Haverford College Faculty Meeting Minutes
Regular Meeting
4:15 p.m., 2 September 99
Deborah Roberts, Clerk
Moment of silence

Action I. The minutes of the Faculty Meeting of 13 May 99 were approved, with one
correction. Minute II, #4: "...graduates of the ABC Head Start Program" should read "...
graduates of the A Better Chance (ABC) Program."
Minute I. The April Faculty meeting will be Thursday, 13 April 00, not 20 April 00.
Minute H. The clerk urged everyone to participate in discussion, and also suggested that
regular participants might sometimes pause to make room for new voices.
Minute III. Introduction of new administrators, professionals and faculty. (See attached
document, "Introduction of New Administrators, Professionals and Faculty, Semester I,
1999-2000.")
Minute IV. Report of the President.
1. Diversity. Over the past two years persons in the Haverford community have
been studying diversity at the College. An indication of our progress in the area of diversity
is the fact that the class of 2003 has a higher percentage of students of color than any in
memory.
Last Spring, the Board of Managers asked the Administration for a Diversity Plan.
Drafts of this plan were discussed over the summer and will be discussed further by focus
groups over the next 2-3 weeks.
2. INSC. We need zoning permission from Haverford Township to proceed with
the building. Permission has not yet been granted, but President Tritton is optimistic that
we will get permission by Spring; if so, we will break ground next Summer.
There will be an unveiling ceremony for the INSC project on 1 October 99, at 5:15
p.m., on the Founder's Green. All within the Community will be invited, as will various
Friends of the College and Alumni. At that time we will identify the so-far anonymous
donor of the $15 million seed contribution for the INSC and hope to raise enthusiasm for
the project.
There will be a Symposium featuring Harvard Professor Edward 0. Wilson, who
will speak on "Linkages between Humanities and Sciences."
Daniel Koshland, Professor of Biochemistry and Molecular Biology at the
University of California, Berkeley, father of two sons and a daughter-in-law who are
Haverford alumni, and widower of Marian Koshland, who was a member of the Haverford
Board of Managers, will moderate the Symposium.
3. Elaine Hansen is currently in the 5 th year of a 5-year term as Provost. President
Tritton has decided to reappoint her for another term (of 5 years) and she has agreed to
accept this appointment.
President Tritton will ask three members of the faculty (one from each division) to
review the office of Provost in hopes of giving direction to future Provosts on how to
enhance the quality of their service.
The faculty thanked Elaine for her good service over the past several years.
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Minute V. Report of the Provost.
1. Thank yous were offered to all Faculty who participated in first-year advising.
2. Special thanks were offered to the more than 20 Faculty members who
conducted 20 workshops for freshmen during Customs Week.
3. The College has hired consultants to do a study on how we use our space. The
results of this study will help us determine, among other issues, how we might best use
Stokes after the INSC is completed. Faculty will be asked to fill out a survey on
classrooms and their offices. The survey will be on the Web sometime after 15 September.
4. The College Planning Committee, established last academic year, will help
specify the priorities for the upcoming capital campaign.
Some of the ideas discussed by the College Planning Committee will need Faculty
discussion, including diversity initiatives, an enhanced sabbatical policy, the proposed
Humanities Center, and the proposed Center for Peace and Global Citizenship.
5. Continued discussion of a revised sabbatical policy, which began last year under
the auspices of the Administrative Advisory Committee, will include a briefing at their
October meeting to the Educational Affairs Committee of the Board of Managers on
materials gathered to date. Prior to the development of any formal proposal to the Board,
there will be many opportunities for faculty discussion later this semester.
6. New Faculty will meet at 6:00 p.m. for dinner, discussion and an examination of
the Honor Principle.
A faculty member asked if exterior spaces will be discussed and evaluated by the
consultants examining how we use space of campus?
The answer is that they will look only at interior spaces.
A faculty member asked if next year's Fall semester will begin later than this one,
hopefully in September?
Dick Wynn indicated that this year is the earliest we will begin the Fall semester.
The Provost reminded the Faculty that the calendar is set in conjunction with BMC.
In consequence, Haverford has only limited control over it.
There was a question from a faculty member about the leave policy discussions.
Why, he asked, are discussions within the faculty scheduled to occur after the issue has
been sent to the Board of Managers?
The Provost replied that in October she will up-date the Board of Managers on past
discussions; she will not present them with a formal proposal. A formal proposal will
follow at a later point—after Faculty discussions.
Minute VI. Haverford Senior and Sociology Major Maura Purcell, Chair of
Honor Council.
Only six students are currently serving on Honor Council. Another ten will soon be
elected, resulting in four Council members from each College Class.
Abstracts of past Honor Council Cases are available on the Web
(http://www.students.haverford.edu/code/abstracts/abstract.htm).
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Ms. Purcell asked faculty to issue clear instructions to students concerning what is
and what isn't allowed in their courses. For example, how much collaboration is allowed
on assignments? Can notes be used on exams? Freshmen are reluctant to ask Professors
questions. In consequence, Faculty must be overt in giving instructions.
New faculty should use veterans for help and advice.
This year the Honor Council will work on Faculty-Honor Council relations in an
endeavor to correct Faculty misperceptions.
Faculty should remember that Honor Council is made up of 16 students and that
each of these students is taking 4-5 courses. In consequence, not all that the faculty wishes
to see accomplished can be accomplished.
Honor Council received back from the Faculty relatively few of their surveys on the
state of the Honor Code. Many of those responses were too terse to be helpful.
The responses to the survey were mixed, and included both positive and negative
comments on the functioning of the code.
The Social Honor Code. Many recent cases have been social. The gate arm by the
HCA Trail has been broken frequently (most recently by an athletic team prior to the start of
this Fall's classes). There have been a lot of problems with parties and the destruction of
property. The Honor Council needs help from Faculty and the Deans to figure out how to
deal with these problems.
A faculty member suggested that the use of funny names in abstracts made them
difficult to follow. He cited the use of the names of Star Wars characters as an example.
Ms. Purcell agrees with this critique, but she pointed out that the Honor Council
tries to find a theme for each abstract. This helps to maintain a continuity of characters in
abstracts, especially lengthy abstracts. Random names sometimes don't work because
readers lose track of the characters.
A faculty member suggested that the Abstracts are too long. He suggested that
abstracts should be a paragraph or, at most, a page, which might imply that we should get
an abstract of the abstract.
Ms. Purcell suggested that this problem, the length of abstracts, has been discussed
by Honor Council. Some feel, however, that a lack of detail would result in a lack of
understanding of what is essential in the various cases.

Minute VII. Paul Smith for EPC.
Forms for both new course proposals and for minors will be sent out next week.

Minute VI. Martha Wintner for the Writing Center.
The Writing Center will open 12 September. Faculty were asked to urge students to
come to the Center at any point during the process of writing papers. Complete details
about Writing Center hours, location, and operation are included in a special brochure,
available through Martha Wintner (email mwintner).
Adjourned 5:38 p.m.

Mark Gould, Secretary to the Faculty

INTRODUCTION OF NEW ADMINISTRATORS, PROFESSIONALS AND FACULTY
Semester I, 1999-2000
NEW ADMINISTRATORS/PROFESSIONALS:

Tom Tritton introduced Jill Sherman, Director of Institutional Advancement.
Joseph Tolliver introduced Sunni Green Tolbert, Associate Dean of the College and Director of
Multicultural Affairs.
Jan Richard introduced Joe Cammisa, Academic Computing Consultant and UNIX Specialist;
David Heebner, User Support Specialist and Windows Support Specialist; Jeffrey Myers,
User Support Specialist; Walter Addison March, Computer Programmer/Web Administrator.
NEW FACULTY:

Richard Freedman introduced Rebakah Kowal, Mellon Post-Doctoral Fellow in Performance
Studies and Assistant Professor of English.

Biology: Philip Meneely introduced Rachel Brewster, Assistant Professor of Biology.
Chemistry: Julio de Paula introduced Valerie Walters, Visiting Associate Professor of
Chemistry.
Classics. Deborah Roberts introduced Kate DiLorenzo, Visiting Instructor in Classics.
Computer Science: Steven Lindell introduced John Dougherty, Laboratory Coordinator and
Visiting Assistant Professor of Computer Science.
East Asian Studies: Shizhe Huang introduced Masayo Yamaguchi, Visiting Instructor in
Japanese.
Economics: Vernon Dixon introduced Anne Preston, Associate Professor of Economics and
Saleha Jilani, appointed to a regular part-time position as Assistant Professor of Economics.
English: Christina Zwarg introduced ; Ashley Montague, Visiting Assistant Professor of
English; Theresa Tensuan, now part of the tenure-track as Assistant Professor of English.
French: Grace Armstrong introduced David Sedley, Assistant Professor of French.
General Programs: Linda Gerstein introduced Barbara Anne Lakeberg Dridi (unable to
attend), Visiting Assistant Professor of General Programs (Peace Studies).
German: Ulrich SchOnherr introduced Angelika Fiihrich, Visiting Assistant Professor of
German.
History: Paul Smith introduced Bethel Saler, Assistant Professor of History (Ph.D. expected)
Mathematics: Lynne Butler introduced Kristopher Tapp, Visiting Assistant Professor of
Mathematics.
Physics: Jerry Gollub introduced Wolfgang Losert, Postdoctoral Researcher in Physics and
Visiting Assistant Professor.
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Political Science: Robert Mortimer introduced Stephen McGovern, Assistant Professor of
Political Science.
Psychology: Douglas Davis introduced Rebecca Compton, Assistant Professor of
Psychology.
Sociology: Mark Gould introduced David Bartram, Visiting Assistant Professor of
Sociology.
Spanish: Israel Burshatin introduced Kyra Kietrys, Visiting Instructor in Spanish and
Benjamin Smith, Visiting Instructor in Spanish.

Office of the Provost
August, 1999

Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 21 October 99
Deborah Roberts, Clerk
Moment of Silence
Action I. The minutes of the Faculty Meeting of 2 September 99 were approved.
Minute II. Report of the Provost
1.Twenty-eight members of the Faculty have filled-out the space-study survey on
the Web. Those Faculty members who haven't filled-out the survey were asked to do so.
There is still plenty of time left to fill it out.
2. Family homecoming weekend is the weekend of Halloween, 29-30 October.
Faculty were asked to come to the reception at 5:00-6:00 p.m., Saturday the 30 th .
3. The Provost's letter requesting proposals for leaves will be sent out tomorrow,
22 October.
4. Three Faculty Research talks have been scheduled for the academic year:
Thursday, 16 December 99, 8:00 p.m., Rajeswari Mohan, Associate Professor of English;
Thursday, 17 February 00, 8:00 p.m., Frances Blase, Associate Professor of Chemistry;
Thursday, 30 March 00, 7:30 p.m., Laurie Kain Hart, Associate Professor of
Anthropology.
Minute III. Report of the President.
1. Diversity Report. The Diversity Report, "Building and Sustaining
Diversity," is intended to be a set of policies indicating how we might achieve the College's
diversity goals.
2. What's New in The Diversity Report?
A. Recruitment. We are targeting Atlanta, Miami and Los Angeles as sources
of recruits within the minority community. We will schedule additional visits to schools
with large minority populations and will attend previously scheduled college fairs in these
cities.
B. Travel funds will be provided to highly-recruited prospective minority
students with financial need to enable them to visit our campus.
C. We will move to double the number of financial aid offers under the Reid
and Padin Scholarships (where the size of a student's need-based grant is increased
and her loans and work requirements are decreased for Latino and African-American
students).
3. Academic Programs. The Minority Scholar Program is now under the
direction of Kaye Edwards. She works with Paul Jefferson and Martha Wintner. They, the
Minority Science, Social Science and Humanities advisers, no longer do all the minority
student advising. Other faculty have been recruited to help with advising.
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4. This year the Committee on Diversity will focus on the College's academic
climate, on identifying and ameliorating the unconscious assumptions that can get in the
way of minority student learning.
5. Is there an achievement gap for minority students? The College Board
has recently released a report on such an achievement gap
[http://www.collegeboard.org/press/htm19900/html/Reaching'TheTop.pdf] . We see this gap
at Haverford, where many of our minority students graduate, but not having done as well
as they should—given their ability.

6. Previously, the Director of Multicultural Affairs spent only 20% of his
time focusing on issues directly related to the multicultural community; the current
incumbent will spend 80% of her time on diversity and multicultural issues.
7. We are committed to hiring a new person in the Office of Multicultural
Affairs; this person will coordinate campus events related to diversity and multicultural
concerns on campus.

8. The Board of Managers was surprised that there was no "vision statement"
in the Diversity Report. It wasn't there because President Tritton assumed that we are
committed to a shared set of values that mandate diversity at Haverford and because he
prefers to focus on a plan for action instead of a statement of ideals.
9. Some have suggested that we should set a numerical target for the size of the
minority population we hope to recruit into our student body. President Tritton disagrees.
A numerical or percentage goal is not a good idea, he suggested, because the attainment of
such a target would make us feel self-satisfied. Reaching such a target wouldn't be
sufficient to attain our real goal, as much would remain to be done to make the College
community truly diverse. In addition, President Tritton feels that there is no satisfactory
way to come up with an appropriate number.
10. Some people feel we should award merit scholarships (unrelated to financial
need) to recruit attractive minority students. While we are willing to replace loans and work
requirements with grants (the Reid and Padin Scholarships), the President does not, at this
point, support merit aid beyond need-based awards. Our goal is to increase the accessibility
of Haverford to minority students, and this implies, according to President Tritton, grants
based on need.
Questions:

One faculty member suggested that many minority students come from social and
cultural milieus where a liberal arts education isn't valued highly. Might these students
respond favorably to a merit scholarship, a "bribe" to entice them to enroll at Haverford?
Another faculty member suggested that no "bribe" we might offer would
compensate for the salary differential between a typical liberal arts graduate and a graduate
in engineering. We are better off making ourselves seem more relevant to students who do
find our curriculum attractive.
President Tritton indicated that among this year's entering class, 80% of the
students went to the College that was their first choice. Students who came to Haverford
are as likely to say they came because of our aid offer as to say that they didn't go
elsewhere because of bad offers from other Colleges. We do, however, lose some students
who get more elsewhere.
The Capital Campaign will raise money for financial aid—hopefully $25,000,000.
The income from this endowment will enable us to retain our policy of giving need-based
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aid to every admitted student from the USA, and to enhance offers to admitted international
students.
Currently, we don't have a cap on financial aid. We admit three times the number of
students we hope will matriculate and if more than the expected number of needy students
ever matriculate we will have a financial problem.
A faculty member asked if our aid package really provides access to students who
want to come? If not, merit aid would facilitate access to Haverford. Another suggested that
we might make our financial aid package more attractive by reducing the amount we expect
students to borrow and the amount of time we expect them to work.
President Tritton indicated that we use the standard financial aid package, but some
parents might not feel that we do provide access. We require students to borrow less
money than most of our peer colleges and we have a 10 hrs/week limit on work.
Some faculty emphasized that we can have a need-blind admissions policy only
because we have a very wealthy student body. The implication is that we don't
recruit/admit a large number of students who are not relatively wealthy. One faculty
member suggested that we need to consider diversity separately from financial aid
problems. Otherwise financial difficulties will serve as an excuse, precluding discussions
of how to restructure the College to make it more attractive and hospitable to minorities.
A number of faculty emphasized how difficult it is for relatively poor (financially)
students to survive at colleges like Haverford. Some students work off-campus and log
much more than 10 hrs/week on the job. Some students run-up credit card debt to
participate in the College's social life. Some faculty suggested that if we had more activities
on campus students would feel less compelled to spend money off campus.
One faculty member asked if our need-blind admissions policy applied to
international students.
President Tritton indicated that it didn't apply to these students. At present, we
provide two need-based scholarships each year to international students.
During the discussion, a few faculty indicated that we are less diverse in respect to
the inclusion of international students than many of our peer institutions and some indicated
that they favor need-blind admission for international students.
Some faculty emphasized the socio-economic diversity among minority students.
President Tritton concurred, indicating that among our African-American, Latino and Asian
students, about half do not receive financial aid. He didn't have numbers for each of these
groups individually.
Some faculty advocated a greater concern with class-diversity. President Tritton
indicated that our hardest problem is racial diversity and that he wants to focus on this
concern.
One faculty member asked how the honor code might negatively impinge on our
ability to attract minority students. Does the honor code require that they "rat on" peers and
if so, isn't such behavior the worst possible sin in their culture? Another faculty member
suggested that some minority students might fear being the target of the Honor Code.
President Tritton indicated that the Honor Code is the number one reason why
students attend Haverford. He acknowledged, however, that we tell students that "we are
as we are" and ask students to adapt and this isn't attractive to some students.
A Dean indicated that he believes that our problem attracting minority students
cannot be attributed to the Honor Code. He and a number of faculty raised more general
questions about the social and academic climate on campus and about how it might affect
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minority students. This Dean pointed out that we need to discuss questions of financial aid
because these questions are integral to recruiting minority students, but he also emphasized
that it is easier to discuss financial questions than to discuss the tough questions, like why
minority students underachieve. He emphasized that minority students feel uncomfortable
because they are a minority within a majority.
Within this context a faculty member suggested that we can't ask questions about
diversity without asking questions about ourselves. Why don't we look attractive to
minority students? Another faculty member pointed to the different levels of minority
student participation in two of her classes: in a class where the majority of students were
minorities, their morale and collective spirit were higher than in a class dominated by white
students. Another faculty member suggested that Smith College has instituted an
engineering program to attract minority students and asked what we can do to restructure
our academic program to help change the composition of our student body. Another faculty
member suggested that we are responsible for ensuring that our admitted students have a
quality educational experience and that we must ask if we are meeting student aspirations.
These faculty members appeared to be suggesting that while it is true that some minority
students may have to change and adapt to a new environment when they matriculate at
Haverford, perhaps we will also have to change to adapt to them. Instead of simply
requiring that minorities assimilate themselves into our previously "white" community, in
what ways might we change socially and academically to accommodate ourselves to a
larger minority presence in the Haverford community, to make it their community as well
as ours? How can we make such changes while enhancing the quality of the education we
provide to all of our students?
One faculty member asked President Tritton to indicate more clearly the object of
our discussion.
President Tritton indicated that he wanted to know what the faculty thought about
the Diversity Report and to learn what the faculty thinks about diversification more
generally.
One faculty member suggested that skirting a definition of diversity was a mistake.
Another faculty member suggested that an answer to the question "why diversity?" would
help to guide our discussion.
President Tritton indicated that there were three reasons to diversify our campus: (1)
we can't be a first-rate academic institution unless we are diverse. The world is diverse and
to prepare our students for the world we must be diverse. We might take this to suggest
that there is an academic reason for diversifying our student body: students in diverse,
collegial relationships who are forced to rethink points-of-view, to de-center cognitions in
the face of both cooperative and contentious dialogue, mature cognitively. (2) It's a matter
of social justice. Prejudice exists and we should try to eradicate it. (3) There is an economic
reason. Within the next decade 50% of the college-age population will not be white. Our
goal, according to President Tritton, is to keep the issue of diversity in front of us.
There was a brief discussion of what we should do from here. President Tritton
indicated that the Committee on Diversity will look at academics this year; it will report to
the faculty in the Spring. A faculty member suggested that many faculty are worried that
diversification will result in an increase in the number of students who don't work hard and
have difficulty meeting our academic standards. He suggested that we can deal with this
problem only when (and if) it happens. A Dean suggested that he would like to set up a
think tank, lead by faculty, to deal with diversity, and most especially with the inclusion of
blacks and Latinos. He emphasized, however, that the characterization of the diversity we
seek must stem from the community. A faculty member emphasized that diversity questions
should be central not only to the Committee on Diversity, but also to EPC, AAC, CSSP
and the new planning committee. Another faculty member pointed to the Minority Scholars
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Program and suggested that we have to deal with one student at a time, providing the
individual attention and mentoring that is part of our job.
The Clerk, Deborah Roberts, concluded the discussion by suggesting that
President's reports often ask for advice (and not action). She suggested that President
Tritton has broadened his reports to allow us to engage in more general discussions. The
faculty should get back to President Tritton and/or to the Clerk to let them know whether
they think this strategy has been a success.

Minute IV, EPC. Paul Smith
1. Minors.
A faculty member asked whether any departmental or program proposals for a
minor were unsatisfactory? What were the criteria for acceptance of the proposals?
The answer was that most proposals were sent back for revision. Either the
description of the major or the rationale for the major was inadequate in many proposals, or
the relationship between a Department's minor and major was unclear, or the relationship to
the cognate BMC minor was unclear. Most had 1-3 revisions.
A faculty member asked whether it was correct that the minor in Physics required
10 plus courses.
In fact, 9 are required. The physicists viewed these 9 as constituting the core
elements of the Departmental offerings, those most useful to students majoring in other
disciplines. EPC felt that if this is what the physicists felt was important, it was o.k. to
constitute the minor requirements in this way.
Another faculty member suggested that only 6 of the required courses are Physics
courses. In addition, it was suggested, lab courses shouldn't be counted as separatecourses, and the Math requirements are no more than what a student needs as prerequisites
for the required Physics courses.
A faculty member suggested that majors have some parity in their requirements.
Should minors have the same kind of parity? Can minors vary considerably in the time and
effort required to complete them?
EPC didn't have a model of what a minor should look like. The minors came down
to the Department's core courses without the research component required for a major. The
number of courses in the core varied from department to department.
A faculty member in Physics commented that the Physics minor consists of the first
2 years of the Departmental sequence of courses, plus 2 upper-division courses, plus
participation in discussions with visitors to the Department. The Department's question was
whether they have asked the students to do enough. Their junior and senior majors take 6
upper-division courses.
A faculty member asked if the required Physics labs are half-credit courses? The
answer is yes. Given that the labs are half-unit courses, the Physics minor seemed like a lot
of work to this faculty member.
What does participation in Departmental visits mean? Being there.
Action II. Faculty approval was granted to all of the proposed minors: Classics—Greek
and Latin, Comparative Literature, the Education Program, French, German, Mathematics,
Psychology, Physics, Psychology, Sociology, and Spanish.
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2. New Courses.
Action III. All of the proposed courses were approved (permanent approval was granted
unless otherwise noted): Biology 309g, "Molecular Biology"; Biology 357g, "Protein
Design"; Psychology 320b, "Evolutionary Human Psychology"; General Programs 260b,
"Beginnings" (temporary); General Programs/Anthropology 320b, "Masquerade in World
Dance Forms" (temporary); Sociology 222b, "Sociology of Religion" (temporary);
Sociology 278b, "The Welfare State" (temporary); and "Spanish 215b, "The United States
in the Latin American Imagination."
Minute V, Report of the Chair of CSSP: Deborah Roberts for Kathleen
Wright.
1. CSSP wants faculty reports for students failing, almost failing, and doing lesswell than they should. CSSP keeps an eye on more than one course. A student not in dire
trouble in one course, but in less-than dire trouble in several courses, might be in more
trouble than a single instructor realizes; in consequence CSSP hopes that faculty will report
any students in academic difficulty even if not in dire straights in her or his course.
The faculty was urged to submit reports quickly, but CSSP wants to hear about
students in trouble at any time during the academic year.
2. CSSP also looks at student proposals to depart from normal academic
requirements; for example, they evaluate and approve Independent Majors and wavers of
requirements for graduation. There has been an increase in requests for Independent
Majors. Proposals for Independent Majors must be in by the deadlines (22 October 99 and
17 March 00).
When supervising a student requesting an Independent Major, faculty should ask
the student hard questions. Too often proposals for Independent Majors are inadequate and
need to be sent back to the students. If faculty are uncertain about what constitutes a good
proposal, they should contact Kathleen Wright, the Chair of CSSP, for help and advice.
The motivations for wanting to do an Independent Major are sometimes
problematic. Too often students want to do an Independent Major to avoid departmental
requirements. In consequence, they may miss important parts of a disciplinary program.
They may also miss the collegial relationships that are fostered within a Department. They
may formulate an Independent Major that looks weird to the outside world and this may
have detrimental consequences for them. In sum, faculty should make students think long
and hard about what whether they have a good justification for wanting to do an
Independent Major and whether the strengths of this major outweigh its weaknesses.
Adjourned at 5:46.

Mark Gould, Secretary to the Faculty
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MEMORANDUM
TO:

Faculty

FROM:

Tom Tritton

DATE:

October 13, 1999

Enclosed is a copy of "Building and Sustaining Diversity" that I would
like to discuss at the faculty meeting on October 21. The document
summarizes current status, new initiatives, and possible future
directions in a variety of areas. It is very much a work in progress that
will continue to evolve based on further campus discussion and analysis.
The report is long so you may want to turn initially to the "bulleted"
summaries that follow each section.
The report grew out of the work done in many quarters—the Middle
States self study, a faculty meeting discussion last fall, several open
meetings held on campus last spring, focus group meetings over the past
month, advice and suggestions from student groups like the Sons of
Africa and the Coalition, and the Board of Managers request for a
summary of campus diversity activities.
The material was assembled with contributions from many individuals.
Greg Kannerstein was the principal editor and deserves our special
thanks for his exemplary efforts.

Haverford College n 370 Lancaster Avenue n Haverford. Pennsylvania 191)41-1392 n 610-896-1021

BUILDING AND SUSTAINING DIVERSITY
A Report to the Board of
Managers on Work-inProgress on Diversity
Haverford College, Fall, 1999
I. INTRODUCTION
This report summarizes current situations, new initiatives
and future directions for creating and nurturing diversity
of racial and ethnic backgrounds among students and staff
and a meaningful multi-cultural ethos at Haverford College.
The report comes at a propitious moment--the presence of
a first-year class with the highest percentage of students of
color (26%+) in the College's history--and coincides with the
arrival of a new Director of the Office of Multicultural
Affairs and a redefinition of and recommitment to that
office. In responding to the Board of Managers' request for
a summary of activities dealing with racial and ethnic
diversity at Haverford, the campus community wishes to
demonstrate through this summary how the College can and
does take leadership in sustaining diversity, continuing,
installing, broadening and maximizing policies and
procedures which serve us well.
Many areas of success in working with students of color
and improving the climate for diversity at Haverford are
described here. The Minority Scholars' Program in science
is the clearest example of a well-conceived and wellexecuted academic program with documented results which
has changed students' lives and graduates' careers, but
many other aspects of academic focus, student recruitment,
counseling and campus life have been as successful in the
past or are just now emerging as effective means for
achieving and supporting diversity.
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The report is divided into several sections generally
corresponding to areas of administrative responsibility or
faculty oversight. Clearly, important areas need more
attention both in the report and in discussions on campus.
For example, we do not rest content with the diversity of
the curriculum or of the faculty. We indicate some
directions in that central area in the "Academics" section of
this report but more remains to be said. Many on campus
have pointed out that while this report focuses on students
of color, much of the work in making Haverford a more
diversity-friendly institution must be done by the white
community. Efforts and thinking in this domain will
undoubtedly occupy our attention increasingly.
II. RECRUITMENT AND ADMISSION
Haverford began identifying and recruiting AfricanAmerican and Latino students in 1967. In the late 1970s
the focus expanded to active recruitment of Asians, Native
Americans and bi-racial and multi-racial students.
Extensive outreach and programming increased the average
number of matriculated students of color slightly between
1969 and the present. Lack of name recognition of
Haverford in communities of color and intense competition
for such students hindered the College's ability to attract
enough matriculants to provide a level of comfort for all
students of color on campus and to establish an educational
environment fostering the kind of learning that students
need and deserve. The Office of Admission has now adopted
a three-fold recruitment strategy: intervening earlier,
increasing numbers of applications from students of color,
improving yield of matriculants.
EARLY INTERVENTION--The Admission Office has close and
productive relationships with organizations preparing
junior high school and high school students for college,
such as Aspira and Philadelphia Futures locally,
coordinating many campus visits. The Office communicates
regularly with larger national organizations such as Prep
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Every admission officer now seeks to identify strong
prospective students of color, during the fall semester
visiting a variety of high schools and agencies throughout
the country, including inner-city areas. Examples of high
schools targeted for such visits are Central, Girls, Overbrook
and Masterman High Schools in Philadelphia, Stuyvesant HS
and Bronx High School of Science in New York City,
Woodrow Wilson HS in Washington and Rindge and Latin
High School in Cambridge, MA. During school visits,
admission officers hold informational sessions and provide
academic counseling for parents and students.
The College--admission officers and/or alumni--staffs
NACAC national fairs and fairs sponsored by Aspira and
NSSFNS in our target areas, disseminating information
.about Haverford College to students who would not
otherwise hear of the College, especially inner-city publichigh school students.
Cultivating stronger relationships with guidance counselors,
particularly minority secondary school counselors, is also
essential in maintaining and increasing Haverford's appeal.
The Office will continue to focus on those educators in our
target high schools/cities as well as those coordinating
preparatory programs and will offer secondary-school
counselors opportunities to visit Haverford and to become
more familar with the College and its admission standards.
Puerto Rico was a strong recruiting area twenty years ago
but competition diminished our success there somewhat. To
increase the number of Puerto Rican students on campus,
the Coordinator of Multicultural Recruitment will attend
college fairs, conduct interviews and continue to hold
alumni/ae receptions yearly in the Caribbean, all strategies
effective in recruiting in this area. We rarely saw
applicants from Puerto Rican public schools until last year,
but have increased visits to these schools and staff fairs
that include public schools students as invited participants.
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The Admission Office is in final stages of creating a
multicultural brochure which will become a major
marketing tool for Haverford to students of color.
Haverford students of color submitted "testimonials" of
their experiences at Haverford, recounting these with
candor and honesty while encouraging prospective students
to attend. The brochure emphasizes positive, meaningful
experiences to attract applications from students of color.
Profiles of alumni/ae illustrate the success Haverford
graduates of color have achieved. To demonstrate
Haverford community support for this initiative and for
students of color here, faculty and staff members wrote for
this brochure. Gains resulting from such a brochure
outweigh risks involved in "targeting" a group of students
this way.
A new budgeted program was added this fall to increase
Haverford's visibility among prospective students and to
encourage applications. The goal of the October Minority
Scholars' Program is to attract the interest of senior
prospective students and to allow them to gain a fuller
sense of Haverford. The focus of the program is the
classroom experience, which should appeal to our strongest
applicants who are most interested in academics. We have
identified and invited these strong candidates, having
contacted guidance counselors from selected schools/areas
in August and asked for information on students who might
be appropriate for Haverford.
Increased technological and computer support would better
organize and more efficiently produce targeted contacts
(mailing, e-mailing, phoning) for all prospectives,
particularly students of color. The Admission Office needs
additional brochures concentrating on the value of a liberal
arts education and on careers. Brochures specific to each
ethnic group, including Spanish translations, would help.
Haverford will pay this spring (as many other colleges do)
for transportation, meals and special events for financial
aid awardees of color to visit the campus. (The Office now
gets frequent requests for such assistance from students of
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Haverford offers scholarship opportunities for students of
color. The Jose Padin Scholarship information was updated
last fall and is being distributed in Puerto Rico. This award
provides name recognition for Haverford in Puerto Rico and
gives one accepted Puerto Rican applicant need-based aid
here. Haverford also has the Ira Reid Scholarship for
African-American and Latino students. Every admission
officer hands out Reid information during fall travels.
A just-completed analysis of the Reid Scholarships shows
that this program works. Over the past decade, the yield of
Black and Latino students has been 26% as opposed to 33%
for all students. High-achieving recipents of Reid awards
matriculate at 34%. Thus, we plan to increase to up to twice
as many the current number of such offers to minority
students.
Scholarship information is given to guidance counselors
and community organizations reaching out to these
students.
Scholarship funds established within the last year which
provide support for students of color are:
--The African-American Endowed Scholarship Fund, created
by Daniel Berger '76
--The Roger Lane Scholarship Fund, initiated in recognition
of Roger's service to the College for alumni/ae of A Better
Chance (ABC).
--The Slavica Matacic Minority Scholars Fund, begun in
recognition of Slavica's service here for minority students
interested in science.
--The Parachini Family Scholarship Fund for international
and minority students.
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Expanding
Haverford's international population
substantially and providing financial aid to allow more than
two students with need to enroll each year is essential. We
should decrease or eliminate self-help expected of
international students; their earning ability in the summer
and access to loans is often much less than their American
counterparts. There is potential for more full-pay
international students. With admission staff to cover
international college fairs (such as Fulbright and ECIS) and
to visit more international schools, the College could
broaden its appeal among families who expect to pay full
tuition for American education.
A significantly-larger international population would
require appropriate advising and support; a full-service
international advising office will be crucial to success and
happiness of students from abroad and will demonstrate
the College's commitment to international education. In the
reorganized Office of the Dean of the College, the Director of
OMA is no longer responsible for advising international
students which will allow better focus on both groups.
ADMISSION AND RECRUITMENT SUMMARY
Current Situation/Ongoing Activities:
• Steady level of 16-18% of students of color increases
markedly in current first-year class.
• Good relationships with local and national organizations
preparing students of color for college.
• Participation of Haverford students of color in early
December phonathon to prospective students of color
• Visiting schools with high minority populations in
collaboration with BMC; attendance at national fairs

Diversity/ 13
• Greater involvement by Admission Office with students
and graduates of color. Working with Alumni Office to
organize alumni of color by interest groupings and in
regional recruting activities.
• New multicultural brochure.
• October Minority Scholars' Program on campus to attract
top senior applicants of color to apply.
• Second phonathon (in February) involving Haverford
students of color aimed at increasing yield.
• Stronger relationship between Admission Office and
Office of Multicultural Affairs.
• Expanded use of Internet in recruiting, esp. for
international students.
Ideas Under Consideration:
• On-campus academic programs (similar to Upward
Bound) aimed at younger students.
• Increased and more effective partnerships with high
schools in distant cities.
• Coordinated efforts involving all constituencies of
Haverford to provide outreach to prospectives of color in
designated areas.
• Additional contacts with prospectives via mail, e-mail,
phone.
• Brochures on liberal arts education and careers, plus
translations of brochures and ethnic-specific brochures.
• Subsidized transport/visits to Haverford for prospective
students.
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III. TRANSITIONS AND OVERSIGHT
The success of recruitment efforts, both in retention of
matriculating students and appeal to future prospectives, is
dependent on an appropriate and welcoming atmosphere at
Haverford, which in turn can occur only with a coordinated
approach and a monitoring mechanism. We wish to
establish a Haverford Diversity Action Council (DAC)
composed of faculty, students, staff and administrators,
including other members of the College community when
advisable, to accept responsibility for day-to-day
leadership in areas affecting diversity.
This Council will meet weekly or bi-weekly to consider a
multitude of matters, large and small, affecting diversity on
the operational level and assuring its long-term presence
on Haverford's campus. Whether a continuation of the
extant Committee on Diversity with broader responsibilities
or a new structure, the DAC will provide leadership in
larger educational and philosophical issues and in longrange planning so important for any college which truly
wants to welcome diversity. The DAC can recommend
changes when necessary to assure the optimum situation
for students of color here. It will consider organizational
structures on campus relevant to diversity and assess
outcomes by such measures as graduation rate, GPAs,
participation rate in activities, graduate and professional
school and attendance, etc. It could give publicity and
visibility to issues, achievements and individuals of
interest in the context of diversity. It may circulate
periodic surveys to measure what students are saying
about issues, programs and campus atmosphere. Discussions
on the exact nature of this monitoring and coordinating
group will continue but all agree that the DAC must have a
clear agenda for its work each year.
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IV. ACADEMIC PROGRAM
The flagship initiative of the academic divisions of the
College in regard to diversity is the Minority Scholars
Program, directed until this year by Slavica Matacic. This
highly-successful program is a model for other campuses
which have sent representatives to talk to Slavica about
her work and its results. But not only has Slavica retired,
the Hughes funding that supports certain aspects of the
MSP will conclude after this year. (We have been invited to
apply for renewal of this funding--a good sign--but it is not
assured.) We do not want the program to suffer unduly
when Slavica's key presence is lost and have put in place
promising new leadership and additional resources to
maintain and augment the high level of support to which
students have become accustomed.
In 1999-2000, faculty time allotted to MSP has been
increased. Kaye Edwards, Associate Professor of General
Programs (formerly a member of the Biology Dept.), will be
Director of MSP, approximately doubling faculty resources
previously afforded that position. Kaye is establishing new
advising systems, engaging 34 faculty (as opposed to three
previously) across the College in the one-on-one mentoring
that has been the hallmark of this program and insured its
success.
While Slavica advised all science students in the Minority
Scholars Program herself, in the new arrangement a select
group of science faculty, chosen and trained by Slavica and
Kaye, will advise students. This change should spread
interest in and responsibility for the program more broadly
among faculty, enhancing opportunities for students and
faculty alike. Kaye has also increased the number of faculty
advisors who will advise non-science students, working
with Martha Wintner (humanities) and Paul Jefferson
(social sciences).
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In a review of curricular diversity two years ago, faculty in
all departments reflected on the meaning and importance of
diversity in their disciplines and identified changes needed
and issues requiring attention. The most obvious signs of
curricular diversity are 1) The Social Justice requirement
and the new or enhanced courses developed under this
initiative, which EPC regularly monitors; and 2) the
College's efforts to build on strengths in areas of
concentration such as Africana Studies, East Asian Studies,
Latin American and Iberian Studies, and Feminist and
Gender Studies. The newly-proposed Center for Peace and
Global Citizenship (q.v.) offers an opportunity for further
development of curricular and co-curricular experiences
fostering a multicultural perspective. We recommend that
DAC be charged more directly with continued concern for
new curricular and pedagogical strategies for advancing the
College's goal of preparing every student to live
responsibly in a multicultural world.
With regard to the composition of the faculty, Haverford
has experienced the same "stagnation" recently confirmed
in the latest HERI report, "The American College Teacher,"
which indicates that the effort to hire a "more ethnically
diverse" faculty has come to a standstill, and that in fact
the proportion of the professoriate who are white has
increased slightly over the past decade (from 90.4% to
91.7%) while the proportion who are black declined (from
4% in 1989 to 2.6% last year). The total number of minority
faculty at Haverford in 1998-99 was 27, or 20%; the
percentage on tenure-track appointment was slightly lower,
at 18%. While this percentage is comparatively high, it
shows little improvement over numbers reported since the
mid-1980s. Efforts to hire more faculty of color have
succeeded in replenishing those we have lost over the
years, but almost all such appointments involved something
other than a regular ad hoc search. We recommend that in
this area too DAC be specifically authorized to revisit our
policy and practice in minority hiring and retention.
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The Social Justice TA program can improve as an
organizational and support group. Faculty and SJ-TAs meet
bi-weekly but do not yet share a common goal or vision for
the program and these meetings. The Hewlett Grant Intern
will provide leadership to this program. We will also
evaluate courses with SJ-TAs at the end of each semester to
learn more about successes and failures, and discuss how to
make this program more stable, cohesive and effective.
The College also has a variety of means of supporting any
students with weaker preparation in basic skills. Foremost
among them are English 100 and the "Hughes"-funded
special sections of Calculus 113. Beginning in fall, 1997-98,
funds from the Howard Hughes Medical Institute were used
to offer a section of calculus (Math 113a/03) to 20 students
who might have suffered in the regular, large-enrollment
(e.g., 70) calculus sequence. Lynne Butler worked with
Slavica Matacic to recruit the right 20 students from a
group with under-600 Math SAT scores who took
Haverford's math placement exam. The section was directed
to students needing and wishing to perfect precalculus
skills while learning fundamentals of calculus. One text
(Calculus Lite) communicated fundamentals of calculus but
a supplementary text (Companion to Calculus) provided
exercises that students worked through in class to
strengthen precalculus backgrounds. The class met three
hours per week for lecture and three hours for discussion.
Students were enthusiastic about this course. Reactions
included: "Lynne Butler is the best math teacher I've ever
had"; "LYNNE IS FABULOUS!!!"; "I would recommend this
teacher because if the work is difficult Lynne can simplify
enough that you are still doing the math concept but now
you have a better understanding on how to apply the
simplified question to the difficult question originally
given." Lynne praises the learning and spirit of the
students, especially in discussion sections. She believes
weak students in large calculus classses often feel isolated
whereas students in her section felt supported by
classmates.
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A better selection process might involve placement tests
given to somewhat-larger groups of students selected on
the same criteria. Writing samples could show more clearly
who would benefit from the course and could improve
interviews with students. We are now discussing
advantages and disadvantages of a placement test given
only to a selected group of students. However students are
chosen, based on assessement of both students and faculty
in English 100, we know the program is working. We will
continue to fund at least two sections each fall.
We expect the Minority Scholars Program, "Hughes" calculus
and English 100 as well as the Social Justice TAs to support
ALL students whose preparation is weak, thereby including
white students from under-represented socio-economic
groups and involving strong students of color and
"majority" students in their efforts, as tutors, for example.
This plan will address in part the challenge of engaging
majority students with systemic change instead of leaving
the burden to individuals of color. These courses and
programs will help ensure that we eliminate or minimize
stigmatization of some students of color.
Funds from the Howard Hughes Medical Institute support
the College's "Saturday Program," known officially as
Minorities as Student Teachers Program (MAST). This
program includes seven Saturday science labs and writing
classes held for middle school and high school students in
the spring, organized and taught by Haverford students
supervised by Slavica Matacic and Martha Wintner.
The HC students serve as laboratory and writing center
coordinators. Ten Haverford undergraduates taught lab
sections for 33 African-American students from
Philadelphia public and parochial high schools. Four HC
students met weekly with 16 African-American middleschool students from Phila. High school and middle school
students also worked with 13 Haverford writing tutors,
researching and writing articles of medical or scientific
interest, exploring aspects of science beyond the laboratory
through examination of sociological issues raised by modern
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The Center would intersect with issues of diversity chiefly
in its thoroughgoing commitment to connecting people of
different' races, religions, cultures, ethnicities, etc., not
well-represented at Haverford. Bringing such people and
issues here as well as sending our students elsewhere
energizes discussions on campus and broadens perspectives
available to think about social problems. Meanwhile, the
Center would help with recruitment and retention of more
diverse students not only by developing networks, but by
providing students with a more diverse, "global" curriculum
once they enroll.
The faculty believes that students and colleagues whose
racial, national or socio-economic background differs from
that of a majority of students and faculty on campus do not
just bring about symbolic otherness, but, more important,
real experiences without which it is difficult to construct
the kind of educational environment in which the best
learning takes place. Without difference, dialogue is shortchanged; with students of homogeneous backgrounds, even
encounters with the most diverse subject matter are
experienced as nothing more than textbook exercises.
Intellectual development is fostered through confrontation
of mutiple perspectives when examined values and
assumptions are challenged and tested and when previously
unenfranchised or silenced voices are recognized and heard.
Preparing students not only to live well but also to become
leaders in the world outside the College, interacting
successfully in a "global," culturally-diverse world, means
preparing them to communicate across differences.
The Education Department, believing that not all
perspectives are valued equally in our society, recognizes,
names and incorporates diverse perspectives in its
curriculum. It sees diversity as content of courses, a
priority in selecting field placements, a dimension of some
and a value of all members of the Education Program, and a
focus of research conducted by some members of the
Program. It encourages its students to examine critically
the selective, exclusionary and thus discriminatory
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• Saturday Program (MAST)
• Knight, Foundation Program for middle school teachers.
New/Expanded Initiatives:
• New leadership and additional resources for MSP.
• Additional faculty involved in science and non-science
advising.
• Closer relationship between OMA Director and MSP.
• Better organizational planning and monitoring of Social
Justice TA program; involvement of OMA Director.
• Broadening of target population for academic programs
listed and as tutors; involving "majority" students as
well.
• Summer outreach program for HS science teachers and
students to work in HC faculty members' labs.
• Review of Policies and practices for search committees.
More online and web-based advertising for positions.
Under Consideration:
• Future "Hughes" calculus sections funded by Haverford.
• Improved method of choosing students for English 100.
• Center for Peace and Global Citizenship.
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C. The Haverford Dialogue Initiative--This two-year
sequence of campus-wide activities, organized by Kaye
Edwards and former Dean Ramien Pierre, is complemented
by small-group seminars adapted from the seminar model
for the National SEED (Seeking Educational Equity and
Diversity) Project for Intensive Curriculum. These seminars
of faculty, students and staff rather than creating special
occasions for dialogue and student-staff interaction, which
often lead to frustration among participants, regularize
occasions for dialogue and student-staff conversation.
Each semester has a different theme with campus-wide
activities designed to explore the theme in ways which
bring together students, faculty and staff. Themes include:
1) Class and Privilege; 2) Race and Ethnicity; 3) Gender and
Sexuality; 4) Coalition and Community. Last semester
discussions were held with such topics as "Whiteness,"
"Issues in Black and White" and "Beyond Identity Politics."
James Jhun, coordinator in the OMA office, arranged
student panels to provide focus for those discussions.
Audience participation and attendance were extremely
encouraging, with at least 60 students on hand for most
discussions.
These and other projects reduce tensions individuals feel in
engaging in dialogue on racial matters. The small size of the
community, especially in regard to students of color, the
perception of "difference" and its attendant anxiety and the
resistance to risk-taking and change found on any campus
inhibit such dialogue. These initiatives extend, strengthen
and regularize current links between community members
while developing new ones across lines of difference among
Haverford students, faculty and staff in an effort to build
coalitions including various identity groups.
This program builds on Haverford traditions, the Honor
Code, the concern for ethical and social issues here, the
Social Justice requirement, our previous Phillip Morris
diversity grant, the strong involvement of the faculty as
part of a residential campus and the diversity of the
faculty.
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These changes include explicit organizational links to the
Minority Scholars Program and Admission and Alumni
Offices.
A more visible and viable Multicultural Center will be
created in the Whitehead Campus Center, to be open 10-12
hours per day, varying with the days of the week, at least
partially staffed and supervised by a professional staff
person.
We are evaluating the Summer Tri-College program to
insure philosophical congruence with the College's diversity
goals and to strengthen the College's efforts in increasing
recruitment and retention of multicultural students and
plan to enhance the program, if called for.
Other specific aspects of diversity programming include:
A. Customs (Orientation)--Training for Customspeople in
diversity issues has been less thorough and more sporadic
than optimal. This is changing. A four-hour Awareness of
Difference Workshop was offered to the newly-selected
Customs Committee on April 25. All "Customs Groups" (10 to
16 first-year students each) go through initial diversity
training during Customs Week. Customspeople received
considerable training last spring on how to facilitate
learning and dialogue around issues of difference. The OMA
Director plans a two-day workshop for Customs Committee
in years to come. (In addition to the 300 frosh about 200
upperclass students are involved in Customs so these
initiatives directly affect about half the campus.)
B. OMA Winter Institute--Sponsored by OMA, the Winter
Institute, held annually in the second semester, allows
Haverford College community members to wrestle with
issues of social justice. The theme for the 1998-99 Winter
Institute was "Class and Privilege." Attendance at the
Winter Institutes has ranged from 30 to 60 students as well
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D. Assessment/Co-Curricular Workshop--Programs designed
to connect with current students of color are being
implemented during the fall, 1999, semester, administered
by the Dean of the College, the Director of Eighth Dimension
and the Women's Center, and the Director of Multicultural
Affairs. These all-day Saturday conferences in October,
November and December each involve members of one
major ethnic group of color.
E. Campus Visibility--Visibility on campus of programs
dealing with history, current status of and issues affecting
diverse groups on campus is often cited as a necessity for
healthy diversity. The OMA will examine and enhance the
College's ethnic/racial centers such as Reid House, LaCasa
and the Multicultural Centers, arrange for more speakers,
cultural events and forums on appropriate topics and
inspire more vitality and creativity in campus publications,
especially those produced by students of color (news,
literary, cultural, web-based, etc.), including the current
OMA Newsletter.
F. Role Models/Advisors--In the late 1960s and early 1970s,
the presence of "post-bacs" of color on the campus as part of
a national program based at Haverford had enormous impact
on the undergraduate population. Mechanisms may exist
today, including utilization of alumni/ae, to provide similar
support and advice. Some younger faculty of color here on
temporary appointments have augmented the important
roles the more senior faculty have played. We are pondering
possibilities inherent in this means of introducing
individuals into the community who can play significant
roles in the lives of students.
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and their lives white students are. Seeking to attract to
Haverford white students who have had more experiences in
multicultural setings, such as integrated high schools, than
is the norm here is one means of attacking this problem.
More diversity among white students is another. The
majority community at Haverford must talk among itself
and consider other approaches which will be equally
valuable.
J.) Volunteer Activities--A profusion of volunteer and
community service activities deepen Haverford's
involvement with a diverse community. One notable
example is the interaction between Haverford and the Huey
School in Philadelphia, coordinated by Marilou Allen
through Eighth Dimension.
The Huey School "Healthy Start" program brought 240
African-American children to Haverford last year for a
great day of familiarizing themselves with a college campus,
including activities and presentations from Athletics
(coaching in many sports), Science Depts. (dissecting
whales!), Music (playing bagpipes, drums, piano; singing,
etc.), Library (reading, researching, using computers) and
Dean's Office (storytelling), along with a nature walk. Many
Haverford students, faculty and staff were involved.
SUMMARY OF DEAN'S OFFICE/OMA DEVELOPMENTS
Current Situation:
• New OMA Director Tolbert is on board.
• OMA Director job description revised to provide far more
time for diversity-related matters.
• OMA budget expanded.
• New position as Coordinator of Multicultural Affairs
created.
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• Enrolling majority students with experience in
multicultural communities before coming to Haverford.
• Increasing sensitivity, knowledge of diverse groups by
white community.
VII. PERFORMANCE
Performance of various varieties offers one of the best and
most natural ways for students of different backgrounds to
work together toward a common goal. Issues of race and
ethnicity arise and can be examined helpfully in a group
framework. In this report, we examine two major areas
lending themselves to public performance, athletics and
music.
A.) Athletics--Haverford has not taken full advantage of
possibilities for building inter-racial understanding and
common purpose through sports because of the paucity of
students of color on athletic teams. This situation stems
principally not from students of color feeling unwelcome on
teams (since very few such students quit teams nor do
experienced high school athletes not come out for teams),
but from the very low number of students of color at
Haverford with high school athletic backgrounds or
aspirations toward intercollegiate athletic achievement and
the detrimental effect such a situation has on recruiting top
student-athletes of color.
(A few students of color who had the interest and ability to
have a good experience, particularly women students of
color, have dropped off teams feeling that the combination
of needing time to focus on academics, to have a student
job and to be active in the struggle for racial understanding
and equality does not allow time for athletic participation.
Such cases are not statistically significant but do represent
a real loss to the athletic program of some particularly
valuable team members and leaders.)
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as OMA. The Haverford athletic staff participated in a joint
Recruiting Workshop with the Bryn Mawr College athletic
department on Sept. 20, and is working with a Haverford
Student-Athlete Advisory Committee to consider ideas
which might be effective in increasing numbers of athletic
applicants of color.
One of the perplexing and discouraging aspects of this
recruiting dilemma is that for many years Haverford had
one of the highest percentages of coaches of color of any
peer college. Those coaches seemed little more effective in
recruiting students of color, despite admirable recruiting
skills and contacts in the communities of color, than were
white coaches. Now, as some of these coaches of color have
moved on, the athletic staff is losing important diversity.
We need to implement a long-range plan to provide
opportunities for coaches of color to find their way to
Haverford since the usual processes are not now producing
such appointments.
The athletic staff now includes the following individuals of
color: one full-time professional staff member who is an
African-American woman; one part-time head coach who is
an Asian man; an African-American woman and an AsianAmerican woman as part-time asst. coaches:. two AfricanAmerican men as volunteer asst. coaches. This is still a
considerably-stronger representation of coaches of color
than at most predominantly-white Division III institutions,
but the lack of recent success in hiring such coaches is
disturbing. Some colleges have used coaching internships as
a way of creating the "pipeline" for such future hires.

Diversity/41
B. Music--Music too is special in its ability to engage
students in close team interaction toward a common goal
AND to express cultural diversity and community identity
through the content of the music itself. Making or listening
to music together can provide a valuable (and nonintoxicating!) lubricant to social exhange, overcoming
inevitable awkwardness and fear in reaching out to
someone -from a different background. A diverse musical
life on campus can enable students of color to feel
comfortable and "at home" at Haverford.
More than 400 students here are involved in departmental
or independent ensembles, most of which include students
of color. Music reflecting African-American, Latin-American
and international traditions is regularly performed on
campus by student ensembles and visiting artists. The bico
Gospel Choir is perhaps the most visible expression of
African-American culture on campus. The a capella groups
almost always involve students of color as well as
repertoire from non-white pop genres. Independent student
bands such as Hiram have a long tradition on campus and
often include students of color. The Chamber Singers have
made interactive visits to inner-city schools in Boston and
Washington on domestic tours as well as international
exchanges with the Simon Bolivar University in Caracas
during a Venezuela tour and the University of Puerto Rico
during its visit to Haverford. Annual courses in Jazz and
Native American Music and Belief are regularly oversubscribed.
The Music Department seeks to make departmental and
independent student ensembles a more visible part of
campus life by including them as much as possible in
events on campus and outreach off-campus. (Family
Weekend concerts which include the entire Gospel Choir
and a capella groups as well as Chamber Singers and
Orchestra are a good example of potential here.)
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Possible Future Directions:
• Additional focus on music performance and opportunities
at Haverford in recruiting publications and presentations.
• Recruiting visits to musical institutions and organizations
which might provide students for Haverford.

To:
All Faculty
From: Carol Wilkinson
Date: September 21, 1999
Re:
On-line Course Descriptions
In an attempt to supply students with the most recent information about courses being
offered, the Provost's Office puts course information on the Web. To find the
information go to the Haverford College homepage and select Academic
Departments/Services. On-line course information is listed there. Our information
indicates that students do use the on-line course information when selecting courses, and
if you don't provide any it's noticeable.
The deadline for submitting courses for Semester II, 2000 is November 1, 1999 and April
1, 2000 for Semester I, 2000.
There are many ways you can submit your course information:
➢ You can attach your course information, which can include a reading list, syllabus,
course description, course requirements, any or all of the above, to an email and send
it to Carol Wilkinson, cwilkins@haverford.edu .
➢ If your faculty secretary is updating your syllabus for you, you can remind her to send
the final version to me.
➢ There is also an "On-line" folder on the faculty server listed under "Misc. and
Departments". You or your secretary can place the information there.
➢ If you have a personal or department web page, you or your secretary can send me the
URL and I will link from the on-line information page to your web page.
➢ If you have previously submitted course information (since Fall 1997) and the course
hasn't changed, if you tell me to, I can place it in the active folder. If there are only
minor changes I can either make the changes myself, or send the original to you or
your secretary for editing.
➢ If you submit a new course to EPC for approval, and have completed the on-line
portion of the form, I will enter the course information into the system after it has
been approved.
Some think that if the information has been submitted once, it will keep reappearing in
subsequent years. However, that is not the case. Each syllabus has to be entered into the
system each semester. The course information that I submit links automatically to the
Registrar's volume of semester courses stored in the Administrative System.

HAVERFORD
EDUCATIONAL POLICY COMMITTEE

To:
The Faculty
From: Paul Smith for EPC
Re:
Action, Approval, Informa ion
Date:
October 18, 1999
EPC respectfully submits one item for action at the Faculty Meeting of October 21 st , followed by one for
approval and an appendix for Faculty's information. For Faculty action we submit [1] the catalog copy of
Academic Minors proposed for enactment this current academic year. [2] *For Faculty approval we submit
New Course Proposals for Spring, 2000. For the Faculty's information we append the complete revised
proposals submitted for EPC consideration.
*(excerpt from the Faculty Handbook of August, 1999, pg. 7: "EPC considers and brings to the faculty for
its approval recommendations in the following areas... c. Addition, removal, and major changes in
individual courses...Proposals recommended by EPC are circulated to the faculty and are considered
approved unless questioned at the next faculty meeting.")

HAVERFORD
EDUCATIONAL POLICY COMMITTEE
CATALOG DESCRIPTION OF ACADEMIC MINORS
PROPOSED FOR ENACTMENT IN 1999-2000
CLASSICS - GREEK & LATIN
Minor requirements: six courses in Greek or Latin, of which at least two must be at the 200-level or above; the
number of required courses may be reduced for those who are already beyond the elementary level when they begin
the minor.
COMPARATIVE LITERATURE
Requirements for the minor are: Comparative Literature 200 and 398, and four advanced literature courses in the
original languages (normally at the 200-level or above), balanced between two literature departments, of which
English may be one; at least one of these four literature courses must be at the 300 level. Students who minor are
encouraged to choose their national literature courses from those with a comparative component.
EDUCATION PROGRAM
To satisfy the requirements for the minor in educational studies, students complete six courses and a portfolio. All
students must take the introductory course, Education 200 (Critical Issues in Education), and the two culminating
courses, Education 310a (Defining Educational Practice) and Education 31 lb (Field Work Seminar). In addition, in
consultation with the Education Program Administrator and Advisor, students select three courses from a list of
approved courses offered through the Education Program and other programs and departments. One of these must
be a psychology course. Thus the minor includes:
(1) Education 200 HC: Critical Issues in Education
(2) One of the following psychology courses: Psychology 203 BMC(Educational Psychology); Psychology 206
BMC (Developmental Psychology); Psychology 214a HC Psychology of Adolescence; or General
Programs 249b HC (Continuity and Change: The Contexts of Development)
(3) One of the following education courses (or a course selected from an approved list of education courses at
UPenn, Swarthmore, or another four-year institution): Education 210: On the Margins..., Education 250:
Literacies and Education, Education 266: Schools in American Cities
(4) Elective (a course selected from a list of approved courses provided by the Education Program
Administrator and Advisor, which will include the education courses listed in point 3, as well as other
approved courses, such as Sociology of Education, Teaching Laboratory Physics, Comparative Urbanism).
Education
310a: Defining Educational Practice
(5)
(6) Education 31 lb: Field Work Seminar
THE PORTFOLIO
To synthesize their work in the minor, students produce a portfolio. The portfolio — which draws on the
work students produce in their minor courses as well as in their other activities (volunteering, community
work, etc.) — does not earn the students course credit; rather, it serves as an ongoing forum through which
students synthesize their studies. It is developed over the course of the student's college career and
completed in the Field Work Seminar.

FRENCH
French 101-102 (Introduction to literary analysis sequence) or 101-105 (Introduction to literary and cultural
analysis sequence), the prerequisites for 200-level study.
French 212 (Advanced Training in French) or 260 (Stylistique et traduction)
4 courses at the 200 and 300-level, in literature or culture, of which at least one must be taken at the 300-level.
GERMAN
This is a slightly revised version of the description in the BMC catalogue:
"A minor in German or German Studies at Bryn Mawr College (/Haverford College) consists of seven units of
work. To earn a minor, students are normally required to take German 201 or 202, four additional units covering a
reasonable range of study topics, of which at least one unit is at the 300 level. The two remaining upper-level
courses may be taken either within the German program, or be chosen with the approval of the department from the
recommended electives for German Studies majors." (See HC Catalog, p.175)
MATHEMATICS
1. Mathematics 215a, and either Mathematics 121a or b, or Mathematics 216b.
2. Mathematics 317a and 333a.
3. Two additional electives in mathematics at the 200 level or higher.
Students preparing for a mathematics teaching career should take one elective in probability and statistics (Math 203
or 218) and one in geometry or topology (Math 205 or 335). Students preparing for employment in industry
immediately after college should take electives in probability and statistics (Math 203 or 218) and mathematical
modeling (Math 204 or 210). Students preparing for graduate work in physical chemistry or theoretical physics
should take complex analysis (Math 220) and analysis II (Math 318). Students desiring a deep understanding of an
area of pure math should take 300-level courses in that area (Math 318 and 392 for analysis, Math 334 and 390 for
algebra, Math 335 and 336 for topology).
PSYCHOLOGY
A student may minor in psychology by completing psychology 108-109 or their equivalents and four advanced
courses (any course that has Haverford's Intro Psychology or its equivalent as a pre-requisite) comprising two
of the three areas of psychology as described in the catalog requirements for the major.
PHYSICS
1. Physics 105a(or 101a) and 106b (or 102b); 213a, 214b, 211f and 2121 labs (or Bryn Mawr equivalents). This is
the first two years of our major sequence.
2. Mathematics 121a or b, and 204b (or Bryn Mawr equivalent)
3. Two 300 level courses in Physics at Haverford or Bryn Mawr; Astro 305 or another upper level science course
may be substituted for one of these with the advisor's approval.
4. Participation for two semesters in the public lectures and seminars hosted by the Department as part of the
senior program.
SOCIOLOGY
A total of at least six courses, including 155a and 155b (Foundations in Social Theory), 315a (Quantitative Methods,
or the equivalent), plus at least three 200 and/or 300 level courses in the Department. No more than four of courses
may be taken with a single professor.
SPANISH
Requirements for the minor are: Six courses at the 200 or 300 level, with a minimum of one course at the 300 level
to be taken at Haverford or Bryn Mawr. One of the six courses should focus substantially on literature prior to 1898.
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HAVERFORD COLLEGE
EDUCATIONAL POLICY COMMITTEE
NEW COURSE PROPOSALS FOR SPRING 2000
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)

Department

Course

Title

Instructor

& #

BIOL
309g

Molecular
Neurobiology

BIOL 357g Protein
Design

R.
Brewster

R.
Fairman

Permanent
or
Temporary

Permanent

Permanent

Di vs
Code

WI,
Q,

SJ,

or LE

Priorities
for the
lottery

Prerequisites

Description

NA

BIOL 200b or
permission of
the instructor

This course will focus on molecular approaches to
study nervous system development, function and
pathology. Topics including the generation of
neurons and glia, electrical signaling, learning and
memory and Alzheihmer's disease will be
discussed using examples from a variety of model
systems.

NA

BIOL303,
BIOL300a, or
consent of the
instructor

This course will cover topics in protein design
using the primary research literature. The goals
are to demonstrate how our current knowledge of
protein structure/function relationships can be
used to design new molecules with unique
functions and properties that may be used in
medicine and in the engineering of biomaterials.
Topics that might be covered include: (1) de novo
protein design; (2) combinatorial approaches to
protein design, including theoretical and
experimental methods; (3) design of catalytic
antibodies; (4) design of novel protein fusions that
contain heterologous functions (5) design of
biomaterials.

10/18/99

2
PSYC 320b Evolutionary
Human
Psychology

S. Perloe

Permanent

SO

LE/20

Srs.
Jrs.

Any course with
substantial
examination of
evolution, e.g.,
HCPsych 220a,
Psych./Biol.
221a; BMC
Anthr. 101,
Anthr./Biol./Geo
1. 236; or
permission of
the instructor

Description: An examination of the influence of
natural selection on the patterning and mechanisms
of human behavior and experience. The course has to
parts. The first begins with a comparison of
alternative approaches to studying the impact of
evolution on human behavior and a consideration of
relevant basic issues in evolutionary theory. It then
turns to an examination of ways in which culture and
evolution influence human behavior. The first part
ends with a consideration of critiques of the
evolutionary approach to studying human behavior.
The second part of the course will be organized
around student papers and will deal with research
and theory in the some or all of the following areas:
mating, altruism and cooperation, interpersonal
aggression, intergroup cooperation and conflict,
power relationships, conformity, morality, personality
and psychopathology and more general psychological
processes such as cognition, motivation and emotion.
The specific topics covered will depend upon student
interests.

GNPR
260b

Beginnings

GNPR/
Masquerade
ANTH320b in World
Dance Forms

M.
Gutwirth

Temporary

HU

LE/25

Random

R. Kowal

Temporary

HU

LE/15

5-Anth
majors
5 Seniors
5 Random
-

-

English 101

A reading of creation myths-African, Mayan,
Babylonian, Hesiod's Theogony,-- and the Tao
(non-creation story). Culminating in a re-reading
of Genesis.
Through an optic of masquerade, this
interdisciplinary course will introduce students to a
variety of dance and movement forms from around
the world. We will focus on the ways in which cultural
ideas about art, identity, spirituality and the human
condition are embodied and sometimes contested in
dance forms that involve practices of impersonation,
masking, incarnation, possession, celebration and
spectacle. Students will develop skills pertaining to
the study of cultural practices while also learning
methods of movement analysis and dance criticism.

10/18/99

SOCL 222b Sociology of
Religion

D.
Bartram

Temporary

93

A comparative investigation of the historical
trends and institutional forms of religion,
especially in Western societies. Emphasizes how
contemporary religion continues to influence the
organization of social life, despite broad trends of
secularization. Examines the effect of
fundamentalist religions on social movement
activity.

SOCL 278b The Welfare
State

D.
Bartram

Temporary

SO

A comparative examination of social policy
programs in capitalist societies, focusing on the
differential development of the US welfare state
relative to much of Europe and recent
controversial policy changes implemented by the
US government. We will explore gender and race
dynamics of American welfare programs as well
as theoretical explanations for the form and
content of such programs.

SPAN
215b

B. Urraca

Temporary

Hu

The United
States in the
Latin
American
Imagination

SPAN 102 or
consent

The southern border so jealously guarded by the
United States has often proved to be a permeable
frontier crossed in both directions by a traffic of
people and ideas. The familiar images of a
tropicalized Latin America created by the United
States are counteracted in this course by a study
of how Latin American intellectuals have
represented their northern neighbor in the
nineteenth and twentieth centuries. Through an
interdisciplinary approach to the essays, poems,
and novels of writers such as Sarmiento, RodO,
Marti, Dario, Neruda, Paz, Fuentes, Ferre, Allende,
and others, this course stresses the links between
the modern history of the nations of the Western
Hemisphere, their cross-cultural contacts, and
their literary productions. The goal is to provide
an understanding of the political achievements of
the United States, its racial conflicts, its cultural
myths, and its imperialistic interventions from the
perspective of the Latin American imagination.

10/18/99

APPENDIX: COMPLETE REVISED PROPOSALS
FOR ACADEMIC MINORS

Minor Proposal October, 1999

Department: German Department
Chairperson (s) or Coordinator (s) Ulrich Schoenherr (Co-Chair)
This is a slightly revised version of the description in the BMC catalogue:
"A minor in German or German Studies at Bryn Mawr College (/Haverford College)
consists of seven units of work. To earn a minor, students are normally required to take
German 201 or 202, four additional units covering a reasonable range of study topics, of
which at least one unit is at the 300 level. The two remaining upper-level courses may be
taken either within the German program, or be chosen with the approval of the
department from the recommended electives for German Studies majors." (See HC
Catalog, p.175)
Please provide EPC with the following information:
A statement of the rationale for instituting the minor option.
Since the Bi-College German department has already a well-established minor program at
BMC, the creation of a minor option at HC seems to be only the logical step to remove
the curricular disparities between both campuses, that students have complained about for
years.
The introduction of a minor option would certainly provide students with more incentives
to study foreign languages, cultures, and literatures outside of and/or as a complement to
their major. Such a program would be in keeping with a growing trend among students to
combine their study of language and culture with their work in other disciplines, such as
economics, political science, history, anthropology, music etc. Furthermore, students
minoring in German would receive academic recognition which might enhance their
future career opportunities. And last, but not least, instituting a minor would have a
positive impact on enrollment numbers in smaller foreign language departments, such as
ours.
In an Area of Concentration, the relationship between the minor and the AOC.
There is no Area of Concentration.

A brief comparison of your proposed minor with that of your counterpart
department at Bryn Mawr, and an indication of your counterpart departments
response.
This proposal has been discussed with and approved by my colleague Imke Meyer, cochair at BMC: We both agree that we should keep the already existing BMC model for
the minor in place.
The anticipated consequences of establishing a minor on departmental enrollments.
We anticipate higher course enrollments at the 200 and 300 level.
The anticipated consequences for faculty workloads. None
EPC also asks you to address the following:
Most majors require approximately twelve course credits for certification
(Haverford Catalog, p. 22). explain how your minor will be rigorous enough to allow
significant inroads into the intellectual content of the discipline in roughly half that
number of courses, and allow students to acquire reasonable intellectual competence
in their field.
Students minoring in German literature and/or German Studies are required to take seven
courses at the 200 or 300 level. The minor program provides a comprehensive overview
of German literary, cultural, and intellectual history. Students will acquire linguistic
competence in the German language, and will be introduced to basic methodological and
theoretical paradigms necessary for independent scholarship.
How would you advise minors in the selection of courses, and what long-term
mentorship would you provide them?
The German minors would receive the same pedagogical guidance and advice as our
majors. The chairs/co-chairs on both campuses would work out a coherent course plan for
each individual student.
EPC understands that the faculty approved minors for the Class of 2000. Will this
present potential problems for your program? No

Minor Proposal October, 1999

Department: Classics - Greek & Latin
Chairperson (s) or Coordinator (s) Deborah Roberts, Acting Chair
Requirements for satisfying the minor, for inclusion in the catalog.

Minor requirements: six courses in Greek or Latin, of which at least two must be at the 200-level or above; the
number of required courses may be reduced for those who are already beyond the elementary level when they begin
the minor.
Please provide EPC with the following information:

1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
The study of Latin or of Greek may be of use not only to students whose central interest is in Greco-Roman culture,
society, and literature, but to students whose main disciplinary focus (philosophy, history, religion, music,
archaeology, literature) leads them to want at least some acquaintance with ancient or medieval texts in the original
languages. Such students sometimes take on a double major, and this is facilitated by the fact that at Haverford both
the Greek major and the Latin major require three courses at the advanced level in a related field. But such a choice
isn't feasible for all students, and we would like to make the minor available for those whose commitment to the
languages and to a body of texts is stronger than their interest in the field of Classical studies.
Moreover, Bryn Mawr has long offered the minor in both languages, and given the increasingly close relationship
between our programs it seems appropriate to share this feature as well.
2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC. NA

3. A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN
MAWR, AND AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE.

Our minor would be virtually identical to those at Bryn Mawr. At present the BMC Greek minor requires that
students take 001, 002, 101, 103, 201, 101 — that is, six semesters from the elementary to the advanced level; and the
BMC Latin minor requires that students normally take 6 courses, one at the 300-level, though students who enter the
college already working at a high level will as a rule take fewer courses.
We propose that minors in Greek or Latin be required to take four courses above the elementary level, including at
least two courses at the 200-level or above. This means that most students who elect the Greek minor, and some who
elect the Latin, will in fact take six courses in the language at Haverford, including the elementary level, but that
students who come in at a more advanced level (chiefly those in Latin) make take as few as four but under no
circumstances fewer.
It is possible that at some later date we may in consultation with Bryn Mawr decide to require minors to take the first
semester of our senior seminar (a bi-college and team-taught course), but there are several reasons not to do so at
present: (a) we don't want to offer a minor significantly different from the Bryn Mawr model; (b) the seminar doesn't
seem crucial for students who are gaining an adequate disciplinary grounding in their major and whose approach to
Latin language and literature (although of course informed by our interpretive approaches. especially at the advanced
level) will be largely conditioned by that discipline.
THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.
We don't expect large numbers, but might get a few more students in our intermediate and advanced courses, which
would be all to the good!
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4. THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.

Minimal.

EPC also asks you to address the following:
1.

MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HAVERFORD CATALOG, P.
22). EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT INROADS INTO THE
INTELLECTUAL CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.

We see this minor primarily as ancillary to a discipline the student has chosen as a major, and therefore as offering
students not so much a disciplinary competence per se as a solid grounding in the languages and an introduction to
the close reading and interpretation of ancient texts; we think we can do a reasonable amount in that direction in the
coursework allowed here.
(Note also that classical studies is in any case something of a congeries of disciplines rather than a single discipline,
and that even majors must spend so much time acquiring the languages that it is difficult to give them more than a
minimal grounding in the relevant fields. At Haverford, our focus is primarily literary, but students of ancient
literature cannot be said to get the same exposure to e.g. literary theory and literary history as English majors. A
student majoring in English and minoring in Latin might therefore have a disciplinary grounding in some sense
superior (though in others inferior) to that of a Latin major.)
HOW WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD YOU
PROVIDE THEM?

The chair would work closely with minors as with majors — we are not overburdened with students, so this should be
easy; the selection of courses is more or less a given in Classics, since the two colleges rarely offer more than one (or
at most two) between them at a given level.

2.

EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT
POTENTIAL PROBLEMS FOR YOUR PROGRAM? Nope.

Minor Proposal October, 1999
DEPARTMENT: COMPARATIVE LITERATURE (BI-COLLEGE PROGRAM)
CHAIRPERSON (S) OR COORDINATOR (S) DEBORAH ROBERTS (CO-CHAIR, CAROL BERSTEIN AT BMC)
THE REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.

Requirements for the minor are: Comparative Literature 200 and 398, and four advanced literature courses in the
original languages (normally at the 200-level or above), balanced between two literature departments, of which
English may be one; at least one of these four literature courses must be at the 300 level. Students who minor are
encouraged to choose their national literature courses from those with a comparative component.
PLEASE PROVIDE EPC WITH THE FOLLOWING INFORMATION:
1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
We are a bi-college program, and there is already a minor in comparative literature at Bryn Mawr; it therefore seems
logical to have one at Haverford as well. But in light of the fact that a decade ago we jettisoned a concentration in
favor of a major, let me give a further rationale.
At the time when we dropped the concentration, it consisted only of a cluster of courses in two different literatures,
followed by an exam; the senior thesis was supposed to be comparative in nature, but there was no required
coursework that was itself comparative or theoretical in nature, and nothing appropriate was available. With the
major in place, however, we now have an introductory course (CL 200) and a two-semester senior seminar whose
fall semester, CL398, is taught as a distinct course CL 398, Theories and Methods in Comp. Lit. Between them, CL
200 and 398 provide an adequate grounding in the field for minors.
Why might someone want to minor in Comp. Lit.? We don't actually expect there will be many takers, but a few
students might well want to combine a major in one literature with some recognized work in Comp. Lit., and the
minor would also be a natural complement to some other majors — e.g. philosophy, religion, literature, anthropology,
art history, music.
2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN MAWR,
AND AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE. Our minor would be identical to that at Bryn
Mawr; we are a joint program.
3.

THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.
Perhaps we would get one or two more students in CL 398, which would be fine; interested students are
probably already taking CL 200.

4.

THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.
None to speak of.

EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
1. MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HAVERFORD CATALOG, P.
22). EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT INROADS INTO THE
INTELLECTUAL CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.
Students in this minor would be taking two of the three central courses in the discipline taken by the major, omitting
only the semester that is dedicated to the writing and presentation of the senior thesis; these courses would give them
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a grounding in the comparative study of literature and in theory and method. Majors do more work in these areas,
but given the wide amount of choice in both comp. lit. electives and in theory, we count on 200 and 398 to provide
the central shared experience of the discipline, and the minor would get this. Minors, like majors, would also be
required to do work at the advanced level in two different literatures, and would be encouraged to choose courses
(common these days) that have some comparative component.
2.

How WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD
YOU PROVIDE THEM?

The chair or co-chair would advise students on her/his campus along with majors, and would help students work out
a minor as coherent and as complementary to the major as possible.
3.

EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT
POTENTIAL PROBLEMS FOR YOUR PROGRAM? NOPE.

Minor Proposal October, 1999
DEPARTMENT:

Education Program

CHAIRPERSON (S) OR COORDINATOR (S)

Alison Cook-Sather

REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.

The following would be inserted in the catalog under Education and Educational Studies, right after the description of
certification and right before the description of the Area of Concentration (to which we would add a note about how that
option is being phased out):
To satisfy the requirements for the minor in educational studies, students complete six courses and a portfolio. All
students must take the introductory course, Education 200 (Critical Issues in Education), and the two culminating courses,
Education 3 I0a (Defining Educational Practice) and Education 311 b (Field Work Seminar). In addition, in consultation with
the Education Program Administrator and Advisor, students select three courses from a list of approved courses offered
through the Education Program and other programs and departments. One of these must be a psychology course. Thus the
minor includes:
(1) Education 200 HC: Critical Issues in Education
(2) One of the following psychology courses: Psychology 203 BMC(Educational Psychology); Psychology 206 BMC
(Developmental Psychology); Psychology 214a HC Psychology of Adolescence; or General Programs 249b
HC(Continuity and Change: The Contexts of Development)
(3) One of the following education courses (or a course selected from an
approved list of education courses at UPenn, Swarthmore, or another
four-year institution): Education 210: On the Margins..., Education 250:
Literacies and Education, Education 266: Schools in American Cities
(4) Elective (a course selected from a list of approved courses provided by
the Education Program Administrator and Advisor, which will include the
education courses listed in point 3, as well as other approved courses, such as Sociology of Education, Teaching
Laboratory Physics, Comparative Urbanism).
(5) Education 310a: Defining Educational Practice
(6) Education 31 lb: Field Work Seminar

THE PORTFOLIO
To synthesize their work in the minor, students produce a portfolio. The portfolio — which draws on the work students
produce in their minor courses as well as in their other activities (volunteering, community work, etc.) — does not earn the
students course credit; rather, it serves as an ongoing forum through which students synthesize their studies. It is developed
over the course of the student's college career and completed in the Field Work Seminar.
PLEASE PROVIDE EPC WITH THE FOLLOWING INFORMATION:

1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
As a bi-college program, we envision a programmatic model that unifies students interested in education across the two
colleges. We accomplish this unification with the certification option, open equally to Bryn Mawr and Haverford students.
However, two particular aspects of our bi-college position have thus far proven challenging to us as we strive toward that
vision for students wishing to complete an AOC (at HC) or a minor (at BMC): negotiating the two Colleges' different
structures, norms, and practices, and expanding the focus of what is currently the AOC at Haverford and the minor at BMC.
When the Education Program was evaluated by an External Review Team in 1997, the team strongly recommended that the
current situation — a minor open to any interested student at Bryn Mawr and a concentration open only to some students at
Haverford, both options focused fairly narrowly on teaching — be reconfigured to offer richer and more equitable
opportunities to the two populations of students. With the invitation to propose minors at Haverford, what have heretofore
been challenges can be recast as opportunities.
Negotiating the structures, norms, and practices at the two colleges has been a difficulty thus far because of the two different
options they have allowed students. When we created the minor at Bryn Mawr in 1995, we created an area of concentration
in educational studies because Haverford did not offer minors. Some departments have worked closely and enthusiastically
with us to create AOCs in Educational Studies. However, the disparity in interest, focus, and resources among different
departments has resulted in our being able to establish AOCs in conjunction with only a limited number of departments

(Chemistry, Math, Physics, Psychology, Sociology, and Growth and Structure of Cities). This is inequitable to Haverford
students.
The second challenge is the current narrowness of focus of the AOC offered to students interested in education-related
careers but not necessarily classroom teaching at the secondary level. We have been hesitant to expand the options for Bryn
Mawr students pursuing the minor when Haverford students are already so limited in their options. However, the External
Review Team commented in its final evaluation of the Education Program that the minor and concentration are "primarily
focused on teaching as opposed to educational studies more broadly conceived" and should be reconceptualized to constitute
"more of an institutional endeavor" and less of a programmatic one. To quote more extensively from the report: "It seemed
to us that one educational studies route with the option of taking designated courses from a variety of disciplines. .. might be
more accessible to a variety of students while at the same time utilizing untapped institutional resources" (June 17, 1997).
Since the Review Team evaluated the Program, we have reshaped the culminating courses for minors and concentrators to
define teaching more broadly, but this reshaping needs to extend across the entire course of study.
Areas in which students will have responsibilities for teaching others include all kinds of management and training positions,
research, administration, and policy, and these clearly overlap with professions in social work, health, and law — areas which
involve using skills as an educator to help people and/or knowledge about education to inform related systems of care or
policy. Paul Sommer, HC '97, a political science student who developed and completed a concentration in educational
studies focused on deaf education, noted that although he is not "in education," in his work in the area of managed care he
finds that he is always using what he learned about education to help him educate others about a variety of things, such as
working with diverse, including deaf, colleagues.
Creating a bi-college minor would rectify the inequity of the current structure, it would allow us to draw on a variety of
courses offered at both Bryn Mawr and Haverford, and thus benefit rather than be limited by our bi-college status, and it
would better position us to prepare students for the variety of education-related careers they intend to pursue.
Moving from the challenges in terms of equity and focus of study posed by the current situation to the possibilities, we offer
the following pedagogical rationale for a bi-college minor in Educational Studies. Because education courses encourage
students to make explicit the connections between what, how, and toward what ends we all learn, a minor in educational
studies would enhance students' experience of their major programs of study, challenge them to think across disciplinary
boundaries, and invite them to integrate theory and practice in preparation for their careers. As one Bryn Mawr senior
explains:
Being an English major I find my classes can often get weighed down in one direction — very theoretical,
very abstract, and often, not really relevant to the rest of the world. I find that the education classes I've
taken for the minor have really allowed me to balance that out — these classes are also theoretical and
sometimes (at least partially) abstract, but they deal with very real (to me) issues, they bring me back to the
rest of the world, they remind me that theory does have an applied use that can make a difference.
Completing a minor in educational studies would allow a Haverford student to have a comparable experience. The courses
required to complete the minor would challenge Haverford students to develop a critical perspective on their own education
— both that offered through their major courses and that addressed in their education courses. In addition, through the study
of educational theory contextualized through field placements in schools and hands-on projects, the minor in educational
studies would challenge Haverford students to consider how they might draw on these experiences to contribute to the
education of others as well as their own ongoing education.
Just as students who wish to pursue state certification or the minor or AOC as they are currently configured must provide a
rationale for why they want to pursue one of these options, students wishing to complete the minor in educational studies
would need to make an argument for their particular course of study. This requirement would be in keeping with the
Education Program's challenge to students to make explicit the connections between what, how, and toward what ends we all
learn, and, more specifically, it would challenge them to actively conceptualize and pursue both their courses of study and the
careers for which they believe those courses of study will prepare them.
Thus, a minor in educational studies would not only answer our concerns about inequity to students and insufficient variety
of course offerings, it would be in keeping with the Middle States Report's challenge to permit "an in depth exploration of
material that complements the major area of study and enhanc[es] students' preparation for the variety of careers they may
pursue once they leave Haverford."

2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC.

As suggested in the above rationale, a minor in educational studies is preferable to an area of concentration. Because a
number of students have already embarked on areas of concentration, and a number of departments have invested in making
that possible for them, we would maintain the AOC until those students have completed their courses of study. The goal,
however, would be to replace the AOC with the minor, letting the courses that departments have created to serve students
pursuing the AOC become electives for students who wish to pursue the minor.

3.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN MAWR, AND
AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE.

The minor at Bryn Mawr and the minor at Haverford would be the same; as a bi-college program we are proposing a bicollege minor in educational studies. This minor is, for all intents and purposes, the model we have been using at Bryn Mawr
since 1995.
4.

THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.

The advent of a minor in educational studies would open opportunities to some Haverford students where previously there
were none. So in that regard, enrollments in the Education Program could increase. However, two factors would mitigate
that increase. First, some students who would have completed an AOC when that was the only option will instead complete a
minor, and thus it will be a matter of shifting those students to a different option within the Education Program rather than
adding all new students. Second, because our proposal would increase the pool of courses from which students could draw to
complete the minor, pressure would be taken off the education courses to satisfy all minor requirements, students would be
distributed more widely across departments and programs, and thus enrollment in education courses could go down. The net
result, we anticipate, would be that enrollment would stay about the same or perhaps increase only slightly.
5.

THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.

As suggested above, faculty workload would likely stay about the same or increase only slightly. More students might enroll
in the minor, but students would be more widely distributed across courses in the college rather than concentrated in
education courses. As significant, workload on the administrators of the Education Program, which has consisted of trying to
support students as they attempt to create AOCs in their majors, would be lightened. Last year, for example, students in eight
majors — English, history, fine arts, political science, Spanish, and anthropology, philosophy, and art history — worked with
faculty and administrators in the Education Program and department chairs to propose independent projects that would enable
them to create AOCs in conjunction with their major. Rather than have two options, two sets of forms, and two very
different processes to negotiate, the program administrator could streamline the advising process.

E PC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
I . MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HAVERFORD CATALOG, P. 22).
EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT INROADS INTO THE INTELLECTUAL
CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW STUDENTS TO ACQUIRE
REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.

Education is not a discipline in the same way as, say, English or Physics is a discipline. Indeed, we offer no established
major in education because, under most circumstances, we see educational study as a complement to disciplinary-based
study, not, at the undergraduate level, as a discipline in and of itself. Education is, rather, an interdisciplinary area of study
that challenges students to explore and to make explicit the connections between what, how, and toward what ends we all
learn. In education, uniquely, content is also process; the intellectual content is as much the lived experience as it is
theoretical or ideological ways of understanding the world. The rigor comes, therefore, in the making of connections across
several experiential dimensions and cognitive levels; the intellectual content is not only research and theory in education but
educational experiences students both live and observe; and intellectual competence is students' ability to critically analyze
their own and others' educational histories and to map how they plan to pursue and support their own and others' ongoing
education in a variety of contexts. A minor in educational studies can ensure the rigor, encompass the intellectual content,

and foster intellectual competence in six courses because of these unique qualities and because it builds on and extends
students' major course of study.

2.

How WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD YOU
PROVIDE THEM?

Advising for the minor would continue to be the responsibility of the program administrator and advisor. She has been
advising Bryn Mawr students regarding the minor and Haverford students regarding the AOC since 1995. Students
completing one of these options are required to meet with her at least once per semester.
Regarding specific courses selection, approved courses that would satisfy the elective requirements for the minor in
educational studies would include courses offered through or in conjunction with the Education Program, as is currently the
case (e.g., Education 210: On the Margins; Education 250: Literacies and Education; Sociology 258: Sociology of Education;
Education/Sociology/Cities 266: Schools in American Cities), and courses offered through other departments. Two sets of
criteria would need to be met for departmental courses to count as electives for the minor in education: (1) if the course
includes substantial reading and/or discussion which explicitly address educational issues or have direct bearing on
education; or (2) if the course could accommodate an option for students to focus some of their individual research, writing
assignments, and/or projects on education-related issues. Examples of the first case include Class, Race, and Education
(Sociology 235b at Haverford), which examines the effects of class and race on educational outcomes, particularly in the
United States, and Physics 459b: Teaching Laboratory Physics. An example of the second case would be Comparative
Urbanism (cross-listed as Anthropology 229 and Cities 229 at Bryn Mawr), which invites students to examine approaches to
urban development through an original research paper. In this class, students could focus in their research papers on the
development of schools or educational communities. Or, as another example of the second case, Economics of Poverty and
Discrimination (Economics 314 at Bryn Mawr) looks at inequities in funding at state and local levels, sources of poverty and
governmental policies, and programs aimed at alleviating these. In this course, students could focus their research and their
projects on the state, local, and governmental polices and programs which fund schools.
Mentorship would come both from the Program Administrator and Advisor and from the faculty member who teaches the
culminating courses for the current minor and AOC. Education 310a (Defining Educational Practice) and Education 31 lb
(Field Work Seminar) offer students competing the current minor or AOC the analogue of Education 301 (Curriculum and
Pedagogy Seminar) and Education 302 (Practice Teaching Seminar), the culminating courses for students seeking state
certification. In these courses, students continue to draw on and build theoretical frameworks as they complete their field
work and portfolios.
In short, no new administrative or advising structures and no new courses would need to be created to accommodate students
wishing to pursue the minor in educational studies. These structures and courses are already in place.
3.

EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT POTENTIAL
PROBLEMS FOR YOUR PROGRAM? No.

Minor Proposal October, 1999
DEPARTMENT: FRENCH
CHAIR: Grace Armstrong (garmstrogbrvnmawnedu)
*REQUIREMENTS FOR SATISFYING THE MINOR IN FRENCH* (CATALOGUE COPY):

French 101-102 (Introduction to literary analysis sequence) or 101-105 (Introduction to
literary and cultural analysis sequence), the prerequisites for 200-level study.
French 212 (Advanced Training in French) or 260 (Stylistique et traduction)
4 courses at the 200 and 300-level, in literature or culture, of which at least one must be
taken at the 300-level.
1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION:

More and more students want to attain advanced levels of linguistic and cultural
proficiency in French to prepare themselves for careers and/or research in areas where
such proficiency is a prerequisite: e.g., health delivery and public health organizations in
Francophone Africa, the Caribbean, and Haitian communities in the U.S.; international
relations and policy (diplomacy, law, and business); university and secondary teaching;
journalism, publishing and editing. The only current option which certifies their high
level of proficiency is a double major -- impossible for all but the highest achievers with
the consequent G.P.A. Since we are a BiCollege department, we have felt particularly
uncomfortable with the inequity of offering a minor at BMC and refusing that possibility
to our equally motivated Haverford students, who have been most vocal in their
complaints (to E.P.C. Chairs, to Provosts, and to Deans). We wish to offer these students
a minor which, through its intellectual rigor, promotes their progress to advanced levels
of linguistic, cultural, and literary fluency.
2. IN AN AREA OF CONCENTRATION, THE RELATIONSHIP EBTWEEN THE MINOR AND THE AOC:
.

Not Applicable
3.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR W/ THAT OF COUNTERPART AT BRYN

MAWR: We

are a BiCollege department and wish to have the same minor for students of
both campuses. The proposal contained herein represents a modification of the minor
which has been offered in the past at Bryn Mawr and will be the minor offered on both
campuses. It emerges from our best thinking about the preparation necessary for the
goals announced in #1 and includes a possible minor in French cultural as well as literary
studies.
4. THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL
ENROLLMENTS: Departmental enrollments will increase, especially at the 200 and 300-

levels, but not in an inappropriate or unmanageable way.
Since the increase in
enrollments at the 200 and 300-levels will probably not exceed 4 or 5 students/course, the
workload will not be exponentially increased.

5. THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS:

EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING QUESTIONS:

1. MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION.
EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT
INTELLECTUAL ENGAGEMENT IN ROUGHLY HALF THAT NUMBER OF COURSES, ALLOWING
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD: The

minor which we propose has the following rigorous requirements:
• French 101-102 (Introduction to literary analysis sequence) or 101-105 (Introduction
to literary and cultural analysis sequence). These are the prerequisites for 200-level
study for any student.
• French 212 (Advanced Training in French) or 260 (Stylistique et traduction)
• 4 courses at the 200 and 300-level, in literature or culture, of which at least one must
be at the 300-level.
In addition to the two-course prerequisite at the 100-level, this represents a total of
5 courses at the 200 and 300-levels. The difference between the minor and the major is
that the student minoring will do one less course at both 200 and 300-levels and will not
engage in the 2-semester Senior Conference experience.
2. HOW WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM
MENTORSHIP WOULD YOU PROVIDE THEM? Minors will be counseled in the same way as

majors by the faculty undergraduate adviser, who will discuss individually with each one
the selection of courses to make an appropriate fit with his/her literary or interdisciplinary
interests, thus assuring breadth at the 200-level and depth at the 300-level. For almost all
students, the advanced language course (212 or 260) is the wisest choice for the first
course at the 200-level.
3. WILL THE APPROVAL FOR 2000 PRESENT POTENTIAL PROBLEMS FOR YOUR PROGRAM?

the department and its students are raring to go.

No,

Minor Proposal October, 1999

DEPARTMENT: MATHEMATICS
CHAIRPERSON : LYNNE M. BUTLER
REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.
(1)
(2)

MATHEMATICS 215A, AND EITHER MATHEMATICS 121A OR B, OR MATHEMATICS 216B.
MATHEMATICS 317A AND 333A.

(3) TWO ADDITIONAL ELECTIVES IN MATHEMATICS AT THE 200 LEVEL OR HIGHER.
STUDENTS PREPARING FOR A MATHEMATICS TEACHING CAREER SHOULD TAKE ONE ELECTIVE IN PROBABILITY AND
STATISTICS (MATH 203 OR 218) AND ONE IN GEOMETRY OR TOPOLOGY (MATH 205 OR 335). STUDENTS PREPARING
FOR EMPLOYMENT IN INDUSTRY IMMEDIATELY AFTER COLLEGE SHOULD TAKE ELECTIVES IN PROBABILITY AND
STATISTICS (MATH 203 OR 218) AND MATHEMATICAL MODELLING (MATH 204 OR 210). STUDENTS PREPARING FOR
GRADUATE WORK IN PHYSICAL CHEMISTRY OR THEORETICAL PHYSICS SHOULD TAKE COMPLEX ANALYSIS (MATH 220)
AND ANALYSIS II (MATH 318). STUDENTS DESIRING A DEEP UNDERSTANDING OF AN AREA OF PURE MATH SHOULD
TAKE 300-LEVEL COURSES IN THAT AREA (MATH 318 AND 392 FOR ANALYSIS, MATH 334 AND 390 FOR ALGEBRA,
MATH 335 AND 336 FOR TOPOLOGY).

PLEASE PROVIDE EPC WITH THE FOLLOWING INFORMATION:
1.

A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
THE PRECISION OF MATHEMATICAL THOUGHT AND EXPRESSION APPEALS TO STUDENTS MAJORING
THROUGHOUT THE COLLEGE AND IS VALUED BY GRADUATE AND PROFESSIONAL SCHOOLS AS WELL AS EMPLOYERS.
THE MINOR GUIDES A STUDENT TO CORE COURSES THAT HELP DEVELOP MATHEMATICAL REASONING AND TO
ELECTIVES THAT RELATE CLOSELY TO THE STUDENT'S INTERESTS OR AMBITIONS.

2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC.

3.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN
MAWR, AND AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE.
BRYN MAWR HAS A BANQUET STYLE MINOR THAT ALLOWS A STUDENT TO SELECT ANY 5 ELECTIVES, PROVIDED
AT LEAST 2 ARE AT THE 300- LEVEL. IT DOES NOT REQUIRE THAT A STUDENT TAKE ANY OF THE 300-LEVEL CORE
COURSES THAT HELP DEVELOP MATHEMATICAL REASONING.

4.

THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.
THE FIRST SEMESTERS IN OUR CORE SEQUENCES IN ANALYSIS AND ALGEBRA WILL GET SLIGHTLY LARGER
ENROLLMENTS. PERHAPS ENROLLMENT IN SOME 200-LEVEL ELECTIVES WOULD DECREASE SLIGHTLY AS STUDENTS
MORE WISELY BALANCE ELECTIVES AND CORE COURSES.

5. THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.
NONE. ALL TENURE-LINE MATH FACULTY TEACH A MIX OF 200-LEVEL ELECTIVES AND 300-LEVEL CORE COURSES.

2

EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
I . MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HAVERFORD CATALOG, P.
22). EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT IN ROADS INTO THE
INTELLECTUAL CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.
OUR MAJOR REQUIRES TWO YEAR LONG SEQUENCES IN ALGEBRA AND ANALYSIS. THESE ARE TWO OF THE THREE
MAIN AREAS OF PURE MATHEMATICS (THE THIRD BEING GEOMETRY/TOPOLOGY). THE MINOR REQUIRES THE FIRST
SEMESTER OF BOTH OF THESE SEQUENCES. THESE TWO COURSES ALREADY MAKE SUBSTANTIAL INROADS INTO
PURE MATHEMATICS. IN THE FIRST SEMESTER OF ALGEBRA, WE COVER THE BASICS OF GROUPS, RINGS AND
FIELDS; THE SECOND SEMESTER GOES INTO MORE DEPTH ON THESE TOPICS. THE FIRST SEMESTER OF ANALYSIS IS A
RIGOROUS TREATMENT OF A TOPIC, DIFFERENTIAL CALCULUS INCLUDING SEQUENCES AND SERIES, THAT
STUDENTS HAVE LEARNED SUPERFICIALLY IN HIGH SCHOOL OR FIRST YEAR CALCULUS COURSES. WITH ONLY TWO
ELECTIVES, STUDENTS WILL HAVE TO CHOOSE CAREFULLY THE AREAS IN WHICH THEY DESIRE COMPETENCE. OUR
DESCRIPTION OF THE MINOR IN THE CATALOG WILL SUGGEST ELECTIVES APPROPRIATE FOR STUDENTS INTERESTED
IN TEACHING MATHEMATICS IN HIGH SCHOOL, FOR STUDENTS SEEKING JOBS REQUIRING QUANTITATIVE SKILL
IMMEDIATELY AFTER COLLEGE, AND FOR STUDENTS CONTINUING ON TO GRADUATE WORK IN THE NATURAL
SCIENCES.

2.

HOW WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD
YOU PROVIDE THEM?
SINCE MATH 215 IS A REQUIREMENT FOR OUR PROPOSED MINOR, THE PROFESSOR OF THAT COURSE WOULD MEET
WITH STUDENTS CRAFTING A MINOR AND ADVISE THEM ON WHICH COURSES TO PURSUE AFTER MATH 215.
PROFESSORS OF SUBSEQUENT 200-LEVEL ELECTIVES WOULD GUIDE STUDENTS MINORING IN MATHEMATICS
TOWARD PROFESSIONAL OPPORTUNITIES RELATED TO THE 200-LEVEL ELECTIVE. FOR EXAMPLE, INFORMATION
ABOUT ACTUARIAL CAREERS AND EXAMS WOULD BE MADE AVAILABLE TO MINORS TAKING MATH 203 OR MATH
218.

3.

EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT
POTENTIAL PROBLEMS FOR YOUR PROGRAM?
NO. WE ARE READY TO IMPLEMENT OUR PROPOSAL IMMEDIATELY.

Minor Proposal October, 1999

DEPARTMENT: PHYSICS
CHAIRPERSON (S) JERRY GOLLUB
REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.

1.
2.
3.
4.

Physics 105a(or 101a) and 106b (or 1026); 213a, 214b, 211f and 2121 labs (or Bryn Mawr equivalents). This is
the first two years of our major sequence.
Mathematics 121a or b, and 204b (or Bryn Mawr equivalent)
Two 300 level courses in Physics at Haverford or Bryn Mawr; Astro 305 or another upper level science course
may be substituted for one of these with the advisor's approval.
Participation for two semesters in the public lectures and seminars hosted by the Department as part of the
senior program.

1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
Physics plays an important role in many other fields, for example astronomy, chemistry, mathematics, and
philosophy. Some students choosing to major in other fields would find it attractive to have a coherent minor in
Physics. Students pursuing certification in secondary education may also benefit from a minor in physics, which
would allow them to broaden their teaching capabilities. We have consulted with students studying physics in
deciding to submit this proposal.
2. NOT APPLICABLE.
A BRIEF COMPARISON OF THE PROPOSED MINOR WITH THAT OF OUR BRYN MAWR COUNTERPART, AND AN
INDICATION OF THEIR RESPONSE.
Bryn Mawr's minor is similar to the one we are proposing. We are currently checking with them.
3.

4. THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.
We do not think there will be a large change, but there may be a few additional students in upper level physics
courses.
5. THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.
No significant change.
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EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
1. RIGOR OF THE MINOR
The 300 level courses represent the highest level of non-research sophistication in our curriculum, so requiring two
of these will assure the rigor of the minor. The requirements also include significant laboratory work;

HOW WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP
WOULD YOU PROVIDE THEM?
We would advise students pursuing minors as we do the majors; by assignment to a member of the department, who
will recommend specific electives.
2.

3. THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT POTENTIAL PROBLEMS FOR
YOUR PROGRAM?
We can handle any student capable of meeting the requirements by the time of graduation, but this is not likely to
include many members of the class of 2000.

Minor Proposal October, 1999
Department:
Chair:

Psychology
Doug Davis

Requirements for the minor:
A student may minor in psychology by completing psychology 108-109 or their equivalents and four advanced
courses (any course that has Haverford's Intro Psych or its equivalent as a pre-requisite) comprising two of the
three areas of psychology as described in the catalog requirements for the major.

Al. Rationale.
The Department of Psychology has thoroughly discussed the possible advantages and disadvantages associated
with the institution of a Minor in Psychology. We believe that the moment is right for the creation of a
Psychology Minor, and we are enthusiastic about recommending that EPC approve one. The proposed Minor in
Psychology will allow more students to work with areas of our large discipline that are of special relevance to
them, without requiring the commitment to intensive training in methodology around which the major program
is constructed.
We propose that the Haverford Minor in Psychology consist of six credits in Psychology, including the
following:
•
•

our two-semester, four-module introductory sequence Psychology 108-109, vide infra,[1] or its
equivalent;
four advanced courses in psychology, as defined by our major requirements, including course work
from two of the three areas of psychology (Complex Human Behavior, Biological Psychology, and
Cognition -- vide infra) required for the major.

As a collection of very disparate sub-fields, Psychology comprises a variety of methodologies: experimental,
quasi-experimental, ethnographic, archival, and clinical. Students completing the Minor in Psychology will
receive instruction in a variety of methodologies as part of the required year long introductory sequence,
Psychology 108d,e and Psychology 109g,h. These courses include discussion of the methods employed by
biological, cognitive, social, and personality psychologists. Students also complete a methodological exercise
involving close critique of the methods employed in a published journal article. This range and level of methods
training compares well, in our opinion, with that afforded by other Social Science departments. We believe that
the four advanced courses selected by each minoring student will promote appreciation of the methods
employed by psychologists working in the sub-field of most interest to each student. A Minor student wishing
the same hands-on training as in the Major may complete one or both semesters of Methods.
A2. Relationship between the Minor and the AOC
The Department of Psychology participates in several Areas of Concentration, most notably in Neural &
Behavioral Science and in Feminist and Gender Studies. We do not expect the proposed Minor to impact
activity in the Areas of Concentration, since our students therein will continue to major in psychology.
A3. cf. Comparable BMC department
The Bryn Mawr Department of Psychology already has a psychology minor in place, consisting of their full
year intro sequence and four advanced courses in any area that the student chooses. While this requirement for
advanced work is less restrictive than ours at the advanced level, the presumption of Bryn Mawr intro -- which
includes a lab -- does ensure that students receive rudimentary training in hands-on methodology.
A4.Anticipated consequences on enrollments
The effect on Haverford enrollments of adding a Minor in Psychology are likely to be negligible in the case of
introductory psychology, already one of the largest courses in the College, but they may be appreciable in some

of our advanced courses. Many of these are quite small, including a dozen or fewer students, and we believe
that additional enrollments produced by Psychology Minor students taking them will be beneficial.
A5. Anticipated consequences on faculty workloads
Faculty workloads will probably increase slightly as a result, including the advising of students considering the
minor or selecting courses to best complement their major.

Bl. Addressing questions of rigor and intellectual content
Academic Psychology is unusual in the range of some disciplines and methodologies it comprises. For example,
a meeting of Doug Davis's seminar devoted to Freud's interpretation of one of his dreams is a very different sort
of discourse than the discussion of biochemical breakdown products of stress that might occupy one of Wendy
Sternberg's classes. The former feels to most students like a humanities course, and the latter like a natural
science course. We expect to counsel students in our minor to satisfy the post-introductory requirement by
selecting to or three courses that will allow them to think rigorously about an aspect of psychology that
particularly interests them.
B2. Advising Minors, Mentoring Same
We know from many years of discussion with students in our major, as well as from conversations with
students who have either elected not to major or have changed their major, that many students see psychology
as an important part of their preparation for careers in the helping professions and in teaching but do not feel a
need to conduct empirical research or to master the techniques of data analysis as part of their liberal arts
training. Over the decades we believe we have sent many more students into the helping professions then into
academic psychology, and the proposed minor seems quite consistent with admission. We expect to get to know
our minors well, at least in the area of their advanced-course focus; and it seems likely that we will perform an
important function for the students in mentoring and aiding their career development.
B3. Anticipated Y2K Problems.
None.
[1] MAJOR REQUIREMENTS IN PSYCHOLOGY
108d, e and 109g, h (in either order; 107g may be substituted for either 109g or 109h); 212d, 212e, 212g, 212h (in
that order; 213e may be substituted for either 212g or 212h); 113b. These courses should be completed by the end of
the junior year. Four additional psychology courses beyond the introductory level, with at least one taken from each
of the following groups: a) Complex Human Behavior-214a, 220a, 250a, 309a, 311a; b) Biological Psychology2 I 7b, 221 a, 250a, 320b; c) Cognition-200b, 238b. Either of the following senior options must also be completed: a)
two semesters of empirical senior research or b) a one-semester senior thesis and an additional psychology course
beyond the introductory level. Equivalent courses at Bryn Mawr or other institutions are accepted as fulfilling major
requirements, with permission of the department. Students expecting to do graduate study in any area of psychology
are strongly advised to choose the senior research option.

Minor Proposal October, 1999
DEPARTMENT:

Sociology

CHAIRPERSON (S) OR COORDINATOR (S):

Mark Gould

REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.
A total of at least six courses, including 155a and I55b (Foundations in Social Theory), 3 15a (Quantitative Methods,
or the equivalent), plus at least three 200 and/or 300 level courses in the Department. No more than four of courses
may be taken with a single professor.
PLEASE PROVIDE EPC WITH THE FOLLOWING INFORMATION:
I. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
Currently a number of students who chose not to major in the Haverford Sociology Department take several courses
in our Department. We hope that a more systematic selection of sociology courses within a minor will better
complement other majors and better serve these students. For example, some history majors might be interested in
utilizing quantitative data while analyzing their substantive historical interests more analytically than is the norm
among historians. Such students would, we believe, profit from a minor in sociology grounded in the analytical and
methodological core of the discipline and crafted to their particular interests. Such a minor would include the
required two semesters of "Foundations in Social Theory," the required "Quantitative Methods," and three courses
from among the following, courses selected to complement the work the students are pursuing in a History major:
"Comparative Transitions to Capitalism: Post-Socialist Societies, China and Latin America," "Topics in Historical
Sociology" (which usually focuses on early-modern English and European history), "Eastern European Societies and
Politics," "Social Change," "Peasantries and Agrarian Transitions," "Political Sociology," "Economic Sociology,"
and "Sociology of Knowledge." A student interested in the political history of Eastern Europe might, for example,
select "Eastern European Societies and Politics," "Political Sociology," and "Social Change." A student interested in
the ideological consequences of the transition from Feudalism to Capitalism in England might take "Topics in
Historical Sociology," "Comparative Transitions to Capitalism," and "Sociology of Knowledge."
Similar minors, with different emphases, would complement majors in each of the other social sciences.
Each would provide a basic grounding in sociology and allow students to supplement the orientation mastered in
their major by pursuing their more substantive interests with courses that develop a complementary sociological
perspective.
The above examples emphasize connections between sociology and the other social sciences and downplay
the connections between sociology and the humanities and sciences. Such possibilities shouldn't be ignored, as, for
example, someone interested in the sociology of science might well major in a natural science and minor in
sociology, while someone interested in mathematical sociology, a growing area within the discipline, might well
major in math and minor in sociology. Likewise, some of the current work in the Sociology Department straddles the
boundary between the humanities and sociology and it would be appropriate for a philosophy major, to take an
obvious example, to minor in sociology. (One of our junior majors is interested in the sociology of ancient Greece;
he might want to minor in classics. The reverse situation would make equal sense, with a major in Classics and a
minor in Sociology.)
2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC.

3.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN
MAWR, AND AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE. Bryn Mawr's Sociology
Department requires one semester of their introductory course, "Society, Culture and the Individual," one
semester of their "Research Design and Statistical Analysis" course, one semester of their upper-division "Social
Theory" course, and three additional courses within their department.
Bryn Mawr's Sociology Department did not consult us about their minor and...

4.

THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.

is that there will be little effect on our enrollments.

Our best guess
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5. THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS. Our best guess is that there will be little effect on
faculty workloads.
EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
I . MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HAVERFORD CATALOG, P.
22). EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT INROADS INTO THE
INTELLECTUAL CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.

All of our upper-division courses are grounded in "Foundations in Social Theory," which introduces our students to
the theoretical core of the discipline. We also require a quantitative methods course, which grounds our students in
the dominant methodology within the discipline. These courses are supplemented by upper-division courses that are
substantive and theoretical; in addition, some of these courses introduce students to alternative methodologies. They
give students access to some of the important middle-range theories in our discipline, while allowing for an in-depth
examination of disciplinary subareas and facilitating their intellectual maturation as sociologists. Finally, we expect
majors to complete a two-semester thesis as a kind of master work, enabling us to certify their ability to do
independent research.
Our minor will take the same form, but without the expectation of intellectual mastery that is represented by
the senior thesis. We will require minors to complete two semesters of Sociology 155 (Foundations in Social Theory)
and Sociology 315a (Quantitative Methods or the equivalent). In addition we will expect them to complete three
additional upper-division courses in the Department. To ensure adequate breadth, at least two of these six courses
will have to be with a professor in the department other than the student's "minor adviser."
2.

How WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD
YOU PROVIDE THEM?

Each minor will select a department member as her adviser. An appropriate curriculum within the
Department will be worked out in consultation with that adviser. Any modification of the requirements for a minor
will require the approval of the Department as a whole.

3.

EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT
POTENTIAL PROBLEMS FOR YOUR PROGRAM?

No. At least one student has inquired about the possibility of minoring in the department and it is our hope
that he will be able to complete the program we have proposed.

Minor Proposal October, 1999
DEPARTMENT: SPANISH
CHAIRPERSON ISRAEL BURSHATIN
REQUIREMENTS FOR SATISFYING THE MINOR, FOR INCLUSION IN THE CATALOG.

Requirements for the minor are: Six courses at the 200 or 300 level, with a minimum of one course at the 300 level
to be taken at Haverford or Bryn Mawr. One of the six courses should focus substantially on literature prior to 1898.
1. A STATEMENT OF THE RATIONALE FOR INSTITUTING THE MINOR OPTION.
In addition to the major in Spanish, we also offer the concentration in Latin American and Iberian studies.
The minor in Spanish would differ from the concentration in that it would focus exclusively on courses in
Spanish, while the concentration is an interdisciplinary program.
Our course offerings already attract large numbers of non-majors who work their way up the curriculum,
from elementary (001) or from intermediate (101 and 102). While many students go on to take advanced
courses at Haverford or abroad, not all are able to find formal recognition in their transcripts for the
extensive work they do in the study of the language, literature, and culture of the Spanish speaking world.
Double majors are discouraged at Haverford and students majoring in the sciences, especially, find that the
concentration is not a workable option. One of the inquiries we have received about instituting the minor
comes from a chemistry major, for whom the concentration would be out of the question because of the
inability to combine chemistry with area studies. This student has taken several 200 and 300 level courses,
some of them in Chile. The minor option would suit her interests as well as provide the formal recognition
of her accomplishments that she would like have in her college records.
2.

IN AN AREA OF CONCENTRATION, THE RELATIONSHIP BETWEEN THE MINOR AND THE AOC.

3.

A BRIEF COMPARISON OF YOUR PROPOSED MINOR WITH THAT OF YOUR COUNTERPART DEPARTMENT AT BRYN
MAWR, AND AN INDICATION OF YOUR COUNTERPART DEPARTMENT'S RESPONSE.

Our minor would have some features in common with the Bryn Mawr one. The total number of courses
would be the same (six courses), except that we specify that they be at the 200 and 300 level, with one of
them devoted to materials prior to 1898, and that at least one course at the 300 level must be taken at
Haverford.
4.

THE ANTICIPATED CONSEQUENCES OF ESTABLISHING A MINOR ON DEPARTMENTAL ENROLLMENTS.

We are probably getting these students already in our 200 and 300 level courses, where enrollment
pressures have been on the increase.

5.

THE ANTICIPATED CONSEQUENCES FOR FACULTY WORKLOADS.

No significant changes anticipated, except that the chair and the rest of the faculty will be advising a greater
number of students (see 2 below).
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EPC ALSO ASKS YOU TO ADDRESS THE FOLLOWING:
1.

MOST MAJORS REQUIRE APPROXIMATELY TWELVE COURSE CREDITS FOR CERTIFICATION (HA VERFORD CATALOG, P.
22). EXPLAIN HOW YOUR MINOR WILL BE RIGOROUS ENOUGH TO ALLOW SIGNIFICANT INROADS INTO THE
INTELLECTUAL CONTENT OF THE DISCIPLINE IN ROUGHLY HALF THAT NUMBER OF COURSES, AND ALLOW
STUDENTS TO ACQUIRE REASONABLE INTELLECTUAL COMPETENCE IN THEIR FIELD.
Students in the minor would take the same number of advanced courses as those in the major (six), except
that they would not enroll in the senior seminar (two semesters of Spanish 490), which is aimed primarily at
the writing of a senior thesis. Like the majors, they would need to have some familiarity with earlier
periods (one course prior to 1898) and one course at the 300 level, where they would study a theme or
tradition in greater depth than in 200 level courses. In terms of their linguistic ability, the same advanced
level of expertise (up to 300 level) would be expected. The minor will allow students to count the
Advanced Language sequence at BMC (204 ConversaciOn and 206 ComposiciOn), which does not count for
the major at Haverford.

2.

HOW WOULD YOU ADVISE MINORS IN THE SELECTION OF COURSES, AND WHAT LONG-TERM MENTORSHIP WOULD
YOU PROVIDE THEM?
The chair and other department faculty would advise minors along with majors and would help them choose
a coherent program of courses with an eye to balance between peninsular and Spanish American offerings

3. EPC UNDERSTANDS THAT THE FACULTY APPROVED MINORS FOR THE CLASS OF 2000. WILL THIS PRESENT
POTENTIAL PROBLEMS FOR YOUR PROGRAM? NO.

Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 18 November 99
Deborah Roberts, Clerk
Moment of Silence

Action I. The minutes of the Faculty Meeting of 21 October 99 were approved.
Minute I. Report of the President
1. Capital campaign.
The College Planning Committee (CPC) has synthesized the work we undertook
for the Middle States reaccredidation process into a set of needs. The CPC includes
representatives from the Faculty, Students, Staff, Administration and Board of Managers; it
is chaired by the Provost.
The CPC takes a long-term view, focusing on priorities broader than those related
to fund-raising, and when looking at fund-raising, not restricting itself to the current
campaign.
The Campaign Executive Committee is a Board of Managers committee that
includes the Chair and two Vice-Chairs of Board, the two Chairs of Capital Campaign, the
Chair of the Major Gifts Committee, the Vice-President for Institutional Advancement, and
the President of the College. This Committee will figure out how to raise money; it will
chart the progress of the Campaign and it will recommend dollar goals for the Campaign.

We are taking the following steps as we prepare for the Capital
Campaign:
1. Needs and Priorities. Assuming the availability of resources, we will define
what we want to accomplish. Many of these ideas derive from the Middle-States Self
Study.
2. The CPC will establish needs and priorities by the end of the semester. This will
take the form of a Case Statement, indicating what we are and what we want to be. The
Case Statement is used to raise money.
3. The Case Statement will be tested by an external consultant on our
constituencies, including alumni and potential corporate benefactors.
4. We will identify prospects, rate their ability to give, and solicit funds. We
want at least 40% of our goal in-hand before we start the Campaign.
5. The goal for our last Campaign was $75 million. We raised $80 million. The
next campaign goal will be at least $100 million. We have approximately 10,000 alumni.
Each would have to give $10,000 to meet a $100 million goal. Most of our peers have 2-3
times the alumni we have. We are the smallest among the colleges in our peer group, but
we do more with our resources than our peers.
President Tritton hopes that our goal for the next Campaign will be at
least $150 million, but this ambitious goal will be selected only if we have a good
chance to make it.
6. Next Fall we will kick-off the Campaign with a big splash. The public
phase of the Campaign will last about 4 years, until approximately 30 June 2004.
7. What can the faculty do to help? The faculty can participate in events
related to the campaign, both on campus and all over the country. There are 13 regions;
each has a chair and each will host Campaign-related events. Members of the Faculty can
help write proposals to raise funds. Faculty can introduce members of the Development
Office to prospective contributors. Finally, members of the faculty can contribute money.
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8. Faculty can help come up with a name for the Campaign. We want the title
to say something about us. The last Campaign was titled "A Critical Balance." Suggestions
for the next Campaign include the following: "Tradition Moves Ahead" and "To the Next
Level." All names will be considered, but they shouldn't use the terms "millennium" or
"excellence."
Question:
Who is our consultant?
The consultant hasn't been selected. We are interviewing candidates. [Washburn
and McGoldrick, a well-respected consulting firm, has been selected, in the period
following the faculty meeting, as our external consult.]
Minute II. Report of the Provost.
The College Planning Committee (CPC) includes Lyle Roelofs, the representative
from Academic Council; Marilyn Boltz was the EPC representative last Spring; Vernon
Dixon now serves in this capacity. The AAC representative last Spring was Emma
Lapsansky; Shize Huang now represents AAC.
CPC began by drawing on the work undertaken for the Middle-States Review.
They created a list of everything mentioned in the Middle-States process and added some
things to that list.
Working with this new list, they came up with a set of priorities:
1. Build the College's Endowment. We want money for the unrestricted
endowment. To keep pace with our peers we need increased income from the unrestricted
endowment.
We want to add to the restricted endowment, to support specific projects.
2. The campaign should be balanced. It shouldn't favor one kind of project
over another. It should meet the needs of various constituencies within the College
3. Some things are more urgent than others.
4. We must think of alternative ways of funding some goals, e.g., via the
regular budget instead of through an endowment. Contributors may be more likely to fund
Y instead of X. Nonetheless, if X is important to us, and if people won't give money for
X, we may still want to do X.
We may have to scale back our wish list as it is more ambitious than our current
financial goal (of $150 million). The current list includes $35 million for the INSC
(this is a firm number), a $10 million endowment to maintain the INSC, $20 million for
current operations (this represents the money we would normally raise during the 7 year
period of the campaign, which includes the three-year "quiet phase" prior to the public
announcement of the four-year campaign); $10 million in unrestricted endowment, $25
million for financial aid (including $10 million to endow scholarships for international
students, i.e., 5 per year, and $15 million to endow scholarships for domestic students,
chiefly to sustain our need-blind admissions policy, but also to increase preferential
packaging for low-income, high achievement, students of color—all within a need-based
program). This equals $100 million.
The first $100 million is basic. Other areas that are important and interesting include
the following: Three academic initiatives to foster teaching and scholarship
throughout College:
1. Center for Humanities. It will support interdisciplinary work in the
Humanities, both virtually and in a space on campus. It will house the Faculty Humanities
Seminar and the Mellon Post-doc program. It will include staff to support programming
and a speaker series.
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2. Center for Peace and Global Citizenship. It will facilitate Haverford's
outreach to the larger community, funding courses co-taught by faculty and outsiders, field
trips, and other outreach activities.
We are trying to move forward with both Centers even as we seek funding for
them. In addition to funding courses and seminar series, there is one other pilot project: we
will fund a small number of summer service internships for students who want to continue
course or other activities that involve outreach to the larger community.
3. More tenure-line positions. These will be added to support the new
sabbatical policy and new curricular initiatives. This proposal will be discussed this year
within the faculty and the Board.

Initiatives 1-3 will require $15-20 million.
We want to raise money for student and instructional support:
1. Programming for diversity.
2. Endowment to enhance information technology.
3. Endowment to support a Student Activities Fund.
4. Funds to complete the renovation of Stokes.

Initiatives 1-4 will require an additional $15-20 million.
There is one last item. Previously it was off our radar screen because we didn't
want two campaigns at once, but last Spring folks decided to do it because it was identified
by some people as one of the College's top three needs (financial aid and diversity were 1
and 2): new athletic facilities.
Phase one in the construction of new athletic facilities will include new facilities
for basketball, volleyball, and squash, a new weight room, locker rooms, training rooms,
and offices.
The first phase of the construction of athletic facilities is now on our wish list.
We've asked the space consultants to do a guestimate of the cost for phase one of this
project: $12-15 million. Now planning needs to be taken to next level, including the
selection of a site. The CPC has asked a subcommittee chaired by Dick Wynn to continue
planning for the new athletic facility. We will not proceed unless we can raise nonoverlapping funds for this facility.
Why build new athletic facilities? What we have is inadequate both in
quantity and quality. Our poor quality facilities affect admissions and recruiting.

Questions:
A faculty member suggested that diversity should be an individual line item?
It is both an individual line item and spread throughout our list of priorities.
A faculty member lamented that we don't have a swimming pool.
It was suggested that if anyone knows of a contributor....
What is the status of new classrooms and faculty offices in this discussion of
priorities?
This was a prominent concern in the Middle-States' recommendation for a space
study. We are now doing this study. We don't yet have the report. It will come in
February. The two Centers will need space, and they will include offices and classrooms.
Likewise, the renovation of Stokes will affect space issues.

Minute III. Roger Lane, re. The Gospel Concert.
This year Professor Lane won't sell tickets for the Gospel Concert in the Dinning
Center. In recent years fewer students have been coming to the Concert. Faculty, Alumni
and the Ardmore Community have been the majority of attendees. This is indicative of our
relations with Ardmore Community.
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The Serendipity Day Camp opened better relations with the Ardmore Community,
but our contact with that community has been diminishing, in terms of people hired,
students accepted, and the ending of the vegetable garden tradition. Students think that
Ardmore Avenue at night is dangerous and alien; The construction of the Hanum Drive
barrier symbolizes a split between us and the Ardmore Community
Our two. connections to the Ardmore Community are the Day Camp and the Gospel
Concert. We now fill only 550 of the 720 seats in Marshall Auditorium for the Concert. We
used to fit 900 spectators into the Auditorium. Professor Lane hopes that faculty will
explain the Gospel Concert tradition to our students and urge them to attend the Concert.
As usual, Professor Lane will host a party at his house after Concert.
The Concert is Saturday, 11 December 99. [The Concert was, unfortunately,
canceled due to scheduling conflicts within the Choir.]
Minute IV, EPC. Paul Smith

The first day of our Spring Semester, 17 Jan 00, is Martin Luther King, Jr.'s
Birthday Celebration. EPC would like the Registrar to be able to grant exemptions from
attending the first day of lottery classes to students who want to go off-campus for Martin
Luther King, Jr. Day celebrations.
There was an extensive discussion about the practicality of this proposal. It was
explained that a memo will be sent to students announcing this exemption. Students will
have to check-in with the Registrar to keep their places in limited-enrollment courses. At the
suggestion of a Faculty member, EPC indicated that it would include in its Memo to
students that those exempted from attending the first class meeting of a limited-enrollment
course will be obligated to reaffirm their interest in the course during the first couple of
days of the Spring semester.
When contacting the Registrar students will not be asking permission to miss the
first class in a limited-enrollment course. They will simply check-in with the Registrar. The
Registrar will serve as a central location where exemptions will be processed; he will not
certify that student requests are meritorious.
A faculty member inquired about whether Bryn Mawr was adopting a policy similar
to the one advocated by EPC.
Paul Smith doesn't know what BMC is doing. We will notify BMC students of our
policy.
BMC doesn't require students to come to the first class meeting for lottery courses.
Several faculty members wanted to know why we hold classes on the days we
celebrate Martin Luther King, Jr.'s Birthday and Labor Day? Some suggested that these
days both have special meaning for a Quaker institution. One faculty member indicated that
it is awkward to teach the first session of a social justice class on the day we celebrate
Martin Luther King, Jr.'s Birthday. She feels we should not hold classes on this day and
she is embarrassed to teach on it.
EPC talked about canceling classes and was split down the middle about doing so.
Some favored recognizing no holidays for fear of problems that would arise in picking and
choosing which to celebrate.
Another faculty member noted that the day we celebrate Martin Luther King, Jr.'s
Birthday isn't a religious holiday and therefore we may be able to celebrate only this day by
canceling classes.
Why, one faculty member wanted to know, is the day we celebrate Martin Luther
King, Jr.'s Birthday not important enough to cancel classes, yet sufficiently important to
enable students to celebrate the holiday? If we want to have classes, then students should
have to sacrifice enrollment in lottery classes if they want to attend celebrations in honor of
Dr. King and his principles. Why not celebrate or leave things alone?
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The reason for the current proposal is EPC's difficulty in coming to consensus
about canceling classes on the day we celebrate Martin Luther King, Jr.'s Birthday.
A dean indicated that we expect students to come back on Sunday, 16 January. If
Monday is a holiday, students won't come back on Sunday, and they won't be here the day
we celebrate Martin Luther King, Jr.'s Birthday.
One faculty member suggested, in response, that not celebrating Martin Luther
King, Jr.'s Birthday day violated our commitment to diversity. What about a compulsory
campus celebration?
A Dean wondered how it would be possible to make anything mandatory on this
campus?
One faculty member noted that in the past we have organized a celebration of Martin
Luther King, Jr.'s Birthday on campus. He feels that it would be a mistake to not do so
this year.
The Office of Multicultural Affairs is arranging a special collection from 6-7:30
p.m. on 17 January. Paul Smith hopes that students will want to be back on campus for the
Monday evening collection on Martin Luther King, Jr. Day. If they return for the
collection, they will be here for Monday night classes.
A Faculty member asked if individual faculty can decide not to hold classes on
Martin Luther King, Jr. Day.
Yes.
---

The clerk indicated that she heard in the faculty's discussion sentiments for EPC to
revisit the issue of celebrating Martin Luther King, Jr.'s Birthday and Labor day.
Paul Smith indicated that he viewed this conversation as a mandate for EPC to
reconsider the issue of canceling classes on the day we celebrate Martin Luther King, Jr.'s
Birthday and Labor Day.
Paul Smith read the memo that will be sent to students (printed here in its final
form): "Memo to all students.
"Class exemptions to attend events celebrating Martin Luther King Day: This year
celebration of Martin Luther King's birthday falls on Monday, January 17th, the first day
of classes of the Spring semester. Although Haverford will sponsor a special Martin
Luther King Collection at 6:00 that evening, classes will be held as usual. But we do want
to make it possible for students to attend events elsewhere in the Philadelphia area.
Therefore if you have signed up for a limited enrollment class that meets that Monday and
intend to participate in Martin Luther King events off-campus we urge you to see
Haverford Registrar Lee Watkins (1st floor of Chase Building) to arrange for an exemption
from attending the first class. Lee Watkins will complete the first lottery on November
29th; if you lottery in (or close) to your desired course and want to maintain your eligibility
despite missing class due to Martin Luther King observances elsewhere you must see Lee,
in person, between December 1st and the end of the fall semester on Friday, December
17th. In addition, please be sure to see the instructors and pick up syllabi for any classes
you miss as soon after January 17th as possible."
Action II. The Faculty arrived at a consensus that the Registrar may proceed with a

procedure allowing him to exempt students who attend Martin Luther King, Jr. celebrations
from the first day of lottery classes.
Minute V. Sid Waldman for AAC.
Preliminary considerations regarding next year's budget:

Salary increases and student charges will go up 3-6%.
What we do is partly a function of inflation. The general level of inflation is running
at about 3%, but college costs are increasing more rapidly.
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Our salaries are not out of line with competing colleges, even though most of our
competitors have much larger endowments. We are sensitive to the fact that if we fall
behind in salaries, it is hard to catch up.
There will be an increase of 11% in Endowment spending, which makes up 20% of
our budget. Why this increase? We had a successful fund-raising campaign last year and
the stock market continues to soar.
We are not facing large increases in medical and utilities costs.
Our financial aid budget will increase significantly. The College Scholarship
Service has decided to recalculate student financial need. Next year they will expect parents
and students to contribute a lower percentage of their assets. This will entail an increase in
the amount of money students receive from the College, an increase of approximately
$380,000 for current students. The increase will benefit primarily families with incomes
between $30,000 and $100,000, not those with greatest need.
Requests to add new staff are pushing up costs. These include adding persons to
increase and improve diversity and a person to manage our computer network.
The new Science Building will not affect the '01 budget, but it will affect the '02
budget.
The Board of Managers wants to meet with AAC earlier this year than in past
years—in December. The Finance Committee of the Board wants an earlier meeting
because its members want a chance to have a greater input in formulating the budget.
AAC will make another report to the Faculty in January.

Questions:
One faculty member wanted to know the impact that the Science Building will have
on the College's budget.
Dick Wynn referred the Faculty to his March-April report, which indicates how the
INSC will affect the budget. We will have to add staff and we will use more electricity. We
will assume a considerable debt service. All of these expenses are manageable. We hope to
raise a $10 million endowment to support the building.
One faculty member wanted to know how the $380,000 increase of financial aid
will affect our budget and how it will impact on the money we are going to try to raise to
enhance financial aid at the College.
This increase is included in the proposed budget. The budget will be balanced even
with the $380,000 increase allocated for financial aid.
Dick Wynn indicated that the money will come from everywhere in budget.
Another faculty member suggested that the $380,000 increase in financial aid will
create a need for more than $7 million in endowment, reducing the amount added by the
Capital Campaign ($25 million minus $7+ million) for new financial aid. (The actual
amount of required endowment will be higher when new freshmen are included in the
calculation.)
Dick Wynn indicated that this increase is manageable because of increases in
endowment spending due to the good stock market and past success in our previous capital
campaign.
Adjourned at 5:44.

Mark Gould, Secretary to the Faculty

Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 16 December 99
Deborah Roberts, Clerk
Moment of Silence
Action I. The minutes of the Faculty Meeting of 18 November 99 were approved.
Minute I. Report of the President
1. Financial Aid. The Board of Managers has begun work on a document
outlining the College's Financial Aid Policy. In draft, the Document enunciates the
following: (A) It reaffirms the College's need-blind admissions policy guaranteeing that we
will provide adequate financial aid to all matriculating students. (B) There will be no merit
scholarships, i.e., financial aid that is not based on demonstrated need. (C) It affirms the
desirability of the preferential packaging of aid awards to attract high achieving students of
color. These aid packages will replace some part of the normal work and loan requirements
that are a part of scholarship assistance. (D) We will raise the percentage of tuition allocated
for financial aid from 24% to 28% to implement the above-stated policy (at[A1). The rule
indicates that if we reach the 28% figure, we will study what alternatives exist, including
raising the ceiling again or taking steps to limit further increases in cost.
2. INSC:
A. Cost. The original cost estimate for the current project was $44.1 million. It has
risen to $46.7 million. Both figures include the renovation of Stokes. The rise in cost is
due to our late start, to the cost of moving the 6 College Circle House, and because the
original estimate didn't include an inflation escalator (indicating that the cost of construction
will go up as project continues). In addition, a robust construction economy will require
our paying a premium to construct the building at this time.
B. Timing.
1. An Haverford Township ordinance required us to add ninety-nine more parking
spaces to accommodate the needs of a new building. We have sufficient parking spaces
already and we were able to secure a variance to this ordinance.
2. Haverford Township has given first-stage approval to a change in ordinance that
raises the previous height restriction of 3 stories to one of 5 stories for institutional
construction. This change will allow us to build the INSC as designed, as a 5 story
building. With luck, the passage of this ordinance will allow us to begin construction next
Spring.
Questions:
Do the cost estimates include the renovation of Stokes?
Yes
Minute II. Report of the Provost.
1. Richard 'Ball for the Center for Peace and Global Citizenship. This
summer money will be available to fund student internships, within and outside of the
country. The internships will involve students in some aspect of peace building or conflict
resolution, or social and economic development broadly construed. Funding will cover
travel to the internship sites and a stipend. The number funded will depend on the number
of applications and amount of available money. This will be a pilot project. We hope to
identify sites where we can place students regularly.
Students may ask Faculty for advice regarding possible projects. In addition, if

members of the Faculty have ideas about possible sites for projects, the suggestions should
be forwarded to Professor Ball.
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Individual members of the Faculty can send Professor Ball an email requesting a
copy of the announcement that has been sent to students.

Elaine Hansen
2. Faculty were urged to attend tonight's Faculty Research Talk: 8:00 p.m.,
Sharpless Auditorium, Rajeswari Mohan, Associate Professor of English
3. An announcement requesting applications for the Faculty Research-Support
Fund will soon be issued. The deadline is 21 January 00.
4. The deadline for Teaching With Technology Proposals is 21 December
99. Applications will, however, be accepted until 6 January 00, due to the late
announcement requesting proposals.
5. The Board of Managers Meeting in February is the time when faculty
traditionally host members of the Board of Mangers for dinner on the Friday night of the
weekend Meeting. This year, on that Friday, there will be a College-prepared dinner to
which Faculty will be invited. What are the Faculty's thoughts concerning this change? It
will result in a loss of informality, but will make it easier for members of the Faculty.
Faculty should email their opinions to the Provost or the President. They will take the
Faculty's advice into consideration when planning events for the February, '01 meeting.
6. The College, in conjunction with Swarthmore and Bryn Mawr, has secured a
Mellon Foundation Officer's Planning Grant. This Grant will enable us to spend
this year on projects assessing the professional development needs of Faculty members at
liberal arts colleges—from the day they are hired until post-retirement.
There will be a Tri-College Faculty Forum on the Life-Course of
Faculty at Liberal Arts Colleges. It will include two retreats. Seven Faculty
members from each College and the Provost of each College will meet in January and June,
00. These retreats will examine burnout, adaptations to changes in disciplines and students,
and Tri-College collaboration and cooperation. They will discuss the establishment of a TriCollege teaching and learning center. Participating Faculty will plan outreach activities to
include other Faculty in these discussions
Similar grants were awarded to Barnard and Wellesly, for a pilot project to gather
relevant data, and to Carleton and Macalester.
The pilot project will result in a Proposal to the Mellon Foundation to support some
of the best ideas that emerge from discussions.

7. Faculty Sabbatical Proposal. The Provost is working on version 2 of the
proposal. It responds to Faculty questions and concerns. It will arrive via email tomorrow.
It's a two-part document. First it sketches the policy, which is not yet in its final
version. Second, it includes materials that each Department should use to outline a
Departmental sabbatical plan for the next eight years. These should be returned to the
Provost to enable her to get some sense of how the new policy will affect individual
Departments.
Department Chairs will have the major role in getting Departmental Planning
documents back to the Provost by 1 February 00.
The document includes a conversion chart, moving from old to new sabbatical
credits. Some Faculty will appear to get more benefit than others from the new policy. In
making the shift it is hard to differentiate between 10 and 12 credits. Nonetheless, the
Provost believes that in the long-run all members of the Faculty will benefit from the
switch. She wants everyone on the new schedule in 3 years.
Many Departments may have more than one Faculty member on leave in same year.
The Department will have to decide who goes first. If a Department can't make this
decision, the Provost will step in to make the decision.
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The Provost hopes that the eight-year plan will make manifest future problems;
these will then be resolved prior to implementing the new policy.

A Question for Richard Ball:
Will graduating seniors be eligible for the grants?
Yes, but they are intended mainly for students between their junior and senior
years.
Questions for the Provost:
Isn't it the case that two one-semester sabbaticals in one Department over one
academic year might be better than one in each of two years? This would allow hiring a
one-year, two-semester, replacement, who is likely to be of higher quality than two onesemester replacements.
Yes
Is there a mechanism whereby other Faculty can communicate with the Faculty who
participate in the Mellon Retreats?
The mechanisms for such participation and communication will be determined
during, and implemented after, the first retreat

Minute III. Report from the Student Council. Jesse Ehrenfeld and Judson
Redmond.
1. Diversity. How can the Faculty engage students in discussions of diversity?
2. Student Social Life. They have tried to organize many social activities on
Campus. They believe that the atmosphere on campus has changed, that it is no longer
dominated by the consumption of alcohol. Many of the new social activities ban the use of
alcohol.
Students like Faculty support for things students do outside of the classroom. They
want the Faculty to participate in such activities.
3. Student Government. Unlike in the past, they now cooperate with the
Administration. They hope that this cooperation will continue.
4. There have been a dearth of academic issues during their tenure in office.
They are thinking about instituting the position of Student Council Vice-president for
Academic Affairs.
5. Student representatives to College Committees are now reporting
back to Student Council. This policy has been instituted to increase the
representatives' responsibility to a wider body of students.
6. . Technology Issues. Students expect more from faculty than some faculty
are able to deliver. The gap sometimes scares students. Student expertise isn't used as well
as it should be.
7. They want members of the Faculty to encourage qualified students to run
for Student Council offices.
Questions:
What type of technology gap scares students?
Students expect Faculty to know about email and getting materials from the web.
Faculty expect students to check email.
In what ways might student expertise be put at the service of the Faculty?
One obvious way would involve assistance in the development of Departmental
Web Pages.

The students were commended on the decrease in stick-on graffiti.
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Minute IV. Educational Policy Committee.
In regard to the Resolution for Faculty Consideration and Action (re. canceling
classes on the day celebrating Martin Luther King, Jr.'s Birth), the Clerk conferred with
the President and Provost concerning what actions the faculty might undertake unilaterally.
They believe that since the Faculty controls curricular matters, it may decide to cancel
classes, while taking into account the way a cancellation of classes will affect other parts of
community. The faculty does not, they concluded, have the power to mandate a holiday for
the College. The Administration is in charge of specific dates on the calendar.
The Clerk believes that this is a reasonable allocation of shared Fesponsibility. The
Faculty is responsible for education and the curriculum, while the Administration must look
after more general concerns. Thus any Faculty action concerning the status of a College
holiday would be a recommendation from the Faculty to the President.
1. David Dawson, for the Faculty Presenting the Resolution, re.
Martin Luther King, Jr. Day.
Reads resolution (see appendix I)
2. Paul Smith for EPC
EPC revisited the issue of Martin Luther King, Jr. Day after the last Faculty
Meeting and after a luncheon of Faculty and Deans interested in the Social Justice
Requirement. EPC agreed to support the submitted resolution. They support canceling
classes and hope that we will move towards a meaningful commemoration of Dr. King and
the principles he stood for.
Karen Tidmarsh, the Undergraduate Dean at BMC, says that BMC will make
whatever accommodations are necessary in light of the Faculty's decision.
Lee Watkins, the Haverford Registrar, says that Monday night classes may be held
on Wednesday night. We may drop the other Monday classes because the Spring calendar
includes two more class sessions than does the Fall calendar.
3. Deborah Roberts read a Student Statement and Petition (see
appendix II)
Questions and Comments:
There were many questions and there was an extensive discussion that raised
several points:
Which classes will be canceled and will the canceled classes be made
up on some other day?
The resolution mandates canceling classes on the Day celebrating Martin Luther
King, Jr.'s Birthday, not on the first day of Spring-term classes.
One Faculty member suggested that Faculty often cancel classes and arrange to
make-up those classes. Here, she suggested, we've been asked to decide that none of us
will teach on a particular day, but we nonetheless have an obligation to reschedule the
missed classes.
Another faculty member asked if canceled classes can be made up at the end of the
semester?
Paul Smith indicated that the most logical time to make-up classes would be the
Monday after Haverfest, which follows the last day of classes. Scheduling classes after
Haverfest, however, wouldn't be a good idea.
Another faculty member suggested that classes should be made up, but felt that
doing so should be left to the discretion of individual Faculty members. He asked if the
students feel short-changed in the Fall, when there are fewer classes?
Paul Smith replied that students feel short-changed in the Fall, but not because there
are fewer classes. They want a full week break during the Fall.
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One faculty member interjected that the Faculty also wants a full week break in the
Fall.
A Faculty member asked if we are required to make up the canceled classes.
Paul Smith indicated that EPC will tell the Registrar that Monday night classes will
be made up on the following Wednesday, but he didn't indicate that faculty were required
to make-up missed classes.
A Faculty member suggested that some persons who teach General Program's
classes may be on campus only to meet those classes. We can't mandate that they make up
Monday night classes on Wednesday night.
David Dawson indicated that the value of not teaching a class is in not teaching a
class. They shouldn't be made up.
Thinking practically, a faculty member asked if we can extend registration period?
Yes. We can extend it by whatever amount is appropriate.
A Faculty member asked how can we be certain that something of
significance will happen on the Day we celebrate Martin Luther King, Jr.'s
Birth?
The chair of EPC and another faculty member went to a student meeting to discuss
Martin Luther King, Jr. Day. Students talked about what to do to celebrate the occasion.
Some students were eager to come up with things for this year, e.g., sending notices to
students about events in Philadelphia and the surrounding regions. Some hoped that
Faculty and students would volunteer to participate in various activities. Films might be
screened. Not all of the students felt that it should be incumbent on students or faculty to
participate actively. The African-American students who spoke up wanted recognition of
Martin Luther King, Jr. Day as a crucial holiday. They want classes canceled, but they
want the freedom to celebrate however they chose. The majority of other students wanted
an organized celebration. Many students see this as a project now aborning.
Some faculty members suggested that on previous occasions canceling classes
resulted in little student participation in scheduled events.
Others suggested that students should do whatever they want. We don't mandate
what they do on Thanksgiving. Another suggested that while it's important for the College
as a whole observe Martin Luther King, Jr. Day as a holiday, we should allow individual
members of the community to decide how to celebrate it. This includes giving them the
option to travel to campus on that day.
In contrast, one Faculty member suggested that if the proposal is an opportunity to
further the educational goals of college (as indicated in the Resolution), we must do
something, as a College, to further these goals.
Paul Smith indicated that things are being planned. The current plans presumed that
classes would be held, but a Collection is scheduled for 6:00 p.m. at Haverford. Professor
Nell Painter will give a lecture at BMC the same evening.
One Faculty member suggested that the proposal is half-baked. It doesn't enunciate
the principles we espouse. It specifies no "rituals" to affirm those principles, to affirm our
collective commitment to those principles. He suggested that if the celebration is to have
meaning for the College as a Community we have to find a way of articulating our
commitments collectively as a community.
David DawsOn replied, suggesting that it was important for us to support the
Nation's declaration of Martin Luther King, Jr. Day as a holiday. This holiday should be
an opportunity for any sort of observance.
Dawson suggested that the Resolution requests only one action, the cancellation of
classes on Martin Luther King, Jr. Day.
One faculty member suggested that his model is past-practice. When teaching about
something that is not part of our classroom curriculum, we've held teach-ins. He hopes that
such activities will take place on Martin Luther King, Jr. Day.
The Provost indicated that while the notion of canceling classes for a year and
seeing how it goes is fine, she asked who will promote campus activities and who will
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assess value of these activities. She wants to see if students come back for Martin Luther
King, Jr. Day. She wants us to pay attention to details.
Paul Smith noted that the Registrar has to send out a message to all students. Can
we say that we want to cancel classes this year, but also want to see if something
constructive comes out of it.
A faculty member suggested that if students disperse because we cancel classes this
might have a symbolic effect, but it might reduce discussion and result in less attention
being paid to social justice issues.
Anita Isaacs, one the persons who proposed the Resolution, suggested that the
issue of canceling classes is independent of the other issues. She feels that it is important
for us to cancel classes not only for one year, but for all subsequent years, to celebrate
Martin Luther King, Jr. Day. It's essential for us to do this to demonstrate that King's
values are important for us. We should either pass this resolution or not. Cancel classes
every year or don't pass the resolution. This is an opportunity to think about how we are
diverse.
Another Faculty member suggested that abstention from work is a way of honoring
a holiday.
What About the College Staff?
A number of faculty believe that the staff of the College shouldn't have to work on
Martin Luther King, Jr. Day. The first step we should take, one argued, is the declaration
of holiday, giving the staff a day off. He believes that the question of whether classes
should be held is secondary..
EPC did discuss the issue of a staff holiday. The Chair was asked to consult with
the head of Staff Association, but he hasn't yet managed to do so.
A Faculty member inquired if can we give the staff a holiday when at least one-half
of the students may return on Monday. Maybe we should think about the logistics of
implementing a staff holiday.
The Clerk interjected that while the Faculty may decide to cancel classes on Martin
Luther King, Jr. Day, the determination of a staff holiday can't be decided by the Faculty.
The main point of the Resolution calls for canceling classes; it doesn't request that we
mandate a holiday.
David Dawson concurred, suggesting that the Resolution calls for one action, the
cancellation of classes. Everything else is optional.
One faculty member indicated that he was comfortable limiting our action to the
cancellation of classes for the coming year, but he is uncomfortable with the thought that
the staff will work on Martin Luther King, Jr. Day in future years. He believes that the
Resolution should be only for this year; it should indicate that in the future we will address
the larger issue.
Another member of the Faculty shares this concern. She believes that it's a question
of the College's image. If the most privileged members of our community end up with a
holiday, and less privileged don't have a holiday, this isn't good.
Dick Wynn spoke to this issue. He indicated that there are three groups of College
employees. Faculty have the most flexible schedules. The non-professional staff have the
least flexible schedules. They have 13 specific holidays, on the high side among area
Colleges, plus two paid personal days. The professional staff have less flexibility than the
Faculty and more flexibility than the non-professional staff.
The Federal Government mandates that we treat the staff under the Fair Labor
Standards Act. They have, for example, to fill-out daily or weekly time slips. If they work
on one of the paid holidays, such as Labor Day (but not Martin Luther King, Jr. Day), they
get double-time.
There is considerable religious diversity on campus. Many members of the staff feel
strongly about celebrating Good Friday. Others want to celebrate Rosh Hashanah. Personal
days may be used for individual birthdays, Good Friday, Rosh Hashanah, Martin Luther
King, Jr. Day, and etc. To some Good Friday may be as important as Martin Luther King,
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Jr. Day. To others, Veteran's Day, or Columbus Day, or etc. may be as important as
Martin Luther King, Jr. Day. In consequence, given the fact that we already have a large
number of holidays, and given that many staff may not want to lose either of their personal
days, it could prove difficult to declare Martin Luther King, Jr. Day a holiday. Dick Wynn
believes that we need to respect the diversity of viewpoints on campus.
A Faculty member asked for clarification. Do the staff have 13 holidays plus 2
personal days?
Yes. We are on the high side because of Spring Break
The same Faculty member asked if Martin Luther King, Jr. Day is a day when
double-time is paid.
No. It's a federal and state holiday, but not a College holiday.
Why does the Government mandate different policies for Labor Day and Martin
Luther King, Jr. Day?
One faculty member indicated that her concern about the staff was reduced knowing
that they have the option to use a personal day to celebrate Martin Luther King, Jr. Day.
A Faculty member asked what fraction of staff needs to be here.
Dick Wynn indicated that if 1000 students are here, the biggest staffing need would
be the dining center (unless we cancel meals). In addition, Security personnel would have
to be on duty, as would some physical plant employees. This would total 60-80 persons.
On faculty member suggested that if members of the staff would like to take the
holiday, faculty might volunteer to fill-in for those who take time off.
Dick Wynn suggested that students might want to boycott that meal! He also
indicated that we have not had difficulty staffing operations of the College during past
holidays and could do so this year. He emphasized that staff may take Martin Luther King,
Jr. Day as a personal day.
The Clerk indicated that she heard a consensus to cancel classes on Martin Luther
King, Jr. Day this coming January. She noted, in addition, that many Faculty members feel
strongly that Martin Luther King, Jr. Day should be a staff holiday. The "be it therefore
resolved" paragraph in the Resolution was approved. (...be it therefore resolved: that
Haverford college enter the year 2000 on a symbolic note of change, flexibility, and civic
responsibility by joining the national observance of the Martin Luther King holiday and
commencing academic sessions the following day...") The "be it also resolved" paragraph
in the Resolution is not approved, as we have not reached a consensus. ("...be it also
resolved: that the occasion of this observance be seen as an opportunity to encourage
participatory and creative commemorative activities furthering the educational goals of
Haverford College and that this social justice initiative become the custom of the College
for subsequent yew's.") We don't disapprove this second paragraph, but the Faculty wants
to know more about what its approval would entail and how approval will affect students
and staff.
A member of the Faculty wondered, what will happen now? He suggested that we
should consider Martin Luther King, Jr. Day in conjunction with other holidays, most
especially Labor Day.
Paul Smith indicated that Haverford's EPC and the Committee at BMC that deals
with Educational Policy will talk about these issues in the Spring.

Minute V. Educational Policy Committee and the Faculty Committee of
Admissions. Delsie Phillips.
The Admissions Fact Book will be published later this month.
This year's class, 2003, had 2650 applications, a 2% increase over the class of
2002. We admitted 862, 33%, a lower percentage than in the past. Our yield was 35% of
those admitted; 302 students enrolled. Our yield is going up each year.
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The class of 2003 had 143 early decision applicants, down 12%. We admitted 86
students, who make up about 29% of the class. This year, for the class of 2004, the
number of early decision applicants was up to 176. We admitted 84.
The middle 50% SAT scores (from the 25th to the 75th percentile) are as follows:
Verbal 640-740, which is drifting up, and Math 630-720, which is drifting down.
85.4% of the students in the class of 2003 scored above 600 on the Verbal part of
the SAT; 84.1% scored above 600 on the Math part. Remember that these are re-scored
numbers; they are nominally higher than previously, and thus lower in terms of the
previous standard than it appears from the nominal numbers.
There was a 55% increase in students of color matriculating last year, 27.5% of the
class; 26.1% of the class if we include only USA citizens.
Our students apply to the following Colleges most frequently in addition to
Haverford: Swarthmore, Brown, Wesleyan, the University of Pennsylvania, and Williams.
These are not necessarily the places to which we lose students.
The top choices for majors of students who send us SAT scores: (1) Social Science
and History, (2) undecided, (3) Health and Premedical majors, (4) Languages and
Literature.
96% of the class of 2003 took 4 years of math in high school. This may or may not
include Calculus. 72% took 4 years of a foreign language. 17% are the children of divorced
or separated parents. Both parents of 76% have college degrees.
We accept about 1/3 of our applicants.
The Admissions Office spends most of year recruiting. We have a new brochure
aimed at students of color. It includes testimonials from current students and alumni. We
have a new brochure for students interested in business, and new divisional brochures that
include sheets devoted to each Department.
Minute VI. Faculty Representative to the Board of Managers. Laurie Hart.
Some of our Health Insurance provisions are under review by the Faculty and Staff
Policies Committee of the Board of Managers, most especially the traditional BOBS
indemnity program. 22% of the faculty and staff are in the indemnity program. 91% were
in this program in 1990. The College pays more for the indemnity program than the BC/BS
Personal Choice program. In 1985 it was $10 more; in 1990 roughly $354 more; now it is
$568 more.
At this point the College pays the full cost for an individual employee subscriber,
and part of the cost for her family, no matter what program they choose. This is unusual.
As the numbers of participants in the Indemnity Program go down, we risk not
having sufficient participants (100) for an "experience rating." This will result in increases
in cost. For Major Medical, the increase may be $61,000 in the first year. We are exploring
alternatives.
We will gather information about why people subscribe to the indemnity program
and we will gather and disseminate information about various alternative programs. Dick
Wynn and Alan Crosman will send out a questionnaire to members of the Faculty.
The faculty were urged to email their concerns to Professor Hart.
There will be no quick decisions, i.e., no decisions over Christmas break.
There was no time for questions.
Adjourned at 6:00 p.m..

Mark Gould, Secretary to the Faculty

Resolution for Faculty Consideration and Action

Whereas:
Haverford College has established as a "central goal" the "achievement of a diverse and
multicultural community" and has resolved "through self-examination, reflection,
dialogue, and action to transform this campus into a learning laboratory for pluralism and
unity"
and whereas:
along the path to diversity comfortable habits of thought and action may be found to
work in silent and unfamiliar ways against the achievement of this important
transformation
and whereas:
members of the Haverford faculty, after examination, reflection, and dialogue, have
judged the decision to convene the first day of classes on the national holiday honoring
the Civil Rights legacy of Martin Luther King Jr. to be inconsistent with the College's
long-standing commitment to diversity and social justice
and whereas:
the aims of diversity and social justice that are endorsed by joining the national
celebration through the cancellation of business as usual far outweigh the scheduling
conveniences that have been enlisted in support of holding classes
be it therefore resolved:
that Haverford College enter the year 2000 on a symbolic note of change, flexibility, and
civic responsibility by joining the national observance of the Martin Luther King holiday
and commencing academic sessions the following day
and be it also resolved
that the occasion of this observance be seen as an opportunity to encourage
participatory and creative commemorative activities furthering the educational goals of
Haverford College and that this social justice initiative become the custom of the College
for subsequent years.
* Classes originally scheduled for Monday night would convene the first Wednesday
evening of that week.
Presented December 1999 for consideration by
David Dawson
Anita Isaacs
Raji Mohan
Lucius Outlaw
Christina Zwarg

x.

We, the undersigned 498 students, feel that conducting business as usual on Martin Luther King, Jr. Day
does not reflect those Quaker ideals that the community aspires to uphold. When discussion surrounding the
lack of recognition of the holiday arose, student interest was sparked. From the ensuing discussions, a petition
was started with the intention of demonstrating student support for the faculty initiative to cancel classes. As
we petitioned throughout this past week, many students expressed a desire for the cancellation of classes to be a
first step toward fostering community-wide activities and events that would reflect the values embodied by

Martin Luther King, Jr. Other students felt that the day should also be an opportunity for personal reflection.
There is no consensus among the student body as to exactly what should happen on this day, but students have
already taken initiatives to organize such events as community service and a showing of documentaries. These
are only preliminary thoughts, however, toward a student-faculty collaboration which would fully realize the
ideas which both faculty and students have begun to express. Please bear in mind that this issue has only come
to the attention of students about a week ago during the beginning of finals. Regardless, we hope that you
recognize the strength of the student sentiment behind it. We fully support this faculty initiative and urge each
of you to take a proactive role in engaging the community in this discussion.

We, the undersigned students of Haverford College, believe there is a need for an
institutional recognition of the Martin Luther King, Jr. holiday that is nationally observed
on January 17, 2000. Therefore, we propose the cancellation _of classes on that day as an
initial step toward community recognition of the life and legacy of Dr. King and the
values he embodies.
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Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 20 January 00
Deborah Roberts, Clerk
Moment of Silence

Action L The minutes of the Faculty Meeting of 16 December 99 were approved with the
correction of the spelling of "Wellesley."
Minutes I. Introduction of New Faculty (See attached document, "Introduction of
New Faculty, Semester II, 1999-2000.")

Minute II. Report of the President
Given the inclement weather conditions President Tritton deferred his discussion
until the next Faculty meeting, when he will discuss a question he is often asked. What are
Haverford students like?

Minute III. Report of the Provost
Spring Plenary is 20 February 00. Faculty were asked not to assign work due
immediately following Plenary
We are planning an 11 February 00 dinner for Faculty and members of the
Board of Managers. All Faculty are welcome. Interested Faculty should let the Provost
know if they want to attend.
Faculty Research Talk: Thursday, 17 February 00, 8:00 p.m., Frances Blase;
Associate Professor of Chemistry.
Students may ask Faculty for letters of support for the Gates Scholarship. This
year Haverford will nominate students (Freshmen and Sophomores). President Tritton will
write to students who are nominated. In future years, students will nominate themselves.

Martha Wintner, re. The Writing Center
Faculty were asked to nominate students who might be suitable writing advisors.
Nominated students will then be invited to apply. Sophomores and juniors from many
different disciplines are needed.
Brochures on The Writing Center are available. There is a Writing Center web site;
among other useful references, it has a section dealing with plagiarism.
The Writing Center opens Sunday, 23 January 00.

Minute IV. Maura Purcell for Honor Council
The Honor Council undertook an eleven question survey of cheating at Haverford,
asking, among other things, "Have you seen cheating?" "Have you cheated?" "If so, how
did you cheat?" The percentage who have cheated was fairly low, about 11%. The Survey
and results are posted in the Campus Center.
Faculty were urged to make all directions on exams, lab reports, and etc., explicit,
every single time. The Faculty should stress that students are at fault if they violate unclear
expectations without asking questions to clarify instructions.
Questions:
What was the response rate?
Less than 50%
Isn't a cheating rate of 11% high?
Ms. Purcell thought the percentage who cheated would be higher. She will ask the
Council member who did survey to make available the results.
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Contrary to what some Faculty appeared to believe, one faculty member pointed out
that the fact that 11% had indicated that they have cheated does not mean that 11% of the
students in any particular class will cheat.
Ms. Purcell didn't remember how many times the students who indicated that they
cheated said that they cheated.
A faculty member pointed out that most of those who cheated extended the amount
of time they took for exams. What should we do with this information'?
Ms. Purcell sets a watch alarm for herself and asks a friend to interrupt her at end
of the period available to take an exam. Given the new millennium, the year 2000, she
thinks some things about the Honor Code must change.
A Dean pointed out that there is 50% less cheating at Colleges with an honor code.
He is surprised that the level of cheating is so low. He believes that the Honor Code is an
effective teaching tool, but it won't eliminate cheating.
One faculty member wants to see the numbers. Should he change the way he
administers take-home exams? His qualitative impression is that there is little cheating if
instructions are clear, but he is concerned that he might be promoting dishonesty if 2-3
students per class are cheating. Perhaps we should make certain that time limits for exams
are generous, protecting students from misusing their time, but not placing time limits that
might he exceeded.
Ms. Purcell suggested that a generous time limit is a good idea. People cheat
everywhere; that 11% have cheated at some time during their I laverford careers shouldn't
he a cause for concern.
One Faculty member asked what Ms. Purcell meant in suggesting that now that it's
the year 2000, things are different.
Ms. Purcell suggested that we have to re-evaluate how effectively the Honor Code
is functioning. Students must evaluate the consequences of extending time limits beyond
what was authorized.
One faculty member gives take-home exams that are timed. She asks students to
write down when they start and finish. They may finish the question on which they are
working when the exam ends. Students seem honest; they report how long they work after
the end of the exam.
One faculty member sees diligent students as the problem; if they take too long on
an exam, they feel bad. She asks students to write a line across the page when their time is
over
One Faculty member suggested that it was his impression that the temptation to
violate time limits is greater in introductory courses, where students don't know the teacher
and the department. Is this correct?
One Faculty member asked why instructors put time limits on exams?
Minute V. Sid Waldman for Administrative Advisory Committee
Major Budget Parameters. An increase in student charges of 4.6%; a salary
increase of 5.0%. Financial aid as percentage of tuition rises to 27.3%. This is an increase
from last year.
If financial aid as a percentage of tuition hits 28%, the Board will reconsider the
issue.
The College Scholarship Service has changed how they calculate family assets. The
contribution families will be expected to make to College costs will decrease. In
consequence, the College will face a $380,000 increase in costs. The changes in expected
contributions will affect primarily families with $40-100,000/year incomes.
Next year's expenditures are 6.4% more next than this year.
There are a number of unusual increases and a number of new
initiatives.
The largest increases are in financial aid, 10.6%; student services 9.1%; academic
support, 6.8%, and capital equipment, 12.4% (mainly for computing).
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New Initiatives: $1 million is being spent on new items. These expenses are
paid for by an increase in the endowment (due to the capital campaign and the soaring stock
market), due to increased annual giving, and increased student charges.
We have available $1.1 million increase 'from endowment and $300,000+ from an
increase in annual gifts.
$250,000 pays for new initiatives to enhance diversity: a Coordinator
for Multicultural Programs; a Multicultural Recruiting/Coaching Intern, and increased time
for the director of The Minority Scholars Program; increased program support for the
Office of Multicultural Affairs; increased support for The Admissions Office's diversity
outreach programs; The Haverford Web page will be available in Spanish; Faculty
participation in diversity workshops and an expansion of the summer Multicultural
Program add to the budget.
The estimated increase in Financial Aid for diversity will be $50,000/year. This will
pay for doubling the number of offers of Reid and Padin scholarships. Over four years this
equals a $200,000 increase/year.
New Staff: Risk-management: an increase in security staff, health services
staff, and a half-time athletic trainer.
Information Technology. We are adding a full-time person to manage the
computer network and a half-time audio-visual person.
Outreach. A new secretary for admissions, and a 1/4 increase in a secretarial
position in the Institutional Advancement Office, which moves an existing position from
3/4 to full-time.
A new telephone system for students will cost $150,000/year; we will raise
student charges to recoup this cost.
We are adding $100,000 extra for renewal and replacement.
An increase of 12.4% for capital equipment, mainly related to computers.
We are increasing our retirement contribution for the staff from 10 to 12%, bringing
it to parity with the contribution for Faculty, Administrators and Professionals.
Loan expectations for students and families will increase for juniors and seniors by
$200/year. Average loans are about $14,400 for graduating students. We are at the low end
for loan expectations relative to our competitors.
Comparative Student Charges: In total charges we are in middle of the
group of Colleges we use for comparison purposes. (The Board of Managers has asked the
College whether the group to which we compare ourselves is the appropriate group.)
Faculty compensation: For Full Professors we are 7th (of eleven) for total
compensation and last for average salary. This implies that we provide generous benefits,
which include the College's contribution to medical insurance, retirement funds and social
security payments.
For Associate Professors we do well for total compensation and less well for
salary.
For Assistant Professors we are near the middle for total compensation and we are
next to last for salary.
Salary is only one consideration for new appointments.
In compensation we have improved a little for Full Professors, a lot for Associate
Professors, and some for Assistant Professors.
Questions:
How does all of this impinge on the Faculty?
It results in a 5% increase in the salary pool. There was a 2.7% increase in inflation
this past year. Additional money will be provided for people who are promoted. There will
be an increase in money available for faculty research; the money for Whitehead Grants is
going up.
We have been able to do all of this due to an increase in endowment and gifts.
What happens when the stock market goes down?
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There is no easy answer. The Board-approved spending policy if the market goes
down is that whatever funds were available in the year prior to the downturn will be
available in the year after the downturn. This will mitigate the one-year effect of the shock.
If the market goes down, parents will be affected and we will have to make hard decisions.
When considering which colleges to include in our Reference Group, what are the
criteria?
The Provost suggested that we will discuss the criteria in the spring, but they
include total endowment, per student endowment, SATs, and Faculty compensation.
Given that we are anticipating significant borrowing for the construction of the
INSC, was consideration given for reserving these additional funds to pay-off this debt? Is
this a conservative spending plan?
Dick Wynn indicated that this is a carefully planned Budget. The operating costs of
the INSC come on budget in 2002. We are going to borrow at least $30 million to fund the
INSC, but only $10 million will be spent for the new building; $20 million will go back
into the endowment, leveraging our endowment. Thus the new debt will be on $10 million.
This debt will be picked-up within the endowment and won't affect the operating budget.
[The Investment Committee of the Board of Managers is committed to the idea that
endowment income to support general operations will not be negatively affected by this
borrowing.]
Williams College isn't raising student charges this year. Are other Colleges doing
this? What is the pressure on us to avoid increasing student charges this year?
Williams had a 28% increase in its endowment. Our increase was 11%. We don't
know what Williams will do in future years and we don't know if anyone will copy them.
Some Board members want to move us up in charges, because we have a smaller
endowment than our competitors and because they believe that we need the additional
money from students to compete in offering the best academic program.
One faculty member thanked AAC for its hard work evaluating the Budget. She
then commented on the decision to double Padin and Reid scholarships, funding 2 Padins
and offering 30 Reids, in hopes that 15 will be accepted. (This year we offered 15 Reids
and 7 were accepted.) $50,000/year doesn't seem like much of an addition. Why not more?
We hope to raise $25 million for diversity in the Capital Campaign. Then we may
be able to do more.
President Tritton noted that an increase in financial aid affects all students, including
students of color. The Reid and Padin are merit scholarships. We don't want to dilute them
by offering too many of them.
The same faculty member asked why offering more Padin and Reid scholarships
would dilute them.
President Tritton indicated that he thought that the answer was obvious; by offering
more we reduce the prestige value of each one.
Dick Wynn indicated that the Reid and Padin scholarships weren't merit
scholarships in the usual sense. They represented preferential packaging. They only
provide what students need, but they eliminate self-help grants (of approximately
$6000/year). Students awarded Padin and Reid scholarships don't have to work during the
school year; they don't have to borrow money, and Padin scholars don't have to work
during the summer.
We offer the Padin and Reid scholarships to students who are (academically and
otherwise) attractive to us.
The Board reaffirmed our policy, that for the immediate future we will not offer
merit-based grants, i.e., scholarships not based on financial need.
One faculty member suggested that more Padin and Reid scholarships would enable
us to attract more minority students.
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The Provost responded that it is hard to interpret the data on why students come to
Haverford. The Padin and Reid scholarships may or may not help attract students.

The same Faculty member suggested that the number of minority students already
on campus may have a significant impact on the decisions of prospective students.
A faculty member asked if there was a second round in the awarding of these
Scholarships. Do we only have money for 15?
There are contingency funds if more than 15 accept.
Dick Wynn indicated that if we offer 30 and only 6 accept, we can't offer the Reid
Scholarships to more students. We don't have a second chance to offer it to other students
who will, by that time, have committed to other schools.
A faculty member asked if it was correct that the extra $50,000/year was to pay for
the self-help aspect of the financial aid package that these students would receive if not
awarded Padin and Reid Scholarships. He suggested that it must be the case that the
remaining money came from normal financial aid funds.
Yes.
The same faculty member asked what "otherwise" meant when Dick Wynn
indicated that "We offer the Padin and Reid scholarships to students who are (academically
and otherwise) attractive to us."
Dick Wynn suggested that we admit students not only on academic grounds, but
that we use many other criteria to evaluate them.
The Faculty member suggested that Wynn was confusing two separate questions,
the criteria we use for admitting students and the criteria we use in awarding these "merit"
scholarships.
Sid Waldman suggested that we should ask the Admissions Committee what criteria
The Admissions Office believes are appropriate for scholarships.
A faculty member asked what are the current criteria for assessing Padin and Reid
applicants?
We should ask the Admissions Office and Members of the Faculty Admissions
Committee to answer this question.
A Faculty member asked why there was such a large increase in the capital budget
for information technology and computing, given that we have been adding to this budget
each year and given that costs have been falling. What is behind this increase?
Dick Wynn took the Language Learning Center as an example. We are trying to
build in an amortization fund to replace the computers in the Center, but for now, the
money must come out of the regular budget. In addition, we are moving from a 5-year to a
4-year replacement schedule for faculty computers. We are adding additional replacement
money for computers.
Adjourned at 5:20 p.m..

Mark Gould, Secretary to the Faculty

INTRODUCTION OF NEW FACULTY, SEMESTER II, 1999-2000

Biology, Philip Meneely to introduce Carolyn Guerra, Visiting Assistant
Professor of Biology and will mention Martha Jordan, Visiting Assistant
Professor of Biology (not able to attend.)

Classics, Deborah Roberts to mention Gordon Kelly, Visiting Assistant
Professor of Classics (not able to attend.)

Economics, Vernon Dixon to introduce Christopher Kilby, Visiting Assistant
Professor of Economics.

Office of the Provost
January 20, 2000

Major Budget Parameters
% Increase % Increase
Financial
in Student In Salary
Aid as
Pool
Difference of Tuition
Charges

FTE
Students

Student
Charges

1980-81
1981-82
1982-83
1983-84
1984-85

1,045
1,04$
1,007
1,053
1,065

$8,650
9,740
10,900
11,870
12,772

12.6
11.9
8.9
7.6

1985-86
1986-87
1987-88
1988-89
1989-90

1,071
1,092
1,108
1,076
1,127

13,840
14,950
15,825
17,075
18,600

1990-91
1991-92
1992-93
1993-94
1994-95

1,122
1,092
1,112
1,065
1,079

1995-96
1996-97
1997-98
1998-99
1999-00
2000-01

Fiscal Year

*Estimate

"10.0% for
faculty, 6.5%
for others
••"8.0°10 for
faculty, 5.0%
for others

na
na
10.0
••
7.0

na
na
1.9
2.4
0.6

22.2
21.1
19.9
17.9
21.7

8.4
8.0
5.9
7.9
8.9

7.0
7.0
5.0
7.0
7.0

1.4
1.0
0.9
0.9
1.9

20.6
22.9
22.3
21.2
21.9

20,150
21,550
22,825
23,950
25,250

8.3
6.9
5.9
4.9
5.4

7.0
5.0
5.5
4.5
5.0

1.3
1.9
0.4
0.4

0.4

22.4
23.5
23.9
21.7
22.6

1,088
1,104
1,125
1,109
,1 7 2*

26,625
27,700
28,810
30,230
31,400

5.4
4.0
4.0
4.9
3.9

5.0
5.0
4.0
5.0

0.4
(1.0)
(1.0)
0.9
(1.1)

22.6
23.2
25.1
25.2
24.8'

,100*

32,850

4.6

5.0

(0.4)

27.3'

•••

PROJECTION OF 2000-01 BUDGET
+4.6% in Charges and +5.0% in Salary Pool
(in thousands of dollars)
1999-00 2000-01
REVENUES
Gross Tuition & Fees
Net of Student Aid
Net Tuition & Fees
Endowment
Gifts & Grants
Sponsored Research
Miscellaneous
TOTAL E&G

25,229 26,452
-6,460 -7,146
18,769 19,306
9,740 10,870
2,705
3,030
700
800
853
1,059
32,767 35,065

1,060 FTES X $24,706 + fees
27.3% of tuition revenues

Dormitories
Dining Center
Bookstore
Conferences & Rentals
Housing
HCA
TOTAL AUXILIARIES

3,031
3,168
4,273
4,168
1,125
1,125
820
1,025
495
510
1,844
1,930
11,483 12,031

720 FTES X $4,400
860 FTES X $3,510+ other

TOTAL REVENUES

44,250 47,096

EXPENDITURES
25,877
Compensation
6,912
Operating
1,950
Renewals & Replacement
1,816
Utilities
1,792
Debt Service
1,225
Food
1,071
Capital Equipment
895
Library Materials
776
Bkst. Cost of Goods Sold
700
Sponsored Research
676
Student Wages
382
Insurance
178
Real Estate Taxes
TOTAL EXPENDITURES
NET

27,646
7,490
2,050
1,855
1,797
1,246
1,204
947
776
800
705
398
182

44,250 47,096
0

0

Formula spending
Revenues = Expenditures
Mostly current funds investments

350 FTES X $4,400 + commercial/summer

+5.0% salary pool +new staffing
+6.2% + $150,000 telephone
Scheduled
+2.1%
Scheduled
+1.7%
+12.4%
+5.8%
69% of Rev
Expenditures = Revenues
Minimum $7.25
+4.2%

COMPARATIVE STUDENT CHARGES, 1999-00
Tuition and Fees
$25,259
25,120
24,980
24,790
24,200
24,190
23,780
23,320
23,170
23,140
22,622

Room and Board

Amherst
Wesleyan
Bowdoin
Williams
Mt. Holyoke
Swarthmore
HAVERFORD
Wellesley
Pomona
Bryn Mawr
Smith

$8,100
7,820
7,750
7,620
7,500
7,234
7,110
6,730
6,590
6,560
6,510

Total Charges

Bryn Mawr
Smith
Pomona
HAVERFORD
Swarthmore
Wellesley
Mt. Holyoke
Williams
Bowdoin
Amherst
Wesleyan

$31,819
31,690
31,630
31,520
31,570
31,400
31,310
31,240
30,920
30,554
30,442

Amherst
Swarthmore
Wesleyan
Williams
Bowdoin
HAVERFORD
Mt. Holyoke
Bryn Mawr
Pomona
Wellesley
Smith

1999 00 Increase In Total Charges Over 1998 99
-

-

0/0

Colleae
Amherst
Bowdoin
Wesleyan
HAVERFORD
Mt. Holyoke
Williams
Bryn Mawr
Pomona
Wellesley
Smith
Swarthmore

4.5
4.3
3.9
3.9
3.8
3.8
3.6
3.5
3.5
3.5
3.1

1
1,368
1,295
1,200
1,170
1,148
1,140
1,100
1,050
1,034
1,026
950

HAVERFORD COLLEGE RANK

1985-86
1986-87
1987-88
1988-89
1989-90
1990-91
1991-92
1992-93
1993-94
1994-95
1995-96
1996-97
1997-98
1998-99
1999-00

Tuition and Fees

Room and Board

6
6
8
6
7

7
7
7
7
7
8
7
7
6
5
5
5
5
5
4

8
7
7
8
7
7
7
7
7
7

Total Charges
6
4
4
7
6
8
8
8
8
7
5(t)
7
9
6
6

1=High
11=Low

AAUP Comparative Faculty Compensation 1999-2000
(Preliminary--unverified--HEDS Data: 1/4/2000)

Professor

1 Wellesley
2. Williams
3 Amherst
4 Smith
5 Swarthmore
6 Bowdoin
7 Haverford
8 Wesleyan
9 Pomona
10 Bryn Mawr
11 Mt. Holyoke

Associate

1 Wellesley
21Haverford
3 Amherst
4 Swarthmore
5 Williams
6 Pomona
7 Bowdoin
8 Smith
9 Bryn Mawr
10 Mt. Holyoke
11 Wesleyan

Assistant

1 Williams
2 Wellesley
3 Pomona
4 Swarthmore
5 Amherst
6 Haverford
7 Wesleyan
8 Smith
9 Bryn Mawr
10 Mt. Holyoke
11 Bowdoin

CSF: FY00AAUP.compar.by .rank: 1/5/00

# at
this rank

Average
Average
Salary Compensation

104
96
91
133
81
46

95,433
93,732
92,767
89,818
94,172
89,770

123,725
116,914
115,854
115,709
114,754
113,579

32
146

82,569
87,475

113,2151
110,603 est. = last year + 5%

63
54
90

88,731
85,641
84,604

108,418
107,377
104,183

# at
this rank

Average
Salary

Average
Compensation

52

68,219

88,679

32

61,925

27
42
40
46
39
69
33
45

64,663
66,374
65,100
66,068
64,679
62,648
61,673
60,745

88,0251
84,669
84,389
82,965
82,725
82,212
80,371
78,672
76,835

54

59,702

75,747 est. = last year + 5%

# at
this rank
73
48
46

44
28
35
50
56
24

40
53

Average
Salary
52,978
53,876
55,558
51,623
52,768
48,294
48,597

Average
Compensation
68,945
68,325
68,169

49,217
48,616
49,301
48,687

62,212
62,030
61,442
60,757

67,082
66,129
65,9041
62,256 est. = last year + 5%

% Salary
Increase for
Continuing
Faculty
7.91%
7.51%
7.50%
6.97%
6.73%
6.50% Estimate from Northeast Dean's survey

ALL RANKS*
1 Pomona
2 Amherst
3 Williams
4 Wellesley
5 Mt. Holyoke
6 Wesleyan
7 Bryn Mawr
8 l Haverford
9 Smith
10 Bowdoin
11 Swarthmore

6.40%
5.50%1
4.55%
4.00%
3.60%

*Professor, Associate, Assistant, Instructor (does not include Lecturers)

Haverford's Relative Position in Compensation by Rank

1982-83
1983-84
1984-85
1985-86
1986-87
1987-88
1988-89
1989-90
1990-91
1991-92
1992-93
1993-94
1994-95
1995-96
1996-97
1997-98
1998-99
preliminary 1999 00
-

CSF: FY00AAUP.compar.by .rank: 1/5/00

Professor

Associate

10
9
7
6
8
9
7
7
7
6
7
8
9
9
9
7
7
7

11
9
2
2
2
1 (t)
1
1
1
1
2
2
2
3
4
3
3
2

Assistant
11
9
6
8
4
6
5
6
4
5
4
3
4
4
5
2
5
6

Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 17 February 00
Deborah Roberts, Clerk
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Moment of Silence
Action I. The minutes of the Faculty Meeting of 20 January 00 were approved. Minute I. Introduction of New Administrators and Professionals (see attached
document, "Introduction of New Administrators, Semester II, 1999-2000").
Minute II. Report of the President
1. Haverford Township has passed an ordinance that allows us to construct the
INSC.
2. What are Haverford students like? What is the Haverford experience like?
Three strengths: (A) Haverford students are committed to intellectual pursuits.
Students are unabashed about admitting this and are unselfconscious about it.
(B) Haverford students are uncommonly idealistic. This is due to the large degree
of autonomy they are given in running their own affairs on campus.
(C) Haverford students have an authentic commitment to honor, which is
represented by the Honor Code. The Honor Code is the number one reason students come
to Haverford.
Three weaknesses: (A) Haverford students have a narrow-minded view of the
world. They are interested in the USA, not in the remainder of the world. We are
addressing this.
(B) Haverford students lack worldliness. They don't believe it cool to show
ambition. They are very smart and very accomplished, but they don't present themselves
well.
(C) There is, among Haverford students, a lack of willingness to engage in
intellectual contention. Students are willing to say, "you think what you think; I'll think
what I think."
These weaknesses are not related to Quaker Tradition.
None of these strengths and weaknesses are found in their entirety in any individual
student; they are meant only to stimulate discussion on the multiple kinds of characteristics
our students exhibit.
Minute III. Report of the Provost
1. Jill Sherman, Vice-President for Institutional Advancement.
Peter Abramenko has donated $150,000 as seed money for the Humanities Center.
We will seek permanent endowment money for the Center.
Elaine Hansen, Provost
2. Frances Blase, Associate Professor of Chemistry, will give a Faculty
Research Talk tonight at 8:00: "The Art of Organic Synthesis: Better Living Through
Chemistry."
3. Professional Activity Forms are due 7 April 00.
4. Snow days. BMC's policy cancels classes on snow days. Haverford's policy
leaves the decision to cancel classes in the hands of each instructor.
Faculty were asked to let students know how they will communicate in the case of
weather emergencies.
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One faculty member suggested that logging on via modem isn't feasible on snow
days. One can only expect a busy signal. Thus email isn't a viable way to communicate
when there is a snow emergency.
It was recommended that Faculty use the phone or create a phone-chain.
5. Sabbaticals. The Board of Managers heard the Provost's Report on the
proposed revisions to our sabbatical policy last Saturday. They expect her to submit a
proposal for their approval in May. A small group of faculty will work with the Provost to
resolve the remaining policy and implementation issues and to help construct the relevant
financial models. These faculty include Paul Smith (representing EPC), Sid Waldman
(representing for AAC), and Richard Freedman and Steve Boughn (representing Academic
Council).
6. Tri-College Faculty Forum on the Life-course of the ScholarTeacher at the Liberal Arts College (See attached document: "Tri-College Faculty
Forum on the Life Course of the Scholar-Teacher at the Liberal Arts College").
Our Campus Team for the one-year planning phase, leading to a grant application,
includes the following faculty: Kim Benston (English), Lynne Butler (Math), David
Dawson (Religion), Rob Fairman (Biology), Lisa Graham (History), Paul Jefferson
(History), and Deborah Roberts (Classics).
This group has met with counter-parts from BMC and Swarthmore. They are
refining ideas from that retreat and will organize forums where other Faculty may
participate.
Faculty may approach any member of the team with ideas about Faculty
development.
The President and Provost will go to the Mellon Foundation, on 29 February 00, to
see what is happening at other consortia.
Minute IV. Kathleen Wright for The Committee on Student Standing and
Programs.
Reports on students are due the week after Spring Break and should be sent to
the Deans, not to Professor Wright.
Faculty were asked to provide reports even if the submitted information is
incomplete.
Flexibility Proposals are due on 17 March 00. Students need an advisor and a
dean to sign off on their proposals.
Minute V. Lyle Roelofs for Academic Council (See Attached Document:
"Recommendation to Faculty for Consideration: Eligibility for Election to Academic
Council").
The question is whether junior Faculty should be elected to Academic
Council.
Options: (A) Do nothing. This implies that junior Faculty can be elected to
Academic Council, even in the year that their tenure cases are discussed. If this option is
selected, Academic Council would like the rank of Faculty members eligible for election to
be identified, enabling the Faculty to elect junior Faculty consciously.
(B)Junior Faculty would be eligible for election to Academic Council, but would
be expected to resign at the end of the year prior to the year their case would be heard. The
person who resigned would then be replaced.
(C) Council Recommends the following: Rule ineligible for election to Academic
Council all untenured Faculty and all regular part-time Faculty who have served less than 6
years.
Against (B): It would heighten turnover on Academic Council.
Against (A): 1. Other candidates for tenure might be concerned about the
objectivity of a candidate also up for tenure. This threatens the perception of fairness.
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2. Junior Faculty haven't experienced their own tenure decision and are therefore
inexperienced in the process
3. Serving on Academic Council is time-consuming and stressful. Such service
would be an undue burden for a junior Faculty member.
4. Serving on Academic Council can provoke
and this might harm a junior
Faculty member's tenure case.
What about being considered for promotion to full professor? Should
someone be on Academic Council the year she is considered for full professor? Council
found it harder to reach consensus about this issue than about the tenure question. If
persons considered for promotion to full professor were excluded it would too severely
reduce the pool of eligible candidates.
.

-

Questions:
One faculty member felt that Council had put case for #3 persuasively. He was,
however, uncomfortable with the references to the junior person previously elected to
Academic Council. He felt that this person, James Krippner-Martinez, should be noted by
name.
Another Faculty member agreed with the previous comment. She also indicated that
she was uncomfortable with the phrase "junior Faculty." She prefers the epithets "as yet
nontenured," or "untenured."
A junior Faculty member indicated that she doesn't mind being called a "junior
Faculty member." The hierarchy implied in this phrase is real. The label doesn't matter.
Another Faculty member found the arguments for #3 to be persuasive. He noted,
however, that accepting #3 presupposes a level of confidence in the process; if that
confidence is absent, then maybe junior Faculty have to be represented
A Faculty member noted that support for #3 implies that junior Faculty can't serve
as Faculty Representatives to the Board of Managers.
Lyle Roelofs indicated that junior Faculty can serve on Board Committees without
being on Council.
A Faculty member asked about our tradition. What is the tradition? Have we elected
junior Faculty to Council?
The Clerk pointed out that we have a non-hierarchical arrangement, where we could
elect junior Faculty to Council, but where we have done so only very rarely.
A Faculty member noted that the Faculty Handbook defines who is eligible to vote,
but not who is eligible to hold office. Rob Mortimer was elected to Council as a junior
Faculty person many years ago.
This Faculty member suggested that option #3 goes against a tradition of not using
rank as a basis for participation in College decisions. Are we aware that we are breaking
away from this tradition and that there are implications of this?
What about the Council's role as a Kitchen Cabinet for the President? Should junior
Faculty be excluded from this role? He doesn't want to move quickly on this issue.
Lyle Roelofs indicated that Academic Council may be asked to advise the President
or the Provost. Here a broad perspective is desirable. More generally, however, Academic
Council is preoccupied with personnel cases, while the function of advisor is duplicated
elsewhere. The unique thing Academic Council does is personnel cases.
A member of the Faculty suggested that there is no problem to remedy. There might
come a time when junior Faculty will want to elect one of their own to Academic Council.
We shouldn't preclude them from doing so. They might be more qualified to make
judgments about their peers that are their senior colleagues. He further suggested that the
process of reappointment, tenure and promotion has no integrity because it is private; while
we mandate that our work be shared publicly as a check on its veracity, we feel comfortable
making personnel decisions in private, where there is no check on the standards used in
making those decisions.
One Faculty member indicated that when she was elected to Academic Council she
had been at the College only a short period of time and, in consequence, she didn't know
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the Faculty well enough to put folks on Committees. She had migraines due to the strain of
being on Council. She views Option 3 as a protection for junior Faculty.
Another faculty member indicated that it is bad mentorship to put junior persons on
Academic Council. If a junior person who served on Council didn't get tenure, we would
be blamed for exploiting junior Faculty. If we need a rule to protect junior Faculty, we
should adopt such a rule. An ad hoc solution isn't satisfactory.
Another Faculty member indicated that she agrees that it isn't appropriate for a
junior person to sit on Academic Council. This doesn't lead her to the conclusion that we
should act to prevent the election of junior people to Academic Council. Shouldn't we trust
our own good sense? Weighing one or two troublesome incidents versus the integrity of
rules that will bind others in new situations leads her to conclude that while it is clear that
junior Faculty shouldn't sit on Council, we should try to attain this result without rules
prohibiting the election of junior Faculty.
Another Faculty member joined in expressing concern about enacting a rule. To do
so is paternalistic. There may be rare occasions when the members of the Faculty want to
elect a junior Faculty member to Academic Council. The person elected will have the option
to decline.
The issue of hierarchy leads him to conclude that a process as egalitarian as possible
is desirable. He would prefer to abide by this tradition, leaving the decision to an individual
who might be elected.
Another Faculty member suggested that while the burden on junior Faculty is not
enough to justify #3, #3 steps outside of a knee-jerk image of hierarchy and taps into a
tradition grounded in experience. He believes that having gone through the tenure process
and, in consequence, understanding it, makes folks more qualified to make the judgments.
Weightiness is an attribute of senior, not junior, Faculty.
The Provost suggested that if we are concerned about hierarchy, we should abolish
tenure. We can't pretend that tenure doesn't exist.
A Faculty member agreed. If hierarchy is necessary, everything depends on how
we construe the hierarchy. If hierarchy is awful, let's abolish tenure.
Another Faculty member suggested that junior Faculty are vulnerable. When
vulnerable, people feel upset about how decisions are made. He, nonetheless suggested
that we need a structure like the one we've used in the past. Academic Council should make
positive decisions. We have to be confident that we know what we are doing when we
make positive decisions. This confidence is possible only if the people on Council have
experience. He therefore supports #3, which states the unwritten policy.
A Faculty member suggested that experience at the College may be more important
than having gone through the tenure process. Perhaps #3 should be rewritten to indicate
this. This view was seconded by a Faculty member who emphasized its importance for
Faculty who come to the College at a more senior level.
A number of Faculty members indicated that they were not ready to make a
decision.
The Clerk indicated that there was no consensus today on option 3. Perhaps such a
consensus will emerge in the future. She also indicated that we've heard a revised version
of 3, focusing on the number of years potential candidates have spent at the College. We
should remember this alternative in future deliberations.
A Faculty member indicated that he is in favor of #3. He suggested that there isn't a
junior Faculty voice. Junior Faculty won't want to elect one of their own. They don't have
a single voice. If we can't reach a consensus on #3, we should consider it not as a "rule,"
but as an "expectation." If we have this expectation it might allow junior Faculty persons a
graceful mode of exit if elected to Council. He fears that a decision by a junior Faculty
person not to serve might hurt the junior Faculty member.
Another Faculty member suggested that he is not persuaded that we need a rule. He
sees no difference between a rule and an expectation. Maybe the junior Faculty do have a
somewhat unified perspective. Maybe they will want to express themselves collectively.
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A senior member of the Faculty noted that it is not easy to speak about this issue if
one isn't a senior member of the Faculty. He wants to hear more from junior Faculty. He
would want to see #3 adopted only with concurrence of junior Faculty.
The Clerk concluded the discussion by indicating that, de facto, we are left with the
old system, option 1. It seems clear, however,' that the Faculty wants to come back to this
discussion. For the time being, we have been alerted to concerns that should be
remembered during elections to Council. When electing Faculty Representatives to the
Board of Managers, we don't elect them both from the same Division. Whether following a
rule or not, we adhere to this expectation, and remind ourselves of it each year. Perhaps we
can do something similar in regard to the election of junior Faculty to Council. She urged
Faculty to communicate their feelings to members of Academic Council.

Minute VI. Paul Smith for EPC
1. Study Abroad Program. (See attached memo "Report of the Study Abroad
Surveys").
Students love study abroad and most Departments have adjusted to it.
Given that there is no problem we can solve, EPC has no proposal about the Study
Abroad Program.
The Program seems well articulated and well administered.
Study Abroad during the sophomore year appears to be a good idea.

Questions:
If students want to add a new program, it is very difficult to do so. Can we make it
easier to add programs?
EPC thinks that the process should be difficult. Issues of safety and support in the
host country are real. Nonetheless, we do think that Faculty and students can identify new
programs and we want them to have the option to do so.
The Program staff can handle no more than 55 programs. When one is added, a
program should be dropped.
How is pruning accomplished?
It is done through the Study Abroad Office in conjunction with students. A
proposal to add a new program triggers evaluation of unused programs.
A Faculty member indicated that the report is good, but he has one question and one
concern. Should more funds available to evaluate programs? His concern: we send a high
percentage of students to English-speaking programs.
The report highlights the importance of the International Studies Office, which may
get them more funds. Students go where they want to go, and thus they go to Englishspeaking programs.
The same Faculty member indicated that some departments restrict where students
can go, and some limit students to English-speaking programs.
A Faculty member in Biology indicated that her Department is looking at programs
not taught in English, but they want students to study in a language where they can
understand the science.
A Chemistry professor indicated that the same is the case for her Department.
The Clerk indicated that she would talk to the Chair of EPC about errors in the
discussion of Comparative Literature in the Report.

2. Recommendation to add seminar slots Monday, Wednesday and
Friday Afternoons (see Attached Proposal).
Adding these slots will allow us to make better use of the week, but some of these
seminars will have to be held in less-desirable rooms.

Questions:
Did EPC give consideration to making seminars 3 instead of 2 1/2 hours long?
No, we're simply replicating existing slots.
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2 1/2 hour seminars eliminate a student's ability to take two classes. What did EPC
think about this?
By spreading the number of time slots when 2 1/2 hour seminars may be taught
should make things better.
How severe is the shortage of good classrooms?
It is severe between 11:30-4:00 on Tuesday and Thursday. Hopefully this proposal
will help.
This proposal pushes us from 2 x weekly to 1 x weekly courses. Did EPC consider
the pedagogical consequences of this move?
No. They assumed that the proposal will not increase the number of seminars that
meet once a week.
The proposal was approved.
Adjourned at 5:56 p.m..

Mark Gould, Secretary to the Faculty

To: Members of the Faculty
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4:15 p.m., Common Room

Deborah Roberts presiding.
A. Minutes of the Faculty Meeting of January 20, 2000.

B. Report of the President.
C. Report of the Provost.
D. Announcements and Reports.
1. Committee on Student Standings and Programs
Kathleen Wright

2. Introduction of new administrators and professionals - see attached.
3. Eligibility for Election to Academic Council - see attached (Faculty Action Requested)
Lyle Roelofs

4. Educational Policy Committee
a.) Study Abroad - see attached (For Information)
b.) EPC recommendation to add seminar slots on Monday, Wednesday and
• Friday afternoons (Faculty Action Requested - see below)
Paul Smith

In order to distribute classes more equally throughout the week, EPC recommends that the 2.5hour seminar slots now limited to Tuesday and Thursday afternoons, 1:30 - 4:00, be made
available on Monday, Wednesday and Friday as well. (We do not recommend adding to the
evening seminar slots at this time.) Such a change would give faculty in the Humanities and Social
Sciences the same flexibility in scheduling their seminars that the Natural Science faculty now have
in scheduling their labs, and might help break the logjam of seminars scheduled for Tuesday and
Thursday afternoons. The Registrar can accommodate this change, although the most desirable
rooms will have to be assigned to classes that meet two and three times a week. But classroom
space will gradually open up with the completion of the INSC and the Stokes renovation, and even
with our current space constraints EPC is persuaded that we will benefit from the additional
seminar slots. If the Faculty approves, the change can be put into immediate effect in the planning
for next year's courses.
* * * * * * * * * /to*

- clei/c
Elaine Hansen
February 14, 2000

INTRODUCTION OF NEW ADMINISTRATORS
Semester II, 1999-2000

Jill Sherman to introduce Emily Davis, Interim Director of Annual Giving;
Blaec Croft, Annual Giving Associate; Thomas Ferguson, Director of
Campaign Relations and William Roth, Director of Annual Gifts.

Norman Ricker will introduce Kent Donley, Maintenance Manager.

Tri-College Faculty Forum on the Life Course of the Scholar-Teacher at the Liberal Arts
College
Project Summary
The Mellon Foundation has awarded Haverford, Bryn Mawr and Swarthmore Colleges
a one-year planning grant to help us identify ways of sustaining faculty excellence and balance
in roles across the life cycle. To that end, the grant will provide opportunities for engaging
faculty in discussion of questions such as: Do we appropriately recognize and reward faculty
appropriately at various stages in their careers? Do we adquately understand that different
people may need to balance their lives differently and be productive in different ways at
various stages? Are there institutional supports we could devise, and that the Mellon
Foundation might be persuaded to help us fund, to sustain our faculties' commitment to and
engagement in lifelong learning and meeting new challenges? Are there tri-college initiatives
that could speak to our needs?
The discussion is to be anchored by two retreats, in January and June of 2000, attended by
a small group of faculty and three provosts from each college. The group was chosen by the
three provosts to achieve, as best we could, a tri-college balance across disciplines and career
stages and to insure that a wide range of faculty development issues would be brought to the
table. The Haverford team includes Kim Benston (English), Lynne Butler (Math), David
Dawson (Religion), Rob Fairman (Biology), Lisa Graham (History), Paul Jefferson (History),
and Deborah Roberts (Classics). After each retreat, these participants will seek in a variety
of ways to broaden the discussion on and between campuses and to assist the Provosts in
identifying a few of the best ideas that will be part of a broader proposal for a two to three
year implementation grant.
Two other consortia are undertaking parallel projects: Barnard and Wellesley College
(whose project indudes preliminary data gathering of descriptive and longitudinal data on
faculty background, gender, age, rank distribution, service and leave patterns, etc.) and
Carleton and Macalester Colleges. Full proposals from any of the three consortia are available
on request.

Report from the Tanuary 2000 Retreat: Key Issues Identified
• "Life cyde" concerns: these include reviving/ revising one's teaching at mid-career
and later, balancing roles pre-tenure and post-tenure, balancing engagement with the
Haverford community and with the larger scholarly world pre-tenure and post-tenure, early
retirement, junior faculty mentoring.
•Curricular reform: our desire to do creative things (both in teaching and scholarship)
can be frustrated by the way the curriculum is currently constructed and delivered. Could there
be ways to rethink the curriculum that are conducive to our double agenda—improving the felt
lot of faculty and improving the effectiveness of instruction?
• Service, committee work, shared governance, leadership opportunities: how do we
engage faculty in policy formation and implementation without overburdening them?
•Teaching load, class size and distribution of students: are there alternative models,
better ways of accounting for and managing our energies?
•Trico collaboration: a "liberal arts" institute or center was broached as a potential
space for faculty on sabbatical leaves or pedagogical leaves, for workshops or faculty
development more generally, for engagement in understanding, articulating, and making visible
the liberal arts mission.
• Future discussions: some key issues cut across divisional or disciplinary, age cohort,
and institutional differences among faculty, while others do not; in future we want to engage
some conversations with age cohorts, some with divisional cohorts, and some in "mixed" or open
groups both within and between campuses.

Recommendation to Faculty for Consideration
From: Academic Council
Eligibility for Election to Academic Council
At the final faculty meeting of last year the issue of eligibility for
election to Council was raised. Briefly, the issue is (to quote the
minutes of that meeting) "whether or not it is desirable to elect a
junior faculty member (especially one coming up for tenure in the
current year) to sit on Academic Council in that current year." At that
time it was agreed that Council would hold an open meeting early in
1999-2000 to allow full discussion of the matter. That discussion has
now occurred and we thank those of you who participated and offered
your perspectives.
The opinions stated were diverse and in many cases strongly held,
and obtaining full consensus may be challenging. Nonetheless,
everyone agreed that a proposal to clarify the rules should be brought
to the Faculty for further discussion; hence the present document and
recommendation.
At the public meeting the two divergent views of representation to
Council were expressed:
1) Position A: Neither junior faculty nor temporary (or "probationary")
persons in any category should serve on council. A Regular Part Time
person who has been promoted to Associate Professor would be
considered a permanent member of the community, along with tenured
regular faculty. It was argued that only permanent members of the
community can participate in tenure decisions on equal footing; a nonpermanent council member a)is "vulnerable" and b) may undermine
the legitimacy, for those under review, of tenure decisions.
2) Position B: The faculty should elect whomever it chooses, including
non-tenured professors, to Academic Council. Allowing faculty to
choose junior faculty or RPT Assistant Professors assures
a)representation of a junior faculty point of view/non-tenured view on
Council and b)the autonomy of the faculty with respect to its own
choice of candidates and c)is in keeping with the spirit of the
institution, which embraces an ideology of egalitarianism, not
hierarchy. Good judgment does not reside exclusively in tenured
faculty, and it is common practice for committees to assess
qualifications and confer a status or rank on others that they do not
possess themselves (for example, an Associate Professor may
recommend the promotion of another A.P. to Full Professor, the Nobel
Committee is not made up exclusively of Nobel Prize recipients, etc.)
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3) Position B2: While some feel that junior faculty members should not
be eligible for election to Council, others believe that if a junior faculty
member is elected to Academic Council, he or she should simply resign
in the year in which his or her case comes up. As in the case of a
Council member who has a leave during his/her term, a new election
is called at that point. [Since many junior faculty members are away on
leave in their 4 th year, they would typically serve only in their 5t h year,
except in cases of deferral of tenure consideration])
4) Some of those who agreed with Position A pointed out that Council
not only makes decisions about promotion, but also distributes
committee work and serves as a "kitchen cabinet" to the
administration. It was suggested that a junior faculty voice could be
included in non-promotion decisions by redistributing the functions of
Council.
5) Some objected to the notion of non-tenured faculty as"probationary"
members, again arguing that the ideology or spirit of the institution
does not support that distinction.
6)W hile some argued that tenure decisions are of a different "gravity"
from promotion decisions, others argued that promotion decisions
should be treated in the same way as tenure decisions: thus no member
of the faculty should serve on Council during the year he/she comes up
for promotion.
In order to resolve these issues, there appear to be three options from
which to choose:
Option (1) Change nothing. This would allow the faculty to elect
junior faculty members to Council and would leave unresolved
the question of whether or not that person should serve in
his/her tenure year.

Option (2) Adopt Faculty Handbook language that clarifies the
status'of junior faculty members in a tenure year. Sample
language to be added as section II.C.9.
All members of the Faculty are eligible for
election to Academic Council. However, junior
members of the Faculty elected to Academic
Council will resign at the end of the last
academic year before they themselves stand for
tenure.
If the Faculty decides to select option (1) or (2), then we should also
consider whether and how best to indicate the rank/tenure status of all
faculty members eligible for election to Council during voting.

•
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Option (3) Adopt Faculty Handbook language that rules ineligible
regular part-time faculty who have served on the Faculty fewer
than 6 years, and all assistant professors. The following
statement would be added as section II.C.9
All Regular Part-Time Faculty members who
have served for 6 or more years and all tenured
members of the Faculty are eligible for election as
Representatives or Alternates to Academic
Council.
This provision does not preclude candidates for promotion from
serving on Council during a promotion year. Such language could be
added if deemed appropriate.
Members of Council are of the opinion that the participation of a
junior faculty member in Council deliberations, particularly in the year
that he or she comes up for reappointment or tenure, is problematic in
a number of ways. Perhaps the most significant of these is the
importance of satisfying other tenure candidates of the fairness of the
process: there may arise concerns about the objectivity of a member of
Council whose own tenure case is being heard in the same year (or,
more generally, about the qualifications of a member whose case has
not yet been heard.) Also, junior nominees are less experienced: they
have not gone through tenure themselves, and are therefore less
familiar with the process and with peer evaluations in general than
senior faculty. There is also the question of whether or not junior
faculty members participating in tenure or promotion deliberations
might be jeopardizing their own positions, and whether or not, given
these uncertainties, they will have an "equal voice" on Council.
Council is a time-intensive committee and, considering the demands
on their time for those coming up for tenure, we do not think it is wise
to ask junior faculty to serve. Finally, a junior faculty nominee would
likely serve a truncated term given both leave patterns and the
inappropriateness of serving in a tenure-appointment year, thus
exacerbating the problem of continuity for Academic Council.

We recommend approval by the Faculty of option (3), but look forwar'd
to a lively and stimulating discussion, in any case.
Sincerely yours,
Marilyn Boltz—Social Sciences Representative
Steve Boughn—Representative to the Board of Managers
Richard Freedman—Humanities Representative
Laurie Hart—Representative to the Board of Managers
Lyle Roelofs—Natural Sciences Representative
Elaine Hansen—Provost
Tom Tritton—President
(Academic Council)
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Results of the Study Abroad Surveys
February 14, 2000

In order to evaluate the impact of Study Abroad on the curriculum EPC
distributed questionnaires to the entire faculty and to a cross-divisional sample of the
student body. We received 37 faculty responses and 168 student responses, which we
summarize below. This is followed by EPC's recommendations and observations.
I.

Students

As EPC noted in its initial query to the Faculty, in 1998-99 139 studied abroad, an
almost three-fold increase from 1984-85 when 57 students inaugurated the current study
abroad program. If we count only the number of juniors (by far the largest source of SA
students) abroad each year, 37 percent of the junior class studied abroad in 1995-96, 35
percent in 1996-97, 37 percent in 1997-98 and 42.5 percent in 1998-99. In keeping with
nationwide trends, a high percentage of students enter Haverford with the expectation
that they will study abroad some time during their college career, and many have already
had a study abroad experience in high school and cannot wait to go again. But what do
students expect to gain from their study abroad experience? The 88 students who
responded to this question gave remarkably similar answers regardless of their
disciplinary major: they want the opportunity to get away from Haverford College for at
least a semester, in order to explore alternatives to Haverford's small-college atmosphere,
immerse themselves in a new culture and open themselves to new ideas. Some of these
respondents simply want to escape the stress and claustrophobia generated by four
straight years at Haverford; most see Study Abroad as an affordable way to improve their
language skills, experience the academic environment of a large university, and get to see
and live in a different culture. On the whole, students' interest in study abroad is
independent of their academic concerns. Few students (9) said that their choice of major
would be influenced by the availability of a compatible study abroad program; and less
than half responded that their selection of a study abroad site was explicitly influenced by
their knowledge of the program's academic rigor. Many students put cultural and extracurricular experiences ahead of pure academics as their reason for studying abroad.
Consequently the most important selection criterion for students is location: which
languages they want to study, what cultures they want to experience, where they simply
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want to be. This is not to say that students disregarded academic standards, but rather
that they trust Haverford to screen academic programs for them, giving them the
confidence to focus on experiential criteria "as long as the program is approved by
Haverford."
More than half of our students do not study abroad, and we asked why they do
not. Many of these 65 respondents feel they are getting a better education at Haverford
than they would abroad, and would prefer to travel in the summer or after graduation.
Others simply love it here at Haverford, and want to get as much out of their four years
here as possible: they like their friends, they value the educational rigor, they enjoy their
classes, and they're having "an absolutely fantastic time." Others considered study
abroad, but were deterred in the end by the difficulty of fulfilling their major and/or
concentration requirements if they spent time abroad, or of finding an approved study
abroad program — especially in their desired language or country — that fit in with their
major. And some opted against study abroad because of their commitment to their sports
teams.
Finally, we also received responses from 15 students who had already studied
abroad. All took courses in their major (which included biology, economics, English,
history, philosophy, and religion), and although half of the students judged the courses
less rigorous and the work-load less onerous than at Haverford, they all found the
experience of attending major universities in new cultures immensely valuable. The
response of a Humanities major who studied in Vienna exemplifies the views of these
returned students as a whole: "I was able to broaden my learning experience by working
within a new community. I found this so useful in viewing my own woridviews and
social concerns in relation to American and foreign students not from Haverford. I also
gained more independence through being abroad with all new people and through my
many travel experiences. Being in a new culture taught me more in this area than any
class at Haverford could teach me. This is what I value most about my experience. I
would recommend studying abroad to any college junior or senior."
II.

Faculty

Based on the 37 responses to our faculty survey, faculty views of study abroad are
far less uniform than those of the students, and (with the exception of uniform
appreciation for the efforts of the Study Abroad Office) show great variation within
departments as well as across departmental and divisional lines.
Humanities
In the Humanities Division (and in the College as a whole) study abroad is most
strongly supported by the modern language programs. Study abroad is seen as quite
positive by the French and Italian programs, and indispensable by faculty in Chinese,
German, Japanese, and Spanish. The modem language faculty seem quite satisfied with
the linkage between study abroad and overall curricular objectives, and with the balance
between curricular and co-curricular (or experiential) learning. But they also play a more
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active role in monitoring their selected study abroad programs than many other
departments, and in preparing out-going students and reintegrating their returnees (in
some cases by using returnees to advise out-going classmates). Because study abroad
options are language-specific the modern language departments can focus on a small
number of programs, but their overall experience and satisfaction exemplify the academic
benefits that accrue when departments are directly involved in the selection and review of
study abroad sites. Two of the six departments do share one concern: that there were too
few approved programs for their language region.
The responses of other Humanities departments were more diverse. In the case of
Classics, the cultural advantages of a semester in Rome or Athens offset the relatively
weaker language training available there; but in the case of Comparative Literature, the
relative weakness of some study abroad programs raises the question of whether course
work done abroad should receive 300-level credit. The Comp Lit respondent also
worried that the approved list of fifty programs does not include the best Comp Lit
programs; this concern was echoed by the Fine Arts department.
The Philosophy and Religion departments each revealed internal disagreements
about the overall value of study abroad to their major and the curriculum as a whole,
although in the case of Philosophy the two respondents agree that students who attend the
very best programs (e.g. Oxford or Edinburgh) are well served. One of the four Religion
respondents sees study abroad as a disruptive and misdirected effort, and writes that the
faculty will need to assume a much larger role in forging links with external programs if
study abroad is to be a meaningful part of our curriculum. The three other Religion
respondents seem to welcome just that intensification of faculty and departmental
involvement, either to identify valuable experiential- or service-oriented programs not
currently regarded as a legitimate study abroad option, or to evaluate underrepresented
areas and cultures of Asia and Africa.
Of all the Humanities departments English sees the greatest disruption to its major
curriculum as a result of study abroad, but that is partly a consequence of what some see
as the curricular impediments presented by the Freshman Writing mandate. According to
some members of the English Department, because they must staff the Freshman Writing
program they do not have the resources to mount an underclass introduction to the major;
therefore, they invest the most critical disciplinary training in the yearlong Junior
Seminar. Study abroad thus obliges students to take half or all of their essential
methodology course in their senior year, at the same time that they are taking advanced
courses and writing their theses. But English Department colleagues also voiced
widespread dissatisfaction with the need to either evaluate students' overseas course
work for departmental credit or instead grant credit by default. Overall, the English
Department seems to favor selecting a small number of high-quality programs for
departmental approval, as a way of integrating work done abroad into the Haverford
major. As one colleague put it, "Doing our best to guarantee that the programs to which
we send our students are good ones strikes me as probably more efficient than trying to
evaluate what individual students have learned once they return to the college."
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Social Sciences

Differences among the social scientists over study abroad partly reflects the
disciplinary importance of either theory or area studies. Economics at Haverford is
primarily theory driven — "there is no experiential learning in Economics," as one
colleague put•it. Consequently, for the two Economics respondents study abroad can
only be considered a truly positive addition to the major if a student attends one of the
best schools, such as Oxford or the London School of Economics; otherwise they see it as
either neutral or a curricular constraint. Similarly, the one respondent from Psychology
sees study abroad as interfering with a student's progression through the major, since the
"basic research courses are best taken throughout the junior year." Moreover this
disruption is exacerbated by the fact that most Psychology majors suspend their major
studies when they go abroad; even when they do take Psychology courses, it is only those
taken in England and Scotland that can be integrated back into the HC, departmental
curriculum.
History and Political Science are oriented as much to the study of particular
cultures as they are to the study of theory, and thus the two responding political scientists
and two of the three historians view study abroad as a positive addition to their curricula.
The dissenting historian, by contrast, worries that our students are "not submerging
themselves in our history courses during the important junior year, when they are
planning their senior-year thesis on our campus in the U.S." Yet even this unenthusiastic
respondent feels that some of the problems might be alleviated if the GPA filter for study
abroad were raised, if the Study Abroad office were given the resources and support it
needs to monitor overseas programs more intensely, and if the faculty were brought into
the monitoring process more effectively. On this point one of the pro-study abroad
colleagues agrees, insisting that "we as a faculty need to become more involved in
selecting and evaluating programs. The burden for this should rest on the faculty and not
on the Dean's office."
Natural Sciences

It is exactly this kind of active faculty involvement that has allowed the two
largest Natural Science departments — Biology and Chemistry — to accommodate the
desire of their majors to study abroad despite the obstacle presented by their junior-year
laboratory courses. In each case, the departments have responded to student demand for
study abroad options by identifying and personally evaluating Anglophone programs
(primarily but not exclusively in the UK) that offer courses that are similar or even
identical to methodological segments or quarters of their own junior-year labs. Every
aspect of this process of departmental program selection — visiting and monitoring
programs, checking syllabi, reintegrating students back into the home department — is
arduous and time-consuming, and in even the best of cases cannot offset the loss of that
"common bonding experience" and professional socialization that participants in the
junior-year Biology and Chemistry labs experience; but it has allowed Biology and
Chemistry to adjust to student demand. Yet both departments stress that intensive,
continuing scrutiny of a small core group of programs is the key to successfully
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integrating study abroad into their curricula. Moreover they see a few ways that the
process could be improved even further: by allowing students to study abroad in the
second semester of their sophomore year rather than in the junior year; by abiding by
departmental recommendations on which students are eligible to study abroad; by
streamlining collection of the often pro forma letters of recommendation; and by
improving the quality and accessibility of information about specific courses in the Study
Abroad programs.
This need for better information is highlighted by the one Physics respondent as
well: "It would be helpful to have a fuller description of [the overseas] courses than has
generally been available in the past. We need to know precisely what topics are treated,
and at what level, including textbook choices if possible." And the responding
astronomer shared the hope of the Chemistry Department that the College consider
incorporating summer research programs into our options for studying abroad or in
domestic universities beyond Haverford.
III.

Recommendations and Observations

Study abroad can play a valuable role in a student's overall college experience,
and we are fortunate that Haverford's program is so well managed. But while study
abroad is uniformly important to the students who choose that option, it is less uniformly
central to the College's academic majors. In some cases, especially in language and area
studies, study abroad constitutes an integral part of an academic major, and in those cases
departments have expended the time and energy to evaluate and monitor a small number
of overseas programs and approve them for major credit. In other departments,
especially in the Natural Sciences, study abroad presents curricular hurdles that they have
overcome by establishing close ties with a handful of overseas institutions. This allows
them to meet their majors' demand for a semester abroad without sacrificing academic
rigor. But if our sample of thirty-seven faculty in nineteen departments across the three
divisions is at all representative, for most of our major programs study abroad presents
neither drastic curricular challenges nor essential academic opportunities. It is, rather, a
student-driven choice whose selection is based as much on location as on the student's
major, and whose benefit depends on what the individual student makes of it. From a
faculty perspective it is always good to be informed about the nature of the programs our
students attend, but given the extra-curricular nature of study abroad our most important
job is to provide responsible advice to our students about how to take the best academic
advantage of their overseas experiences.
Overall, then, we see no reason to move away from our current model of a
professionally-managed Study Abroad Program that is formally linked to the Faculty
through EPC, but that also welcomes and draws upon the more active participation of
those departments and faculty members that have a direct interest in particular study
abroad opportunities. Because of its importance to our students we hope that the Study
Abroad Program will be given the resources that it needs, but we cannot recommend that
the faculty play a more direct role in the Study Abroad Program than they individually
feel is warranted.
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At a more specific level there are a few observations we would like to make, as
follows:
1.

Because of administrative constraints we believe that fifty should remain our
target number of programs. We encourage departments and individual faculty
members to propose new programs to the Office of International Study and EPC
as they feel necessary, either to enhance student opportunities to study in different
cultures or to introduce alternative educational approaches. But we do not think
that the current application process is overly cumbersome, and the need to prune
unused programs to make room for new ones helps us keep the list of approved
programs up-to-date.

2.

We encourage under-class advisors to consider the option of studying abroad in
the second semester of the sophomore year for those students who choose their
majors early and would benefit by being in residence at Haverford for their entire
junior year. At present both sophomores and first-semester seniors study abroad in
small numbers, and it may be useful to take fuller advantage of that opportunity.

3.

We urge the Director of International Study to consider ways of streamlining the
letters of recommendation now required for study abroad. Although usually pro
forma these letters can still add up to be a burden, and we ask the Director to
examine whether some letters might be dispensed with, or limited to an email
exchange.

EPC thanks everyone who helped us prepare this evaluation, and hopes we have
adequately represented the views of our students and the faculty.

Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 16 March 00
Deborah Roberts, Clerk
Moment of Silence
Action I. The minutes of the Faculty Meeting of 17 February 00 were approved.
Minute I. Report of the President
1. What are Haverford Students like? He wants our reactions to his comments
from last month.
Three strengths: 1. Our students display a commitment to intellectual pursuits. 2.
They demonstrate an authentic sense of honor. 3. They show a sense of idealism.
Three weaknesses: 1. Our students are parochial. 2. They manifest a lack of
worldliness, especially in dealing with employers. 3. They display a reluctance to engage in
intellectual contention.
Questions and Comments:
One faculty member suggested that while the autonomy the College gives
Haverford students reinforces their idealism, they come to the College as idealists. What,
he asked, is the basis of saying that the Honor Code is the number one reason students
come to the College? Our students are not parochial; they are interested in other parts of
world. Our students show ambition primarily in their work. He agrees that they don't
contend intellectually and wonders if this is due to our Quaker tradition. That tradition
includes much variation, but some reserve does come from this tradition. In addition, an
unwillingness to engage contentiously may be due to their age. It's hard to do and they
haven't learned to do it.
We know that the Honor Code is the number one reason students matriculate at
Haverford from surveys we have undertaken.
One faculty member suggested that our students favor cooperative modes of inquiry
and this could be positive.
Another faculty member contended that our students aren't academically motivated.
Most aren't committed to intellectual life in their everyday activities. The academic
environment at Haverford isn't comparable to Chicago or Reed. At Haverford, students are
hassled by their friends when they talk about their work at lunch or dinner.
President Tritton agrees that we aren't like Chicago, which he sees as ultracompetitive. He wouldn't want to be like them.
A faculty member suggested that relative to other college students, our students
aren't parochial.
President Tritton indicated that he is comparing our students to students at other
places he has been. He, nonetheless, feels our students' strengths are unique, while their
weaknesses are similar to those found elsewhere.
A last faculty member indicated that others were indulging in generalizations that
shouldn't stand as characterizations of our students.
Minute II. Report of the Provost
1. Laurie Hart's Faculty Research Talk is scheduled for Thursday, 30
March, at 7:30, in Sharpless Auditorium It's titled "The Occupation of Houses:
Reflections on Place in Northwest Greece."
2. Faculty honors:
A National Science Foundation RUT grant has been awarded to Karl Johnson,
Associate Professor of Biology, for support of a project entitled, "Tubulin Folding and
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Assembly in Chlamydomonas."
Danielle Macbeth, Associate Professor of Philosophy, has been awarded a
Frederick Burkhardt Residential Fellowship for Recently Tenured Scholars. There were
nine Fellowships awarded; one in eleven applicants was successful. It is a residential
fellowship for a year away from Haverford..
3. The first Director of the Humanities Center will be David Dawson; he will
be succeeded by Kim Benston; their combined term will be 5 years.
The first Director of the Peace and Global Citizenship Center will be
Anita Isaacs, for a 3 year term.
4. Sabbaticals. Thanks to those who worked with the Provost on Sabbatical
Policy: Paul Smith (representing EPC), Sid Waldman (representing AAC), and Richard
Freedman and Steve Boughn (representing Academic Council).
She needs to do firm cost estimates for an early May Board Meeting. She will send
plans back to the Faculty and will request from Department Chairs specific proposals for
replacement needs when folks are on leave. Replacement costs are the policy's largest
costs. She wants specific information for a 3-year period. Chairs will get requests
tomorrow or Monday. We replace now at an 80% rate and we should try to replace at a
lower rate. She will need a response within a week.
She will try to give somewhat more generous leaves during the transition period
than she had suggested originally. Thus the new plans differ from the old ones.
She has revisited the accrual of leave time by Junior Faculty members. It might
begin from day of appointment (and not after the junior leave), but Junior Faculty will not
be able to take a semester leave in their 5th year; they may be able to take a post-tenure year
sabbatical in their 8th year.
Are recently tenured faculty most needy, or should a special leave come later in
people's careers? The working group felt that a post-tenure leave was important.
Bunching is a serious problem. In one year 15 Faculty may want to take a
sabbatical and the next year 30 may want time off. The Provost will have to smooth this
out. She may have to ask some people to take a leave at a time different from their plan.
During the transition period to the new policy, there will be some inequities, but the
working group has tried to minimize them.
They have tried to clarify how funding will work for those who get outside grants.
This will be in version three of the plan, which we will receive shortly.

5. Julio de Paula, about changes the INSC will bring to campus (see
the attached handout, "Haverford College Integrated Natural Sciences Center, Milestone
Schedule," prepared by Norm Ricker).
He is the liaison between the construction management team and the Faculty. His
goal is to be an advocate for all Faculty in the process. Faculty should communicate their
concerns to him.
He described the March-September construction schedule (as in handout)
Beginning at the end of March we should try to avoid the area around Sharpless
(both in cars and on foot). We will be able to get through, but with delays.
Construction traffic will enter from Lancaster Ave. and College Ave. and go as far
as a staging area opposite the Campus Center. A temporary road will be built and the
Cricket Pavilion will be moved to a slightly different location on the Cricket Field.
A Faculty member asked what the noise level is going to be in Sharpless?
During excavation there will be a heavy noise level during the morning and
afternoon (7:30 a.m. to 3:00 p.m.).
The bulk of construction in the East Wing will come during the summer. Sharpless
will be renovated internally and externally during the summer. Construction of the shell of
the East Wing will take six weeks. By the end of the summer the exterior of the East Wing
will be erected and work on the inside will begin; noise will be minimal. Thus Spring and
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Fall classes should be o.k.
Traffic will be available on Coursey Road for Commencement.
There might be some power outages during the summer. Underground construction
around Stokes and Sharpless may require scheduled power outages. The construction Web
site will contain information about scheduled outages. Academic Computing will notify us
of outages 48 hours prior to their occurrence. Emergency notifications will require shorter
lead times.
Questions:
A faculty member asked if we might run out of heating oil.
The fuel supply will not be cut off.
Will the construction affect the summer camp schedule?
No, but the construction area will be off-limits for the kids. Access to Campus will
be at College Lane or via Walton Road, to avoid construction.
What about admissions visitors?
Likewise. They will be asked to enter at College Avenue.
What about the current mess in Featherbed Lane?
Dick Wynn indicated that this was due to the laying of a new water main. We need
more water pressure and this is the motive for the new water main.
A Faculty member inquired about Dan Gillis's old house. Is it going to be used for
administrative purposes?
President Tritton indicated that it will not be used as a faculty house because it is too
small. There is a plan to replace it in the Faculty Housing Pool.
Minute III. Aryeh Rosman, Faculty Marshal.
He wants the Faculty to participate in the 14 May Commencement.
If we need robes, we should order them.
There will be a brunch on 13 May.
There will be a panel discussion among the honorary degree recipients the Saturday
night before Commencement.
Minute IV. Jennifer Louie and Lucy Lyon (Honor Council Co-Chairs) and
John Silson and Wheton Little (Students' Council Co-Chairs):
The Honor Code wasn't approved at a Plenary when a quorum was present. The
code was voted down. It fell 8 votes short of the necessary vote.
40% of the students have called for a special plenary. Resolutions will be presented
to approve the Honor Code.
They want to engage the entire community in a dialogue about the Honor Code.
Faculty are invited to a Special Plenary, Sunday, 9 April, at 7:00 p.m.; it will last at
least three hours.
Contact them at sc@haverford.edu or code@haverford.edu.
Questions:
A Faculty member asked if they had suggested that a quorum assembled and did not
approve the Honor Code. If this happened, why did it happen?
The question is not whether students want an honor code. Many are dissatisfied
with specific aspects of the Code. Some voted it down to provoke thought about the Code.
There will be a number of resolutions to change the Honor Code. At the original Plenary
there were no resolutions to change the code. There will be a discussion about the Code
tonight at 10:15, in the Campus Center. There will be many discussions between now and
the 9th of April. They would like Faculty input.
A faculty member asked how we can learn about specific resolutions?
The resolutions haven't yet been formulated. Once they have preliminary
resolutions they will send us emails outlining them, and we will get a packet of the final
resolutions. They will be put on the Comment Board next Wednesday.
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Minute V. Paul Smith for EPC.
1. The Tri College Fall Calendar (see the attached document, "Coordinating
-

the Tri-Co Fall Calendar").
EPC wants to extend the Fall break to a week. Doing so will enable us to coordinate
the Tri-College calendars, will enable students to go home for break, and will enable
Faculty to get some work done over break.
The BMC Faculty has passed this resolution. Swarthmore will discuss and pass it
in April.
A member of the Faculty asked, What about Labor Day? If there are no classes on
Labor Day, will there be advising on the weekend prior to Labor Day?
We can't cancel classes on Labor Day and coordinate with Swarthmore without
going down to 66 class days (the minimum needed for accreditation). Thus we can't take
off Labor Day. If we adopt this new schedule two of every seven years we will lose one
class day in classes that meet more than once a week, but we won't lose any classes in
courses that meet one day per week. If we don't coordinate with Swarthmore, they will
probably shift their break one week later.
One Faculty member wanted to know if our week break will fall later in semester?
No. The break will probably fall at the same time as previously. This will be
decided by the Administration. We, the Faculty, will decide if the breaks for the three
Colleges are at the same time.
One Faculty member suggested that people are shocked that we teach Labor Day
and Martin Luther King Jr. Day. How does doing so affect minority recruitment? Is there
any feedback from the Admissions Office?.
Students are here anyway; thus parents are probably unconcerned about holding
classes. This resolution says nothing about holding classes on Martin Luther King Jr. Day.
He hopes that we will chose to observe Martin Luther King Jr. Day.
A Faculty Member suggested that the document overstates the connection Faculty
drew between Labor Day and Martin Luther King Jr. Day
One Faculty member favors coordination between the three Colleges, but she noted
that Labor Day is difficult for parents. Perhaps we could provide child care on campus.
Another Faculty member would also like child care on Labor Day, and, in addition,
on Martin Luther King Jr. Day.
Another Faculty member asked if (in the two of every seven years that classes begin
on Wednesday) Monday and Tuesday classes will meet on Wednesday and Thursday night
for only the first week of classes?
Yes.
Does any of this affect Thanksgiving?
No.
Will half-semester courses begin the Monday after semester break?
It's not clear; it depends on when we have the break.
The resolution was approved.

2. Minors (see attached catalogue descriptions):
If all are approved, this will bring the total number of minors to 18; those up for
approval today are Anthropology, Chemistry, Economics, Feminist and Gender Studies,
Linguistics, and Philosophy.
One Faculty member asked if a student may complete a Philosophy minor without
Philosophy 101?
A Philosophy professor indicated that, yes, this is possible for some students.
Another Faculty member wondered if our students may complete programs at
Swarthmore for credit on their transcripts. How does a minor at Haverford affect the
possibility of a minor at Swarthmore?
We don't know if students can minor at Swarthmore.
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A Dean suggested that some students want a major, a minor and an area of
concentration. Can they do this?
The Faculty declined to prohibit this.
A faculty member suggested that embarking on such a course of action is risk-free
because students don't have to complete either the minor or the concentration to graduate.
Will students have an advisor in their minors?
All minors have advisors within the department.
Can we get a list of minors?
EPC will provide such a list to The News and to the Faculty.
All of the Proposals for Minors were approved.
3. New Course Proposals (see attached lists of New Course Proposals, permanent,
Changes in Major, Course Numbers, Etc., New Course Proposals, temporary, Limited
Enrollment):
Some Corrections:
Anthropology 210b, "Women and Power in Comparative Perspective," should
be cross-listed with Feminist and Gender Studies.
Anthropology 361a, "Advanced Topics in the Anthropology of China," should
be cross-listed with East Asian Studies (as it apparently is), but not with Feminist and
Gender studies.
There are three lectures per week in Chemistry 357.
English 285a. Limited enrollment is 45, not 30.
The Chemistry Department wants a temporary section of Chemistry 100, limited
to 20, for students with poor preparation.
Why are the religion courses temporary?
Because they are being team taught, and the Department wants to assess the
consequences of conflating previously taught courses into these team taught courses.
All requests approved.
Minute VI. Stephanie Singer For the Committee of College Honors.
The Committee wants to notify students of College Honors prior to the day of
Commencement. They want to provide a list of honors at Rehearsal, on the Saturday prior
to Commencement. This would avoid making students react publicly.
The downside to doing this is that it would give students more time to protest the
Committee's decisions.
Questions:
One Faculty member suggested that perhaps not having time to think about whether
one has gotten College Honors is good. Perhaps it will have less impact hearing of the
decision on the day of Commencement.
Another Faculty member indicated that some students have reported to the
Commencement Committee that it was hard dealing with their feelings in public. Students,
he suggested, should be able to deal with this disappointment privately.
The Provost asked, why Saturday, why not earlier?
We could do so any time after the Thursday morning Faculty Meeting.
Another Faculty member suggested that it would be best to tell students as soon as
the decision is made.
A Faculty member indicated that in Classics and Comparative Literature, they tell
students about Departmental Honors immediately after the their decision. We should be
prepared to meet student challenges to decisions. Departments should think about when to
notify students of department honors.
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The proposal was modified to notify students immediately after the
Thursday Morning Faculty Meeting that ratifies the Committee's decisions.
The Committee will figure out how to notify students.
Adjourned at 5:48 p.m..

Mark Gould, Secretary to the Faculty
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Over the past few months the Provosts at Haverford, Bryn Mawr, and Swarthmore and the
Educational Policy Committee (EPC) of Haverford, the Curricular Planning Committee (CPC) of Bryn
Mawr, and the Curriculum Committee of Swarthmore have discussed how we might strengthen the
possibilities for curricular cooperation by coordinating our Fall academic calendars. Coordinating our
calendars would not only be of immediate benefit to the roughly 100 students who cross over each
semester (about 35 per semester from Swarthmore to Haverford/Bryn Mawr and 65 from HC/BMC to
Swarthmore), but would also enhance the possibilities of deeper institutional cooperation in the future.
Here we would like to report to the Faculty on the three key issues that have emerged in our
discussions: [1] the length of the Fall Break; [II] timing of the Fall Semester; and [III] — for Haverford
more than Bryn Mawr and Swarthmore — the question of Labor Day. A similar report has been sent to
the Bryn Mawr Faculty for their deliberation.
I.

The Length of the Fall Break.

Even before the inception of formal calendrical discussions, students and faculty at Haverford
and Bryn Mawr have informally lamented the inadequacy of our current Fall Break. Students and
faculty are both frustrated by the brevity of the break, which is too short for faculty to accomplish any
significant work or to allow students who live beyond the East Coast to travel home. The two student
representatives to EPC, in conjunction with their counterparts at Bryn Mawr, have identified three
reasons that a five-day fall break should be instituted at Haverford and Bryn Mawr that we think
warrant the Faculty's consideration:
i.

ii.

iii.

While the percentage of Haverford students from Pennsylvania and the mid-Atlantic states is
declining, enrollments from Western states are increasing. Thus, for many students, the time
needed to travel back and forth from home within four days prohibits them from making the
trip. Augmenting the break would prove especially helpful for freshmen, since this for many
would be their first trip home from college.
Three of our peer institutions currently have week-long breaks in the fall semester: Swarthmore,
Wesleyan, and Amherst. Other colleges and universities, such as Grinnell, Vassar, Princeton,
Yale, and Oberlin, also have instituted such a break.
With an expanded break in the fall semester, the same opportunities offered during spring break
(i.e., externships, community service trips, and possibly field trips for certain courses) could be
offered during fall break. These supplementary, educationally enriching opportunities help
realize Haverford's and Bryn Mawr's long-standing commitment to community and learning.

We think it very likely that the combination of work and relaxation that a five-day fall break would
provide would allow students to get the most out of the second half of the fall semester, a time when
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students often seem exhausted. At the same time we believe that the full week break would give
faculty a chance to get to some of their own work, rather than simply using the two-day break to catch
up on grading, as now seems to be the case.
Timing of the Fall Semester
Because of its advantages to both students and faculty, we invite the Faculty to consider the
five-day fall break on its own merits. But instituting a full week fall break would also provide the first
step towards coordinating the Bi-Co and Swarthmore calendars. The second step would involve [1] a
compromise on when we begin the semester, [2] adjusting the conclusion of classes and exam period,
and [3] the potential loss of one class meeting for M/W, T/Th, and MWF classes twice every seven
years.
1.

Beginning the Fall Semester:

Under the current plan, Haverford and Bryn Mawr begin classes on Labor Day Monday when
this falls on September 1 st 2nd 3rd or 4th, and the previous Monday (August 29 th , 30 th , 31 st ) when Labor
Day falls on September 5 th , 6 th , or 7 th . In the first instance (Labor Day = 9/1-4) Swarthmore starts
classes on the same day as HC/BMC, but when we start on Monday August 29 th -31 st they begin on
Thursday September 1 st -3 `d . In order to coordinate Tri-Co starting times Swarthmore is discussing the
possibility of moving their starting date back to Monday, August 31 st in the one out of roughly (because
of Leap Year) seven years that is necessary, if HC/BMC will reciprocate by moving their starting day
up to Wednesday, August 31 st or September 1 st in the roughly two out of seven years in which Monday
does not fall on 8/31 — 9/4. The old and new starting dates would look as follows:
Labor Day
HC/BMC
classes start
Swat classes
start
New Tri-Co
starting dates

2.

9/1
9/1

9/2
9/2

9/3
9/3

9/4
9/4

9/5
8/29

9/6
8/30

9/7
8/31

9/1

9/2

9/3

9/4

Th 9/1

Th 9/2

Th 9/3

9/1

9/2

9/3

9/4

Wed 8/31

Wed 9/1

8/31

Adjusting the conclusion of classes and exam period.

If the Bi-Co community takes the steps of instituting a five-day October break we will have to
make two changes at the end of the fall calendar. First, in order to maintain the number of class days,
we will have to extend classes to Friday of the last class week (Week 15) rather than ending on Tuesday
as we now do. Since this means eliminating the two-day reading period and the first Friday exam day,
we can make up part of the difference by designating Saturday and Sunday as reading period, and
extending the examination period through noon Saturday, rather than noon Friday. Since we already go
as late as December 22 nd (when Labor Day falls on 9/4), this new schedule would extend the semester
to no later than noon on Saturday, 12/23, once every seven years. Under this system students would
have 7 - days from the end of classes to complete papers and take exams, in return for the full week
break in October.
If we institute a five-day October break and coordinate the Bi-Co starting time with
3.
Swarthmore, then twice every seven years we will lose one class period for Monday and Tuesday
afternoon seminars, and for M/W, T/Th, and MWF classes, when we begin the semester on Wednesday.
However we can still accommodate classes that meet just once a week on Monday and Tuesday, by
scheduling them on Wednesday and Thursday night for the first week only.
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III.

The Labor Day Issue.

To date Labor Day has been a pressing issue only for the Haverford faculty; Bryn Mawr
colleagues have been less concerned, and at Swarthmore Labor Day has not been viewed as a problem.
We would like to see a resolution to the Labor Day issue, especially since the Faculty has declared its
unwillingness to regularize our observance of Martin Luther King Day until we have come to an
institutional decision about Labor Day.
We could institute a five-day October break and also cancel classes on Labor Day if we [1]
either hold Monday (Labor Day) night classes as scheduled or reschedule them for Wednesday; and [2]
allow the total number of class days in Semester Ito drop from 68 to 67, as in the past. But if we
institute the five-day break, coordinate schedules with Swarthmore, and cancel classes on Labor Day
then in those two of seven years that we begin on Wednesday we will effectively drop to 66 class days.
Realistically, it seems that we can institute any two elements of the Fall calendrical reform, but
we cannot institute all three. From EPC's perspective, the curricular and academic interests of the
community are best served by instituting the five-day October break and synchronizing Bi-Co starting
times with Swarthmore. The cancellation of classes on Labor Day, however important that may be to us
individually, offers the greatest benefit to a faculty that has already been out of the classroom for four
months; students and the staff who maintain them must be here anyway, so they would gain nothing
from the Faculty's Labor Day observations; and the skeleton staff (such as the Registrar's office) that
must be on duty because of classes can most likely be excused, if the Registrar agrees to suspend
administrative work for that day. Others will have a different view of the matter, and we look forward
to a lively discussion of them as we consider ways to enhance student life, faculty productivity, and TriCo curricular cooperation by making minor changes to the Fall calendar.

HAVERFORD
EDUCATIONAL POLICY COMMITTEE
CATALOG DESCRIPTION OF ACADEMIC MINORS
PROPOSED FOR ENACTMENT IN 2 0 0 0 - 01
MARCH, 2000
ANTHROPOLOGY:
The anthropology minor is intended to introduce students to the kinds of
questions anthropologists ask and to the tools we use to answer them, both
theoretical and methodological. It is intended to allow majors in other
disciplines to complement work in literature, history (d.v.), political science,
comparative literature, East Asian Studies and other disciplines, primarily in
the human and social sciences, with the perspectives and resources of
ethnographic fieldwork and social analysis. It may also serve the function of
providing an area studies training for those who wish to deepen their
understanding of a region or state (e.g., students interested in China, the
Mediterranean, sub Saharan Africa, etc).

The Minor in Anthropology consists of six courses, including: an Introduction
to Anthropology (this requirement may be satisfied by an Introduction to
Anthropology at either campus, or by other introductory courses such as "the
Anthropology of Food and Eating" or "Anthropology and Common Sense"), a
course in Social Organization (as in the major's program, this requirement may
be satisfied by a number of courses in the department, including "Social
Anthropology," "The Anthropology of Ethnic Conflict," etc. Offerings vary year
to year), an ethnographic area course, and three other courses at the 200 or
300 level, including one course at the 300 level. As a general rule, a minimum
of three courses must be taken in the Haverford Department.
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CHEMISTRY:
The goals of the Minor in Chemistry are: (i) to expose students to core
principles of chemical structure and reactivity, which are covered in general,
organic, and physical chemistry courses; and (ii) to teach skills in synthetic
techniques and quantitative analysis by requiring at least three semesters of
laboratory work in chemistry.
Requirements:
1) General Chemistry and laboratory (1 or 2 credits, depending on
placement): At least one of the courses used to fulfill this requirement
must have an analytical or physical chemistry laboratory component.
For most students, this course is General Chemistry (100a and 101b).
Students who do not take Chemistry 101b and are placed directly into
Chem 220 fulfill this requirement with one of the following courses:
Chem 301, Chem 302, Bryn Mawr Chem 231, or Bryn Mawr Chem 242.
2) Organic Chemistry with laboratory (2 credits): Chemistry 220a and 221b.
3) Physical Chemistry (1 credit): Chemistry 304a or Chemistry 305b
depending on placement by the faculty advisor.
4) Advanced Chemistry (1 credit): One course (or two half-courses) in
Chemistry numbered between 301 and 367. This course must be in
addition to those used to satisfy requirements 1 and 3.
5) Seminar Program. We strongly recommend attendance of the Philips
Seminars in Chemistry.
6) Courses taken at Bryn Mawr or elsewhere (with prior departmental
approval) may substitute for those listed for requirements 1 through 4.
However, at least 3 credits must be earned in Haverford College
Chemistry courses.
7) The Chemistry minor may not be elected in conjunction with a
Biochemistry concentration.

ECONOMICS:
Requirements for a Minor in Economics are: Economics 101; 102; 203; 300 or
302; two other economics courses at the 200 and/or 300 levels. In order to
ensure programmatic coherence, Prospective Minors in Economics starting with
the Class of '03, after successful completion of Economics 101,102 and 203,
must have their three additional Minor-certifiable courses approved by their
Minor Advisor prior to enrolling in these courses. The Chair of the Department
serves as the Minor Advisor. Students in the Class of '01 and '02 who seek
Minor certification of completed 200/300 courses should consult immediately
with the Minor Advisor.
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FEMINIST AND GENDER STUDY:
The bi-college program in feminist and gender studies is committed to the
interdisciplinary study of women and gender. The program includes courses
on women's experiences considered both historically and cross-culturally, on
literature by and about women, on gender roles and socialization, and on bias
in attempts to account for gender differences. Students plan their programs in
consultation with the feminist and gender studies coordinator on their home
campus and members of the Steering Committee on Feminism and Gender
Studies. Students may declare either a concentration or minor.

Minor Requirements
Six courses distributed as follows are required for the concentration:
(1) An introductory course, such as Anth. 106a or Pols. 123b. Equivalent
courses at Swarthmore or the University of Pennsylvania are also
acceptable. Students may request to count other relevant introductory
level courses toward this requirement.
(2) The junior seminar, General Programs 290: Interdisciplinary Perspectives
on Gender.
(3) Four additional approved courses from at least two different departments,
two of which are normally 300 level. Units of Independent Study (480a, b)
may be used to fulfill this requirement.
Students wishing to construct an independent major in Feminist and Gender
Studies will have to make a proposal to the College Committee on Student
Standing and Progress (CSSP).
Courses in Feminist and Gender Studies change from year to year, and students
are advised to check the course guide and its appendices for current listings.
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LINGUISTICS:

The goals of the Linguistics minor are (1), To introduce the students into the
Linguistics proper by providing them with a solid foundation in Linguistics
theory and methodology, and training them to apply the theoretical and
methodological tools to an unfamiliar language in the synthesis courses, and
(2) to offer an array of interdisciplinary courses to allow them to explore other
related fields that best suit their interests. The intellectual rigor and integrity
of our minor program lie in the foundation work, its application in data
handling, and a general emphasis of analytical thinking.
A. Mandatory Foundation Courses (Three credits):
• Swat. LING 045 • HGNPR 113A • HGNPR 113B -

Phonetics and Phonology
Introduction to Syntax or Swat. LING. 050 - Syntax
Introduction to Semantics or Swat. LING. 040 - Semantics

B. Synthesis Courses (Choose one):
• HGNPR 282 • Swat. LING 006 • Swat. LING 061 -

Structure of Chinese
Structure of American Sign Language
Structure of Navajo

C. Elective Courses
•
HGNPR. 239 - Introduction to Linguistics
•
HPSY. 238 - The Psychology of Language
•
HPHIL. 253 - Analytic Philosophy of Language
HPHIL. 260 - Historical Introduction to Logic
•
HPHIL. 252 - Philosophy of Logic and Language
•
A sample of more courses offered at Swarthmore College (please note that we
will accept for elective credits ALL courses listed in the Linguistics Program at
Swarthmore):
LING.001 Introduction to Language and Linguistics
LING.025 Language, Culture, and Society
LING.026 Language and Meaning
LING.030 Languages of the World
LING.043 Morphology and the Lexicon
LING.046 Language Learning and Biligualism
LING.049 Brain, Language, and Cognition
LING.051 Romance Syntax
LING.052 Historical and Comparative Linguistics
LING.054 Oral and Written language
LING.055 Writing Systems, Decipherment, and Cryptography
LING.080 Intermediate Syntax and Semantics
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PHILOSOPHY:

The minor in philosophy requires two semesters of Philosophy 101 (or Bryn
Mawr's 101, 201 sequence), three courses at the 200-level, and one course at
the 300-level. Students with quite specific interests in philosophy as it relates
to their major may, with the permission of the department, substitute two
further upper-level courses for Philosophy 101.
Here are four sample minors.
Student with general interests in the western philosophical tradition.
(a)
Phil 101 two semesters, Phil 212 Aristotle, Phil 223 Kant, Phil 243 20th C.
Continental, Phil 3xx topics course in area of interest.
( b)

Student with special interests in language.
Phil 101 two semesters, Phil 260 Historical Intro to Logic, Phil 252 Phil of
Logic and Language, Phil 253 Analytic Phil of Language, Phil 331 Topics
in recent Anglo-American Phil.

(c)

Student with more literary interests.
Phil 101 two semesters, Phil 210 Plato, Phil 243 20th C Continental, Phil
252 Phil of Logic and Language, Phil 301 Aesthetics and the Phil of Lit.

(d)

Student interests in issues of the self/mind/subject.
Phil 101 two semesters, Phil 221 Early Modern Continental, Phil 229 19th
c Continental, Phil 251 Phil of Mind, Phil 332 Topics in 20th c, or Phil
351 Topics in Phil of Mind.

EDUCATIONAL POLICY COMMITTEE FALL/SPRING 2000/01
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)

PERMANENT COURSES
Department

Course

Title

Instructor

& #

ANTH210B

Women and
power in
Comparative

Permanent
or
Temporary

Divs
Code

WI,

SJ,

Q,
or LE

M.
Gillette

PERM

SO

SJ

M.
Gillette

PERM

SO

LE/15

Priorities
for the
lottery

Prerequisites

Perspective

ANTH/EAST
361A

Advanced
topics in the

Anthropology
of China

Anth
majors &
East Asian
Jrs. & Srs.

1 course
anthropology
or one course
on East Asian
Society or
permission of
the instructor

Description

"Women and power in comparative
perspective" explores potential modes of
empowerment and their accessibility to women.
We examine several theoretical models of
female empowerment (for example, through
wage labor, control over representation, and
violence) and then look at ethnographic
examples that test these models. Students will
master a set of theories about power and
examine the social consequences of attempting
to deploy such formulations in specific social
and cultural contexts and as tools of
ethnographic analysis.
"Advanced topics in the Anthropology of
China" examines social and cultural institutions
as they have developed in Chinese society over
the past 150 years. Themes to be addressed
include social stratification, Chinese religion,
governance and nation-building; each semester
the course is taught it will focus on one such
topic. Course materials will consist primarily of
ethnographic monographs, with materials such
as missionary records, memoirs, and realist
fiction included where appropriate. The course
is intended to develop skills of social analysis
and to deepen knowledge and understanding of
Chinese society.
Serves as a course in the Feminist and Gender
Studies concentration

PERM

NA

BIOL300B &
BIOL 309 or
permission of
the instructor

K.
Akerfeldt
T.
Newirth

PERM

NA

Chem 221
second
semester
Organic
Chemistry

D.
Roberts

PERM

HU

All
members
of the
Dept.

PERM

HU

BIOL355D

Patterning in R.
the Nervous Brewster
System

CHEM357
g /h

Topics in
Bioorganic
Chemistry
(previously
named
"advanced
Topics in
Organic
Chemistry."
Suffering,
Representatio
n, and
Response:
Tragedy and
the Tragic

Senior .
Seminar

CLAS213

CLAS398/
399

REVISED 3/6/00

A fundamental process in the development of
the vertebrate nervous system is the
partitioning of nervous system into distinct
domains of cellular differentiation, for example
the brain vs. the spinal cord. This seminar
course will explore, through a series of student
research article presentations, the molecular
processes by which pattern is established in the
nervous system and the morphological
consequences of improper patterning. Human
birth defects and pathologies such as spina
bifida and brain tumors will be used as case
studies to discuss the role of crucial patterning
genes and signaling molecules.
Three lectures. The specific content of the
course varies, depending on faculty and
student interests. The course will focus on
organic chemistry as applied to biological
systems and related topics.

This course is concerned with tragedy as a kind
of drama, with the idea of the tragic, and with
critiques of tragedy and of responses to
tragedy. The first part of the course focuses
on tragedy and the tragic in ancient Greece, the
genre's place of origin; we turn subsequently to
plays, narratives, theoretical writings, and films
from other times and places.
Must be a
senior major in
Greek, Latin,
Classical
Language or
Classical
Civilization/
Classical
Studies

The first term is devoted to readings in and
discussion of selected topics in the various subfields of Classical Studies (e.g. literature,
religion, philosophy, law, social history), the
second to the writing and oral presentation of
the senior thesis.

2

King Arthur and the Knights of the Round
Table have had a powerful hold on the popular
imagination for centuries. In this class, we will
read some of the earliest versions of the
Arthurian Legend, and some of the most recent,
and discover a complex and various tradition,
full of fascinating contradictions. These texts
raise fascinating questions about the conflict
between personal and private morality, about
the representation of women, and about the
construction of both identity and gender.

ENGL2O5A The Legend
of Arthur

M.
Mclnerny

PERM

HU

ENGL/GNPR

R. Kowal

PERM

HU

LE/25

S. Finley

PERM

HU

SJ
LE/30

265A

Intro to
American
Studies: The
Sixties

ENGL285A Disabilities:
Literature,
Education,
and Law

REVISED 3/6/00

This course will concentrate as much on
establishing a sense of the Sixties as it was lived
as on considering issues related to
reconstructing and interpreting the past.
Conversation will revolve around a selection of
contemporary cultural texts, placed in close
proximity to one another, representing a
variety of modes of thought and action which
have come to define the era. The goal will be to
instigate a dialogue among these texts, through
seminar-style class discussion, collaborative
group work, and written assignments, with the
intention of discovering some core themes,
issues and problems which will add dimension
to our understanding of the period.
Eng mjr & English 101 or 101L The course consists of a reading of a series of
contemporary autobiographies of disability,
Concentrat
placed in four key contexts: academic disability
ors in Ed.
studies, rehabilitation sciences, the American
Studies
educational system, and legal ramifications of
Sr/Jr. stu
the Americans with Disabilities Act of 1990.
Soph. stu

10 English
Majors
15 non
majors

3

GNPR113A Introduction
to Syntax

S. Huang

PERM

HU

This course will provide an introduction to the
investigation of sentence structures in human
language. Students will be lead to discover for
themselves the insights into this field that
linguists have gained in the past 40 years. The
class will develop an increasingly complex
theory starting with some basic assumptions
about language and then seeing where the
assumptions lead. In the process, students will
not only come to a clearer understanding of
how grammar works, they will also develop and
refine skills of analysis, writing, and
argumentation. We will focus mainly on
English, since everybody in class speaks it.
Occasionally, we will look at other languages to
get a sense of the ways in which human
languages are similar to each other and how
they are different.
This course will be offered every other year.

GNPR113B Introduction
to Semantics

S. Huang

PERM

HU

•

This course is an introduction to semantics, the
study of meaning in human language. We will
explore semantic issues that arise from the
lexicon, the sentences, and the discourse. Along
the way, we will investigate not only the
semantic structure of natural language but also
pragmatic factors that affect our interpretation
of the use of the language. This is a
participation intensive course. In the process,
students will not only learn the basic semantic
theory but also develop skills in observing
linguistic patterns and analyzing these patterns
to come to some generalizations on their own.
This course will be offered every other year.

HIST229A

European
Cultural
History

REVISED 3/6/00

Lisa
Graham

PERM

SO

This course surveys a rotating series of topics
in European cultural history. Topics include
The Printing Revolution; Gender and Power;
Popular Culture; Violence and Protest.
The
topic for Fall 2000: "Gender and Power in
Europe, 1550-1850".
4

HIST230B

A. Kitroeff
Europe
Between War
& Peace, 19th_
20"
Centuries

PERM

SO

MATH
111B

Calculus:
J.
Concepts and TecoskyHistory
Feldman

PERM

NA

War was integrally connected to the spread of
nationalism in
Europe from the Napoleonic Wars to World War
II.
War became the instrument of national
liberation and of national
aggrandizement.
Yet the horrors of war also gave rise to a
counter-discourse,
best described as patriotic pacifism. Taking as
their basis the interests
of the nation,
these two opposing views clashed during
Europe's war-torn
history in the 19th and the 20th centuries.
This course surveys the ongoing debates
between politicians,
thinkers and ordinary citizens over war and
peace in Europe during this era.
Q
LE/30

Random

An introduction to the history and
development of the ideas of calculus, one of the
most beautiful and useful creations of the
human intellect. Beginning with a study of the
achievements of Archimedes and his
predecessors, the course will follow the
historical progression of the concepts of
function, derivative and integral, including
recent developments, such as fractals. In
addition to regular problem sets, students will
be required to write essays explaining the
important concepts of the course.
Note: This course is suitable for students
interested in a nontechnical survey of the ideas
of calculus. In particular, it does not cover the
same amount of material as Math 113, and
cannot substitute for Math 113 in any course
requiring Math 113 as a prerequisite (such as
Math 114).

REVISED 3/6/00

5

MATH/CMSC
222B

Intro to
Scientific
Computing

R.
Manning

PERM

NA

PHYS/GNPR

About Time

J. Gollub

PERM

NA

S.
Amador

PERM

NA

110B

Q

MATH121 or
216, and
experience with
Mathematica or
a programming
language, or
permission of
the instructor

PHYS320B Intro to
Biophysics:
Soft Matter
and Bio
Materials

REVISED 3/6/00

Biology 200 (or
special
arrangement
with the
instructor) and
either Physics
214 at either
Haverford or
Bryn Mawr OR
Chemistry 304a
(Physical
Chemistry I, or
the Bryn Mawr
equivalent).

A survey of major algorithms in modern
scientific computing (including root-finding,
optimization, Monte Carlo, discretization of
differential equations, and search algorithms)
and their application across the natural and
social sciences.
An in-depth exploration of the concept of time,
including the counter-intuitive aspects of
Einstein's theory of relativity, the time
reversibility of some microscopic phenomena,
the origin of irreversibility as a consequence of
chaos and statistics, and the notion of time
travel in science and science fiction. The
problem of measuring time will be discussed,
including the development of remarkable
technologies such as the Global Positioning
System. Applications of time measurement to
important scientific problems (such as studies
of prehistory) will be discussed.
Soft Matter (also called Complex Fluids and
Colloids) and Biological Physics are among the
most active and rapidly growing areas of 2 I st
century physics research. This semester we will
explore the foundations and present status of
research into such systems as polymers,
membranes, gels, micelles, and liquid crystals.
Biological versions of these systems, including
proteins and DNA, will be studied with
attention to both the physical experimental
techniques
and
theories
necessary
to
understanding their structure and dynamics.
The
interplay
between
biology
and
nanofabrication will be explored, including
applications to biosensor technology.
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POLS225A Mobilization
Politics

S.
McGovern

PERM

SO

POLS227A Urban
Politics

S.
McGovern

PERM

SO

POLS228B

Urban Policy

S.
McGovern

PERM

SO

PSYC 107

Foundations
of Emotion

R.
Compton

PERM

SO

REVISED 3/6/00

SJ
LE/35

Soph 15
Jrs. 15
Open 5

Explores how citizens in the U.S. have sought to
advance their interests outside the
conventional institutions of politics and
government. Analysis of spontaneous
rebellions, community-based activism, and
organized protest movements regarding civil
rights, women's rights the environment,
taxation, and abortion.
Examines power and politics at the local level of
POLS 121 or
123 or consent government, particularly of large American
of the
cities. Assessment of alternative approaches to
urban governance by political machines,
instructor
reformers, business interests, populists, and
progressives.
Analysis of public policies aimed at revitalizing
POLS 121 or
123 or consent U.S. cities following several decades of
suburbanization and capital disinvestment.
of the
Focus on economic development, housing and
instructor
community development, environmental
protection, transportation, education, and the
management of regional sprawl.
This half semester course introduces the
scientific study of emotion from a diversity of
viewpoints representing major schools of
thought in modern psychology. The course will
consider the adaptive function of emotion from
an evolutionary perspective; the relation
between physiology and the conscious
experience of emotion; how emotions are
intertwined with other thought processes; how
social roles and cultural norms contribute to
the construction of emotional experience; how
emotions develop; and how emotional
functioning can go awry in conditions such as
clinical depression and anxiety.

POLS 121 or
123 or consent
of the
instructor
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PSYC207

PSYC250A

REVISED 3/6/00

R.

Cognition
and Emotion

Compton

Biopsychology

R.

of Emotion
and
Personality

Compton

PERM

SO

PERM

SO

Three hours of lecture and three hours of lab.
The course, which is part of the research
methods sequence required of majors,
examines the relationship between emotion and
cognition, including (a) how we perceive
information about emotions, such as
recognizing facial and vocal expressions of
emotion; (b) how emotional states influence
cognitive functions such as attention and
memory; and (c) the importance of cognition in
interpreting and understanding our emotional
states.
PSYC 107 or
permission of
the instructor

This course investigates the biological
underpinnings of emotional behavior and
personality. Topics will include a consideration
of philosophical issues in relating biology and
emotion; the functional adaptiveness of
emotion; brain systems involved in fear,
depression, and pleasure; the influence of
hormones on mood; the roles of the left and
right hemispheres in emotion; and biological
contributions to individual differences in traits
such as shyness and happiness.

8

SOCL275B

Sociology of
Formal
Organizations

REVISED 3/6/00

S.
Zbierski Salameh

PERM

SO

This course will analyze substantive problems
in the sociology of complex organizations. In
its first part, the course will explore
organizations from the inside, while in the
second part, the focus will be on the
relationship between organizations and their
societal environment --domestic and
international. Thus we will analyze the
historical rise of the modern corporation, the
structure of modern organizations,
organizational change and its effect on the
people within organizations; the exercise of
managerial control. We will explore how
organizations adapt to and influence their
environments, how they devise their corporate
competitive and cooperative strategies, and
what are the social, and political implications of
the increasing concentration among
corporations and globalization of their
activities.
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EDUCATIONAL POLICY COMMITTEE FALL/SPRING 2000/01
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)
CHANGES IN MAJOR. COURSE NUMBERS ETC.
Department

Decription

St #

BIOCHEM/
BIOPHY
changes in
major

Changes to the Biochemistry and Biophysics Concentration.
New upper-level laboratory requirements ("Superlab") 1) New
version: Concentrators are required to take one semester of Chemistry Superlab (Chem 301 a or 302b) and one semester of
Biology Superlab (Bio 300a or b). Either semester of Biology Superlab or Chemistry Superlab
can count toward this requirement. The Biophysics Concentration Super-lab requirement is changed to require one semester
of either Biology 300a or 300b. Change: Only specific semesters of Biology or Chemistry Superlab courses were approved
previously.
Explanation: In the past was that there was a much clearer difference between the biochemical content of the different
semesters of both Biology and Chemistry Superlab in the past. Both departments have moved toward
making both semesters of their respective offerings quite biochemical, eroding the reason for the original distinction.
Additional courses can count toward the upper-level electives: Courses added include Jenni Punt's Bio 306g (inter and intracellular communication) and Karin Akerfeldt's new Chemistry 357: Advanced Topics in Organic Chemistry.
Changes to the Biophysics Concentration:
Physics split its Physics 213 (Waves and Optics) and Physics 214 (Intro to Quantum Physics) into lecture plus laboratory
components. The wording of the concentration description was changed to require both the lecture and lab courses. This
resulted in no functional difference in the actualrequirements, but rather a simple relabeling.

CHEMISTRY The Chemistry Department proposes to change its major by requiring one
changes in semester of physical chemistry instead of two. Students interested in
major
pursuing graduate work in chemistry or related subjects will be advised to
follow the program endorsed by the American Chemical Society, which requires two semesters of physical chemistry.

CLASSICS
Change in
title
number &
nature of
Sr. Sem.

Our request to EPC therefore has two parts: (1) that EPC approve a change in the numbering, title and nature of our senior
seminar (2) that EPC approve a change in the requirements for our Classical Civilization major, so that the catalogue will now
read (change in italics): Classical Civilization: Four semester courses of either Greek or Latin; to of Greek and Roman History
or Civilization; three in a concentration of either Archaeology BMC, 200 level and up), or Classical Literature, or Ancient
Philosophy and Religion; Senior Seminar (398a and 399b); and two electives dealing with antiquity, one of which must be
from an area not chosen as a concentration. A student wishing to concentrate in History must take two additional History
courses and three electives.

REVISED 3/6/00

1

0

PSYCHOLOGY
Change in Course Numbers
*PSYC 103: Biological Foundations of Behavior: W. Sternberg
*PSYC104: Foundations of Cognition: M. Boltz
*PSYC 105: Foundations of Personality: D. Davis
*PSYC106: Foundations of Social Behavior: S. Perloe
*PSYC 107: Foundations of Emotion: R. Compton
*PSYC203: Research Methods in Biological Psychology: W. Sternberg
*PSYC 204: Experimental Psychology: M. Boltz
*PSYC 205: Personality Assessment: D. Davis
*PSYC 206: Social Cognition: S. Perloe
*PSYC 207: Cognition and Emotion: R. Compton
* These are all half semester courses

REVISED 3/6/00

With the addition of a fifth Psychology faculty member,
Rebecca Compton, our existing system of course numbers for
Methods courses taken by all
the required Introductory and
majors needs to be revised. Our existing system uses
"108d/108e" to designate the Fall semester intro courses and
"109g/109h" for the Spring. Our Fall methods courses are
numbered "212d/212e" and the Spring courses "212g/212h."
We will now have five half-semester courses in each group, four
of which will be taught in a given academic year, and it will be
confusing not to have distinct numbers for each faculty
member's offerings, since the "d," "e," "g," or "h," instructor
will vary from year to year. The new number system below
adds Becky Compton's courses and renumbers our existing
courses in a way that we believe will avoid confusion. We have
avoided using Bryn Mawr Psychology's numbers at the
introductory level, though there are some identities of number
in advanced courses. Letter suffixes will be added to reflect
merely the quarter in which each of these half-semester
courses is offered.
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EDUCATIONAL POLICY COMMITTEE FALL/SPRING 2000/01
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)
TEMPORARY COURSES
Department

Course

Title

Instructor

& #

Permanent
or
Temporary

Divs
Code

General
Chemistry I:
Principles
and
Applications
of Chemistry

Staff

TEMP

NA

CMPR/GNPR
230A

Foundations
of rigorous
thinking

S. Lindell

TEMP

NA

REVISED 3/6/00

SJ,

or LE

CHEM 100

5.

WI,
Q,

Q

Priorities

Prerequisites

Description

for the
lottery

Properties of atoms and molecules,
stoichiometry, acid-base equilibria,
thermochemistry, and kinetics as the
foundation for future work in chemistry. One
of the sections is designed for students with
limited or no exposure to high school
Chemistry courses; it is limited to 20 students
and consists of five lectures and one
The remaining section
laboratory period.
does not have enrollment limits and consists
of three lectures, one optional recitation, and
Placement of students
one laboratory period.
into sections will be done by the Chemistry
Department based on a placement exam and a
questionnaire given prior to the beginning of
the Fall Semester.
Develops rigorous thinking skills through the
linguistic foundations of mathematics: logic
and sets. Emphasis on using symbology to
represent abstract objects and the application
of formal reasoning to situations in computer
science. Designed to serve as a transition
course for non-science students who might
wish to do further course work in computer or
cognitive science. The classroom lectures will
be integrated with a mandatory problemsolving section which emphasizes student
participation in a cooperative learning
approach. There are no prerequisites other
than a desire to learn.
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TEMP

HU

LE/30

15-EAST
majors
10-Soph.
5-Random

S.
Nagatomo

TEMP

HU

LE/30

15- EAS
majors
10- Soph
5-Random

E. Raimy

TEMP

SO

GNPR244B Landmarks of M.
Gutwirth
the XX Century
Novel (19001 95 0)

TEMP

HU

LE/25

Random

FAST/RELG

256A

Intro. To Zen
Buddhism

EAST296B The Body, Ki
Energy &
Meditation

GNPR203B Language,
Culture and
Society

REVISED 3/6/00

S.

Nagatomo

-

English 101

This course is an invitation to explore the
world of Zen; its philosophy and its practical
application in daily life. In this invitational
exploration, the course will examine such
questions as: "What is the goal of Zen?," "How
does one achieve the goal?," "What are the
processes leading to the goal?," "Who am 'I'?,"
"What is human nature?," and "What is the
human's relation to nature?" It will look into
these questions philosophically, existentially,
and depth-psychologically, while closely
reading some of the classical Zen texts and
contemporary accounts.
This course examines the Asian concept of
the body, particularly focusing on a
contemporary Japanese the matization and
theorization of it, while taking into its purview
the dominant Western concepts of the body as
have been developed in philosophy, medicine
and psychology.
In this course we will investigate how language
varies across situations, users, and cultures by
using the methods of linguistic analysis. The
ramifications and the positive/negative
perceptions of language variation with respect
to race, gender, and other political issues will
be addressed later in the course. Specific
topics covered include linguistic methodology
used in sociolinguistics, dialectal variation,
language and gender, language and education,
and politics of language. No previous
knowledge of linguistics is assumed.
A reading of a set of major works outside the
consecrated triad Proust-Joyce-Kafka which
bring out the prodigious variety, as well as the
prodigious fertility of the modern novel. A
short paper and a final exam will invite the
readers to seek out points of contact amid this
foison and to trace the paths of divergence.

13

GNPR/ANTH
267B

The Arts and
Social
Activism

REVISED 3/6/00

Lonnie
Graham

TEMP

HU

LE/25

No
freshman

The purpose of this class is to acquaint the
student with the uses of art in context and
how art can be used as a tool to activate the
community and effect social change.
Traditionally the arts have been integral to
society. Understanding the applications of the
arts in contemporary culture and how that
application relates to the role of art in other
societies will help students to understand how
the arts are used as a catalyst to enact social
change and serve to heighten community
awareness. Participation in this class should
enable students of varied disciplines to
understand how their participation in the arts
can help to broaden and strengthen their
understanding of social justice and their
responsibility to the community. By placing
themselves in collaboration with a community
students will think beyond themselves and
develop a greater sense of social awareness.
Through participation in this course students
will not only realize the possibilities of socially
active art, but understand the meaningful
interaction of artists and other individuals of
any vocation with future of that community.
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GNPR/ARTS
275A

Photographic Lonnie
/Art
Graham
History/Chro
nology: The
impact of
photography
on art and
culture
through the
modern age

RELG279A Tradition,
Identity,
Textuality

REVISED 3/6/00

D.
Dawson &
K. KoltunFromm

TEMP

HU

TEMP

HU

This course involves the presentation and
examination of the chronology of selected
events in western culture that transpire from
the inception of photography until the year
In this class we will study the context
2000.
in which photographers have developed their
art and how photographers and others
associated with the medium have influenced
our culture. The structure of the course will
consist of events that characterized years
selected for our examination. Each week one
decade of western culture will be highlighted
and examined. Although our central subject
will be photography, the events we study will
be various and involve different media. We
will explore the development of art, literature,
music, and photography in the context of the
history that has shaped our present lives.
Each week a selection of slides will be
presented, students will read literature from
the period of discussion, significant pieces of
music will be introduced, and significant
events will be surveyed.
A critical analysis of three interrelating theme
that inform contemporary studies of religious
thought. Notions of tradition, identity, and
the "text" have all been challenged by
contemporary subversions of historical
continuity, narrative structure, and textual
meaning. We will enter the debate by
examining readings that undermine these
paradigms, as well as readings that seek to
reconceive tradition, identity, and textuality I
the face of postmodern attacks. To be taught
2001-2002 Academic year

15

D.
RELG280B Ethics and
the Good Life Dawson &
K. KoltunFromm

REVISED 3/6/00

TEMP

HU

This course examines how ethical theories,
both secular and religious, inform notions of
the good. We begin by tracing the impact of
classical conceptions of justice and the good
life through close readings from Plato,
Aristotle, and the tragedians, together with
medieval and modern accounts that draw
heavily from these sources. We conclude by
examining how some contemporary Christian
and Jewish ethical thinkers rely on, revise, or
subvert the perspectives of classical ethics.
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EDUCATIONAL POLICY COMMITTEE FALL/SPRING 2000/01
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)
LIMITED ENROLLMENT
Department

Course

Title

Instructor

& #

CHEM/GNPR Case Studies
151

in Chemistry

EDUC/GNPR

Continuity
and Change:
The Contexts
of
Development

2 4 9b

Permanent
or
Temporary

Divs
Code

WI,
Q,

SJ,

Priorities
the

for

lottery

Prerequisite
s

Description

or LE

Staff

LE75

Srs, then Jrs,
then
Soph., then
freshman
requiring NA
credit to
graduate

Requesting limited enrollment

M. Rouke

LE/45

Pref. to those
in the Teacher
Education
Certification
Program or
minoring/
concentrating
in Education.
20 Freshman
5 open

One time limited enrollment.

HI ST111

Intro to
Western Civ,
section 1

LE/25

HIST114

Intro to
Global
Civilization,
section 1

LE/25

20 Freshman
5 open

Requesting limited enrollment

History of
American
Women to
1870

LE/35
35

20 Hist. Majors
10 Fern & Gen
5 Random

Requesting limited enrollment

LE/35

30 Freshman
& Soph.
5 Jrs & Srs.

Requesting Limited Enrollment

HIST204

POLS121,
123 ,131,
141a or b

REVISED 3/6/00

Requesting limited enrollment

This proposal is that each year we would
make one of these courses unlimited and we
would limit each of the others taught in that
year to 35 students.
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Haverford College Faculty Minutes
Regular Meeting
4:15 p.m., 13 April 00
Deborah Roberts, Clerk

MAY 9 2000

Moment of Silence
Action I. The minutes of the Faculty Meeting of 16 March 00 were approved, with the
following correction: "Wheton" was corrected to "Wheaton."
Minute I. Committee on Admissions. Judith Owen and Delsie Phillips
Judy Owen:
The Committee members are, in addition to Judy Owen, the Chair, Gus Stadler and
Anita Isaacs, representing the Faculty, and student representatives Ari Worthman and Joe
Deutsch. Delsie Phillips and Joe Tolliver are ex officio members.
It is a new committee, just getting started. They are trying to get to know what
happens in the Admissions Office by participating in Admissions Office activities—like
going on tours and sitting in on decision meetings. Later this month they will sit in on
interviews.
Three of the Senior Admissions staff (Dana Swan, JoAnne Washington and Sara
Ketchum) and one junior staff member (Craig Dorfman) are leaving the Admissions Office.
Thus the experienced staff has been decimated. Two of the senior people have been
working part time; in consequence the four will be replaced with two new Associate
Directors of Admissions and one junior level position. Professor Owen and Ari Worthman
are sitting on the hiring committee(s).
The Committee has studied the tour guide and overnight hosting programs and
believes that they are working well. They have recommended and the Admissions Office
has instituted a couple of changes: Follow-up phone calls will be made to all overnight
guests; eight, instead of four, departments will meet with the tour guide trainees each year.
Last week they met with the Committee on Diversity. In consequence the
Admissions Committee is considering a pairing of advisors with advisees by subject and
using alumni to help with recruiting. They want to determine if there a role for faculty at
events intended to recruit students. This includes international recruiting.
The Committee will look at Departmental Web-sites, to recommend how they might
be made more attractive to prospective students.
This weekend is accepted students weekend. This Sunday Faculty should bring
whatever information we wish to the meeting with accepted students. She wants a list of
people from each Department who are willing to be contacted by students over the
weekend.
The Admissions Office will send list of A-1 applicants to Department Chairs. They
want Departments to figure out a plan to contact these students. E-mail and letters appear to
work better than phone calls.
They want at least two of the current Faculty members to remain on the Committee
next year to assure continuity of effort.
Delsie Phillips, on the Class of 2003:
166 admitted students are expected this weekend.
2680 applications (1% above last year); 860 were accepted (about same as last
year). 393 men and 467 women were admitted.
Students of Color (US citizens): 513 applied; 295 were admitted. 66 AfricanAmericans, 140 Asian Americans, 69 Latinos, 9 American Natives and 16 "other"/mixed
race students comprised the admitted students of color.
20 International students were admitted.
The SAT range of the middle 50% of admitted students is as follows: verbal 640750; Math 640-740.
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Questions:
A Faculty member asked how the number of admitted minority students compares
to last year.
It's a bit lower than last year, both in the number of applications and admissions.
The Admissions Office hopes for a good yield.
There is funding to fly-in students of color for a visit to Campus. Last weekend the
candidates for the two Padin scholarships were brought to Campus.
Minute II. Faculty Elections:
The Clerk announced that the Faculty-approved custom is to elect representatives to
the Board of Managers from two different divisions.
A Faculty member inquired about why members of particular divisions elect
Representatives from that Division to Academic Council.
The Clerk indicated that each Division's understanding of its particular needs
indicates the desirability of elections of representatives from each Division. This is an issue
that could be taken up in the future.
The Clerk indicated that while it is still "legal" to elect a Junior Faculty member to
Council, in our discussion of this question, the problems with doing so were emphasized
by many Faculty, and thus the Faculty might want to consider these problems when
electing persons to Council.
A Faculty member asked if Academic Council is going to come back to the Faculty
with a new proposal on the election of Junior Faculty to Council?
There is no proposal currently pending.
Deborah Roberts was re-elected Clerk
Raji Mohan was elected Faculty Representative to the Board of Managers;
Roberto Castillo-Sandoval is the first alternate, and David Dawson is the second alternate.
Anne McGuire was elected Faculty Representative to the Panel for
Review of Cases of Sexual and Racial Harassment and Discrimination.
The Remaining elections occurred after the meeting adjourned.
Minutes III. Report of the President
Moment of Silence for John Hurford, Chair of the Board of Managers, who
died recently.
While in the past the Honor Code has failed to secure student approval because
there wasn't a quorum at Plenary or insufficient cards were returned, this year, at a Plenary
with a quorum, the Honor Code was defeated. A 2/3 vote in favor was not secured.
Students weren't certain they deserved an Honor Code.
They expressed the following reservations: 1. Not everyone has read the
Code carefully and students aren't sufficiently committed to it.
In rebuttal, President Tritton believes that not having read the Code carefully
doesn't necessarily mean that students aren't committed to it.
2. Some students believe that there is insufficient confrontation. If a student
observes a violation, she is required to confront the violator.
President Tritton thinks that "confrontation" is the wrong word. The Honor Code
asks students to discuss with one another the issues that concern them and that might form
the basis for a violation.
3. Students are concerned that Faculty don't have to live by the Honor Code.
Students bring this up constantly.
President Tritton suggested that we do all live by personal and professional codes
of conduct, which include acting in a civilized fashion in Faculty Meetings and codes of
academic conduct.
If the Faculty decided to subject themselves to the Honor Code, it would alter the
Code in ways that students might not appreciate and it would infringe on student
autonomy. Students really want Faculty advice about how they can live by the Honor
Code.
4. The Social Honor Code is hard to understand.
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The Academic Code is easy for students to understand, but activity outside of the
academic realm is less clear. Some students want rules to follow. It would be helpful for
them to hear that rules don't solve all problems. The Honor Code is a framework for
action, a procedure that mandates a search for common solutions.
Questions and Discussion:
A Faculty member asked if it wouldn't it be easier to live by the Code if students
weren't so involved in it. It disturbs him that students chose Haverford because of the
Honor Code. Doesn't our advertising the Honor Code as so central result in students
feeling that it isn't possible to live up to it. Maybe we should tone-down the rhetoric about
the Honor Code and define ourselves as a community of scholars and students pursuing
academics.
President Tritton indicated that it's not just the College's rhetoric. Alumni want to
hear about the Honor Code. The Honor Code always comes up. They see it as a way to
live one's life. Toning-down the rhetoric wouldn't affect this.
A Faculty member pointed out that the Honor Code system doesn't use precedent;
students reinvent the rules each time. It takes an enormous amount of time to do this. The
rhetoric in the Star Wars abstracts indicates that the ethos must be changed to make the
rhetoric less heavy, less ponderous.
Another Faculty member suggested that many prospective visitors believe that our
Honor Code isn't unique; they feel the code is oversold.
One Faculty member suggested that from within an Honor Code trial, he saw the
Code differently than he does as a casual observer.Rhetoric about the Code does seem
heavy and inflated, but he has never seen another situation where the intellectual life of the
College and its ethos is better represented than during a trial. Here the issues of what we
stand for are expressed profoundly. Other colleges and universities don't do it this way.
A Faculty member suggested that we should re-examine the Honor Code in light of
the kind of place we want to become. Does the social Honor Code speak to the diverse
population we want to attract to Haverford? The Honor Code represents our inner-gazing; it
makes us narrow. Does the Honor Code speak in the same way to all sectors of our society
and to the international community in ways that attract them to the College?
President Tritton indicated that when he was a candidate for the Presidency, he
asked the members of Honor Council why all of them were white. Was told that "they"
aren't interested. He found this indicative of a problem at the College.
The same faculty member indicated that we may have to adjust our culture to
include others.
As an exemplification of the issue under discussion, a Faculty member suggested
that the Germans have a fine art of cheating on exams. She once compared the fine art of
cheating in Puerto Rico and Germany with a Puerto Rican student.
Another Faculty member suggested that some may think of cheating as an art.
Others see ratting on people as distasteful. In some cultures you don't rat on others. This
cultural divergence speaks to our ability to attract a diverse student body.
President Tritton indicated that confrontations are supposed to expose cultural
differences. It's only when confrontations fail that a complaint is made to Honor Council.
A Faculty member differentiated between moral values and cultural norms. We
sometimes exclude persons if they violate moral obligations that constitute the basis for
membership in our community; at the same time we must be more inclusive with regard to
cultural norms, ways of making sense of the way we live, ways of constituting meaning.
He indicated that he didn't want to compromise our moral standards, like the prohibition of
cheating. At the same time, he suggested, it is important for us to be more inclusive
culturally.
Another Faculty member indicated that each generation of students must have the
experience of working with the Honor Code, of reinventing it as a form of selfgovernment. There is nothing we can do to make this process easier because it has to be
done anew by each generation of students.
President Tritton concluded the discussion by indicating that if we didn't have an
Honor Code, the Faculty would have to create a judicial system.
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Minute IV. Report of the Provost
1. There will be a reception to mark Charles Stegeman's retirement on
Tuesday, 2 May, 4-6 p.m., outside Founders.
2. There will also be a reception to mark Sara Shumer's retirement, Tuesday,
9 May, 4-6 p.m., outside Founders.
3. Jan. Richard has decided to leave the College for personal reasons. The
Provost expressed the College's gratitude for a job well-done.
We will immediately begin a search for her replacement as Director of the Academic
Computing. Doug Davis Chairs the hiring committee.
4. Haverford has been included in the Mellon Minority Undergraduate
Fellowship Program. Roberto Castillo-Sandoval is the coordinator for the Program. It
is geared to students in the Humanities and some Social and Natural Sciences and is for
students interested in graduate studies. It awards students funds for the academic year.
Each student has a faculty mentor. Professor Castillo-Sandoval will ask soon for
nominations and whether individual Faculty will be willing and able to serve as mentors.
The Program will fund a Summer Research experience. If students in the Program go to
graduate school, a year of undergraduate loans will be repaid for each year in graduate
school.
5. The Customs Workshops this academic year were successful and will be
repeated next academic year. The Faculty are urged to participate.
6. The Customs Committee is considering revising the sequence of
events involving Faculty participation during Customs Week. They may
propose Thursday morning placement exams, hopefully generating results in time for a
Thursday afternoon Academic Tea, followed by group advising. Individual advising would
follow on Sunday. The advantages of this plan include establishing an academic theme
earlier in the week; in addition, it would allow Faculty to meet with students before they
talk to their UCAs. The main disadvantage is that Faculty would have to be available two
days earlier. The Provost asked the Faculty to email our thoughts to her and to Steve
Watter.
A Faculty member suggested that placement results wouldn't be ready Thursday
afternoon if the exams are taken Thursday morning.
The Provost indicated that if this is the case, it won't matter because Faculty will
see their advisees again on Sunday.
A Faculty member asked if the proposed change would be instituted for the next
academic year.
Yes.
7. Sabbatical Policy. The Provost asked for questions about the final policy
proposal.
A Faculty member asked if the expectation that leave will not be taken more often
than once every four years includes unpaid child care leaves.
There is no change in the child care leave policy. The new policy refers only to
Sabbaticals. Unpaid leaves are never guaranteed.
A Faculty member suggested that the Faculty owes a debt of gratitude to the
Provost for a significant improvement in the policy.
What will be the cost to College?
The Provost is working on a memo estimating the costs. It will cover only the first
phase. For the first 3 years, the increased costs of the new program should be under
100,000/year. The second phase will involve converting interim positions into tenure-track
positions. The costs of this haven't been calculated.
A Faculty member thanked the Provost for her flexibility. She applauded the
Provost's willingness to fund post-tenure leaves as a good example of how Haverford
wants to support quality research. She then asked if it might be possible to give persons
credit toward future leaves for the year spent on leave.
The Provost indicated that we have never given credit for the year on leave.
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The same Faculty member indicated that most of the faculty have been able to take
advantage of the old, instead of the new, accrual system when beneficial for them, but
some haven't been able to do so. This, she suggested, is an inequity.
The same Faculty member also suggested that there may have been a misconception
that we were moving towards a whole year of leave every four years for Faculty members
lucky enough to get supporting grant. She acknowledged that we couldn't sustain this
expectation if, all of us were off, but, she suggested, all of us wouldn't be off. She is
concerned about the rhetoric used against her position in the Provost's letter. She believes
that the Provost states her own position clearly and fully, but states the opposing position
in less detail. We all know that people who get grants are ideologically cunning, but the
Faculty member is uneasy that this appears to be our self-presentation, our characterization
of the process of winning grants. She thinks that we should be supportive of those who get
grants. We don't want to be suspicious of those who get grants.
She continued by indicating that some of us wanted a whole year off every four
years, even recognizing that we would leave behind more committee work for others. We
should reduce committee work for all of us, all of the time. If we could sometimes assign
folks to research instead of committee work, that would be wonderful.
The Provost indicated that she doesn't view with suspicion folks who get grants.
A Faculty member indicated that the Provost's memo quotes Faculty letters written
about the Sabbatical Proposal and we shouldn't jump on the language encased in quotes in
the Provost's letter. The previous Faculty member is worrying about quotations from
Colleagues, not about the policy.
Another Faculty member indicated that the Provost's argument against using grants
in addition to a College contribution is asymmetrical. The negative side presumes that 1/4
of the faculty will be gone every four years; yet we are told that only a few Faculty will get
such grants; the real calculation of (monetary and other) costs for the College should be
grounded in a realistic appraisal of how many Faculty would be able to convert the fouryear leave into a year leave by securing a grant. The Provost's ideological argument ignores
this reality.
The Provost indicated that there aren't enough Whitehead funds to go around; thus
contributions from grants enable the College to support a wider group of Faculty. Those
who get grants support those who don't get grants. If we require Faculty to seek a grant,
shouldn't it be required that they use it to support the sabbatical? We aren't taking all of the
money; we will allow Faculty to buy back courses. We don't want a policy where the best
Faculty will be gone more frequently than others, where they will be less of a presence in
the community. Some argue that the policy as written undercuts the balance between
teaching and research.
A Faculty member suggested that Faculty on leave can be at the Humanities Institute
and thus be available in different ways to the Community.
What if, a Faculty member inquired, Faculty apply for year-long grants when they
have a semesters' leave? Many opportunities in the Humanities are for year-long stays at
Institutes.
This has happened already. We will deal with it on a case-by-case basis.
One Faculty member inquired about how we might facilitate mid-career creativity.
The Provost suggested that the conversations are ongoing.
Adjourned at 5:48 p.m..

Mark Gould, Secretary to the Faculty

To: Members of the Faculty

Agenda for the Faculty Meeting of Thursday, April 13, 2000

4:15 p.m., Common Room
Deborah Roberts presiding.

A. Minutes of the Faculty Meeting of Thursday, March 16, 2000.
B. Committee on Admissions
Judith Owen and Delsie Phillips

C. Faculty Elections (see attached lists of eligible candidates)
1. Clerk of the Faculty.
2. One Faculty Representative to the Board of Managers and two alternates.
3. One divisional representative (Natural Sciences); three divisional
alternates, one from each division.
4. One Faculty Representative to the Panel for Review of Cases of Sexual and
Racial Harassment and Discrimination.
D. Report of the President.
E. Report of the Provost.
*

* * *

*

* * *

*

* *

*
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Elaine ..nsen
,

April 11, 2000

Faculty Eligible to Vote
"Eligibility to vote for representatives is governed by the following rule: All members of the faculty in categories 1
through 3 of Section II.A. are eligible to vote for faculty representatives to the Board, for Clerk, and in their
respective divisions, for divisional representatives to the Academic Council."
Excerpt from the February, 1999 edition of
Information for Members of the Faculty.

Karin Akerfeldt
Suzanne Amador
Koffi Anyinefa
Allison Bailes
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Stephen Boughn
Rachel Brewster
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Rebecca Compton
Douglas Davis
David Dawson
Julio de Paula
Vernon Dixon
John Dougherty
Kaye Edwards
Robert Fairman
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Maris Gillette
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Jane Graham
Curtis Greene

Elaine Hansen
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Tracey Hucks
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Karl Johnson
David Kenosian
Duane Kight
Alexander Kitroeff
Yoko Koike
Kenneth Koltun-Fromm
Naomi Koltun-Fromm
Vladimir Kontorovich
Aryeh Kosman
Rebecca Kowal
James Krippner-Martinez
Emma Lapsansky
Ying Li
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Robert Manning
Stephen McGovern
Anne McGuire
Maud McInerney
Philip Meneely
Graciela Michelotti
Charles Miller
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer
Terry Lynn Newirth
Lucius Outlaw

Judith Owen
Bruce Partridge
Sidney Perloe
Anne Preston
Jennifer Punt
Allyson Purpura
James Ransom
Deborah Roberts
Lyle Roelofs
Joseph Russo
Suava Salameh
Bethel Saler
Robert Scarrow
Ulrich SchOnherr
David Sedley
Michael Sells
Debora Sherman
Sara Shumer
Stephanie Frank Singer
Paul Smith
Walter Smith
Gustavus Stadler
Charles Stegeman
Wendy Sternberg
Ute Striker
Susan Stuard
Yung-sheng Tai
Jeffrey Tecosky Feldman
Theresa Tensuan
Thomas Tritton
Sidney Waldman
William Williams
Martha Wintner
David Wonnacott
Kathleen Wright
Christina Zwarg

Office of the Provost
April 2000

Faculty Elections
Eligible Candidates for
Clerk of the Faculty
Term: One year, 2000-01

Karin Akerfeldt
Suzanne Amador
Koffi Anyinefa
Frances Blase
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Rebecca Compton
David Dawson
Vernon Dixon
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Jerry Gollub
Mark Gould
Lisa Jane Graham
Curtis Greene
Laurie Kain Hart
William Hohenstein
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Yoko Koike
Vladimir Kontorovich
Aryeh Kosman
Emma Lapsansky
Steven Lindell
Thomas Lloyd

Danielle Macbeth
Robert Manning
Stephen McGovern
Anne McGuire
Philip Meneely
Graciela Michelotti
Rajeswari Mohan
Judith Owen
Bruce Partridge
Sidney Perloe
Anne Preston
Jennifer Punt
James Ransom
Deborah Roberts
Joseph Russo
Suava Salameh
Bethel Saler
Robert Scarrow
Ulrich SchOnherr
David Sedley
Michael Sells
Debora Sherman
Paul Smith
Walter Smith
Wendy Sternberg
Ute Striker
Yung-sheng Tai
Jeffrey Tecosky-Feldman
Theresa Tensuan
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Christina Zwarg
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Faculty Elections
Eligible Candidates for
Faculty Representatives to the Board of Managers

Humanities

Natural Sciences

Social Sciences

Koffi Anyinefa
Israel Burshatin
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
David Dawson
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Heidi Jacob
Yoko Koike
Aryeh Kosman
Thomas Lloyd
Danielle Macbeth
Anne McGuire
Graciela Michelotti
Rajeswari Mohan
James Ransom
Deborah Roberts
Joseph Russo
Ulrich Schtinherr
David Sedley
Michael Sells
Debora Sherman
Ute Striker
Theresa Tensuan
William Williams
Kathleen Wright
Christina Zwarg

Karin Akerfeldt
Suzanne Amador
Frances Blase
Lynne Butler
Jerry Gollub
Curtis Greene
Karl Johnson
Steven Lindell
Robert Manning
Philip Meneely
Judith Owen
Bruce Partridge
Robert Scarrow
Walter Smith
Yung-sheng Tai
Jeffrey Tecosky-Feldman
David Wonnacott

Marilyn Boltz
Rebecca Compton
Vernon Dixon
Linda Gerstein
Mark Gould
Lisa Jane Graham
William Hohenstein
Anita Isaacs-Kitroeff
Paul Jefferson
Saleha Jilani
Vladimir Kontorovich
Emma Lapsansky
Stephen McGovern
Sidney Perloe
Anne Preston
Suava Salameh
Bethel Saler
Paul Smith
Wendy Sternberg
Sidney Waldman

Elections for:
-- One Faculty Representative to the Board of Managers
Term: Two years (replacement for Stephen Boughn whose term expires.)
-- Two Alternates
Term: One year.
Office of the Provost
April 2000

Faculty Elections
Eligible Candidates for
Divisional Representatives to Academic Council

Humanities

Natural Sciences

Social Sciences

Koffi Anyinefa
Israel Burshatin
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
David Dawson
Stephen Finley
Ashok Gangadean
Ramon Garcia-Castro
Heidi Jacob
Yoko Koike
Aryeh Kosman
Thomas Lloyd
Danielle Macbeth
Anne McGuire
Graciela Michelotti
Rajeswari Mohan
James Ransom
Deborah Roberts
Joseph Russo
Ulrich SchOnherr
David Sedley
Michael Sells
Debora Sherman
Ute Striker
Theresa Tensuan
William Williams
Kathleen Wright
Christina Zwarg

Karin Akerfeldt
Suzanne Amador
Frances Blase
Stephen Boughn
Lynne Butler
Jerry Gollub
Curtis Greene
Steven Lindell
Robert Manning
Philip Meneely
Judith Owen
Bruce Partridge
Jennifer Punt
Robert Scarrow
Walter Smith
Yung-sheng Tai
Jeffrey Tecosky-Feldman
David Wonnacott

Rebecca Compton
Vernon Dixon
Linda Gerstein
Mark Gould
Lisa Jane Graham
William Hohenstein
Anita Isaacs-Kitroeff
Paul Jefferson
Saleha Jilani
Vladimir Kontorovich
Emma Lapsansky
Stephen McGovern
Sidney Perloe
Anne Preston
Suava Salameh
Bethel Saler
Paul Smith
Wendy Sternberg
Sidney Waldman

Elections for:
-- One Natural Sciences Representative
Term: Three years (replacement for Lyle Roelofs)
-- Alternates from all three divisions
Term: One year.
Office of the Provost
April 2000

Academic Council Memberships
1984-85-1999-00
Year

Humanities

Social Sciences

Natural Sciences

Board Reps.

1999-00

Richard Freedman

Marilyn Boltz

Lyle Roelofs

Stephen Boughn
Laurie Hart

1998-99

James Ransom

Linda Bell

Lyle Roelofs

Stephen Boughn
Kimberly Benston

1997-98

James Ransom

Robert Mortimer, Sem I
Linda Bell, Sem II

Lyle Roelofs

Slavica Matacic
Kimberly Benston

1996-97

James Ransom

Anita Isaacs

Jerry Gollub

Julia Epstein
Slavica Matacic

1995-96

Joanne Hutchinson

Anita Isaacs

Jerry Gollub

Julia Epstein
Curtis Greene

1994-95

Joanne Hutchinson

Paul Smith

Claude Wintner

Lynne Butler
Israel Burshatin

1993-94

Joanne Hutchinson

Paul Smith

Claude Wintner

Kimberly Benston
Lynne Butler

1992-93

Elaine Hansen

Paul Smith

Claude Wintner

Slavica Matacic
Kimberly Benston

1991-92

Elaine Hansen

Douglas Davis

Lyle Roelofs

Lucius Outlaw
Slavica Matacic

1990-91

Elaine Hansen

Douglas Davis

Lyle Roelofs

Judith Owen
Lucius Outlaw

1989-90

Deborah Roberts

Douglas Davis

Lyle Roelofs

Israel Burshatin
Judith Owen

1988-89

Deborah Roberts

Harvey Glickman

Claude Wintner

Kimberly Benston
Israel Burshatin

1987-88

Deborah Roberts

Harvey Glickman

Chris Goff

Kimberly Benston
Kathleen Wright

1986-87

Aryeh Kosman

Sidney Waldman

Chris Goff

Deborah Roberts
Elaine Hansen

1985-86

Aryeh Kosman

Sidney Waldman

Chris Goff

Deborah Roberts
Wyatt MacGaffey

1984-85

Aryeh Kosman

Linda Gerstein

John Chesick

Marcel Gutwirth
Ronald Thiemann
1st sem.
Michael Weinstein
2nd sem.

1983-84

James Ransom

Linda Gerstein

Colin MacKay

Ronald Thiemann
Michael Weinstein

1982-83

James Ransom

Linda Gerstein

Colin MacKay

Aryeh Kosman
Sara Shumer

1981-82

James Ransom

William Hohenstein

Colin MacKay

Bruce Partridge
Marcel Gutwirth

1980-81

Joseph Russo

William Hohenstein

Jerry Gollub
1st sem.
Chris Goff
2nd sem.

Richard Bernstein
Colin MacKay

1979-80

Joseph Russo

William Hohenstein

Jerry Gollub

Roger Lane
Marcel Gutwirth

Faculty Elections
Eligible Candidates for
Faculty Representatives to Panel for Review of
Cases of Sexual and Racial Harassment and Discrimination
(See attached document)

Karin Akerfeldt
Suzanne Amador
Koffi Anyinefa
Frances Blase
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Rebecca Compton
David Dawson
Vernon Dixon
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Jerry Gollub
Mark Gould
Lisa Jane Graham
Curtis Greene
Laurie Kain Hart
William Hohenstein
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Yoko Koike
Vladimir Kontorovich
Aryeh Kosman
Emma Lapsansky
Steven Lindell
Thomas Lloyd
Danielle Macbeth

Robert Manning
Stephen McGovern
Anne McGuire
Philip Meneely
Graciela Michelotti
Judith Owen
Bruce Partridge
Sidney Perloe
Anne Preston
Jennifer Punt
James Ransom
Deborah Roberts
Joseph Russo
Suava Salameh
Bethel Saler
Robert Scarrow
Ulrich SchOnherr
David Sedley
Michael Sells
Debora Sherman
Paul Smith
Walter Smith
Wendy Sternberg
Ute Striker
Yung-sheng Tai
Jeffrey Tecosky-Feldman
Theresa Tensuan
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Christina Zwarg

Elections for:
One Faculty Representative
-- One two-year term. (Replacement for Terry Lynn Newirth whose term expires.)

Office of the Provost
April 2000

{Excerpt from the February, 1999 version of the Faculty Handbook]
5. Procedures for Cases of Sexual and Racial Harassment and
Discrimination
The College has also adopted the following policies concerning harassment or
discrimination on the basis of race, sex, sexual orientation, or religion. These procedures
are designed to deal with cases where a community member lodges a complaint of sexual or
racial discrimination or harassment against a member of the faculty. (Allegations of sexual
or racial discrimination against Academic Council are dealt with under the procedures
described in Section J.1.).
The College encourages persons with complaints of discriminatory behavior or
harassment to file charges, but it must also protect the reputation of its students, staff,
faculty, and administration. Primary responsibility for preventing and remedying
discrimination and harassment is in the hands of the Equal Employment Opportunity (EEO)
Officers.
In cases involving an individual complaint, every effort should be made to settle the
case informally and confidentially among the concerned parties and an Equal Opportunity
Officer of the College, and if that fails, among these and the Provost. The following
procedures are designed for cases that resist such informal settlement, either because one of
these parties is unsatisfied, or because the EEO or the Provost considers the resolution
unsatisfactory, and a presidential solution is invoked.
When a dispute has been placed in the hands of the President, a panel will be
convened to consider the facts and to make a recommendation to the President. The panel
will consist of five persons chosen from a pool of fifteen representing the four segments of
the community from which a complaint could arise. The pool will include five members of
the faculty, five students, three members of the Staff Association, and two members of the
administration. Two of the faculty representatives are to be elected by the faculty for two
year terms, which will be staggered, and three are to be appointed by Academic Council.
The President will ask each of the parties to the case to choose one person from this
group to participate on the panel. After receiving these two choices, the President will
choose three other persons from the pool, and appoint one of these three to serve as chair
for the panel.
The major functions of the panel are fact finding, attempting to achieve a mediated
resolution of the incident, and making the reports described below. Its proceedings will be
private, and lawyers will not be present. It is expected that both parties will have the right
to hear all testimony and will be able to respond to testimony in the presence of those
giving it; the panel will be expected to question witnesses in the light of such lesponse.
When, however, a witness or either of the parties is unwilling or judged by the panel to be
unable to present statements in the presence of others, the panel may decide that the
interests of justice require admission of their statements in private. In such cases, the panel
will disclose the statements to both parties, identify their authors, and provide for other
means of response and questioning.
A summary of the case and the recommendations of the panel will be made in
writing to the President, excepting a recommendation for major penalties, such as removal

of tenure, termination of a regular appointment to the faculty, or suspension of a faculty
member from service for a stated period. In such cases the recommendation must be made
in writing to the elected members of the Academic Council who will perform the tasks
described in Section J.2 above. In either situation, copies of the report will be given to
both parties.
The case is taken to the President or to Academic Council by the panel acting for the
institution and not by the complainant. The chair of the panel should represent the
institution if a hearing is necessary. The President may order the temporary suspension of
the faculty member until the hearing is concluded only if immediate harm to the faculty
member or others would be threatened.

Haverford College Faculty Minutes
Regular Meeting
9:00 a.m., 11 May 00
Deborah Roberts, Clerk
Moment of Silence

Action I. The minutes of the Faculty Meeting of 11 May 00 were approved.
Raji Mohan is taking a Fall leave next academic year, and this requires new
elections for one Faculty Representative to the Board of Managers and one Faculty
Representative to the Panel for Review of Cases of Sexual and Racial Harassment and
Discrimination. (See Action 3. Faculty Elections, below.)
After last month's Faculty Meeting the Divisions elected the following people as
Representatives or Alternates to Academic Council:
Frances Blase was elected Natural Science Representative.
Ulrich Schiinherr was elected Alternative Representative from the Humanities
Division.
Curtis Greene was elected Alternative Representative from the Natural Science
Division.
Sidney Waldman was elected Alternative Representative from the Social Science
Division.

Minute I. Report of the President.
Principles and Processes in tenure decisions.
In a set of comments sparked by a recent, negative decision in a tenure case, the
President suggested that the Faculty elects respected colleagues to Academic Council. They
work diligently to be fair to each individual candidate and to the Institution as a whole. In
consequence, it takes a long time to reach decisions. Each case passes through two
readings and then a recommendation is made to the President of the College.
Council can make mistakes, but President Tritton believes that possibility of
mistakes is rare. Why? I. There is no possible motive for Council to come to a bad
judgment. 2. Each year there are five very different Faculty members on Council. Each is
hard on the others. Each makes certain that discussions are full and fair.
If Council makes a mistake, the President of the College can rectify it, as he is
called on to make the final decisions. He bases his decisions on the following factors: 1.
Council's advice. 2. He starts over again in his review of each case to make certain that
nothing was missed. He talks about each case with the Provost. 3. He makes a decision
based on his belief that we have to hold ourselves to high standards.
He has a proposal for next year's Council. He wants Council to schedule special
meetings with the Faculty to discuss standards for reappointment and tenure. He wants
there to be two meetings, one with all Faculty who don't have tenure, and one for Faculty
with tenure. In addition to a discussion of standards, he would like to see a discussion, at
both meetings, of how we mentor junior Faculty. He wants to make certain that all possible
steps have been taken to make certain that we enable Junior Faculty to succeed.
Questions and Discussion:
One Faculty member indicated that he was happy to hear the President's words
about mentoring and about clarifying our standards for evaluating scholarship and teaching.
He wanted to know, however, why, if this would be productive, it hasn't been done
before. He is concerned about a recent denial of tenure. He knows the rejected candidate's
philosophy of teaching; he has taught with him. He wants our process to take into account
the question of whether a Department has supported and guided its junior Faculty. Has the
Department helped foster good teaching among its Junior Faculty? The Faculty member
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speaking was guided closely by his Departmental colleagues and their aid helped him
greatly.
Another Faculty member urged us to look closely at how we evaluate teaching.
Have we found the best way to determine if someone is a good teacher?
One Faculty member argued that we will never be able to codify our standards at an
abstract level. To pretend that we can do so is a waste of time. We can codify standards
only via a process akin to the common law, a case based legal system. We can't enunciate
clear standards without a public rendition of cases. The only way Junior Faculty can know
our standards is through their public codification in past cases. This would allow Junior
Faculty to assess their own cases in light of the precedents enunciated in past decisions.
Faculty are expected to share their scholarship publicly, he continued, because it is
within public discourse and activity that the validity claims we make for our arguments are
evaluated. Our judgments about the quality of the scholarship and teaching of our
colleagues should be subject to the same public scrutiny. If we are unwilling to make these
decisions publicly we will be unable to codify our standards meaningfully, and the
suspicion that our decisions are arbitrary will continue to grow.
One Faculty member suggested that we would be better placed to have a discussion
about the future if we reconsider the recent denial of tenure.
A Faculty member suggested that Junior Faculty mentors must be able to protect
Junior Faculty from being overburdened in their early years on campus. This
overburdening of Junior Faculty has occurred frequently. The mentor should have the
power to watch-over Junior Faculty to assure that they are treated fairly.
It was pointed out that some institutions, like the University of Pennsylvania,
reconsider negative tenure decisions.
In response to the previous comments about mentoring, one Faculty member noted
that Department Chairs have an overview of the complete situation of their junior
colleague's activities. The Chair is in the best sitaation to butItmen • .1 II II •
departmental colleagues. The complication is that the Chair can't control the Junior Faculty
person's life.
Another Faculty member supported the contention that providing meaningful
information to Junior Faculty and the meaningful codification of standards requires a more
public process of evaluation and judgment. She also agrees that mentoring needs teeth, that
the Mentor must be able to regulate the burdens assumed by her junior colleague. She
believes, however, that Department Chairs are in a compromised position, because the
Chair has to get the Department's work done and this implies making Junior Faculty
undertake a wide variety of tasks, maybe too many tasks.
One Faculty member objected to our current methods of evaluating teaching. He
suggested that he can't teach effectively thinking that his students are going to write letters
about him. Implicitly, he urged that we think about the unintended incentives we are
creating for Junior Faculty through the use of our current procedures and he asked us to
assess whether these incentives foster good teaching.
Another Faculty member was happy to hear that we want to examine what our
procedures are doing to ourselves and the community. Tenure decisions, she suggested,
are a matter of judgment. It's wrong to look for bad faith on the part of any individual, but
it is worthwhile to recognize that different standards and judgments have an effect on the
nature of our community. Depending on what we emphasize, teaching or research, we will
shape the community in different ways. Our standards will channel the nature of the work
Faculty do during their first six years at the College. The fear of student evaluations may
shape how people teach. We should think about what kind of community we want to be
and we should adopt standards that will help us to realize our goals.
One Faculty member stated several facts about tenure: Each positive tenure decision
may affect the teaching students receive for 30-40 years. There are two moral consequences
of this fact: It is sometimes the case that people we cherish and value as friends are asked to
leave the College. It serves us poorly in making decisions if we point to ourselves and
suggest that the junior person being evaluated is better than we are. Given the nature of
-

-
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academic entropy and regression to the mean, as a result of timid decisions in the past, we
must appoint and tenure people better than we are.
One Faculty member suggested that as a community of teachers we put great care
into our teaching. We have to think about the expectations students bring to our
classrooms. How have they changed? We need to have a better sense of student
expectations.
Another Faculty member suggested that we must endeavor to raise our standards
and this implies the presumption that candidates shouldn't get tenure. Wrong positive
decisions have deleterious consequences for many years; wrong negative decisions are
much less harmful.
Noting how difficult it is for us to make a negative tenure decision, one Faculty
member suggested that we should be more patient in making initial appointments. We
should go the extra distance to make certain that our original appointments are good ones.
We worry too much about failures in searches and this concern may lead us to make weak
appointments.
A Faculty member emphasized that the reappointment decision should be a time
when we make a more open decision. That decision should lead to a discussion with the
candidate and the Department about the candidate's performance. Implicit in her comments
was the suggestion that the reappointment decision should result in a quasi-contract with
the candidate, specifying her areas of strength, where we would expect to see further
maturation and growth, and her areas of weakness, which we would expect to see
ameliorated if tenure is to be granted in the future.
Another Faculty member suggested that our procedures are decentered. Search
Committees are chaired by outsiders and they sometimes make appointments that
Departments don't favor. Then the Departments are expected to pick-up the pieces. Implicit
in this comment was the suggestion that we reevaluate the Ad Hoc Search Committees, and
may

expertise might be beneficial in making these judgments.
The same Faculty member also suggested that mentoring must be centered within
the Department. The Junior Faculty member will have to work with Departmental
colleagues and they should assume responsibility for helping their junior colleagues to
succeed.
He concluded that when serving on Council he was sometimes certain that positive
tenure decisions were wrong. There were mistaken positive decisions in cases where the
procedures in place were followed scrupulously and when the outside letters and the
student letters were very positive.
Another Faculty member offered a different perspective. Prior to serving on
Council, he was often surprised and unhappy about Council's decisions. Serving on
Council changed his opinion. He believes in secrecy and he is opposed to raising
standards. The negative decisions on Council are so painful that they are almost impossible
to make. Negative decisions generate controversy and the members of Council can't defend
themselves because of the rules of confidentiality. We should continue to make 80%
positive decisions. If we make negative decisions the Community and the decision-makers
pay a severe price.
Currently, he suggested, some Haverford insiders refuse to write letters because
they will be available to the candidate. He continued by noting that past-president Tom
Kessinger left academics because everyone got positive letters and, in consequence,
decisions were made in smoke-filled rooms. In contrast Haverford does fairly well. We
can't get to a situation where the people who ought to make the decisions refuse to serve on
Council. They will refuse to serve on Council, he implied, if Council makes negative
decisions and its members become the center of controversy. (He didn't explore the
possibility that negative decisions might be easier to defend if the data on which they were
based was public and if the members of Council were expected to defend their decisions
publicly.)
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He suggested, lastly, that we shouldn't discuss specific tenure cases at an open
Faculty Meeting
The Clerk indicated that we hadn't been discussing a particular case. She suggested
that she hopes that we will all come to the open Council meetings
A Faculty member suggested that Council hold three meetings, one for junior
Faculty, one for senior Faculty, and one for both. It's important, she suggested, for junior
and senior Faculty to talk to one another. In addition, holding three meetings will make it
more likely that Faculty will come to at least one meeting.
Another Faculty member suggested that there shouldn't be a meeting only for senior
Faculty.
The Secretary found, running through these comments, several unspoken or illarticulated concerns. Has the President of the College accepted Academic Council's
recommendations in personnel cases? On what grounds does the President make his
decisions? How can the criteria he uses be specified adequately? Why should the Faculty
presume that he has sufficient expertise to make autonomous decisions? These concerns
have fueled Junior Faculty anxiety and that anxiety was palpable during this discussion. In
part this anxiety stems from the fact that, contrary to what the President indicated, there are
innumerable reasons why Council might come to a bad (positive or negative) judgment.
The presumption that universalistic standards are the only criteria relevant to the positive or
negative evaluation of candidates is naive.
There was also a latent concern about the way candidates in personnel cases have
been notified of Council's decisions and the way the grounds for those decisions have been
characterized for candidates. Some Faculty believe that weak teaching evaluations have
been used to justify negative decisions, and this has raised concerns about the way students
evaluate faculty and the incentive effects that have been created by these processes of
evaluation. Some faculty believe that the way courses are structured, taught and graded
have been affected by the methods of student evaluation.
Minute 2. Report of Provost

1.The Provost suggested that the Faculty discussion of tenure decisions occurred
in Council weekly.
2. The Board of Mangers approved the new Sabbatical Policy at its
recent meeting.
3. Action 2. The Faculty agreed to award Bachelor of Arts or Sciences
degrees, whichever is appropriate, to all who have been certified or will be certified as
meeting the requirements for degrees.
4. The Lindback Teaching Award was given to Lucius Outlaw.
5. Three Faculty members are retiring this year: Charles Stegemen, Sara
Shumer, and Susan Stuard.
6. This years Search Committees resulted in the following appointments: Fine
Arts, Ying Li, and Anthropology, Zolani Ngwane. In addition, Ingrid Arauco was newly
appointed to a tenure-track position in Music.
7. Next year there will be Two Minority Fellows on campus: a pre-doc,
Christina Beltran in Political Science, and a post-doc in Anthropology, Tejaswini Ganti.
Ganti's appointment will be a two-year appointment, the first year at Haverford and the
second at Bryn Mawr.
8. A three-year non-tenure-track appointment in the Bi-College Peace and
Conflict Studies Program was awarded to Martin Hebert.
9. We still have a Mellon Post-Doc to appoint. We have made an offer but
haven't received the candidate's decision.
10.There are enough Customs Workshops for next Fall
11. The College Planning Committee: In the Fall it discussed campaign
priorities. In the Spring it considered our comparison group of 10 peer colleges. This
consideration resulted in no strong conclusions. The comparison group will not be changed
dramatically. They don't want to alter the group; if they do so we will lose the historical
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context for future comparisons. A subcommittee of the Planning Committee is considering
our need for new athletic facilities.
In the Fall the Committee will return to thinking about the Campaign. Jill Sherman
will talk to the Faculty in the Fall about our role in the Campaign.
12.We are not doing Senior Exit Interviews this year. The Senior Exit
Interviews were not well attended. This year seniors were asked to fill-out a survey. This
will, we hope, avoid anecdotal evidence.
13.Next year Doug Davis will be on half-leave; in addition, he will serve as
Special Assistant to the Provost for Information Technology.
Doug Davis:
1.He wants to know how we have been affected by technology? He will look at
course software and will try to gather information to enable us to better evaluate software
for teaching.
2. There is now a group of Collaborative Information Officers: Bob Kieft (library),
Mary Ellen Lyons (Administrative Commuting), Jan Richards (Academic Computing),
Doug Davis (the Faculty).
Jan Richards is leaving her position as Director of Academic Computing. We're
sorry to see her leave. We are in the midst of a search and hope to complete the it in two
weeks.
Questions:
A Faculty member reiterated a point he made in the discussion of tenure standards
and processes: we shouldn't rush searches; we shouldn't make snap decisions.
Doug Davis replied, absolutely.
The same Faculty member asked if there will there be wide consultation within the
Community about the hiring decision.
Yes. Notices will go out announcing public talks by the candidates. The Hiring
Committee includes Karl Johnson and Doug Davis, faculty; Mary Ellen Lyons, the Director
of Administrative Computing, and Matt Nocifore and Jan Richards, for the Academic
Computing Center.
Lucius Outlaw spoke at some length: he thanked the Provost and the President
for the Lindbeck Teaching Award.
He went before Council to answer certain of its concerns about him when he was
evaluated for tenure. He had a difficult year the year before being considered for tenure and
it affected his teaching. He recognized that he had failed students. The members of Council
trusted him even though they had no way to predict the outcome of a positive decision—
that he would become the T. Wistar Brown Professor of Philosophy and that he would win
a Lindback award. He offered his case as an object lesson for our consideration.
He believes that Tom Tritton wants to be a fine president at Haverford; he won't
succeed without the support and assistance of the Faculty. The Faculty is going to have to
assume responsibility for the institution.
Previously all-white organizations can invite persons of color into their midst in one
of two ways. They can give a person of color a room in which to work, asking that he
leave the rest of the "house" alone. Alternatively, the organization can welcome persons of
color and ask them to help redo the "house," make them part of a committee charting the
future course of the organization. Which does Haverford do? There has never been a clear
response to that question from the Community. The first model was de facto in place for
him. He was not asked to help chart the future of the College. The College hasn't shown
itself willing to redesign itself. He implied that if we are to succeed in diversifying the
Community we will have to be willing to allow for the redefinition of the Community itself;
we will have to welcome persons of color on the Committees that chart this process of
redefinition.
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Action 3. Faculty Elections.
1.The Clerk informed us that Laurie Hart is continuing Faculty representative to

Board of Managers. By custom the newly elected Representative to the Board should be
from the Natural Sciences or the Humanities.
Roberto Castillo-Sandoval was elected Faculty Representative to the Board of
Managers.
Judy Own was elected alternative Representative.
2. Representative to the Panel for Review of Cases of Sexual and Racial
Harassment and Discrimination.
A Faculty member urged us to think about a larger list of candidates than the usual
group to serve as Representative to the Panel for Review of Cases of Sexual and Racial
Harassment and Discrimination.
Tina Zwarg was elected.
Minute 4. Committee on College Honors, Fellowships and Prizes.
Stephanie Singer.

There was some discussion about a particular student and why he didn't get
Summa. The Committee Chair indicated that candidates for Summa are expected to show
considerable strength in all three divisions.
Several Faculty expressed the desire to not have a discussion about why particular
students got particular honors.
The Clerk indicated that while we shouldn't discuss individual cases, in principle
we should be able to have such a discussion in a case of extraordinary need.
A member of the Committee indicated that all members of the Committee felt
discomfort with the criteria they were expected to utilize. The criteria are vague and
unsatisfactory. The Committee would like the criteria reconsidered.
.

•

•

honors.
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g

One faculty member indicated that students who study abroad are penalized by the
Honors Committee.
Action 4. The Faculty approved the awarding of Summa and Magna to the
students recommended by the Committee (see the attached list). The Chair of the
Committee will notify all students of the list of honors.
It was further suggested that it would be appropriate to release the names of those
persons elected to Phi Beta Kappa
Students may be notified of Departmental Prizes at the discretion of the Department.
The Chair of the Honor's Committee indicated that she very much hopes that
criteria and procedures for awarding honors will be reconsidered. They are unfair to the
students and frustrating for the Committee.
A Faculty member asked the Chair to share her thoughts with the Provost
Minute 5. Faculty Marshall. Aryeh Kosman

1.There will be a Faculty and Student Brunch Saturday morning, the day before
Commencement
2. There will be a Saturday evening discussion with the Honorary Degree
Recipients.
3. Graduation begins at 10 a.m. sharp, when the Faculty procession leaves Ryan
Gym. Faculty should be in the Gym, fully robed, no later than 9:45.
Adjourned at 10:36 a.m..
Mark Gould, Secretary to the Faculty
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To: Members of the Faculty
Agenda for the Faculty Meeting of Thursday, May 11, 2000

9:00 a.m., Common Room
Deborah Roberts presiding.

A. Minutes of the Faculty Meeting of Thursday, April 13, 2000.
B. Report of the President.
C. Report of the Provost.
1. Recommendation by the Provost of the awarding of degrees to those
students who have successfully completed their work.
D. Faculty Elections

1. One Faculty Representative to the Board of Managers.
2. One Faculty Representative to the Panel for Review of Cases of Sexual
and Racial Harassment and Discrimination.
E. Announcements and Reports:
1. Committee on College Honors, Fellowships and Prizes
(Faculty action requested)
Stephanie Frank Singer

2. Faculty Marshal
Aryeh Kosman

************

Coffee, tea and danish will be served at 8:45 a.

El e Hansen
May 9, 2000

Faculty Eligible to Vote
"Eligibility to vote for representatives is governed by the following rule: All members of the faculty in categories 1
through 3 of Section II.A. are eligible to vote for faculty representatives to the Board, for Clerk, and in their
respective divisions, for divisional representatives to the Academic Council."
Excerpt from the February, 1999 edition of
Information for Members of the Faculty.

Karin Akerfeldt
Suzanne Amador
Koffi Anyinefa
Allison Bailes
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Stephen Boughn
Rachel Brewster
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Rebecca Compton
Douglas Davis
David Dawson
Julio de Paula
Vernon Dixon
John Dougherty
Kaye Edwards
Robert Fairman
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Maris Gillette
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Jane Graham
Curtis Greene

Elaine Hansen
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Tracey Hucks
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Karl Johnson
David Kenosian
Duane Kight
Alexander Kitroeff
Yoko Koike
Kenneth Koltun-Fromm
Naomi Koltun-Fromm
Vladimir Kontorovich
Aryeh Kosman
Rebecca Kowal
James Krippner-Martinez
Emma Lapsansky
Ying Li
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Robert Manning
Stephen McGovern
Anne McGuire
Maud McInerney
Philip Meneely
Graciela Michelotti
Charles Miller
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer
Terry Lynn Newirth
Lucius Outlaw

Judith Owen
Bruce Partridge
Sidney Perloe
Anne Preston
Jennifer Punt
Allyson Purpura
James Ransom
Deborah Roberts
Lyle Roelofs
Joseph Russo
Suava Salameh
Bethel Saler
Robert Scarrow
Ulrich SchOnherr
David Sedley
Michael Sells
Debora Sherman
Sara Shumer
Stephanie Frank Singer
Paul Smith
Walter Smith
Gustavus Stadler
Charles Stegeman
Wendy Sternberg
Ute Striker
Susan Stuard
Yung-sheng Tai
Jeffrey Tecosky Feldman
Theresa Tensuan
Thomas Tritton
Sidney Waldman
William Williams
Martha Wintner
David Wonnacott
Kathleen Wright
Christina Zwarg
.
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Faculty Elections
Eligible Candidates for
Faculty Representatives to the Board of Managers

Humanities

Natural Science

Social Science

Koffi Anyinefa
Israel Burshatin
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
David Dawson
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Heidi Jacob
Yoko Koike
Aryeh Kosman
Thomas Lloyd
Danielle Macbeth
Anne McGuire
Graciela Michelotti
James Ransom
Deborah Roberts
Joseph Russo
Ulrich Schonherr
David Sedley
Michael Sells
Debora Sherman
Ute Striker
Theresa Tensuan
William Williams
Kathleen Wright
Christina Zwarg

Karin Akerfeldt
Suzanne Amador
Frances Blase
Lynne Butler
Jerry Gollub
Curtis Greene
Steven Lindell
Robert Manning
Philip Meneely
Judith Owen
Bruce Partridge
Jennifer Punt
Robert Scarrow
Walter Smith
Yung-sheng Tai
Jeffrey Tecosky-Feldman
David Wonnacott

Marilyn Boltz
Rebecca Compton
Vernon Dixon
Linda Gerstein
Mark Gould
Lisa Jane Graham
William Hohenstein
Anita Isaacs-Kitroeff
Paul Jefferson
Saleha Jilani
Vladimir Kontorovich
Emma Lapsansky
Stephen McGovern
Sidney Perloe
Anne Preston
Suava Salameh
Bethel Saler
Paul Smith
Wendy Sternberg
Sidney Waldman

Elections for:
-- One Faculty Representative to the Board of Managers
Term: Two years (replacement for Stephen Boughn whose term expires.)
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Faculty Elections
Eligible Candidates for
Faculty Representatives to Panel for Review of
Cases of Sexual and Racial Harassment and Discrimination
(See attached document)
Karin Akerfeldt
Suzanne Amador
Koffi Anyinefa
Frances Blase
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Rebecca Compton
David Dawson
Vernon Dixon
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Jerry Gollub
Mark Gould
Lisa Jane Graham
Curtis Greene
Laurie Kain Hart
William Hohenstein
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Yoko Koike
Vladimir Kontorovich
Aryeh Kosman
Emma Lapsansky
Steven Lindell
Thomas Lloyd
Danielle Macbeth

Robert Manning
Stephen McGovern
Anne McGuire
Philip Meneely
Graciela Michelotti
Judith Owen
Bruce Partridge
Sidney Perloe
Anne Preston
Jennifer Punt
James Ransom
Deborah Roberts
Joseph Russo
Suava Salameh
Bethel Saler
Robert Scarrow
Ulrich Schonherr
David Sedley
Michael Sells
Debora Sherman
Paul Smith
Walter Smith
Wendy Sternberg
Ute Striker
Yung-sheng Tai
Jeffrey Tecosky-Feldman
Theresa Tensuan
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Christina Zwarg

Elections for:
One Faculty Representative
-- One two-year term. (Replacement for Rajeswari Mohan who will be on leave.)

Office of the Provost
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{Excerpt from the February, 1999 version of the Faculty Handbook]
5. Procedures for Cases of Sexual and Racial Harassment and
Discrimination
The College has also adopted the following policies concerning harassment or
discrimination on the basis of race, sex, sexual orientation, or religion. These procedures
are designed to deal with cases where a community member lodges a complaint of sexual or
racial discrimination or harassment against a member of the faculty. (Allegations of sexual
or racial discrimination against Academic Council are dealt with under the procedures
described in Section J.1.).
The College encourages persons with complaints of discriminatory behavior or
harassment to file charges, but it must also protect the reputation of its students, staff,
faculty, and administration. Primary responsibility for preventing and remedying
discrimination and harassment is in the hands of the Equal Employment Opportunity (EEO)
Officers.
In cases involving an individual complaint, every effort should be made to settle the
case informally and confidentially among the concerned parties and an Equal Opportunity
Officer of the College, and if that fails, among these and the Provost. The following
procedures are designed for cases that resist such informal settlement, either because one of
these parties is unsatisfied, or because the EEO or the Provost considers the resolution
unsatisfactory, and a presidential solution is invoked.
When a dispute has been placed in the hands of the President, a panel will be
convened to consider the facts and to make a recommendation to the President. The panel
will consist of five persons chosen from a pool of fifteen representing the four segments of
the community from which a complaint could arise. The pool will include five members of
the faculty, five students, three members of the Staff Association, and two members of the
administration. Two of the faculty representatives are to be elected by the faculty for two
year terms, which will be staggered, and three are to be appointed by Academic Council.
The President will ask each of the parties to the case to choose one person from this
group to participate on the panel. After receiving these two choices, the President will
choose three other persons from the pool, and appoint one of these three to serve as chair
for the panel.
The major functions of the panel are fact finding, attempting to achieve a mediated
resolution of the incident, and making the reports described below. Its proceedings will be
private, and lawyers will not be present. It is expected that both parties will have the right
to hear all testimony and will be able to respond to testimony in the presence of those
giving it; the panel will be expected to question witnesses in the light of such response.
When, however, a witness or either of the parties is unwilling or judged by the panel to be
unable to present statements in the presence of others, the panel may decide that the
interests of justice require admission of their statements in private. In such cases, the panel
will disclose the statements to both parties, identify their authors, and provide for other
means of response and questioning.
A summary of the case and the recommendations of the panel will be made in
writing to the President, excepting a recommendation for major penalties, such as removal

of tenure, termination of a regular appointment to the faculty, or suspension of a faculty
member from service for a stated period. In such cases the recommendation must be made
in writing to the elected members of the Academic Council who will perform the tasks
described in Section J.2 above. In either situation, copies of the report will be given to
both parties.
The case is taken to the President or to Academic Council by the panel acting for the
institution and not by the complainant. The chair of the panel should represent the
institution if a hearing is necessary. The President may order the temporary suspension of
the faculty member until the hearing is concluded only if immediate harm to the faculty
member or others would be threatened.

