really meet the

test.41

•
40 Ibid.

41 Personal Interview, John Coleman, April 11, 1991.
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Although no immediate structural changes occurred, informal

discussions around campus kept the issues alive. The News reported

that

Members of the [BSI.] have joined other students at
meetings in several dorms, including Rhoads and Barclay.
These far ranging discussions have addressed the
problems of Haverford, its sense--or lack of sense--of
community, some students' difficulties in defining the
problems under discussion, racism, cultural ignorance,
and self-examination. League members picketed
Tuesday's Collection with placards saying, 'End racism in
the classroom, in administration, in social events.' 42

This 1972 event helps to crystallize why Black students felt

alienated from Haverford.	 Students did not feel that the College

committed itself to diversity. If community at Haverford meant

more than white bourgeois culture, Haverford had to make some

structural changes to insure the survival and nourishment of those

groups different from the dominant or white bourgeois group. 4 3

Black students did not have a voice in administrative policy which

directly affected them. Black students had no opportunity to learn

about their history or culture in the classroom. Sam Foley stated,

"Haverford brought us to the campus but did not see a need to

accommodate us as far as the curriculum was concerned." 44 When

asked how he felt personally at Haverford, Foley answered:

42 "BSL Boycotts All H'Ford Activities Except Classes, Campus Jobs, David,
Wessel, Bryn Mawr-Haverford College The News,  February 11, 1972.

• 43 Ibid

44 Personal Interview with Sam Foley, April 14, 1991.

•

•
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Question: Did you feel part of the Haverford community?
Response: No.
Question: Did you feel alienated from the community?
Response : Yea, I definitely knew that what they were talking

about as far as community was concerned did not
include me.

Question: What aspects of the community did you not feel
part of?

Response: Well, because Haverford is an academic community
first and foremost, the curriculum didn't reflect
anything that addressed me as a person. It was
basically Eurocentric. 45

Alienation helped spark the Black Students League protest at

Haverford in 1972. The Boycott and administrative response tried to

incorporate Black students into the community. If instituted• correctly, the BSL's "Specific Concerns" should have reduced the level

of alienation among Black students and curtailed Black student

protest. By examining Haverford almost twenty years later, we see

if this assumption holds.

•
45 Ibid.
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Case Study II

Between 1987 and 1991, Black students faced similar problems

as students who attended Haverford in 1972. Some African-

American students felt that aspects of Haverford life needed to

better incorporate Black students. These aspects included Honor

Council, the Customs Program and offices in the administration,

including the Alumni Office. 46 Many students echoed the concerns of

the 1972 BSL: how could Haverford become more diverse?; how can

Haverford better accommodate students of color?

Minority Student Advisory Board

At the beginning of the 1987 Fall semester, Dean of

Multicultural Affairs, Matt Hamabata, gathered nine students of color

to discuss race relations at Haverford. The students Shuchita

Thanawala, Heather Shorey, Robert Bonner, Keino Robinson, Carmelo

Martinez, Esther Malave, Theresa Tensuan, Jen Nogaki, and Linda

George met Dean Hamabata at the Hunan restaurant in Ardmore on

September 21 and formed the Minority Student Advisory Board

(SAB).

The original members of the MSAB: Theresa Tensuan, Jen

Nogaki, representing the Asian Students Association (ASA); Andrea

Morris, Keino Robinson, representing the Black Students League

(BSL); Angel Rodriguez and Luz Rodriguez, representing the Puerto

Rican Students at Haverford (PRSH) and; Linda George, Heather

46 Minutes from SAB meeting, October 12, 1987.

•
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Shorey and Shuchita Thanawala, members at-large, issued a

statement of purpose to the campus. SEE APPENDIX XII.

The SAB discussed short-term and long-term projects for the

college.	 At the first meeting the short-term projects included:

1. Pooling resources for joint sponsorship of special
events.

2. Fundraising for the Winnie Mandela Scholarship Fund.

3. Developing co-sponsorships with Bryn Mawr.

The long term projects included:

1. Working with the Admissions Office:

a. Increasing visibility of Haverford in the various
minority communities in the U.S.

•	 b. Updating brochures and other literature.

2. Working with the College Relations Office:

a. Getting minority parents involved in college
activities, particularly Parent's Day.

b. Getting minority and international parents
involved in the Parents' Handbook.

3. Working with the Alumni Office.

4. Increasing the number of minority and international
students in the Customs Program and Upper Class
Advisors' Program.

a. Consider the possibility of setting up a Minority
and International Students' Advising Program
that would complement the work of UCA's.

11	 b. Working with the Customs Program to include
materials on race relations.
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c. Working with the Customs Program, so that all
incoming students become familiar with ASA,
BSL/BCC (Black Cultural Center), PRSH/La
Casa.

5. Sensitize Honor Council to issues of racism.47

For the SAB, different aspects of Haverford life had to become

more sensitive to issues of racism. Some students of color felt that

the College had not sufficiently met their needs in terms of diversity

among the faculty, curriculum, student body and student

organizations on campus.

The SAB invited different student organizations to its meetings

to discuss how they could better incorporate students of color into

these organizations. On October 22. 1987, SAB met with Dennis

McCarthy and Donna Rothman of the Customs Committee, Kevin Daley

and Stacey Jacobs of the Appointments Committee. 48 The Board had

three concerns on its agenda:

Pre-First-Year Students--the Board was concerned

about the lack of integration between the summer

leadership in diversity program and Customs Week

activities; Customs Week Program--the Board suggested

that some activities be geared for minority students and

minority concerns; Customs Training--it was agreed by all

concerned that more training around the issue of race

relations could be done. The Customs Heads may be

47 Ibid, October 6, 1987.

48 Ibid, October 23, 1987.
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turning to ASA, BSL, and PRSH for advice on this matter.

49

For a full description of the suggestions SEE APPENDIX XIII.

On November 30, the Customs Committee presented guidelines

to help incorporate students of color into the Customs process. S E E

APPENDIX XIV. Steve Hecht (Honor Council Chairperson), Mimi

Tin, and Leanne Yanabu discussed what Honor Council could do to

sensitize themselves and the campus to issues of racism. The BSL,

ASA and PRSH collaborated on this effort which produced the idea of

race relations training for certain student organizations. 50

All those present at the meeting agreed that
Customspeople, Upper Class Advisors, Honor Council
members, and Honor Code Orienteers should
undergo training with regard to the issue of racism
on college campuses. The SAB, however, felt that
minority students were already overburdened with
responsibility and that the minority students did
not necessarily have the expertise to develop such a
training program. Thus, Matt Hamabata was asked
to approach the Counseling Service to develop such
a training program for this [1988] spring.51

The SAB also met with Joanne Washington of the Admissions Office

to discuss minority recruitment and made suggestions to the

Academic Coordinators Program for a complementary program to the

current Upper Class Advisor (UCA). 52

49 Ibid.

50 Ibid, November 30, 1987.

51 Ibid.
•
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In a February 22, 1988 meeting with Lela Betts, Wes

Yokoyama and Kyle Danish, (members of the Customs Committee),

and Jess Atkins and Leanne Yanabu (members of Honor Council),

some critical points were identified:

1. Sense of alienation on the part of students
who participated in the pre-first-year summer
program.

2. Customs group bonding may not be
necessarily good for American minority and Third
World students for all studies show that academic
and social success in college is highly dependent
upon peer support among American minority and
Third World students.

3. The need to diversify the program in
genera1. 53

The group discussed the issues and developed concrete proposals to

address the problem.

1. American minority and Third World students
would not be discouraged from meeting with each
other, if they so choose.

2. Free time would be consolidated, so that informal
meetings could take place (i.e., non-structured, non-
scheduled), and so that more faculty and UCA
advising take place.

3. A two-hour slot would be opened, so that the
ASA, BSL and PRSH can host a meeting, to which
American minority and Third World students and
their roommates would be invited.

110	 52 Ibid, February 22, 1988.

53 Ibid.

•

•
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4. The first party for all customs groups would be
hosted by the ASA, PRSH and BSL.

5. Students from the summer program, could, if
they choose, be involved in numbers 3 and 4 above.
This would give them a sense of purpose and
should alleviate the sense of boredom and
alienation.

6. The BCC and La Casa would be placed on the
Treasure Hunt.

7. It was felt that starting race relations discussion
groups would be inappropriate at this time, since
the first-year students wouldn't have had a chance
to experience life at Haverford; and without that
experience, the discussions would fall flat. 	 The
discussions, organized by customs groups, should
take place later on in the year.54

The race relations workshops became one of the most time

consuming issues for the SAB. A statement of purpose describes the

workshops. SEE APPENDIX XV.

The SAB meetings tried to better incorporate students of color

into the general community. Customs week, Honor Council, Upper

Class Advisors, and Honor Code Orienteers all needed exposure to

racial issues and how best to address them. The concerns of SAB

stemmed from students of color who in some way felt alienated from

the community. These case studies show similarities between the

concerns of students in 1972 and 1991.

The next section of the paper tries to explain if, how, and why

African-American students currently feel alienated at Haverford.

54 Ibid.

•
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Perspectives on Alienation

Through several interviews

student attitudes.

we see how alienation pervades

John Coleman- ex-President, Haverford College 1967-1977.

•

Do you think that African-American students felt
alienated from Haverford?
I think they did. But I think they felt alienated not only

from Haverford, I think they felt alienated, in part, from
almost Bryn Mawr. You say, 'well why from Bryn Mawr?'
Well, during that time the Black women's organization,
[Sisterhood], it was a stronger, more cohesive, more
articulate body than was the Black Students League at
Haverford. And my interpretation, as an older, white
person watching this, was that some of the Black men
really resented this. They felt this was a matriarchal
society. Not only was it a white society, but it was
matriarchal and I think that they were bothered by the
articulation, pressure prodding from their sisters at Bryn
Mawr. So that I think they felt alienation and loneliness
more senses than simply the one of being in a
predominantly white atmosphere at Haverford.

Question:

Response:

in

•

Kumalo - Kumalo is a senior, Sociology major.

Question: Do you feel comfortable in your classes?
Response: Before second semester junior year, no not really.

Now I feel a little bit more comfortable because now I
can pick my own courses...I tend to participate more....

Question: Why did you not feel comfortable in class?
Response: I think a lot of it is because like I said before. If

your sitting in an American History class for example and
you have a white professor, whose teaching American
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History from a white American prospective, you tend to
focus on that to the exclusion of all of the other
perspectives on America and its development. Like the
Asian-Americans contributed as much to American
development as white, as black Americans, as Hispanic
Americans but when you have a professor who only
focuses on white Americans, it gets kind of stilted and
you talk about those things to the exclusion of all else.
You feel kind of like your presence in America isn't even
appreciated or taken for granted and if they do talk
about you it's only in passing it's never substantively
dealing with you so you kind of feel alienated from the
subject matter.

Question: Do you think the Honor Code and the Honor Council
effectively deal with issues of racism?

Response: Judging by that abstract they came out with a
couple years ago...no, not really.

* The student refers to a "dummy" abstract that Honor Council put

out in 1988. The case dealt with a violation of the Honor Code due to

a racial slur. The abstract made generalizations and incorrect

statements about Black students including that the Black student was

a member of the BCC organization. The BCC is the Black Cultural

Center. They meant the BSL.

•

Question:

Response:
Question:

Response:

If a personal incident of racism occurred to you
would you feel comfortable taking it to the Honor Council?

No.
Why not?

Because they wouldn't know how to deal with it.
And they'd end up telling me that it's my responsibility

to educate this individual or the community's
responsibility to educate this individual to make

•

•
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him see the error of his or her ways when we know that
won't happen.

Question: Should Haverford try to get more Black students and
faculty here?

Response: Yea, I think so...specifically more faculty...If Black
students see that there are Black intellectuals here,
teaching, not only Black students but white
students as well they see that it's possible for them
to do it as well...

Question: Do you feel alienated from the Haverford
community?

Response: I guess I could feel socially, racially or intellectually
alienated from the community. And I guess on all three
levels, I do. Racially, Haverford's a very homogeneous
place. Like I said, it's very white. So, I feel alienated in
that sense being a Black American. Socially, I feel very
alienated because Haverfordians, like I said, engage in
the kinds of social interaction which involves sitting
around, talking and drinking,...and that doesn't interest
me. Give me a good dance party or a good discussion on
something like an academic issue and I'm fine...
Intellectually I guess that falls in line because most
people at Haverford don't really give serious thought or
weight to intellectual ideas.

Question: Do you feel part of the community?

Response: I feel part of the community insofar as being part of the
community means defining who I am in opposition to the
community. So, I need the community in order to define
who I am within the bounds of the community but I don't
feel that I'm a comfortable or welcome part of the
community.

Clotelle- Clotelle is a senior, Biology major.

Question: Do you feel alienated from the community?
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wonder how much of that is my own want, like I
purposefully try and alienate myself in the sense that
there are just so many things that I don't do the same
way or that I don't agree with or that annoy me about
people... So I think it's a conscious alienation rather than
other people alienating me.

Question:Do you feel part of the community?

Response: Yea, I think so because, I think I have a
different, I have a community at Haverford that's
just as legitimate as the larger the community. So
therefore,I am a part of it. I'm not say, part of the same
community as everyone else but definitely.

Question: Do you attend Plenary?
Response: Once, freshman year. It was a strange experience.

Actually it was twice because I did go sophomore year•  when the "isms" clause was put in. I think I like what it
stands for but there's so much bullshit with the airplane
throwing and the kind of rowdiness that's supposed to be
part of the tradition, I could do without. That has a lot to
do with why I don't go.

Kareema-Kareema '73 was an Economics major.

Question: Did you attend Plenary while at Haverford?
Response: A couple of times.
Question: How did you feel about going to Plenary?
Response: Didn't get much out of it.
Question: For any particular reason?
Response: Well because I really, it wasn't my institution

and they weren't going to listen to what we had to say,
what I had to say, so I didn't see any need to say it. At
student Plenary there's really no one but students who•

	

	
had no power to do anything. They weren't going to
change our reality there. And most of the students were
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prepared to address Black concerns.

Raheem-Raheem is a senior, Biology major.

Do you attend Plenary?
I used to. I went freshman year, sophomore year and

junior year.
Both semesters?
Yes.
Did you enjoy them?
I wouldn't say enjoy. I found them really frustrating?
In what sense?
I felt as if people didn't really think about a lot of the
issues and just spouted things which came off the top of
their head without a lot of thought, and as if, a lot of
people were really lazy in their approach to the Honor
Code and were not willing to challenge themselves...
And that's why you do not go now?
That's why I don't go. I feel it's kind of a farce. I don't
think the concept is a farce. I think the way it works is a
farce.

Question:
Response:

Question:
Response:
Question:
Response:
Question:
Response:

•	
Question:
Response:

I interviewed seven Black students.	 These selections represent

student ideas of alienation in the Haverford community. Not all

those interviewed expressed the same feeling. The following data

will help show variances in attitudes toward the community.

Regardless, many students did intimate that they felt "left out" of

certain aspects of Haverford life including Customs week, the Honor

Code and Honor Council, and Plenary. Many stated that they did not

feel comfortable taking a personal incident of racism to the Honor

Council. The most consistent answer was in response to the question•	 "Where do you go to parties?" Each student stated that they went to
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BSL parties and Lunt parties. No one said that they went to Drinker

parties, Gummere parties, or Barclay parties. Few attend Lloyd

parties. The former two have dance music while the latter four

serve alcohol as the focus of the party. African American students

during interviews expressed that they felt part of their own

community but not the Haverford community. This could suggest

that students form separate communities because they don't feel

part of the whole. The next chapter presents concrete data from the

questionnaire.

•
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Chapter III

Data Analysis

I asked 38 out of 56 enrolled Black students to answer 21

questions dealing with their socio-economic background and their

life at Haverford College. The questionnaire served to give the

author a comprehensive look at each person's general attitude

toward Haverford. The shortcoming of the analysis comes from my

lack of statistical knowledge. I also do not have a control group, but

this is not an experiment. The argument does not presuppose that

white students do not feel alienated from the community. In fact

•  one could argue that white students also protest when they feel

alienated. The following assumptions stem from the data collected

and the attached copy of a SPSS statistical print out.

Results
1. 38 out of 56 registered Black students responded to the
questionnaire.	 I did not ask every Black student to respond.
Coincidentally, 19 of those who responded were men and 19 were
women. In terms of Black enrollment, there are currently 16 seniors,
8 juniors, 15 sophomores, and 17 first year students. Comparatively,
the 38 respondents were 9 seniors, 7 juniors, 10 sophomores and 12
first year students.

2. All except 8 of the respondents came from families who earned
over $30,000.	 This could suggest that	 African - American
students at Haverford do not generally come from "poor"
family	 backgrounds. This would tend to weaken any
hypothesis intimating that African-American students felt
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S	 alienated from the general student community because of
their economic background.

3. Most students live on campus. This is expected because Haverford
is not a commuter school. Most students live on campus for all for
years. Some students when interviewed and Sam Foley '73 did say
that they moved to Bryn Mawr to get away from life at Haverford. I
do not know if other students counted Bryn Mawr as "on Campus."

4. 23 of 38 students felt that there was little chance for them to take
classes with African-American professors. 	 Combined with the 13
who felt that there was some opportunity for them to take classes
with African-American professors, 36 of 38 students felt that there
was some or little chance for them to take classes with an African-
American professor. 9 of 12 first year students felt that there was
little chance for them to take classes with African-American
professors. 4 of 10 sophomores, 6 of 7 juniors and 5 of 9 seniors also
felt that there was little chance for them to take classes with
African-American professors. 	 This could be because of the low
number of African-American professors teaching at Haverford. (
Students need to feel that there is opportunity to take
classes with African-American professors.)

5. Almost half of the respondents (17) have never taken a class with
an African-American professor. 	 Out of the these students, there
were 8 first year students, 4 sophomores, 3 juniors and 2 seniors.
Eleven students had taken at least one course with an African-
American professor and 10 others had taken at least two.

6. The majors or anticipated majors of those who felt little
opportunity to take classes with African-American professors were:
Philosophy (2), Religion, Psychology (3), History, Biology (6), English
(4), Economics, Math, Physics, Political Science (3), Pre-Med,
Mechanical Engineering. 	 This shows that African - American
students feel that there is little opportunity for them to
take classes with African-American professors across the
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opportunity to take classes with African-American professors is not
because of the major they choose (i.e. there are no African-American
professors in Biology so there is little opportunity for Bio-majors to
take classes with African-American professors [i.e. Paul Jefferson's
American Intellectual History]). One can also cross reference this
with APPENDIX I.

7. Most of the respondents (22) are from the city, 15 are from the
suburbs and 1 is from a rural area. Out of the 22 from the city, 6
feel part of the Haverford community most of the time, and 12 feel
part of the Haverford community sometime. This suggests that
African-American students from the city generally feel part
of the Haverford community at least sometime.

Out of the 15 students from the suburbs, 8 feel part of the
Haverford community most of the time and 6 felt part of the
community sometime. This also suggests that African - American

• students from the suburbs generally feel part of the
Haverford community at least sometime. 	 The one rural
student felt part of Haverford sometimes.

This suggests that no matter what the geographical
background, most of the African-American students asked
felt part of the Haverford community at least sometime.

8. Only 5 people said they never felt part of the Haverford
community. They were 1 freshman, 1, sophomore, 2 juniors and 1
senior. This could suggest that you can be in any class and still
not feel part of the Haverford community.

9. Everyone had a few or some white friends at Haverford. This
suggests that students do not feel alienated from the white
community or at least not their white friends.

10. Those students with fewer white friends attended Plenary less
• frequently than those with many white friends.
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11. Of those that "hang out" most of the time, the majority have
many white friends while others have few white friends. Only two
students who have few white friends hang out most of the time.

12. Regardless of how many white friends a student had, the
majority of Black students feel lonely sometime.

13. Regardless of how much one "hangs out," and how many white
friends one has, the majority of Black students feel that they share
some music, T.V., and magazine interest. This suggests that there are
not significant differences in certain tastes among Black and white
students.

14. Most of the findings are obvious and easy to read from the SPSS
printout.

•

•
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Conclusion

Because current students have expressed ideas like those

above, and because students in the 1972 did not feel that Haverford

included them in parts of the community, students decided to act.

This action occurred in the form of a formal student protest among

members of the BSL in 1972, and the joint committee of the Minority

Student Advisory Board in 1991. As Merton wrote, anomie produces

responses. In the Haverford context that action took the form of

student protest. A protest is an organized public demonstration of

disapproval. It is a complaint or objection against an idea, an act, or

course of action. 55 In 1972, students organized to protest the lack of

diversity among the administrative decision-making process and the

lack of diversity among student life. Similarly, between 1987 and

1991, students organized to address concerns that branches of

Haverford did not recognize diversity to its fullest extent. Themes of

alienation have recurred producing similar responses.

In conclusion, I propose recommendations (SEE APPENDIX

XI) to Haverford college to implement a program of diversity. By

incorporating students into the general community, the

administration will alleviate some of the alienation felt by African-

American students, curtailing the need for further protest.

•
55 The Merriam-Webster Dictionary,  Pocket Books Publisher, 1974.



APPENDIX I
Haverford College Course Guide

Fall 1987 to Spring 1991

Fall 1987

•

General Programs:
Introduction to Western Music
Interpretation of Life Western Literature
History and Principles of Colonialism

History:
Introduction to Western Civilization
American History
Economic and Social History of the Middle Ages
Europe Since 1789
Russian History
Topics in American Intellectual History
Topics in early Modern History
Topics in Modern European History

Political Science:
American Political Institutions
Western Political Theory
The Soviet System
African Politics in World Perspective*
American Democratic Theory and Practice
Research Seminar on American Politics

Sociology:
Foundations of Social Theory
Topics in Sociology: Marx and Weber
Political Sociology

•
Spring 1988

General Programs:
Interpretation of Life Western
Virgil and Western Culture
Introduction to Modern Critical

Literature

Poets

47
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Kafka
Race Writing and Difference in American

Literature*
Art and Anti-art
Seminar in Intercultural Studies

History:
American History
Introduction to Western Civilization
Women in Pre-Industrial Europe
Europe Since 1789
Greek and Roman Historiography
Russian History
Topics in African-American Intellectual

History*
Topics in Modern European History
Topics in Medieval Social History

Political Science:
American Political Institutions
Western Political Theory
The American Presidency
Politics and Peacemaking in Northern Ireland

Sociology:
Social Anthropology*
Foundations of Social Theory
Seminar in Social Theory: Robert Merton

Fall 1988

General Programs:
Introduction to Western Music
Oedipus Complex
Interpretation of Life Western Literature
The Epic Genre
Women in Ancient Greece
Literary Expression of Islam in Africa*
American Studies to the Civil War
Nietzsche: Die Geburt Der Tragodie

48



History:
Introduction to Western Civilization
Social and Economic History of the Middle Ages
History of Modern Africa*
Russia in the 20th Century
American Intellectual History
Topics in American Intellectual History
Topics in Early Modern European History

Political Science:
American Political Institutions
The Congress
The Soviet System
American Studies to the Civil War
Topics in Development Theory and Practice
Research in American Politics

Sociology:
Foundations of Social Theory
Internal Disorder: Deviance and Revolution

Spring 1989

General Programs:
Rome From Caesar to Nero
Interpretation of Life Western Literature
Greek Tragedy and the Tragic Genre
Seminar in Intercultural Studies*
History and Principles of Quakerism
Bantu Language and Culture*
Literature and Society in Modern Russia
Race Writing and Difference in American

Literature•

History:
American Intellectual History
Introduction to Western Civilization
Europe Since 1914
Roots of Revolution and Change in South

Africa*
Russia in the 20th Century
Comparative Labor History in Africa and Latin

America*
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50•	 Topics in Medieval Social History

Political Science:
American Political Institutions
American Political Economy
African Politics*

Sociology:
Foundations of Social Theory
Social Anthropology*
Topics in Sociology: Race, Class and

Education*

S

•



•
Fall 1989

General Programs:
German for Reading Knowledge
Introduction to Western Music
Athenian Culture and the 5th Century
Topics in Social and Political Philosophy*

History:
History and Principles of Quakerism
Topics in Modern European History
Introduction to Western Civilization
Women in Pre-Industrial Europe
African-American Social and Political Thought
Russian History
Topics in American History

Political Science:
American Political Institutions
Western Political Theory
The Soviet System
The Congress

Sociology:
Foundations in Social Theory

Spring 1990

General Programs:
German Reading for Knowledge
The Epic Genre
The Classical Tradition in Modern Literature
History and Principles of Quakerism
Wagner's Ring and the Modern World
Thomas Mann's Dr. Faustus
Film and the German Literary Imagination
Ideas, Ideologies, and Social Change

•	 History:
Introduction to Western Civilization
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American History
Social and Economic History of the High Middle Ages
Europe Since 1789
Russian History
Topics in African-American Intellectual

History*
Topics in Early Modern European History
Topics in Modern European History

Political Science:
American Political Institutions
American Constitutional Law
African Politics*

Sociology:
Foundations of Social Theory
Social Change
Social Anthropology*
Seminar in Social Theory: Durkheim and Weber

Fall 1990

General Programs:
Mythology
Islam and the West
German Reading for Knowledge
Introduction to Western Music
Conflict and Conflict Resolution in Eastern Europe

History:
Introduction to Western Culture
Russia in the 20th Century
American Intellectual History
Topics in American History
Topics in American Intellectual History

Political Science:

Political Systems of Eastern Europe in Comparative
Perspective
American Political Institutions
The Congress
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Political Systems East and West
Democratic Responsible Governments in

Culturally Divided Societies*

Sociology:
Oedipus Conflict
Foundations of Social Theory
Internal Disorder: Deviance and Disorder

Spring 1991

General Programs:
German For Reading Knowledge
Rome From Caesar to Nero
Male in Female in Ancient Greece
History and Principles of Quakerism
Egyptian Literature in the Time of the

Pharaohs*
Kafka in Translation
The Psychology of Resistance to Racism:

African-American Experiences*

History:
Introduction to Western Civilization
Women in Pre-Industrial Europe
History and Principles of Quakerism
Russia in the 20th Century
American Intellectual History
Topics in Modern European History

Political Science:
Western Political Theory
African Politics*
American Political Thought to the Civil War

Sociology:
Foundations of Social Theory
Social Anthropology*
Class Race and Education*
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Note: These items deal directly or indirectly with Anglo-European
History, Sociology and Political Science.

* Denotes items dealing directly or indirectly with the
African/African-American experience.
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APPENDIX II

From:	 Keino Robinson
To:	 Black Haverford Students
Date:	 4 - 1 - 9 1
Re:	 My Thesis

Dear Friend,
This questionnaire will provide vital information for my thesis.

I ask that you answer each of the following questions and return the
questionnaire to me through campus mail. Since my time is short I
ask that you respond as soon as possible. The questionnaire will only
take ten to twenty minutes of your time. I assure you anonymity.
Thanks for your help. Again, I am relying on this information for my
thesis.

QUESTIONNAIRE

1. Sex: Male	 Female

2. Age: 17	 18	 19 20 21 22 23 over

3. Class Standing: Freshman	 Sophomore	 Junior	 Senior

4. Annual Income of Family: 	 under $5,000	 $5,000-$10,000
$10,000-$15,000	 $15,000-$20,000	 $20,000-30,000

$over $30,000

5. College Residency: on campus 	 off campus
6. I have enrolled in (#) of courses taught by African-American

professors?

7. Geographical Background: City 	 Suburb	 Rural

8. Major or Anticipated major:

•
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S	 9. I think we have ( plenty	 some	 little ) opportunity to
take classes	 with African-American professors.

10. I have ( many a few	 no	 white friends at Haverford.

11. I have attended (#) of meetings of Plenary.

QUESTIONNAIRE PAGE II

12. I have joined (#) of extra-curricular activities:

13. True or False: I feel more comfortable in classes taught by
African- American professors than by white professors.
Comfortable to me	 means:

14. There is not much I can do about most of the important
problems that we face today in the world. Agree 	 Disagree

•
15. I am interested in the TV programs that most people seem to
like at	 Haverford. ( much	 some	 none )

16. I am interested in the music that most people seem to like at
Haverford. ( much	 some	 none )

17. I am interested in the magazines that most people like to read at
Haverford ( much some none ).

18. I feel lonely at Haverford. ( most of the time	 sometime
never )

19. I "hang out" at Haverford. ( most of the time	 sometime
never )

20. I don't really enjoy attending Haverford, but I feel that I must
do	 it in order to have other things that I need and want. ( Agree
Disagree )

21. I feel that I am part of the Haverford community.•	 ( most of the time	 sometime never )



57•	 APPENDIX III

RESULTS FROM QUESTIONNAIRE

*Note-There is no result sheet for question thirteen because
it was an open ended question.

Question	 I:

SEX.

Male= 19 Female= 19

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30.



o
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Male Female

31. x
32. x
33. x
34. x
35. x
36. x
37. x
38. x

S



I

•
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RESULTS FROM QUESTIONNAIRE

Question II:

Age.

17	 18	 19	 20	 21	 22	 23 Over

1. x
2. x
3. x
4. x
5. x
6.
x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

S
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Age.

17	 18	 19	 20	 21	 22	 23 Over 

33 .
34.
35.
36.
37.
38.

x

x

•

x  

•



•

•
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RESULTS FROM QUESTIONNAIRE

Question	 III:

Freshman=12

Class	 Standing.

Sophomore=10 Junior=7 Senior=9

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x
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Class Standing.

•

Freshman

33.
34. x
35.
36.
37. x
38. x

Sophomore

x

Junior	 Senior

x

x

•
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S	 RESULTS FROM QUESTIONNAIRE

Question IV:

Annual Income Of Family in Thousands of Dollars.

under 5
	

5-10	 10-15
	

15-20	 20-30	 over 30

1.
2.
3.
4. Did not answer
5.
6.
7.
8.
9.
10.
11.
12.

411,	 13.
14.
15.
16.
17.
18.
19.
20.
21.
22. Did not answer
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.•



64•	
Annual Income Of Family in Thousands of Dollars.

under 5
	

5-10	 10-15	 15-20	 20-30	 over 30

•

33.
34.
35.
36.
37.
38.

x

•
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S	 RESULTS FROM QUESTIONNAIRE

Question V:

Campus Residency.

Campus	 Off Campus

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

•
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.

x

x

x

x

•



Campus Residency.

Campus	 Off Campus

33 .	 x
34.	 x
35 .	 x
36. x
37. x
38.	 x

66
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•	 RESULTS FROM QUESTIONNAIRE

Question VI:

I Have Enrolled In (#) Of Courses Taught By African-
American Professors.

0 1 2 3 5 6 8

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x 
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

0
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I Have Enrolled In (#) Of Courses Taught By African-
American Professors.

0	 1	 2	 3	 5	 6	 8

33.	 x
3 4.	 x(4)
35. x
36. x
37. x
38. x

•

•
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0	 RESULTS FROM QUESTIONNAIRE

Question

1.
2.

VII:

Geographical	 Background.

City= 22	 Suburb= 15

x
x

Rural=1

3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x

• 14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28.
29. x
30. x
31. x
32. x

•
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Geographical Background.

City	 Suburb	 Rural

33. x
34. x
35. x
36. x
37. x
38. x

•

•



•	 RESULTS FROM QUESTIONNAIRE

Question VIII:

Major Or Anticipated Major.

1. Biology
2. Philosophy
3. Biology
4. Religion
5. Psychology
6. Biology
7. Biology
8. History
9. Biology
10. Philosophy and Pre-Med
11. Psychology
12. Biology
13. English
14. Sociology

1110	 15. Political Science
16. Anthropology
17. Sociology and minor in Africana Studies
18. Economics and Sociology
19. Sociology
20. Sociology
21. Math
22. English with a concentration in Cultural Writing
23. History
24. Physics
25. Biology
26. Political Science
27. Pre-Med or Psychology
28. English or Psychology
29. Sociology/Anthropology
30. Mechanical Engineering
31. Biology
32. Economy/Political Economy

71
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•	
Major Or Anticipated Major.

33. Political Science
34. Sociology/African-American Studies
35. Biology
36. English
37. Psychology
38. Biology

•

•



73

0	 RESULTS FROM QUESTIONNAIRE

Question IX:

I Think We Have ( Plenty	 Some Little ) Chance To Take
Classes	 With

Plenty=1

African-American

Some= 13

Professors.

Little=23

1. x
2.
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x 
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

•

•
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I Think We Have ( Plenty	 Some Little ) Chance To Take
Classes With African-American Professors.

Plenty

33.
34.
35.
36. Did not answer.
37.
3 8 .

Some	 Little

x
x

x

x
x

•

•



•	 RESULTS FROM QUESTIONNAIRE

Question X:

I Have ( Many A Few No )White Friends at Haverford.

Many=1 9	 A Few=19	 No=0

1.
2. x

x

3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x

•
13.
14.

x 
x

15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

75
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I Have ( Many	 A Few No )White Friends at Haverford.

Many	 A Few	 No

•

33.
34.
35.
36.
37.
38.

S



•

•

•
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RESULTS FROM QUESTIONNAIRE

Question XI:

I Have Attended (#) of Meetings of Plenary.

0 1 2 3 4 5 7 8

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x
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I Have Attended (#) of Meetings of Plenary.

0	 1	 2	 3	 4	 5	 7	 8

33. x
34. x
35. x
36. x
37. x
38.
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RESULTS FROM QUESTIONNAIRE

Question	 XII:

I Have Joined (#)	 Of Extra-Curricular Activities.

0 1 2 3	 4 5 7 8

1. x
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16. x
17.
18. x(6)
19.
20. x
21.
22.
23.
24.
25.
26.
27.
28.
29. x(12)
30.
31.
32. x

•
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0	 I Have Joined (#) Of Extra-Curricular Activities.

0	 1	 2	 3	 4	 5	 7	 8

33.
34.
35.
36.
37.
38.  

x
x(6)

x  
x(6)

x
x  

•
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•	 RESULTS FROM QUESTIONNAIRE

Question XIV:

There Is Not Much I Can Do About Most Of The Problems
That We Face Today In The World.

Agree=9	 Disagree=29

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11.	 x

•
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x•
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There Is Not Much I Can Do About Most Of The Problems
That We Face Today In The World.

Agree	 Disagree

33. x
34. x
35. x
36. x
37. x
38. x

•

•



83•	 RESULTS FROM QUESTIONNAIRE

Question XV:

I Am Interested In The TV Programs That Most People
Seem To Like At Haverford.

None=10Much=6	 Some=21

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10.
11.
12. x
13. x
14.
15. x
16. x
17. x
18.
19. x
20.
21. x
22. x
23. Not Applicable
24.
25.
26. x
27. x
28.
29. x
30. x
31.
32.

x
x

x

x
x

x

x
x



S
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I Am Interested In The TV Programs That Most People
Seem To Like At Haverford.

Much	 Some	 None

33.
34.
35.
36.
37.
38.

•

•



85•	 RESULTS FROM QUESTIONNAIRE

Question XVI:

I Am Interested In The Music That Most People
Seem To Like At Haverford.

Some=30	 None=4

S

Much=3

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23. Not Applicable
24.
25.
26.
27.
28.
29.
30.
31.
32.

x
x



I Am Interested In The Music That Most People
Seem To Like At Haverford.

Much	 Some	 None

33. x
34. x
35. x
36. x
37. x
38. x

86
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•	 RESULTS FROM QUESTIONNAIRE

Question XVII:

I Am Interested In The Magazines That Most People
Seem To Like At Haverford.

Much.'	 Some=21	 None=11

1. x
2. x
3. x
4. Not Applicable
5. x
6. Not Applicable
7. x
8. x
9. x
10. x
11.	 x

•
12.
13. x	

x

14. x
15. x
16. x
17. Not Sure
18. x
19. x
20. x
21. x
22. x
23. Not Applicable
24. x
25. x
26. x
27. x
28. x
29. Not Applicable
30. x
31. x
32. x

87
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I Am Interested In The Magazines That Most People

Seem To Like At Haverford. 

33.
34.
35.
3 6 .
37.
38.

Much	 Some None

x

• 

x

88
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RESULTS FROM QUESTIONNAIRE

Question	 XVIII:

I Feel Lonely At Haverford.

Most of the time=7	 Sometime=21 Never=10

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

89
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I Feel Lonely At Haverford.

Most of the time	 Sometime	 Never

33. x
34. x
35. x
36. x
37. x
38. x
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0	 RESULTS FROM QUESTIONNAIRE

Question XIX:

I "Hang Out" At Haverford.

Most of the time= 18 Sometime=15 Never=5

1. x
2. x
3. x
4. x
5. x
6. x
7. x
8. x
9. x
10. x
11. x
12. x
13. x
14. x
15. x
16. x
17. x
18. x
19. x
20. x
21. x
22. x
23. x
24. x
25. x
26. x
27. x
28. x
29. x
30. x
31. x
32. x

41,

•
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I "Hang Out" At Haverford.

Most of the time	 Sometime	 Never

33. x
34. x
35. x
36. x
37. x
38. x

•

•



93•	 RESULTS FROM QUESTIONNAIRE

Question XX:

I Do Not Really Enjoy Attending Haverford, But I Feel That
I Must Do It In Order To Have Other Things

That I Need And Want.

1.
2.
3.
4.
5.
6.
7.
8.
9.

• 10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

• 31.
32.

Agree=14

x

x

x

x

x
x

Disagree=24

x
x



•
I Do Not Really Enjoy Attending Haverford, But I Feel That

I Must Do It In Order To Have Other Things
That I Need And Want.

Agree	 Disagree 

33.
34.
35.
36.
37.
38.

x
x

x
x

x

• 

x

94
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95•	 RESULTS FROM QUESTIONNAIRE

Question XXI:

I Feel That I Am Part Of The Haverford Community.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.

Most of the time= 14 Sometime=19

x

x

x

x
x

x

x

Never=5

x

x

x

x

•
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I Feel That I Am Part Of The Haverford Community.

Most of the time	 Sometime	 Never

33. x
34. x
35.
36. x
37.
38.

S
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APPENDIX IV
STUDENT INTERVIEW QUESTIONS

1.Name:
2.Age:
3.Where did you grow up?
4.What is your home residence?
5.What is your socio-economic background?
6.Did you attend a public or private high school?
7.What class are you at Haverford?
8.Why did you choose Haverford?
9.What is your college residency?
10.How do you define your ethnicity?
11.What type of music do you listen to?
12.Which T.V. programs do you watch?
13.What is your major?
14.Where do you "hang out" at Haverford?
15.Do you read the Bi -College News, Stone Cold Busted, 	 Sensitive
Mail or any other campus publication? What 	 do you think of
them?
16.Do you "hang out" in the Coop, Women's Center, Pool Room, Cafe,
or Three Seasons?
17.Where do you go to parties? How frequently? Do you enjoy

them? Why or why not?
18.Do you attend Collection? Why or why not? Which have you

attended?
19.Do you attend Plenary? Why or why not? How many?
20.Do you affiliate with people of color on campus?
21.Do you participate in any minority organization? Why or 	 w h	 y
not?
22.What extra-curricular activities have you participated in?
23.What do you do for recreation?
24.What would you change about Haverford if you could change

things?
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STUDENT INTERVIEW QUESTIONS-Page II

25.Do you feel alienated from the Haverford community? In what
way?
26.Do you feel part of the community?
27.How do you feel about Customs Week?
28.How did you feel about your Customs Week experience?
29.Do you spend a lot of time by yourself on campus?
30.Do you feel that African-American professors are better

suited to teach classes dealing with or about African-
American history and culture?

31.Do you feel that white professors are better suited to teach
classes dealing with European history and culture?
32.Do you feel comfortable in your classes?
33.Do you feel that the administration addresses issues of 	 race
when they arise?
34.Who do you eat lunch and dinner with?
35.Who would you prefer to live with?
36.How did you feel about the "Isms" clause?
37.What do you think about the Honor Code and Honor Council?

Do they effectively deal with issues of race?
38.If you were the victim of racism or sexism at Haverford

would you take your case to the Honor Council? Would you
feel comfortable taking it to the honor Council? Who would you
take it to?
39.How does your first year experience differ from now?
40.Do you feel that there are enough courses dealing with or 	 about
African-American history and culture?
41.Should Haverford try to recruit more African-American

professors and students? What difference would it make?
42.Do you think Black students protest at Haverford? 	 Explain.
43.What problems did you have with the questionnaire?
44.What problems did you have with the interview?
45.In general, what things bother you at Haverford?



• APPENDIX V
INTERVIEW QUESTIONS-PRESIDENT JOHN COLEMAN

April 11, 1991

1. Name.
2. What was your position at Haverford College in 1972?
3. What was your role during the BSL Boycott of 1972?
4. Who were the principle players of the Boycott?
5. Did the Boycott and subsequent "Specific Concerns" come as a

surprise to your administration or was there a general feeling
that Black students were discontent?

6. How did you feel about the manner in which the BSL approached
you?

7. How was the atmosphere of your discussions?
8. Did the Boycott or "Specific Concerns" help crystallize the

problems of Black students?
9. To your knowledge, were other colleges or universities

experiencing similar problems?
10. Did you contact other institutions to find out how they handled

similar problems?
11. Did you feel there was a need to change existing policies or

programs at the school to better accommodate Black students?
12. What was the prevailing attitude among faculty?
13. Did the faculty and administration assist in bringing about

change? Did the faculty and administration agree on the
issues raised by Black students?

14. Did the faculty tend to side with students or the administration?
15. If any, how were changes implemented (i.e. by vote, committee,

presidential order)?
16. Were ad hoc committees set up or did existing committees

handle the BSL concerns?
17. Did the alumni or Board of Managers get involved in the process?
18. Did the boycott resolve any of the BSL concerns?
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100•	 APPENDIX VI
INTERVIEW QUESTIONS-SAM FOLEY '73

APRIL 14, 1991

1. Name.
2. Describe your role in the BSL Boycott of 1972.
3. Did you participate in the BSL your four years at Haverford?
4. Did you feel comfortable in your classes?
5. How did the BSL Boycott come about?
6. Did the Honor Code play any role in how you decided to protest?
7. Did the Boycott come as a surprise to the administration?
8. Did Bryn Mawr's Sisterhood participate in the Boycott?
9. Did the white community become involved in the Boycott?
10. Do you feel the administration was receptive to your boycott?
11. Do you think the administration effectively addressed your
"Specific Concerns?"
12. Did you feel that the Honor Code and Honor Council effectively
dealt with issues of race?
13. If a personal act occurred to you would you have taken the
incident to the Honor Council?
14. Who were the principle characters in the Boycott?
15. Were there any alums or members of the Board who got involved
in the Boycott?
16. What do you think were the outcomes of the boycott?
17. Were there any types of race relations workshops at the time?
18. Were there classes dealing with African-American history or
culture? Was that a concern of students?
19. Did you "hang out" at Haverford?
20. Did you go to parties at Haverford? Can you describe the types of
parties you went to?
21. Did you feel part of the Haverford community?
22. Did you feel alienated from the community?
23. What parts of the community did you not feel part of?
24. Were you happy at Haverford?
25. What things bothered you at Haverford?
26. Were students satisfied with the outcome of the Boycott?
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27. Are you currently involved with Haverford in any way?
27. Currently, have you seen any positive institutional changes at
Haverford?
28. Did you attend Plenary while at Haverford?
29. Were there any faculty who you felt who just did not support
what you were doing?
30. If you had the chance to do the Boycott again would you?
31. Do you think that the president was helpful?
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APPENDIX VII
INTERVIEW QUESTIONS-SARA SHUMER

April 15, 1991

1. Name.
2. What position did you hold at Haverford College in 1972?
3. What was your role during the BSL Boycott?
4. What were some of the issues involved?
5. Who were the principle players in the Boycott?
6. Did the BSL Boycott come as a surprise to the faculty and
administration?
7. Did the Boycott crystallize the BSL concerns?
8. How did you feel about the manner in which the BSL approached
the administration?
9. How was the atmosphere of your discussions with the BSL and the
administration?
10. What was the general feeling of the faculty? Did they feel there
was a need for change?
11. Did many faculty meet with the BSL and the administration?
12. How do you see Haverford now in terms of changes that were
supposed to be implemented?
13. What came out of the BSL Boycott?
14. Were other campuses protesting at this time?
15. Do you think the Honor Code and the Honor Council effectively
deal with issues of race?
16. If you were a student would you feel comfortable taking a
personal incident of racism to the Honor Council?
17. Do you think that students protest today?

•
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APPENDIX IX

Bi-COLLEGE NEWS CHRONOLOGY OF 1972 BSL BOYCOTT

BSL Announcement

The BSL announced their boycott of Students Council

elections at the Plenary Session Thursday, February 3. Over

the next weekend, members of the administration prepared

what they termed, 'a very rough working draft' of an

Educational Commitment Program. The document covered

16 pages.

Monday, February 7, the BSL distributed a short

announcement stating 'You know the issues, and in the

coming days there will be no way you can escape them.'

The Educational Commitment Program was unveiled to a

joint meeting of the Students Council and the Honor Council

Monday night, a day before the BSL received it. That same

night, President John Coleman gave NEWS representatives a

summary of the plan in the form of a copy of a memo from

him dated February 7. They were told not to release it until

Thursday after the 16-page plan was to be revealed to the

faculty. The 16-page report was given to the NEWS Tuesday

by Director of Public Relations William Balthaser.

Questions

Several black students raised the following questions

•	 about these actions. Why did a summary exist before the

release of the full document? Why did the administration



• 104

give the full report to the Students Council--which used it in

discussions--before the BSL received it? Why were both

documents not presented to the entire community? Was it

Coleman's plan to keep the faculty and the students divided

and in the dark with the intention of descending with his

solutions which in fact were nothing but a summary?

Tuesday, February 8, Dean James Lyons met with a

few members of the BSL in the dining center during lunch.

He did not go to the BSL communications committee. He told

the students the plan had been prepared and that they

could pick up a copy from his office. Lyons told them 'many

students will be offended by it. Don't criticize it unless you

have some other ideas.'

'In the Future..."

A BSL member got the document and returned to the

dining center. He told Lyons, 'In the future, whenever a

document is prepared relevant to the black students,

assuming that you have the arrogance to produce it without

our help, without our knowledge--then they should be the

very first to see it.' That student noted, 'It was produced

without any black input.'

Members of the BSL read the document Tuesday

afternoon and prepared a criticism of it. That night in

Barclay lounge, about sixty students gathered. One copy of

the Educational Commitment Program was circulated there.

It was discussed and parts were read aloud. Students



Council President Larry Phillips said that the document

should serve to initiate discussion. 'Without talking to us,

they decided to use it,' said one BSL member. The document

professed to find solutions to some of the problems faced by

Haverford's black students at least since 1968. 'The point

here is, the way they disseminated it in the first place was

destructive,' added another BSL member.
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Faculty

The faculty as a whole never received the Educational

Commitment Program nor did the student body. At the

Barclay meeting, students were told they would receive the

16-page document on Wednesday. When it was not

distributed, inquisitive students were told that the

mimeograph machine had broken. Members of the BSL say

that they assumed the faculty had seen the proposal;

however, only a few select members of the faculty ever saw

it.

Rumors filled conversations on Wednesday about the

report which most had heard about but few had read. When

all copies of the document were suddenly recalled, rumors

increased and with them misconceptions. The BSL stressed

that the atmosphere was created by the administration's

handling of their own proposal. Some faculty expressed a

desire to cancel their Thursday meeting because they did

not wish to work in 'this air of crisis.'

Confronted

Wednesday afternoon, Coleman was confronted and

asked why the issue was to be sent to committee rather

than discussed by the whole meeting. The BSL felt strongly

that the issue had to be discussed by the entire faculty and

was not one that could be relegated to a small committee.

Coleman said that many people felt he was trying to



•
'railroad' certain proposals through and therefore they were

best handled by committee.

Coleman was told, 'If you committee this thing it will

provoke a crisis.'...

Meeting with Coleman

Four BSL representatives met Coleman at 2:30 in his

office. The meeting was not pleasant. 'The administration's

style of action has been dishonest from the very

beginning.'...'Coleman tried to divide us while we were

talking.' Another BSL member paraphrased what the four

told Coleman, 'If we're going to have a diverse community,

•	 then that diversity should be reflected in the decision-

making process of the College.'

Coleman claimed he could only deal with his 'realm of

activity.' The students countered, 'In your real of activity,

are you willing to set into play a situation where there

would be a vying set of effective relations so that if you had

a black administrator, he could act as an equal?' They

reiterated, 'Would you be willing to make the decision-

making process in your activity so that the blacks are not

special representatives or tokens, but actually participants?

And if you're not able to get suitable administrators within a

given time, are you willing to share in the decision-making

process with students?'•
Effective Relationships
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At this point one [BSL] communications committeeman

asked Coleman, 'Tell me, would you be willing to share the

podium with us to take this issue to the Board of Managers?'

Another student said, 'But that's not what we mean by

effective relationships.' The student who made the original

statement agreed and withdrew his query. Coleman seized

on this and accused the group of trying to repress their

fellow members. The president refused to accept the

original student's admission that the statement was ill-

conceived. Coleman persisted, 'But it seems a good point.'

The BSL members responded, 'When a decision is

going to be made, relevant to black people, there should be,

at every stage of decision-making, a black input among

peers.' Coleman asked what was meant by 'a black input.' A

committeeman answered that even in the buying of grass

seed -- if it were relevant to the lives of Haverford's black

students -- there ought to be someone to act in their

interest. Coleman smiled and joked that he would share his

power to buy grass seed with them.

Shared Decision - Making

The question of whether Coleman would be willing to

share in decision-making with black administrators or

students had been on the floor for nearly 45 minutes.

Frustrated, the four students walked out.

At this meeting, the BSL gave Coleman a copy of their

criticisms of the Educational Commitment Program. Coleman
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was among the first to see this criticism in contrast to the

administration's handling of its document. This criticism

was attached to a two-page 'Bill of Facts' which was

distributed to the faculty and administration Wednesday

afternoon.

Non - Document

Between this meeting with Coleman and the Faculty

Meeting, Thursday afternoon, the 16-page Education

Commitment Program was recalled. It became, in the words

of one administrator, a 'non-document.' Those who had

received copies were asked to return them so they could be

destroyed. The BSL noted that the 16-page 'scatter-gun' had

been called the starting point of new discussion without any

black input and without being released to the general

faculty and the student body. Suddenly, the document was

no more; this act did not serve to eliminate rumors or

correct misconceptions.

A large number of black students attended the

Thursday Faculty Meeting. They had assumed that the

whole college would be allowed to attend. However, a little

known rule was enforced by Students Council Vice President

John Smallhount and other officials and only nine white

students were permitted to enter.

•	 Silent
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The black students remained silent during the

meeting. Coleman read their 'Bill of Facts' of Wednesday

and then announced that all other messages related to the

'Lyons document which has been withdrawn.' Coleman did

not read a small memo, handed to him, which referred to

the Coleman summary. The BSL posted their memo with the

Coleman Summary around campus during the meeting.

Their memo said, in part,'The focal point of the

administration's time, energy, and money has barely

approached the issue's peripheral concerns.' It adds, 'We

must institutionalize diversity in such a way that diversity

is recognized at every stage of the decision-making process.

Only then can a document be produced which is non-

peripheral to the issue.' When Coleman moved to the second

item on the agenda the black students left.

The BSL says, 'Criticism of the Lyons' report is still

relevant because the one-page Coleman memo summarizing

the plan had not been withdrawn. But then, since that

memo had not been made public, it is not clear whether or

not its withdrawal was implied.' A BSL member

commented, 'It doesn't matter what the administration's

intent was -- all we need say was it [was] a destructive sort

of action. It arose from the cyclopean perspective of this

institution.' Another black student said,'All the way down

the line, those documents are symptomatic of certain

•	 disregard for blacks, and perhaps, everyone here.
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Unanswered

A major question still remains unanswered: 'Should a

college which has a long history of Quakerism, which makes

proud claims of humanity and concern, behave in this

fashion? Should we dare allow ourselves to be so blind?'

The problem of how to view differences in a community

which is supposed to be diverse is still unresolved.

People have an essential human responsibility, said

one BSL member, to break from their past and their

socialization. Another said. 'People who have not made that

movement cannot represent the black students at Haverford

College or act in their best interest.'

One white student said recently that confronting his

socialization allowed him only three choices--to

intellectualize, to run, or to shout somebody down. A BSL

member responded, 'If a person is really being educated, he

can make more moves than his socialization would allow.

Education should make experience a form of expression.'56
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56 "Why Were Documents Not Presented To The Community?," David Wessel,
Bryn Mawr-Haverford College The News,  February 18, 1972.
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APPENDIX IX
BSL STATEMENT OF SPECIFIC CONCERNS

From: The Haverford College Black Students' League

To: Faculty And Administration

Re: Our Specific Concerns
Haverford College is a community of friends only by

means of our socialization. The socio-educational process of
the institution emerges from this idea. This process
presupposes the commonality of the experience of each
member of this community. The assumption, then, of this
community is not diversity but homogeneity.

Since the notion of community assumes homogeneity
(and community is one of the higher categories of perception
here) the institution is opposed to the individual qua
individual--the 'different individual' is then doubly suspect.

Since the American experience is pluralistic,
differences in consciousness spring, in part from the protean
nature of that experience. Each of these different
consciousnesses has its validity not only in that it is a
recognition of different histories but also in the place of
those histories in the 'American melting pot.'

NO REGARD
At Haverford college there is no regard for these

differences. When the individual becomes matriculated the
institution asks him to relinquish his previous experiences,
values, and to recreate himself rationally. Ideally, this re-
creation occurs with the community as a supportive agent.
But, since the 'community' assumes homogeneity, the
community does not support the 'different individual'--in
truth, it imposes. Under these circumstances the 'different
individual,' here, the minority student, moves to what is
essentially an anomic condition. And the institution allows
him three resources: 1. He exercises his eccentricity; 2. is



Again, we regard these actions as symbolic. Greater needs
remain to be dealt with, but these cannot go forth until we
have a commitment to the institutionalization of diversity. 5 7
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Ibid. February 25, 1972.



drawn to or forms a sub-group; or 3.devaluates the meaning
of his existence here.

Concerning point 1. When faced with the imposing
perils of homogenization the minority student or 'different
individual' is offered one recourse: to attach himself firmly
to those tangential aspects of his difference. In so doing the
'different individual' often becomes a caricature of himself.
He attempts to gain access into the community by acting out
his perception of how he is perceived.

Concerning point 2. Whereas the college views the
sub-group as destructive of the individual's development,
the truth is, the individual is caught in the bind between
what would be his supportive group (i.e the sub-group) and
the myth of community.

Concerning point 3. Either the individual isolates
academics from the context of his experience or he regards
it as an irrelevant and inadmissible undertaking.

These three recourses initiate the slow withdrawal of
the individual from the institution. Regardless of pre-
college preparation, the college has already determined the
success and failure of its educational program.

NO RATIONAL RE-CREATION
The structure which proceeds from 'community' or
homogeneity affects the classroom experience. Not only is
the value structure of the individual destroyed, not only are
viable social alternatives eliminated, but also, there exists no
means for the rational re-creation of the individual. That is ,
the experience with which he would integrate his classroom
experience comes from a socio-cultural continuum which in
the community has no validity. This homogenizing structure
destroys diversity which is the very lifeblood of the
intellectual endeavor.

The consensus model upon which the classroom and
every realm of activity operates assumes that there are no
differences which can not be persuaded into alignment with
the general view. Therefore, advisory capacities without
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voting are seen as sufficient provisions for diversity.
Consensus is realized through an appeal to the idea of
community, which again, flows from the assumption of
homogeneity. Those who are not willing to subjugate their
differences for the good of the community are seen as
factionary and divisive. Thus this consensus model offers no
real mechanism for admitting real differences.

ANACHRONISM OF THE HAVERFORD PARADIGM
The Administration's management of the issue the

Black Students' League brought to the college community is
symptomatic of this effort to deny difference. From the
very beginning the effort of the administration was to
manage the situation in a manner that was more congenial
to the Haverford mold. The peculiarities of the
administration's responses, the circulation of these
responses, and subsequent discussion stem from the
anachronism of the Haverford paradigm. If one follows the
course of the last two weeks, one sees swiftly the need of
institutionalization of diversity in every aspect of the
operations and procedures of the college. From admissions
to capital planning, the structure of the college must be such
that the true interests of minority students are a constant
factor in policy initiation.

It is not unrealistic to expect that Haverford will make
the following symbolic gestures of good intent by 5:00 (five
o'clock) p.m., Friday 25, February 1972:

A presentation of the full college budget that
embodies the commitment of institutionalizing
the diversity mentioned above and a statement
justifying the budget as it is presented.

A plan for reconstitution of college
governance in totality with the end of
becoming representative of the actual diversity
of Haverford College.
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A suspension of all admissions material to
incoming freshman until the college has
provided an accurate portrayal of life here for
all students.

The formation of a search committee with
the duty of finding a fully qualified minorities
counselor for the college counseling services.

Initiation of a summer program for incoming
minority students desiring and needing it.

The initiation of a Visiting Lecture Program
which has its emphasis on minority concerns.

Development of a seminar which would focus
upon the legacy of American minorities, which
faculty and students would be encouraged to
take. This course might be run by juniors and
seniors of minorities at Haverford.

Suspension of student government, all extra-
curricular activities and student funds until all
members of the community are enfranchised.

A document committing the college to the
institutionalization of diversity. This
document should be written jointly by the
administration and the Black Students' League
and other minority students.

A freeze on all hiring and considerations for
tenure, until a college-wide timetable is
developed and presented for concrete steps
toward the institutionalization of diversity.

The allocation of funds for minorities
enrolled at Haverford to allow participation in
various summer school programs.

The formation of a search committee with
the duty of finding s minority admissions
officer.
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Statement on Institutionalization of Diversity

The statement was drafted at a meeting that began at

10 p.m., February 24, and ended at 4:40 a.m., February 25.

Those who drafted it and signed it include President John

Coleman, acting Provost Thomas D'Andrea, Admissions

Director William Ambler, Dean of Students James Lyons,

Assistant to the President Greg Kannerstein, Puerto Rican

students Juan Albino, Orlando Hernandez, and Roberto

Rivera, B SL communications committee members Grady

Lights, Ghebreselassie Mehreteab, Chico Ray, and Bill

Watson, and Professor Vernon Dixon.

'We want a body of students, faculty, and
administrators which reflects the diversity of the larger
community. Minority cultures differ in kind from the
commonality that is indigenous to each of the various
cultures. The black, the Puerto Rican, as well as other
minority group referents are a way of perceiving and
organizing experience derived from a community of common
experiences that people of these various minorities have
transmitted from generation to generation. This community
of common experience provides members of these cultures
with rational categories for interpreting reality. Thus, the
assumptions, models and policies derived from these
rational categories are historically conditioned.

'The perception of the uniqueness of majority cultures
by non-minority people is possible. This requires their
sharing, in a manner transcending their own ethno-centrism,
the community of common experience within those cultures.
In the absence of that experience, non- minority people
cannot evaluate the process by which minority people move
from those historically-conditioned categories--for instance,
the black or Puerto Rican referent-- to statements or actions.



118•	 These statements or actions may be rejected but only from a
position of ignorance or arrogance.

'Institutionalizing a workable diversity would require

an enlarged concept of consensus. Consensus under

institutionalized diversity not only includes acceptance of

the validity of differences understood, but also those not

understood. Given this framework, the real needs of a

diverse community would be the constant imperative of all

individuals and groups. 58 '

•
58 "Statement on Diversity," Ibid, March 3, 1972.
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APPENDIX XI

RECOMMENDATIONS:

The purpose of these recommendations is to suggest to

Haverford College certain ways to better incorporate

minorities into the general Haverford community. In 1972

and in 1991, concerns of African-American students have

been recurrent: some students feel that Haverford has not

committed itself to diversity. Most of the actions taken by

African-American students deal with Haverford reflecting

on its student organizations and administrative policies

toward their commitment to diversity. Haverford should

•
annually reflect upon its commitment to this issue and

publicly state its position.

I. Haverford should appoint a committee to review race relations
workshops yearly to make them more effective.

II. In the spirit of diversity and all its academic and social
advantages, Haverford should try to develop more courses dealing
with African-American history and culture. Students should have
and feel that they have the opportunity to take these classes no
matter what their proposed major.

III. In conjunction with proposal II, Haverford should restructure
existing classes to include the African-American experience. For
example classes dealing with American history and culture should

•	 fully develop the role of African-Americans. Haverford should not
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exclude the African/African-American experience from World
History.

IV. Haverford should set up a committee to review how it searches
for African-American faculty. If Haverford has been unsuccessful in
finding qualified African-American professors, it should restructure
its search policy to include different pools from those currently used.
This committee should examine tenure track positions for African-
American professors as well as pay and living accommodations to
help attract qualified candidates.

V. The Deans office should continue to fully support the efforts of
the SAB.	 An independent committee of Haverford students
appointed by the Deans Office of Multicultural Affairs, should review
short-term and long-term projects of the SAB to make sure that
programs have moved toward their goal. The independent committee
will allow the general student body to become involved in
multicultural affairs while not overburdening students of color.

VI. Haverford should print its commitment to diversity in its
literature including admissions material, alumni material, the
Student's Guide, etc.

VII. It is important how students perceive Haverford's commitment
to diversity. The President, in his annual, initial address to students,
should read Haverford's official policy on diversity to set the tone for
the administration's position on this issue.

VIII. The Honor Council should also make an annual public written
statement to the student body in reference to its commitment to
address and help educate the community about issues of racism,
sexism and homophobia. The Council does not have to wait until
such issues arise or incidences occur to publicly address them.



121• IX. Customs committee and people, Upper Class Advisors, Honor
Council members and Honor Code Orienteers should all take some
kind of race relations workshop to sensitize its members to issues of
racism.

X . Students Council should review the manner in which Plenary
sessions are conducted. They should solicit responses from the
community-at-large to see if other students feel uncomfortable
attending Plenary meetings. If they find that students find the
atmosphere uncomfortable, changes should be made. Two questions
to include, "How do students feel about the airplane throwing during
discussion?" "Do students feel that issues are taken seriously?"

•
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rn: Ail member=. of the Haverfprd College Community

f-rOm; [he Student Advisory Bo,ird-70ffice of Minority Affairs

A ietter o+ purpose to the community

The Student Advisory Board (SAB) serves, first and

foremost, as an effective means of communication between
v„Arious minority organizations on campus. Representatives

'.from ASA, BSL, PRSH announce events and meetings at each
gathering of the Board. SAB facilitates the coordination of
jointly sponsored events .and projects, SAE also considers
ideas that will affect the entire minority community at
Havv-rford; and it serves as a source of those ideas. Thus,
the Student Advisory Board serves as an interface between

*all minority groups on campus.

ibis year's Board members inclUde . : Michelle Albert '90

(ESL), Aruna Chandra '91 (ASA), Eliot Martir-Nieves '91
(PRSH), .Julie Min '91 (ASA), Andrea Morris '91 (Secretary:),
Keino Robinson '91 (BSL), Heather Shorey '89 (Senior
Appointee) and Harold Torro '91 (PRSH).

Our year ahead promises to be extremely active and
exciting, and I hope that everyone will participate in all
events. Here is a preview of what we have planned thus far:

FALL,1988

Pat Rcsezelle - "White Supremacy"

Oct 8

Oct. 12

Nov.

Nov. 19

PRSH Symposium: "Cultural and
Politics on the Mainland"

Sucheta Mazumdar: "South Asian
Women's Politics"

C.A.R.V. (Campuses Against Racial

Violence) Conference

La Fiesta

Now I hope that this is enough to hold your interest!
More information on all events will be announced as plans
are finalized.•	 4



Committee):

a) Pre-First-Year Students 

The Board was concerned about the lack of integration between
the summer leadership in diversity program and customs week.
In particular, those who participated in the summer program
seemed to be disaffected and bored with customs activities.
It was suggested that the summer program students be used, if
they agreed, as resource people for some of the customs week
activities.

b) Customs Week Program

The Board suggested that some activities be geared for minority
students and minority concerns.

One activity may include a special meeting -for minority students
hosted by ASA, BSL, PRSH, and summer program participants. It
was suggested that customs people encourage attendance at such an
event, in such a way that would not evince a sense of ostracism.
A politive form of encouragement would be an open. acknowledgement
that the college is not perfect, that some problems may arise
around the issue of race, and that the best resources for
handling some of those problems may often be other . people of
color.

The Board also suggested including special sessions on racism,
perhaps coordinated with the Honor Council, which would parallel
sessions that already exist on sexism and sexual harrassment.

The Board also suggested that ASA, BSL, and PRSH may want to host
a large party, to which the entire campus was invited. Dennis
McCarthy and Donna Rothman suggested that such a party may be
best scheduled after customs week, since it is already heavily
scheduled. Therefore, it was generally agreed that such an
evening should be scheduled for the 1st month of the academic
year.

c) Customs Training 

It was agreed by all concerned that more training around the issue
of race relations could be done. The Customs Heads may be turning

ucT 	 ',RCN for advice on this matter.

d) Informal Issues 

The Board suggested that customs people not discourage minority
students from seeking each other out. It reminded everyone that
informal support among minority students was important for both
social adjustment and academic success. The Board was also
concerned about isolating minority students; that is, in many
situations, there may be only one minority student per floor.



The Customs Heads, however, made it very clear that all housing
assignments were made by the Housing Officer. Matt Hamabata
agreed to present the issue to Robin Doan.

e) Customs Committee Appointments 

Kevin Daley and Stacey Jacobs suggested that they might be able
to establish some guidelines for the next set of Customs Heads,
so that people of color would be encouraged to apply for
positions on the Customs Committee. Guidelines may also be
established to encourage the appointment of people of color on
the Customs Committee and to the positions of - customs people.

f) Follow Up 

It was agreed that the Customs Heads and the Appointments
Committee Representatives would meet with the Board at its
next scheduled meeting, along with representatives of the Honor
Council. The Customs Heads will present at that time a sample
programming schedule, which future Customs Heads and the Honor
Council may wish to use in planning the Customs Week's activities.
The Appointments Committee Representatives will present guidelines
that would encourage the participation of people of color in the
customs program.

Agenda for Thursday, November 5th

6:00 p.m. Announcements

Consideration of Joint Projects:

a) Report of sponsorship status for Space Club (Charles Holden,
visitor); ASA (Dith Pran, visitor); Poetry Festival
(Maxine Hong Kingston, a keynote speaker).

b) New projects.

Short Term Projects

a) Report by representatives of ASA, BSL, and PRSH about joint
planning for Black History Month, including Winnie Mandela
Scholarship fundraiser.

b) Report on publicity center by Linda George.

Long Term Projects

a) Presentation of written materials about minority upper
class advising program.

6:30 p.m. Follow Up

a) Customs Heads; !maple program.

• •



GUIDELINES FOR MINORITY INVOLVEMENT IN THE CUSTOMS PROGRAM

Preliminary Draft

November 5, 1987

Submitted by

Dennis McCarthy and Donna Rothman, Customs Heads

and

Stacey Jacobs and Kevin Daley, Appointments Heads

The following are a set of guidelines for the increased
participation of racial, sexual, and ethnic minority group
members in the Customs Program. These guidelines have been
developed in response to minority group concerns expressed by
both the Minority Student Advisory Board and the GPA.

1 Prior to the appointment of the new Customs Heads, the
Appointments Heads will seek the input of the Minority
Student Advisory Board (MSAB) and the GPA with regards to
concerns about and possible questions for candidates for the
position of Customs Head. In addition the various
organizations connected with the MSAB and the GPA should
encourage members to apply for this position.

2. After their appointment, the new Customs Heads will notify
the MSAB as well as the presidents of various minority
organizations (PRSH, BSL, ASA, ISA, GPA) of the timetable
regarding Customs Committee Selection. These organizations
should then encourge members to apply for committee. Input
from all of these parties will be sought with regards to the
Committee Selection Process as well.

3. Once a Customs Committee is selected the entire committee
should meet with members of the MSAB as well as other
relevant parties in order to discuss possible questions for
the Customs Person InterIviews. At this point Minority
Organizations should also encourage members to apply for the
position of Customs Person.

S
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RACE RELATIONS PEER RESOURCE GROUP

Objectives: To promote constructive dialogue on campus on issues of "race" and ethnicity.

Background- The Group originated from the discussion table of the Student Advisory Board to the
Dean of Minority Affairs (now Director of MulticulturalAffairs). The focus was initially on facilitating
general discussion workshops with first-year students in their customs groups. At this time, the
program was largely an extension of the efforts of student of color organizations on campus to sensitize
the larger student body to their concerns of fragmented community and ineffective social Honor Code.

The Race Relations Peer Resource Group Today

Composition: The Group is composed of individuals of diverse backgrounds, not bound by lines of
color. Facilitators go through an application and training process. As the Group is still student-
initiated, old facilitators are responsible for the application process and accessing the professional
training. The Group does benefit from significant symbolic and financial support from the Dean's
Office and the Office of Multicultural Affairs.

Training: The Group is trained in facilitation skills by an outside professional source. The current
trainer is Charlotte Hummel, of the National Conference of Christians and Jews. Before training,
menThers of the Group met with the trainer to discuss the goals of the Group, the type of training that
they desired, and the specific concerns of the Haverford community. After the formal training
weekend, the Group met with the trainer to discuss experiences during facilitations, receive particular
advice, etc. The trainer remains a helpful resource to the Group.

• Activities: The goals of the Group have expanded to also include discussion workshops targeted at
specific issues for all students, compiling resources (films, books, speakers, etc.) on race issues, and
documenting the history of race relations at Haverford.

Typical workshop: The workshop generally begins with a vignette to prompt discussion on issues of
race. Over the past two years, the Group has used the following documentaries and films in first-year
student workshops:

Frontline's "Racism 101"
A Tale of "0" 

Facilitators generally follow-up with a reading of short essays written by Haverford students that reflect
personal experiences, feelings of oppression, feelings of exclusion, feelings of confusion, etc. These
essays are not necessarily incident-specific.
For workshops for all students targeted at specific issues, the Group might use speakers relevant to the
particular issue, from both inside and outside the community.
Workshops generally run for an hour and a half.

It should be noted that the facilitators are not intro:;	 ctw.uul uga
others to do so. Their goal is to catalyze self-questioning, mutual education, and respect for diversity
among the student body. As the Group works to establish itself in the day-to-day of Haverford life, it
cooperates with other campus organizations and representative bodies such as Honor Council, Student
Council, student of color organizations, and peer awareness groups. As a result, the Race Relations
Peer Resource Group hopes to put the words of the social Honor Code into action.
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RACE RELATIONS PEER RESOURCE GROUP

The Race Relations Peer Resource Group is a student-initiated organization

designed to promote dialogue on campus on issues of "race" and ethnicity. With a

recognition of the increasing overt violence on U.S. college campuses, this group of

students is also aware of the inclusive reality of violence. Although physical

violence is not common on Haverford's campus, the psychological violence of

prejudice and ethnic hierarchy still impairs us all.

The facilitators, who have been through an application and training process,

are not interested in pointing fingers, nor do they encourage others to do so. Their

go4 is to catalyze self-questioning, mutual education, and respect for diversity

among the student body. The means toward this end are general discussion

workshops for first-year students (customs groups), discussion workshops targeted at

specific issues for all students, compiling resources on race issues, and documenting

the history of race relations at Haverford.

The Group originated from the discussion table of the Student Advisory

Board to the Dean of Minority Affairs (now Director of Multicultural Affairs). As

the Group works to establish itself in the day-to-day of Haverford life, it cooperates

with other campus organizations and representative bodies such as Honor Council,

Student Council, student of color organizations, and peer awareness groups. As a

result, the Race Relations Peer Resource Group hopes to put the words of the

social Honor Code into action.
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