
Schedule of Faculty Meetings

for the

1996-97 Academic Year

Thursday, September 5, 1996 	 4:15 P.M.	 Common Room

Thursday, October 17, 1996	 4:15 P.M.	 Common Room

Thursday, November 21, 1996	 4:15 P.M.	 Common Room

Thursday, December 19, 1996	 4:15 P.M.	 Common Room

Thursday, January 23, 1997* 	 4:15 P.M.	 Common Room

Thursday, February 20, 1997 	 4:15 P.M.	 Common Room

Thursday, March 20, 1997 	 4:15 P.M.	 Common Room

? Thursday, April 17, 1997	 4:15 P.M.	 Common Room

Thursday, May 15, 1997 	 9:00 A.M.	 Common Room

*Please note that this is the Fourth Thursday of the month due to the fact that
second semester classes begin on Monday, January 20, 1997.

Office of the Provost
August, 1996



HAVERFORD COLLEGE
The Faculty of the College	

141C0
Regular Meeting
	

4:15 pm, September 5, 1166
Deborah Roberts, Clerk

Moment of silence

Minute I. The Clerk commented on our procedures for the-inefit of both new and returning
faculty members. Advice was given regarding the utility of brevity, forethought, and collegial
consideration in the public remarks of participants.

Action I. The faculty approved tliterrlinutes of the meeting of May 16, as distributed in amended
form.

Minute 11. Report of Presidential Search Committee Representative
Kim Benston reported that the committee is working to obtain a short list of candidates to be
invited for campus visits. Attention was called to the August 23 report (previously circulated)
from John Hurford, the Chair of the Board. A judgement was presented that the pool of candidates
was rich, varied, promising, and interesting. Our representative was positive in viewing the
operation of the committee as open and reasonable. Faculty views have been given full hearing by
the committee. Private interviews are in process, with visits of the top list to be scheduled for
October. It is hoped that the committee recommendation could be sent to the Board of Managers in
mid-November.

Minute III. Interim President Robert Gavin reported a gift by a (for now) anonymous donor
which establishes a faculty chair in the natural sciences. It was announced that Judy Owen will be
the first holder of this chair, designated for now as the Founders Professor of Natural Science.
General approval and satisfaction were registered by the audience. An inaugural lecture will be an
event later in the fall.

Minute IV. Members of the administration and faculty introduced new staff and faculty persons.
(Annex I)

Minute V. Student Honor Counil co-chair Anne Santoro made a brief presentation calling attention
to the operation of the Honor Code and the Honor Council. She particularly reminded the faculty
of the general need for explicit instructions and clarification of course requirements and rules of
conduct for all academic exercises, particularly papers and laboratory reports. Faculty are
reminded of the procedures to be followed in dealing with suspected violations.

Minute V( Report of Interim President. 
(1) Robert M. Gavin commented he was charged by the Board with two primary tasks: (a) to keep
the College running for this year as well as in past, (or to do no damage), and (b) to move and
direct the general business of the renovation and expansion of the Stokes facilities for the
concerned departments.

(2) A memo outlining status of Stokes/science division project is coming, and faculty will be
invited to an open meeting to discuss various aspects of this project. A meeting of AAC, EPC, and
the Stokes planning committee of last year is also planned to coordinate planning. A status report
to the Board should be possible in October. A report giving a recommendation for siting of
facilities should go to the Board in December.

(3) The annual US News and World Report ranking of colleges and universities will soon appear.
Swarthmore is going to be ranked #1. Haverford will be ranked #6. Make of this what you will.



Minute VII Report of the Provost, 
(1) Provost Elaine Hansen gave thanks to the participating faculty for the smooth operation of the
year so far. She voiced particular appreciation for service in advising of first year students during
the Labor Day weekend.

(2) Some results of the Provostial Questionnaire regarding goals of the faculty advising prtocess
were shared with the faculty. There seemed to be general agreement that the primary goals were to
be helpful in the selection of courses and to demonstrate caring attitudes in these matters.
Divergent views were given on other topics included in the questionnaire. Typical academic
responses were elicited as comments on many questionnaires. Thanks were given to all for their
participation and their remarks in this survey.

(3) A Wellness Fair will be held on Wednesday, Sept. 25. Screening tests, advising, and
literature will be available. Watch for literature regarding this event.

(4) Department chairs and other faculty are urged to send lists of possible student tutors to Lois
Schultz.

(5) Faculty are urged to have their second semester course descriptions on line via Gopher.

(6) Faculty should be preparing their applications for Faculty Research Grants.

(7) Details will be coming regarding the second round of Multimedia Development Grants
sponsored by our Computers in Education fund.

(8) Bryn Mawr College curriular changes are under discussion. They are moving to two terms of
required "Liberal Studies" courses taught by faculty from "all disciplines" as a replacement for the
requirement of two semesters of Freshman English.

(9) At the next faculty meeting we will be discussing a proposed extension of the faculty tuition
benefit to all employees. The proposal comes from a college committee which has been
considering these matters.

(10) Kim Benston will be bringing materials to faculty attention next term regarding a new faculty
seminar in the humanities. NEH people will be also be here to conduct a seminar on how to get an
NEH grant.

(11) All are urged to watch for announcements of faculty research talks this term to be given by
Julio De Paula and Emma Lapsansky.

Adjournment: 5:22 pm

Respectfully submitted

John P. Chesick
Secretary to the Faculty



NEW FACULTY 1996-97

Tenure-Track:

Lisa Jane Graham, Assistant Professor of History
A.B., Cornell University; M.A., New York University; Ph.D., The Johns Hopkins University.

Jennifer Punt, Assistant Professor of Biology
A.B., Bryn Mawr College; V.M.D., University of Pennsylvania School of Veterinary Medicine;
Ph.D., University of Pennsylvania.

Regular Part-Time:

Heidi Jacob, Director of the Bryn Mawr-Haverford Orchestra and Assistant Professor of Music
M.Mus, The Juilliard School.

Thomas Lloyd, Director of the Bryn Mawr-Haverford Choral Program and Assistant Professor
of Music
B.M., Oberlin College Conservatory of Music; M.A., Yale Divinity School; M.M., Yale
University School of Music; D.M.A., University of Illinois.

Interim and Part-Time:

Caryn Lang Bowe, Visiting Assistant Professor of Chemistry
B.S., University of Wisconsin-Madison; M.A. and Ph.D., Princeton University.

Phong Bui, Visiting Lecturer of Fine Arts
B.A., Philadelphia College of Art.

Daniel J. Cook-Huffman, Visiting Instructor in General Programs
B.A., Manchester College; M.A., Syracuse University

Anna Bullock Drummey, Visiting Instructor of Psychology
B.A., Villanova University.

Faith Furman Fenderson, Visiting Assistant Professor of Biology
B.A., The Johns Hopkins University; Ph.D., University of Washington.

James A:Foster, Visiting Assistant Professor of Biology
B.S., Lebanon Valley College; Ph.D., University of Virginia.

David Rolfe Graeber, Visiting Assistant Professor of Anthropology
B.A., State University of New York; M.A. and Ph.D., The University of Chicago.

Tracey Hucks, Minority Scholar-in-Residence and Visiting Instructor in Religion
B.A. and M.A., Colgate University.

Brian Stuart Koukoutchos, Visiting Professor of General Programs
B.A., Haverford College; J.D., Harvard Law School.

Adam Landsberg, Visiting Assistant Professor of Physics
A.B., Princeton; M.A., and Ph.D., University of California, Berkeley.



Mahafarid Lashgari, Assistant Professor of German, for the 1996-97, 1997-98 and 1998-99
academic years
B.A., Ludwig Maximialian Universitat, MUnchen; M.A. and Ph.D., University of California, Los
Angeles.

Elisabetta Manduchi, Visiting Assistant Professor of Mathematics
M.A. and Ph.D., University of Maryland.

Vera Basch Moreen, Visiting Assistant Professor of Religion
B.A., Princeton University; Ph.D., Harvard University.

Josiane Mouzannar, Visiting Instructor in French
B.A., Saint Joseph University, Beirut.

Michelle Mulder, Visiting Instructor in Political Science
B.A., Albion College; M.A. and Ph.D., Princeton University.

Office of the Provost
September 3, 1996
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Regular Meeting
Deborah Roberts, Clerk

Moment of silence

HAVERF ORD COLLEGE
The Faculty of the College

4:15 pm,
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Minute I. The faculty approved the minutes of the meeting of Sept. 5 as distributed in
amended form.

Minute II. Reportof the Interim President.
(1) Acting President Robert M. Gavin reported that the Committee on Diversity did not
meet last year; he intends to investigate the status of this committee and faculty
intentions regarding it. Committee arrangements from previous years were reviewed; the
committee will be convened and will report to faculty and board of managers. There was
a query regarding the continuation of this committee. Robert Gavin noted that in fact no
sunset provision had been incorporated when the committee was renewed in 1986. The
Academic Council should be the source of any recommendation for abolition of any
existing committee. The Council may consider the advisability of a sunset provision for
this committee, and the faculty should communicate any views on the subject to the
Council.

(2) An update was given regarding planning for expansion and renovation of natural
science facilities. The Board of Managers was informed at its last meetings about
procedures and planning schedule, and a report should go to the Board at its December
meeting regarding the long range plans for sciences. Meetings with the facilities planning
consultant Art Lidsky (of the firm of Dober, Lidsky, Craig and Associates) have taken
place and his report will be shared with AAC, EPC, and the Natural Sciences Facilities
Committee.

Minute III. Report of Presidential Search Committee Representative.
Kim Benston reported for the Presidential Search Committee regarding the coming
campus visits of the four candidates. He urged faculty to meet the candidates and to
participate in the discussions with them. Faculty are urged to file comments soon.

Minute IV. Reportof the Provost.
(1) Provost Elaine Hansen urged that on line course information be sent to Carol
Wilkinson as soon as possible. Updates, changes, etc. should be included.

(2) Multimedia grant proposals were due Oct. 18. Leave requests are due Nov. 18.

(3) Our attention was called to a Nov. 8 news release regarding an American Physical
Society award to Ben Williams, Class of '96; this is the only APS award given to an



undergraduate for undergraduate research. The is a notable achievement for Ben Williams
and also an achievement for the Physics major program in which he was a participant..

(4) There will be a designated discussion table in the Coop at lunch time, starting on
Friday, Nov. 1, with politics and religion as first topics.

(5) Course evaluation form samples are being sent to new faculty to encourage this
evaluation activity. Non-new faculty are also encouraged to investigate this material.

Minute V. Report of the College Education Benefits Committee
This report ( Annex I) was introduced and summarized by Elaine Hansen. Deborah
Frazer and Eric Larson were present to listen and partiicipate in the discussion.
The history of the tuition grant benefit was reviewed. The plan was last considered in
late 1980's. At that time the Board concluded that extension of this program to all
employees would be too costly. Spring of 1995 saw the reopening of this issue, and a
possible revision was suggested. It was projected that the combination of current tax
code with certain restrictions on the benefit might permit extension of a benefit to a wide
range of employees without drastically increasing the cash outflow for this form of
compensation. The Board Committee on Compensation and Benefits appointed a
subcommittee on this topic, chaired by Deborah Frazier and with Board, faculty, staff,
and administration members. Information on employee demographics and cost estimates
were made. Various limits and restrictions were considered. Other institution's policies
were collected.

Reasons for extending the benefit were summarized, centering on ideas of equity,
employee morale, and comparable practise with other institutions. It was held that all of
the employee children were equally deserving of support, not just faculty children.

Arguments against extending this benefit were also centered on problems of equity (for
those with few or no children) and the alternative highly meritorious uses for the extra
compensation money which would be needed to fund this benefit.

Vice President for Finance Richard Wynn noted that we are now at a minimum in demand
for the faculty tuition benefit; the cost of the benefit for faculty will (independent of plan
extension) grow as a number of younger faculty children come to college age.

Options and implications of the proposal were discussed. We recognize that we are
moving money from the faculty part of the compensation pool to the general
compensation pool. We were reminded that the lower salary levels were balanced by the
relatively more generous non-salary compensation items. Concerns were expressed for
the future levels of salary/compensation. No faculty action was required or requested,
but there seemed to be widespread acceptance of the proposal.

Minute V. Report of the Educational Policy Committee
(1) Chair David Dawson reported that self scheduled exams will be held in Chase and
Gest as well as in Stokes.



(2) MacGaffey reported as chair of the EPC subcommittee on admissions that concerns
on this topic should be addressed to him. He also indicated a willingness to run a
workshop on teaching writing techniques in a variety of contexts. He also encouraged
interested faculty members to contact him regarding this.

Action I. Course Approvals. 
The three courses on the listcirculated by the EPC (Annex II) were approved without
comment.

Minute VI. Dean Randy Milden voiced the concern that there was a the top group of
students who may also need more discussions and counselling than they are now getting.
High achievers need encouragement too!! More mentoring may be indicated for such
students in their last two years.

Minute VII. Committee on Student Standings and Programs.
Chair Deborah Roberts urged the faculty to report students in trouble, either failing or
showing an obvious drop in performance to a level indicative of special problems. Direct
contacts with student must be combined with notification of appropriate dean. The latter
permits linking of concerns from a variety of faculty dealing with the same student.

Adjournment: 5:43 pm

Respectfully subm tted

John P. Chesick
Secretary to the Faculty



HAVERFORD COLLEGE
The Faculty of the College

Regular Meeting	 4:15 pm, November 21, 1-966
Deborah Roberts, Clerk

Moment of silence

Action I. The end of Minute 5 of the distributed minutes of the meeting of October 17 was revised
to read "but most of those who spoke seemed in favor of the proposal." The minutes, with this
revision, were then approved.

Minute I. Report of Interim President. 
(1) Robert Gavin reported that the Natural Science Facilities Committee had been meeting, and
had worked to evaluate and deal with the report of the consultant Arthur Lidsky regarding siting
and planning for the facilities expansion. The NSF was formulating plans for further evaluation of
siting, planning for coordination of all facilities for the science division, and selection of architects
for further planning stages. All of these activities were to be carried out with reference to the
campus master plan. Robert Gavin will be working with President-elect Thomas Trytton to clear
recommendations of the NSF committer before taking the committee recommendations to the
Board of Managers in the December meeting.

(2) Robert Gavin also was pleased to give formal notification that Jerry Gollub had been appointed
as the John and Barbara Bush Professor of Natural Sciences. General approval and
congratulations were given to Jerry Gollub.

Minute II. Report of the Provost. Provost Elaine Hansen made a series of announcements and
exhortations:

(1) Support was given for faculty participation in the United Way campaign.

(2) Requests for audiovisual services can conveniently be made by e-mail to:
av_request@haverford.edu	 A one week notice (if possible) is really desired for coordination of
requests.

Roger Hill will be glad to assist faculty who wish to videotape their classroom work for personal
evaluation and critique, or for other persposes.

(3) Persons interested in continuing or enlarging the Friday lunch discussion group should send e-
mail to Dave Dawson or Sid Waldman.

(4) Roberts 11 will be the venue for student work in connection with multimedia projects. An
assistant will be in the room to assist in use of equipment.

Minute III. Report of EPC Chair Dave Dawson made a series of announcements:
(1) A December 11 luncheon meeting with involved faculty was to be part of a discussion of the
Social Justice requirement.

(2) A request will be coming for information regarding enrollments in classes relevance of class
size and subject matter to styles of pedagogy . This will ask for ideas relating appropriate class size
to level of subject and nature of subject.

(3) EPC was concerned about the status and health of writing programs in the curriculum, and
wishes to take a new and perhaps deeper look at this topic. We should examine both written and
oral presentations, perhaps with some concentration on more public presentations by students. It



Respectfully submitted

John P. Chesick
Secretary to the Faculty

was thought that we should publicize existing models in the curriculum. Faculty members were
urged to send ideas on this topic to EPC members.

Minute IV Deborah Roberts made the seasonal alert that the CSSP or appropriate dean be notified
of students who were appearing to be academic difficulty as the term ends.

Minute V. Warm thanks and appreciation were extended to Kim Benston, Vernon Dixon, and
Judy Owen for their conscientious efforts and considerable time spent in the course of their work
as faculty representatives to the presidential selection committee.

Adjournment: 4:39 pm



HAVERFORD COLLEGE FACULTY MEETING
4:15 pm. December 19, 1:9V6'

Regular Meeting
Deborah Roberts, Clerk

Moment of silence

Action I. The minutes of the meeting of November 21, 1996, were approved as circulated.

Minute I. Report of the Provost. Provost Elaine Hansen made a series of announcements:

(1)The deadline is Jan 20, 1997, for proposals for grants from the faculty research fund.

(2)Danielle Macbeth is to be congratulated for her award of an NEH grant for support of her
sabbatic leave.

(3) We should continue the momentum of discussions regarding college affairs which were
inaugurated during the presidential search process; these conversations should continue as the
new president arrives.

(4) The Educational Policy Committee (EPC) is undertaking to discuss communications skills
and ways for fostering improvement in these. It also will be discussing the relationship of class
size to pedagogical goals. It is important for departments or individual faculty members to
return the EPC questionnaire on this topic to provide necessary data for this committee work.

(4) The EPC is also reviewing the usage and value of the admissions subcommittee; the merits
of the continued existence of this subcommittee are part of this review. Comments on the
importance and value of this subcommittee are also requested by the EPC.

(5)The Committee on Diversity (COD) has met again, and has taken up its lapsed charge. It is
now gathering statistics to examine trends in both student and faculty demographics and the
relation of campus diversity vs diversity in external pools of student and faculty groups.
Curricular diversity is also being examined. Please help in the preparation of these reports
when requests for data are received.

Minute II. Report of the Interim President.  Interim President Robert Gavin gave Holiday
Greetings to all!!

(1)The ad hoc committee to consider our use of the World Wide Web has made a series of
recommendations (separate report) and is continuing its efforts. Budget implications will go
through the regular budget process. This committee felt strongly that all of the programs
should be well represented on the Web, with more than rudimentary (dull) catalog materials. It
is not as hard to have a presence on the web as some feel, and with modest training much can
be done. It was suggested that Admissions requires strong participation for the improvement of
our Web pages. Many prospective students are Web browsers. It has also been noticed that
candidates for faculty positions are also looking with interest at our Web pages.

(2)Attention was called to the Natural Science Facilities (NSF) report. (also circulated).
"Concept approval" has be granted by the Board of Managers for unified natural science



facilities. The Board noted that the concept should extend beyond the science division, and that
the discussions should go on in other areas. The NSF committee should either be broadened or
another forum should be explored for this enlarged discussion. Board expects progress reports
in Feb. and May.

The following is a summary of some of the comments elicited by this report:

There was support for Board request for more general representation, beyond the science
division persons, on the NSF committee.

Changes in physical facilities bring about social changes and shifts of campus population.
Some past architectural productions may not paid sufficient attention to these possible
effects. The campus user constituencies must be included in discussions with architects.

Issues arguing for physical unification of science departments do not preclude collaboration
between other departments and divisions. The current project works to improve
fragmentation of efforts for at least the scientists, who are particularly strongly tied to
physical facilities through the demands of laboratory work.

Concerns were raised regarding the implications of devotion of large chunk of potential
resources to this project, and the relation of this major program to other fund raising
efforts. It was noted in response that Hogie Hansen will be conducting a feasability study
regarding the funding base for the program. We compete with many; institutions of much
deeper resources. We do amazingly well in this. Funding for required high cost facilities is
an ongoing problem.

There was strong representation that there was compelling need for expansion and
renovation of the laboratory facilities for Chemistry, Physics, and Mathematics/Computer
Science, and that the bulk of the proposed program costs are for these additions and
renovations, wherever the new construction occurs.

We may anticipate more general meetings when further planning can provide us with
more specific cost figures.

It is expected that we would not be committed to begin construction on new facilities until a
large fraction of the funds was in hand.

The Clerk strongly urged regular communication between EPC, the NSF committee, and the
faculty as a whole as planning proceeds.

Minute III. Richard Wynn reported that the Board had approved the proposal, as previously
presented to the faculty, to extend tuition benefits to staff. The faculty tuition benefit for new
faculty appointments will now be the same as for staff persons.

Adjournment: 5:40 pm

Respectfully submitted

John P. Chesick, Secretary to the Faculty



HAVERFORD COLLEGE FACULTY MEETING
:15 pm. January 23, 1997

Regular Meeting
Deborah Roberts, Clerk

Moment of silence

Action I. The minutes of the meeting of Dec	 ere approved as circulated.

Minute I.  Introduction of New Faculty. See	 x for list of faculty who are new this semester
and who were introduced and welcomed.

Minute II. Report of Honor Council President.  Honor Council President Anne Santoro
reported that the Honor Council had been quite busy this past semester with five major Honor
Code violation cases, some cases involving failure of students failing to meet terms of
reinstatement resulting from earlier cases, and also participation in three joint panels
involving various concerns and issues centering around campus life.

Minute III. Report of the Interim President. 
(1) Interim President Robert Gavin invited all to attend Jerry Gollub's general public lecture
inaugurating his elevation as the John and Barbara Bush Professor in the Natural Sciences at
7:30 pm, February 14.

(2) David Dawson as EPC chair and another faculty member will be joining the Natural Science
Facilities committee. This committee will be reviewing credentials of architects and working to
select an architect for next planning phase.

Minute IV. Report of the Provost.
(1) Provost Elaine Hansen announced that the Chemistry Department search had been
successfully concluded with the acceptance of our position by Dr. Charles Miller.

(2) Attention was called to two coming Faculty Research Talks: Danielle Macbeth will be
speaking at 8 pm, February 20, and Tracy Hucks, visiting Instructor in Religion and Minority
Scholar-in-Residence, will be speaking on February 25.

Minute V. Report of the Administrative Advisory Committee. 
(1) Administrative Advisory Committee Chair Sidney Waldman provided a report (Annex)
giving historical data on budget parameters and the proposed 1997-1998 budget summary.

(2) Attention was called to the proposed 8% increase in the faculty salary pool and a general 5%
increase in the overall budget.

(3) Other changes in revenues and expenditures were highlighted. We should be relieved that
the % increase in student charges for the current two year period is the lowest since early '70s.

The budget otherwise includes: modest inc in student self-help expectations, some increases in
staffing to deal with Web matters, sports information service, and admissions.



(4) In response to questions, Waldman noted:
(a)Our fees placed us about seventh from the top in a group of ten peer group schools.

(b)Issues regarding housing for junior faculty were discussed last year, but no conclusions
and no actions have been obtained.

(c) A Faculty Compensation Subcommittee meeting will come in February to discuss
faculty compensation matters

Adjournment: 4:56 pm

Respectfully submitted
rTh

John P. Chesick, Secretary to the Faculty



Major Budget Parameters

Fiscal Year

Student

Charges

% Increase

in Student

Charges

% Increase

In Salary

Pool Difference
FTE

Students

1980-81 1,045 $8,650 na na
1981-82 1,048 9,740 12.6 na na
1982-83 1,007 10,900 11.9 10.0 1.9
1983-84 1,053 11,870 8.9 na
1984-85 1,065 12,772 7.6 7.0 0.6

1985-86 1,071 13,840 8.4 7.0 1.4
1986-87 1,092 14,950 8.0 7.0 1.0
1987-88 1,108 15,825 5.9 5.0 0.9
1988-89 1,076 17,075 7.9 7.0 0.9
1989-90 1,127 18,600 8.9 7.0 1.9

1990-91 1,122 20,150 8.3 7.0 1.3
1991-92 1,092 21,550 6.9 5.0 1.9
1992-93 1,112 22,825 5.9 5.5 0.4
1993-94 1,065 23,950 4.9 4.5 0.4
1994-95 1,079 25,250 5.4 5.0 0.4

1995-96 1,088 26,625 5.4 5.0 0.4
1996-97 1,102* 27,700 4.0 5.0 (1.0)
1997-98 1,100* 28,810 4.0 * * * (1.0)

*Estimate

**10.0% for
faculty, 6.5%
for others

*-8.0% for
faculty, 5.0%
for others



PROJECTION OF 1997-98 BUDGET
+4.0% in Charges and +5.0% in Salary Pool

(in thousands of dollars)

1996-97 1997-98
REVENUES
Tuition & Fees 22,160 23,080 1,060 FTES X $21,534 + fees
Endowment 7,309 8,000 Formula spending

Gifts & Grants 2,550 2,570
Sponsored Research 600 600 Revenues = Expenditures
Miscellaneous 680 755 Mostly current funds investments

TOTAL E&G 33,299 35,005

Dormitories 2,671 2,779 720 FTES X $3,860
Dining Center 3,768 3,957 880 FTES X $3,210 + other
Bookstore 1,000 1,080
Conferences & Rentals 692 759
Housing 480 480
HCA 1,617 1,675 320 FTES X $3,860 + commercial/summer

TOTAL AUXILIARIES 10,228 10,730

TOTAL REVENUES 43,527 45,735

EXPENDITURES

Compensation 22,140 23,442 +5.0% salary pool, +5.9°/0 overall
Oper .ating 5,961 6,268 +5.1%
Student Aid 5,213 5,473 23.9+% of tuition revenue
Renewals & Replacements 1,750 1,750
Debt Service 1,795 1,796 As Scheduled
Utilities 1,609 1,699 +5.6°/0
Food 1,124 1,151 +2.4%
Capital Equipment 836 918 +9.8%
Library Materials 714 756 +5.9%
Bkst. Cost of Goods Sold 690 746 69% of sales
Sponsored Research 600 600 Expenditures = Revenues
Student Wages 539 580 Minimum $6.50, +$20,000
Insurance 418 412
Real Estate Taxes 138 144

TOTAL EXPENDITURES 43,527 45,735

NET 0 0

1/22/97



HAVERFORD COLLEGE FACULTY MEETING

Regular Meeting
Deborah Roberts, Clerk

Moment of silence.

Action I. The minutes of the meeting of January 23, 1997, were approved as circulated.

Minute I. Report of the Interim President. 

(1) Interim President Robert Gavin reported that the Board of Managers at its last meeting
approved the budget as proposed. Fees will increase by 4%. The faculty salary pool will increase
by an average of 8%, and the staff salary pool inc by 5%. The changes in the tuition benefit to
include staff were also noted in connection with the changes in the salary categories

(2) All requested leaves were approved by the Board of Managers.

(3) Jerry Gollub was thanked for his excellent lecture as the official inaugural of his tenure as
John and Barbara Bush Professor in the Natural Sciences.

Minute II. Report of the Provost.

(1) Provost Elaine Hansen alerted the faculty to expect to meet with advisees on August 30;
faculty persons should plan accordingly.

(2) Steve Watter also is interested in having suggestions for improvement of the advising
system, the advising handbook, and suggestions from departments about information needed
from other departments for advising process. Comments are solicited on the structure of the
advising period. Send comments or queries by email to Elaine Hansen and/or Steve Watter.

(3) The e-mail address: faculty@haverford.edu 	 permits mailing of general notices to all of
listed faculty. This route will be open for general faculty use; we will see how junk mail
proliferates. All notices sent broadside with this e-mail address will (for now) be cleared
through the provost before release to the faculty list. Inform Sue Waddington (Provost's Office)
if you wish to receive hard copy as an e-mail alternative for such notices.

Minute III. Report of the Educational Policy Committee 
(1) EPC Chair David Dawson reported that Anne Grennhalgh from University of Penn. has
been invited as a consultant to talk about writing, oral communication, and the extension of
classroom work to work outside of the classroom. She is experienced in communications, both
in a college context and also in the external community. April 2 or April 9 are possible time
slots for her visit; watch for announcements.

(2)The results of the EPC survey regarding class size were presented verbally and discussed.
Faculty members were thanked for their contributions. An attempt was made to see what
limits on enrollments in various classes do to student choices. There was a general sense that
pedagogical concerns should set enrollment limits. Departments, areas of concentration, and
General Programs might be responsible for presenting a package of course proposals with some
coherent plan for any course enrollment limits proposed. A possible plan is being considered to

February 20, 1997
4:15 PM



eliminate current restrictions on enrollment limits. Enrollment limits are of course coupled to
related issues such as impact of enrollment limits on GP courses, and also the provostial
assessment of faculty teaching loads which involves both the average number of
students/faculty member and also the number of courses/fac member. Course limits also
impact on the balance of courses in a subject and student access to offerings of a department.
There is some student sentiment that some enrollment limits are acceptable if needed to avoid
damaging some courses by overflow enrollments. A written summary on this topic will be
forthcoming from EPC. The EPC advocates completion of more questionnaires by the faculty

Minute IV. Report of the Faculty Marshall: 
Faculty Marshall Aryeh Kosman reminded the faculty to reserve Sunday, May 18 for the
Commencement ceremony. Order regalia by Feb. 28. This can be done by e-mail to Julie
Summerfield (Bookstore) if she has your dimensions, otherwise see her for sizing.
Adjournment: 5:12 pm

Res ectfully submitted

1.1-ta/
John P. Chesick, Secretary to the Faculty



MEMORANDUM

To: The Educational Policy Committee

From: Bruce Partridge, for the Physics Department

Re:	 Request for approval of an AOC in Educational Studies for Physics Majors

Date: 4 February, 1997

Friends, having finished the necessary course development, the Physics Department
now requests approval for its Concentration in Educational Studies. Students will
be expected to follow the general pattern laid out in the Catalog (pp. 121-122) and to
take in addition our two full credit courses which involve the students in laboratory
and classroom instruction. Concentrators also have the option of basing their
senior paper and talk (required of all majors) on research pertaining to physics
pedagogy.

We propose the following text within the relevant section of the Catalog.

Physics
Students take the following courses:
(1) Physics 459b -- Teaching Laboratory Physics (typically in the 2nd
semester of the junior year); and
(2) Physics 460a -- Association in Teaching Basic Physics (typically in
the 1st semester of the senior year).
All senior physics majors prepare and present to the department a talk
and paper based on independent work. Education concentrators have
the option of choosing a topic related to physics pedagogy for their
research.
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Limiting Class Size in Order to Teach and Learn Well

With the help of recent faculty responses to a survey on enrollment
and pedagogy, EPC has concluded that present college policy on enrollment
limitation, despite its many merits, has certain limitations in practice.
Despite offering many courses at appropriate sizes, we still have too many
courses that must be taught at sizes that undermine pedagogical effectiveness,
erode faculty morale, and create student discontent. EPC believes that this
problem, which though limited is disproportionately oppressive, can be
significantly (but not entirely) mitigated if certain adjustments are made in
College enrollment policy. The details of the problem and the recommended
response follow below, but the general recommendations are:

to allow pedagogical goals, understood broadly, to be a primary factor in
decisions to limit class size,

to give to departments and concentrations the primary responsibility
for developing package proposals to EPC regarding enrollments and
pedagogy,

to eliminate the present restrictions of no less than 20 students per
limited enrollment class and no more than 20% of overall courses
offered by departments and concentrations in a single year as available
for enrollment limitation.

Before outlining the proposal in greater detail, there are three issues of
general concern that should be mentioned.

First, one might worry that a procedure allowing enrollment
limitations beyond what current policy permits would deny many students
their first choice classes. But our data do not suggest that too many students
will get closed out, and there also seems to be significant student sentiment
that some dosed doors may not be too high a price to pay for avoiding first
choice courses that fail because of too many students. Indeed, students as well
as faculty members seem more prepared these days than in the past to
appreciate the merit of the argument that college, like life, is a realm of
competing and incommensurable goods, and that absolute free choice
sometimes runs directly against preserving the quality of those goods among
which one chooses. In any event, EPC believes that freedom of choice, on the
part of students or faculty members, must be balanced with other goals in
addressing the question of appropriate class size.

A second concern that often accompanies the use of enrollment
limitations involves the equity of faculty teaching loads. The proposal that
follows departs from present practice by integrating the evaluation of
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departmental enrollment petitions to EPC with the Provost's assessments of
available staffing and equitable workloads. Of course, one's teaching load
involves more than simply the number of individual students taught in a
given course or a given year. Traditionally, the College has sought to
measure the quality and intensity of faculty output in the classroom,
regardless of enrollment, along with the overall quality of the educational
experience. Such measurements are usually made and communicated by
means of student course evaluations and annual senior faculty/dept. chair
evaluations of junior faculty members. All of these factors will continue to
remain pertinent, insofar as the Provost brings them to bear on EPC's
assessment of the equity of teaching loads in the wake of departmental
proposals to limit enrollments. We should note, however, that nothing in
the faculty responses to EPC's survey suggests that faculty want to shirk their
teaching responsibilities or work less than they should. On the contrary,
everything suggests that we would just like to be able to do our jobs in a way
that would let us feel good about what we are doing.

Finally, one might wonder how the proposed policy will cope with
distinctive pressures that arise from the College-wide need to provide large
numbers of students with what are generally known as "service courses."
The proposal that follows assumes that the issue of enrollments must first be
addressed under prevailing staffing levels. Fundamentally, we ought to have
enough FIE teaching power, at current staffing levels, to maintain reasonable
class sizes; the issue we are tackling here is the problem of the distribution of
students among classes. We are not attempting with this document to handle
all conceivable enrollment problems, some of which may be able to be
adequately addressed only by changes in staffing levels. So, for example, the
proposed policy is not likely to address fully the needs of departments such as
(though not limited to) Chemistry and Mathematics that have relatively
small upper-level classes but teach lots of students at the introductory level:
those intro students cannot simply take upper-level Chem or Math courses
instead, nor can faculty members simply devote most of their teaching hours
to intro students and let some important 300 level courses wither away.
While additional approaches to these complex situations are being developed,
EPC will simply have to respond to the special situations represented by
departmental package proposals as best it can, within the variety of
constraints that currently apply across the board.

I. Present policy

Present college policy on the issue of course enrollments is contained
in an EPC document entitled "Managing Course Enrollments," which was
approved by the Faculty in the Spring of 1993. This document takes up the
issue of course enrollments from the standpoint of a problem that needs to be
addressed. Its governing concern is to recommend ways of relieving
situations in which "enrollments in a course become burdensome." This
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document is also concerned about the relation of enrollment to classroom
pedagogy, expressed, for example, in the interest in fostering "teaching and
learning at the level of excellence we expect of our faculty and our students,"
or in attaining "enrollments most appropriate for excellent teaching and
learning for the level and type of course." Nonetheless, the document is
devoted primarily to the goal of "managing" enrollment without directly
"limiting enrollment." Only after managing enrollments through such
devices as sectioning, scheduling, and establishing prerequisites should one
turn to the "strategy of last resort"--limiting the number of students who can
enroll in the class. Such limitations may then be instituted by departments or
concentrations, within certain constraints, two of which are especially
noteworthy: class size may be limited to no fewer than 20 students, and
limitations may be placed on no more than 20% of the department's or
concentration's course offerings in a given year.

II. The need to adjust present policy

The present policy just summarized broadens the issue of class size
from the technique of direct limitation to a cluster of strategies of
management (indirect limitation). It recognizes that there are multiple styles
and strategies of classroom organization and pedagogy, and that not all of
them are best served by lower or small enrollments. It also acknowledges the
delicate balances needed between the desires for a certain college-wide
student/teacher ratio, for relatively free choice by faculty to offer and students
to take individual courses, and for equitable teaching loads among faculty
members. But given the continuing real-life difficulties with enrollments
under the present policy, EPC believes that it is time to make the relation of
course enrollment to course pedagogy rather than the burden of large
enrollments the governing concern of any policy that would lead to
limitation on course enrollments. Issues of pedagogy invite us to think
beyond the general (and commendable) category of excellence, toward more
specific assessments of the level, style, and aims of particular courses within
the contexts of departments and the College. Although pedagogy can be
narrowly construed solely according to the educational goals of individual
courses, all of us who teach at Haverford understand well that pedagogical
goals often go beyond the immediate profile of the course and expand to the
concerns of the department and more widely into the college and the
discipline as a whole. The question of enrollments logically begins with
particular courses and their aims and must ultimately return there. But
along the way, instructors--working together with departmental colleagues
and others--will be challenged to balance a number of competing ideals and
realities that range beyond the orbits of particular classes and to do so in a way
that enhances department-specific goals.

Although the present policy recognizes that class size is a function of
pedagogy, it dramatically circumvents serious exploration of pedagogical
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issues by the imposition of constraints that seem arbitrary--specifically, the
limitation of enrollment to 20 students and the restriction of the courses with
enrollment limitations to 20% of yearly departmental offerings. This has
been the clear message of the 40 or so faculty members who responded to a
recent inquiry from EPC, in which they indicated what the acceptable and
optimal enrollments (both minimum and maximum) for their courses
would be--and explained the pedagogical reasons for those enrollments.
When their theoretical enrollment numbers were compared with their actual
course enrollments, in too many instances neither the 20 student minimum
enrollment cap nor the 20% departmental limitation has been sufficient to
avoid unacceptably compromising course pedagogy by enrollments that were
simply too high. Consequently, EPC believes the time has come to give a new
prominence to pedagogical goals in thinking about course enrollments and
their possible limitations. Present enrollment policy stipulates that after
departments have invoked the 20 student maximum enrollment limitation
and the 20% department cap, "EPC will monitor regularly the course offerings
of all departments and programs to insure that both individual instances as
well as the combined effect of enrollment management practices are
appropriate." Appropriate for what? Pedagogy? And how, in light of the
information presently at its disposal, would EPC know how to "monitor"
that? EPC believes that while the present policy's move from individual
instructors and their courses to the level of the whole department is desirable,
the leading concern remains misidentified and the direction of
communication is backwards. The leading concern—the answer to the
question "appropriate for what?"—should be the relation of class size to
pedagogical goals (of individual courses, departments and concentrations, and
the College as a whole). And the direction of communication should be from 
departments and concentrations seeking enrollment limitations to EPC.

III. Recommended new policy

We propose that departments and concentrations put before EPC a
package proposal for whatever enrollment limitations they think are
pedagogically appropriate within the framework of current staffing levels.
Each department or concentration should make its case for the particular
configuration it believes will best achieve its educational mission, and it
should anticipate and explain how it will deal with the range of problems for
both the department and the College that such reconfigurations might
unleash. We do not expect that every department or concentration will
present large scale proposals for enrollment limitations to EPC. Likewise, we
do not expect that package proposals, once presented and in place, will be
reinvented every year. But subsequent proposals for particular alterations
will be assessed by EPC each year in light of the basic operating policy for each
department or concentration, as are all other sorts of proposals for significant
curricular change.
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IV. Evaluation of Departmental Proposals: Guidelines for EPC

It should be clear that just as this proposal empowers departments, so it
requires departments to be alert to the limits and responsibilities of their
power. Package proposals to EPC must integrate course-specific enrollment
rationales with the description and rationale of the larger enrollment plans of
the major or concentration as a whole.

In evaluating proposals from departments, concentrations, and the director of
general programs, EPC will take into consideration the following:

1. The pedagogical reasons offered for limiting enrollments in individual
courses within the major or concentration

Such reasons might include: the particular kinds of student-student and
student-teacher interaction required by the nature of the course material;
the aims of course; typical student expectations regarding work loads at
the three levels; the kinds of interaction required for the degree of writing
or oral communication instruction offered; the availability of necessary
laboratory space or other specialized instructional spaces. Although the
specific rationales will vary, all proposals must provide pedagogical
justifications for every enrollment limit requested.

2. The particular overall mix of courses within the major or concentration
in a given year

By "mix" we mean the combination of course sizes, levels, and degrees of
specialization. To determine the appropriateness of the mix, EPC will ask
questions of the following sort: Do enrollment limits on courses at one
level reduce desirable course offerings at other levels? Have instructors
considered replacing upper-level courses that are personal favorites from
time to time with multiple sections of popular, required or College
service courses with enrollment limits? Achieving an appropriate mix of
courses will be a different task for each department, but each package
proposal must ensure the availability of slots in courses at all levels of the
departmental program for both majors and nonmajors.

3. The department's or concentration's plans for accommodating majors
and nonmajors displaced by enrollment limits who nonetheless seek
courses in that department or concentration

For example, departments might consider offering multiple sections of
popular courses, canceling small courses, or offering a few unlimited
courses that are designed to be large and brilliantly taught lecture courses.
In all cases, departments and concentrations must demonstrate that
proposed changes continue to preserve student prospects for entering into
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and completing the major or concentration and fulfilling College
requirements within appropriate time frames.

4. Each instructor's opportunity to teach some dasses at pedagogically
acceptable levels

All faculty members should be able to teach at least some of their courses
in a mode that allows for class discussion, close interactions, and detailed
feedback, but normally no faculty member should propose to teach all of
his or her courses with limited enrollments.

5. Each instructor's obligation to teach a fair load

Regardless of enrollment limitations, each faculty member should
continue to teach the equivalent of a five-course load and serve a total
number of students each year that approximates the College average
(currently at about 90 student course enrollments per year for full time
teaching). If proposals to limit enrollments entail significant variation
from this average, departments will need to justify why this is the case.
(For example, limits that reduce the number of students taught by one
faculty member in any given year might be offset by a larger number
taught in a preceding or following year.) As noted above, EPC understands
that enrollment numbers alone cannot automatically determine the
fairness of teaching loads, and it will consider other factors when
appropriate. Nonetheless, a policy on enrollment limitation is centrally
concerned with enrollment numbers, and EPC regards the College average
of students taught per year as an appropriate starting point for equity
assessments.

V. Lottery and Lottery Priorities

The lottery should not be the primary method of encouraging students to
spread out over available offerings. Instead, departments and
concentrations should strive to minimize use of the lottery by
reconfiguring course offerings along the lines suggested in guidelines 1-3
above.

There presently exists no specific list of permissible priorities for the
lottery. Priorities that faculty members have used in the past include
majors, concentrators, and class standing. EPC will evaluate proposed
priorities in light of the larger pedagogical and curricular arguments of the
package proposals as a whole.

EPC continues to explore various ways of adjusting the lottery to enable it
to support enrollment procedures more effectively.
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VI. Implementation

This policy will take effect beginning with the 1998-99 academic year.
Departments and concentrations will be invited to submit their first
package proposals to EPC no later than Nov. 1, 1997 for the following
academic year. Proposals must be constructed according to the
requirements of an EPC form designed to facilitate the compilation of
historical records for each department and concentration, which can be
consulted by future Educational Policy Committees. The new enrollment
procedures will be adjusted annually as needed in light of actual
experience in evaluating package proposals. EPC will reassess the entire
policy after five years, in the Spring of 2002.

Conclusion

The proposed policy concerns not only appropriate sizes for individual
courses and appropriate departmental configurations; it also concerns the
College's overall sense of priorities in relation to the balancing of multiple
interests by individual instructors, departments and concentrations. While
instructors will make individual enrollment choices in light of departmental
conversation and negotiation, the Provost together with EPC will also need to
assess departmental proposals in light of larger College needs and limitations.
As one faculty member has observed to EPC, decisions about enrollments
have various "domino effects," and they directly tap into a set of conflicting
ideals and obligations felt by professors, departments, and the College as a
whole. To begin to make reasonable rather than arbitrary decisions about
enrollment limitations is necessarily to begin to confront those conflicts
directly and work through them. Those conflicts are finally rooted in the
ways that instructors and departments negotiate the claims of various
constituencies as well as professional and disciplinary constraints. Such
conflicts are various and highly specific to individual department and
professors, and they will not be resolved easily. But EPC is hopeful that the
proposed policy will help us all confront them productively.
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HAVERFORD COLLEGE FACULTY MEETING
4:15 pm. March 20, 1997

Regular Meeting
Deborah Roberts, Clerk

Moment of silence

Action I. The minutes of the meeting of February 20, 1997, were approved as circulated.

Minute I. Report of the Interim President. 

(1) Interim President Robert Gavin reported that honorary degrees will be awarded to Stephen
L. Angell, Jr., Anita L. De Frantz, and Joseph H. Taylor, Jr., '63.

(2) Lucius Outlaw will hold another 5 year term as T. Wistar Brown Professor; we extend
congratulations and best wishes.

Minute II. Report of the Provost.

(1) Provost Elaine Hansen announced that Stephanie Singer has been awarded an American
Mathematical Society Fellowship, Michael Sells has received a Guggenheim Fellowship, and

Curt Cacioppo has received a lifetime achievement award in music composition from the
American Academy of Arts and Letters.

(2) The next Faculty Research Talk will be a panel discussion on April 17 relating to
interdisciplinary scholarship .

(3) The faculty searches in Biology, Religion, and English have been successfully concluded.

Minute III. Report of the Dean of Students. 

Dean Randy Milden reported on the status of the Honor Code. This is the 100th anniversary of
honor code. We will have discussions and a symposium on the Honor Code during April,
with both current faculty and students as well as past students participating and contributing
with their reflections on both the past and the present role of the Code at Haverford. All
Haverford alums will be circularized for their comments on the code.

Minute IV. Report of the Educational Policy Committee

(1) EPC Chair David Dawson reminded faculty members to get their course descriptions on the
server; Carol Wilkinson should be consulted if there are problems in entering the information.

(2) Wednesday, April 2, is the date for the workshop on writing and communications skills in
the academic program. Look for an announcement in the mail.

(3) The written summary of EPC discussions of class size limitations was circulated (Annex).
Comments on this topic continue to be solicited, and further opinions on this subject are
solicited. There are many issues related to enrollment problems. Departments as a whole are
urged to consider thei allocation of faculty resources and the relation of course enrollment



limitations to the larger framework of the total departmental program. A general discussion
of the EPC report then took place.

Action IL The list of new courses circulated by the Educational Policy Committee (Annex) was
approved. Faculty members were reminded that course titles should be selected to be
informative and sensible when viewed on the transcripts of students.

Minute V. Report of the Committee on Student Standings and Programs: 
CSSP chair Deborah Roberts urged the faculty to notify students in academic difficulty and also
to report these problems to their respective deans. Information from the deans will then be
collected for appropriate action by the CSSP.

Minute VI. Report of the Committee for Honors, Fellowships, and Prizes: 
CHIT chair Sarah Shumer will be soliciting information from the faculty regarding the top 12%
of the graduating class, as determined by GPA. Please respond to coming letter with comments
on these students and/or to comment on other worthy students who are not on this list. The
list is confidential.

Minute VII. Report of the Alcohol Task Force: 
Julia Epstein reported for the Alcohol Task Force which was formed in response to an increase
in alcohol poisoning cases in this year. Requests have been sent to faculty living on the
immediate campus regarding student behavior; the Task Force is looking for comments which
will illuminate trends in student drinking patterns.

Adjournment: 5:46 pm

Respectfully submitted

John P. Chesick, Secretary to the Faculty
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Limiting Class Size in Order to Teach and Learn Well:

A Proposal for Faculty Discussion

Introduction

With the help of recent faculty responses to a survey on enrollment and
pedagogy, EPC has concluded that present college policy on enrollment limitation,
despite its many merits, is unsatisfactory in practice. Despite offering many courses
at appropriate sizes, we still have too many courses that must be taught at sizes that
undermine pedagogical effectiveness, erode faculty morale, and create student
discontent. EPC believes that this problem, which though limited is
disproportionately oppressive, can be significantly (but not entirely) mitigated if
certain adjustments are made in College enrollment policy. The details of the
problem and the recommended response follow below, but the general
recommendations are:

to allow pedagogical goals, understood broadly, to be a primary factor in
decisions to limit class size,

to make departments and concentrations responsible for presenting package
proposals to EPC regarding enrollments and pedagogy,

to eliminate the present restrictions of no less than 20 students per limited
enrollment class and only 20% of overall courses offered by departments and
concentrations in a single year as available for enrollment limitation.

I. Present policy

Present college policy on the issue of course enrollments is contained in an
EPC document entitled "Managing Course Enrollments," which was approved by
the Faculty in the Spring of 1993. This document takes up the issue of course
enrollments from the standpoint of a problem that needs to be addressed. Its
governing concern is to recommend ways of relieving situations in which
"enrollments in a course become burdensome." This document is also concerned
about the relation of enrollment to classroom pedagogy, expressed, for example, in
the interest in fostering "teaching and learning at the level of excellence we expect of
our faculty and our students," or in attaining "enrollments most appropriate for
excellent teaching and learning for the level and type of course." Nonetheless, the
document is devoted primarily to the goal of "managing" enrollment without
directly "limiting enrollment." Only after managing enrollments through such
devices as sectioning, scheduling, and establishing prerequisites should one turn to
the "strategy of last resort"--limiting the number of students who can enroll in the
class. Such limitations may then be instituted by departments or concentrations,
within certain constraints, two of which are especially noteworthy: class size may be



limited to no fewer than 20 students, and limitations may be placed on no more
than 20% of the department's or concentration's course offerings in a given year.

II. The need to adjust present policy

The present policy just summarized broadens the issue of class size from the
technique of direct limitation to a cluster of strategies of management (indirect
limitation). It recognizes that there are multiple styles and strategies of classroom
organization and pedagogy, and that not all of them are best served by lower or
small enrollments. It also acknowledges the delicate balances needed between the
desires for a certain college-wide student/teacher ratio, for relatively free choice by
faculty to offer and students to take individual courses, and for equitable teaching
loads among faculty members. But given the continuing real-life difficulties with
enrollments under the present policy, EPC believes that it is time to make the
relation of course enrollment to course pedagogy rather than the burden of large
enrollments the governing concern of any policy that would lead to limitation on
course enrollments. Issues of pedagogy invite us to think beyond the general (and
commendable) category of excellence, toward more specific assessments of the level,
style, and aims of particular courses within the contexts of departments and the
College. Although pedagogy can be narrowly construed solely according to the
educational goals of individual courses, all of us who teach at Haverford understand
well that pedagogical goals often go beyond the immediate profile of the course and
expand to the concerns of the department and more widely into the college and the
discipline as a whole. The question of enrollments logically begins with particular
courses and their aims and must ultimately return there. But along the way,
instructors--working together with departmental colleagues and others--must
balance a number of competing ideals and realities that range beyond the orbits of
particular classes (this point is explored further in item #10 below).

Although the present policy recognizes that class size is a function of
pedagogy, it dramatically circumvents serious exploration of pedagogical issues by
the imposition of constraints that seem arbitrary--specifically, the limitation of
enrollment to 20 students and the restriction of the courses with enrollment
limitations to 20% of yearly departmental offerings. So if a faculty member teaches a
course with pedagogical aims that require not twenty but twelve students, there is
no recourse beyond a special ad hoc decision by the Provost (discouraged by present
policy), or if a department believes that it should offer more than 20% of its courses
with enrollments limited, it can't be done. In effect, present policy opts for guarding
student free choice, minimizing the number of students redirected to other courses
(to their second or third choices), and--perhaps above all--attempting to ensure a
certain measure of equity in teaching loads, in preference to striving to enable
instructors to teach courses at pedagogically appropriate sizes. All of these are
worthy goals, but even taken together, they do not add up to ensuring pedagogically
appropriate course enrollments. This has been the clear message of the 38 faculty
members who responded to a recent inquiry from EPC, in which they indicated
what the acceptable and optimal enrollments (both minimum and maximum) for



their courses would be--and explained the pedagogical reasons for those
enrollments. When their theoretical enrollment numbers were compared with
their actual course enrollments, in too many instances, neither the 20 student
minimum enrollment cap nor the 20% departmental limitation has been sufficient
to avoid unacceptably compromising course pedagogy by enrollments that were
simply too high.

EPC believes the time has come to give a new prominence to pedagogical
goals in thinking about course enrollments and their possible limitations. We
think that the question of what class enrollment is appropriate for the goals of a
given course is absolutely central to the success of the course. Furthermore, just as
one might want to bring class size into alignment with prior pedagogical aims, so
one might want to alter those aims in order to accommodate more students, or one
might have aims that would work better with more students in the class (as more
than a few faculty members noted in their survey responses, some kinds of group
work just don't work at all unless one has a certain minimum number of
participants). It is a myth that all instructors want to teach small classes or regard
them as desirable in every instance; the choice between small seminar and large
lecture is only one of a much broader range of choices, given the pedagogical
creativity of many of our faculty members in constructing peer-led sub-groups
within larger classes, and other sorts of flexible combinations. There are many
courses that professors think work well with 30-35 students; and there are some
courses that those same professors believe are utterly ruined at 20-25 and succeed
only at 12-15.

In the present policy, it is said that after departments have invoked the 20
student maximum enrollment limitation and the 20% department cap, "EPC will
monitor regularly the course offerings of all departments and programs to insure
that both individual instances as well as the combined effect of enrollment
management practices are appropriate." Appropriate for what? Pedagogy? And
how, in light of the information presently at its disposal, would EPC know how to
"monitor" that? EPC believes that while the present policy's move from individual
instructors and their courses to the level of the whole department is desirable, the
leading concern remains misidentified and the direction of communication is
backwards.. The leading concern--the answer to the question "appropriate for
what?"--should be the relation of class size to pedagogical goals (of both individual
courses and departments as a whole). And the direction of communication should
be from departments and concentrations seeking enrollment limitations to EPC.

III. Recommended new policy

We propose that departments and concentrations put before EPC a package
proposal for whatever enrollment limitations it thinks are pedagogically
appropriate within the framework of current staffing levels. Each department or
concentration should make its case for the particular configuration it believes will
best achieve its educational mission in any given year, and it should anticipate and



explain how it will deal with the range of problems for both the department and the
College that such reconfigurations might unleash. Make no mistake: just as this
proposal empowers departments, so it requires departments to become more aware
of the limits and responsibilities of their power.

IV. Evaluation of Departmental Proposals: Guiding Principles

EPC would evaluate such departmental proposals according to the following:

1. The pedagogical reasons offered for limiting enrollments of individual courses.
Such reasons might include: the particular kinds of student-student and student-
teacher interaction required by the nature of the course material, the aims of course,
typical student expectations regarding work loads at the three levels; the kinds of
interaction required for the degree of writing or oral communication instruction
offered; the availability of necessary laboratory space or other specialized
instructional spaces.

2. The particular overall departmental mix of courses in a given year (e.g., sizes,
levels, degrees of specialization). For example, do enrollment limits on courses at
one level reduce desirable course offerings at other levels? Are instructors willing
to give up upper-level courses that are personal favorites from time to time in order
to teach multiple sections of popular, required or College service courses with
enrollment limits?

3. The weightings of various kinds of courses (and not just course sizes) with
respect to individual teaching loads. It is expected that, regardless of enrollment
limitations, each faculty member will continue to teach a five-course load and serve
a total number of students each year consistent with the overall college average.

4. The viability of the department's plans for accommodating students displaced by
enrollment limits who nonetheless seek courses in that department, including both
majors and non-majors. (This proposal assumes that the issue of enrollments must
first be addressed under prevailing staffing levels. Fundamentally, we ought to
have enough FTE teaching power, at current staffing levels, to maintain reasonable
class sizes; the issue we are tackling here is the problem of the distribution of
students among classes. This policy is not intended to handle all conceivable
enrollment problems, some of which may be able to be adequately addressed only by
changes in staffing levels.)

V. Related Policies

5. The lottery. The pedagogical justification for lottery preferences will be part of the
overall assessment of departmental proposals (no preferences may be given on the
basis of class standing alone). Lotteries will be conducted at the time of pre-
registration, with results (courses closed and courses still open) posted immediately
afterward. Students studying abroad will participate via email, phone, mail or other



means insofar as this is feasible; a certain percentage of available slots will be held
open for students studying abroad.

6. General Programs. This enrollment policy may be applied to General Programs,
at the discretion of its Director.

VI. Matters for further discussion

7. What will happen if lots of professors ask for new enrollment limits and lots of
students get closed out of first choice courses? First, the available data do not suggest
that too many students will get closed out. There also seems to be significant
student sentiment that some dosed doors may not be too high a price to pay for
avoiding first choice courses that bomb because of too many students (Student
members of EPC will be soliciting student views on this proposal). Finally, one
could make the argument that college, like life, is a realm of competing and
noncommensurate goods, and that absolute free choice sometimes runs directly
against preserving the quality of those goods among which one chooses. In any
event, EPC believes that freedom of choice, on the part of students or faculty
members, must be balanced with other goals in addressing the question of
appropriate class size.

8. What will happen if lots of professors ask for enrollment limitations and end up
working less than many of their faculty peers? The proposal before you makes the
evaluation of departmental enrollment petitions to EPC dovetail with Provostial
assessments of available staffing and equitable workloads. In particular, it will tie
EPC's assessment of departmental proposals to the history of teaching loads within
departments--i.e., departments must keep enrollment cap requests in sync not with
a 20% rule but with the college average of the number of students taught per
professor. It is important to observe, however, that nothing in the faculty responses
to the EPC survey suggests that faculty want to shirk their teaching responsibilities
or work less than they should. On the contrary, everything suggests that we would
just like to be able to do our jobs in a way that would let us feel good about what we
are doing--minimally, in the sense that we were meeting our own high standards of
professional performance.

9. How does this policy address the enrollment problems of departments with large
service obligations? As described so far, this policy is not likely to address fully the
needs of departments such as (though not limited to) Chemistry and Mathematics
that have relatively small upper-level classes but teach lots of students at the
introductory level: those intro students cannot simply take upper-level Chem or
Math courses instead, nor can faculty members simply devote most of their teaching
hours to intro students and let some important 300 level courses wither away. At
this point, EPC thinks it will simply have to respond to the special situations
represented by departmental package proposals as best it can, within the variety of
constraints that apply across the board.



10. The proposed policy concerns not only appropriate sizes for individual courses
and appropriate departmental configurations; it also concerns the college's overall
sense of priorities in relation to the balancing of multiple interests by both the
individual instructor and the department.

An illustration: Prof. A teaches a large survey class, "The Meaning of Life," that
regularly enrolls 60 students, as well as several small, specialized upper-level classes.
Suppose Prof. A limits "The Meaning of Life" to 15 students (because the meaning
of life is, so one might argue, best discerned through small-group discussion and
extensive feedback on writing assignments). Now 45 students will need to go
somewhere else. In the past, our first thought has often been: Do we want to deny
these 45 students their "right" to learn "The Meaning of Life"? But EPC thinks a
more relevant first thought might be: "Does the College want Prof. A to devote
more of her time and energy to teaching the meaning of life as it should be taught?
If so, perhaps Prof. A should teach two sections of the course, Prof. B another two,
and both should spend less time teaching certain upper-level courses that rarely
enroll more than 4 or 5 students but allow Profs. A and B "to integrate teaching and
research" in a personally, professionally, and institutionally rewarding way (for after
all, the institution highly values the successful integration of teaching and research).
Or does the College want Prof. A simply to find a way to teach the meaning of life to
60 students effectively because it thinks that Prof. A's upper-level courses are vital to
the College regardless of their lower enrollments? Or does the College want Prof. A
to teach the 15-student Meaning of Life course as well as her upper-level courses and
therefore deems the hiring of an additional faculty member in the department to be
desirable so that another 15-student version of the Meaning of Life can be taught
without sacrifice to the rest of this department's curriculum?

The point of this illustration (which could easily be elaborated in a number of
painfully recognizable directions) is to say that while instructors can make
individual enrollment choices and departments can make their package proposals
to EPC, the Provost will also need to be directly involved with EPC in assessing
these package proposals in light of larger college needs and limitations. As one
faculty member has observed to EPC, decisions about enrollments have various
"domino effects," and they directly tap into a set of conflicting ideals and obligations
felt by professors, departments, and the College as a whole. In order to begin to
make reasonable rather than arbitrary decisions about enrollment limitations,we
must confront those conflicts directly and work through them. Those conflicts are
finally rooted in the ways that instructors and departments negotiate the claims of
various constituencies as well as professional and disciplinary constraints. Such
conflicts are various and highly specific to individual departments and professors,
and they will not be resolved easily.

March, 1997



EDUCATIONAL POLICY COMMI I EE
IIA'VERFORD COLLEGE

NEW COURSE PROPOSALS FOR THE 1997-98 ACADEMIC YEAR
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)

Department
& #

Course Title Instructor Permanent
or

Temporary

Divs
Code

WI,
sj,
Q,
or	 LB

Priorities
for	 the
lottery

Prerequisites Description

ASTR 114b
and 114i

Planetary
Astronomy

Partridge Permanent NA LE/18 ASTR 101 useful,
but not required

We begin with the overall structure of
the Solar System;	 the laws governing the
motions of the planets; 	 the evolution of
the solar system.
Next we study general processes
affecting the surface properties of
planets.	 This takes us to a detailed
treatment of the properties of several
planets.
We end by studying the 	 (surprising)
properties of planets found in other
stellar systems.	 (1141	 is	 for	 1/2
credit)

BIOL 100b What	 is Life? staff
Punt &

Permanent NA LE/50 This course is designed for students
with little or no prior college science.

Owen in
1997

It will introduce them to the
fundamental concepts of Biology through
a discussion of the question 'What is
life?'	 An introduction to evolution and
genetics will be followed by sufficient
chemistry for the students to gain an
appreciation of some of the fundamental
questions posed by molecular biologists.
The course will then develop the
question 'What is Life' by exploring the
defining features of living systems such
as the capacity for self-replication,
the capacity for self-organization and
the capacity for self-definition and
self-defense.	 Students will participate
in lectures for three hours per week.
One additional afternoon per week will
be used either for lab experiments or
for discussion of issues pertinent to
the interface of Biology and Society,
the generation and proliferation of
antibiotic-resistant bacteria, 	 the
impact of biotechnology on	 disease
diagnosis and therapy, 	 biotechnology in
forensics,	 etc.



        

DescriptionDepartment
&#

Course Title Instructor Permanent
or

Temporary

Divs
Code

WI,
SJ, Q,
or LE

Priorities for the
lottery

Prerequisites                  

BIOL 308g Immunology Owen
&/or
Punt

Permanent NA
1/2

BIOL 200 or
consent of the
instructor

This course will provide an introduction
to the rapidly expanding discipline of
immunology.	 Students will learn about
the molecular and cellular basis of the
immune response through the study of:
the genetics and biochemistry of antigen
receptors,	 the biochemistry of immune
cell activation, 	 the cell physiology of
the immune system,	 immune memory,	 immune
tolerance induction and immune-mediated
cell death.	 The most	 likely text for
the course will be "Immunobiology• by
Janeway and Tavers and students will use
a mixture of readings from the text and
in the original	 literature.

BIOL 351g Molecular
Motors and
Biological

Johnson Permanent NA BIOL 302e The world of the cell contains a rich
array of molecular machinery that
carries out	 life's dynamic processes.

Nano-machines Interdisciplinary studies of these
mechanisms employing a variety of
biological,	 chemical and physical
approaches are revealing a wealth of
detail spanning from visible phenomena
to the scale of atoms and molecules.
Extensive reading of the primary
literature will be used as a basis for
student-led discussions. Topics will be
selected from a list including
bacteriophage assembly, 	 cellular clocks,
mechanoenzyme engines, 	 biosynthetic
machinery and the assembly and
regulation of cytoskeletal arrays.
These model systems provide novel
insightS into how work is accomplished
(and regulated) 	 in a nano-scale
environment and serve as model systems
for the development of microtechnologies
for science and medicine.
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Instructor Permanent
or

Temporary

Divs
Code

WI,
SJ, Q,
or LE

Priorities for the
lottery

Prerequisites DescriptionDepart.....nt
&#

Course Title                  

BIOL 353 A matter of
life and death

Punt Permanent NA,
1/2

One semester of
300	 level
biology or
consent of the
instructor

Mechanisms that induce cell death
(otherwise known as apoptosis) must be
coordinated with mechanisms that induce
cell differentiation and proliferation
in order to shape organs,	 limbs and
digits, form neural pathways, build a
useful repertoire of specificities in
the immune system, and start and stop
inflammatory reactions.	 A lack of
regulation between cell death and
proliferation underlies many disease
states,	 including Cancer and AIDS.	 In
this course we will explore current
advances in our understanding of the
molecular basis	 for cell death,	 its
regulation,	 its relationship to cell
differentiation and proliferation, 	 and
its role in disease processes.	 The
material will be presented in seminar
format where primary literature will be
read extensively and students will take
the lead in the discussion and debate of
current controversies.

CMSC 350 Wonnacott CMSC 245 CMSC 245 introduces concepts that are
covered in detail 	 in CMSC 350,	 but could
not be listed as a prerequisite in
previous years due to scheduling
limitations.

CMSC 355 Wonnacott CMSC 240 CMSC 240 introduces concepts that are
covered in detail in CMSC 355,	 but could
not be listed as a prerequisite in
previous years due to scheduling
limitations.

ECON 100a The Economics
of Public
Policy

Bell Permanent SO This course will provide in-depth
analysis of current key public policy
issues using elementary economic
principles that will be taught in the
class.	 Topics will change yearly
depending on public policy.	 Fall	 1997
topics include Welfare Reform and
Poverty,	 Policies to Promote,
International Global Competitiveness and
Health Care Reform. 	 Reading and in-
class lectures and discussion will be
supplemented by visits from key policy
makers.

EDUC 200 Critical	 Issues
in Education

Cook-
Sather

Permanent SO WI

3



      

Priorities for the
lottery

Prerequisites Description  Instructor Permanent
or

Temporary

Divs
Code

WI,
SJ, Q,

or LE

Department
&#

Course Title                           

ENGL/COML/
RELG 203b

Medieval
Visions:	 Text
and Image

McInerney Temporary HU Major medieval texts	 (by Dante,	 Chretien
de Troyes,	 Chaucer,	 the Gawain Poet)
read against medieval art and artifacts.
This course explores a variety of
medieval narrative,	 poetic and artistic
genres,	 emphasizing the way in which the
medieval world constituted itself as a
text demanding constant interpretation
and reinterpretation.

ENGL/COML
388a or b

Problems in
Narrative:
Obsession,
Trauma,
Hysteria,
Oblivion,	 Bliss

Benston Permanent HU (2)	 200-level
courses in
English or the
equivalent

An inquiry into narrative process via
scrutiny of moments,	 styles,	 themes,	 and
perspectives that threaten to subvert,
disable,	 or radically transform the very
forms in which they appear.	 By studying
the productive tension in narrative
between conventions of meaning and
eruptions of resistance,	 we can ask what
modes of historical,	 psychic,	 and
expressive understanding are obscured by
the urge to	 'make sense'	 that governs
traditional ways of writing and reading
stories.	 Texts for thus scrutinizing
narrative and its internal
transgressions will 	 include novels,
short-stories,	 films,	 plays,	 paintings,
and theoretical ruminations.

GNPR 225b Introduction to
Hitchcock and
Film Studies

Kight Temporary HU LE/75 Not open to
first year
students

Freshman
Writing.

This course has two main goals.	 The
first is to introduce students to the
themes of the Hitchcock oeuvre through
representative films, 	 as well as to
relevant secondary literature on the
films studied.	 The second is to	 expose
students to certain key concepts of film
theory	 (e.	 g.	 auteurism,	 gender,
psychoanalytic,	 reception,	 film noir)
and film vocabulary. 	 The course will
thus familiarize students with both
Hitchcock and film studies	 in general.
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Priorities for the Prerequisites
lottery

Description  Instructor Permanent
or

Temporary

Divs
Code

WI,
SJ, Q,
or LE

Department
&#

Course Title                

GNPR 254b The Divine
Comedy

Gutwirth Temporary HU English 101 Dante's poem will be read and discussed
in its entirety,	 from Inferno through
Purgatorio to Paradiso in Alan
Mandelbaum's translation,	 with facing
text	 in the original	 Italian.	 Other
translations will be considered as well
and the original consulted when specific
stylistic features are invoked. 	 We will
attend to the ethical, 	 the political,
the metaphysical, 	 and the scientific
issues raised in a work that, 	 centering
on the year 1300,	 both sums up the
medieval worldview and,	 as a learned
work penned in the vernacular, 	 looks
forward to some important aspects of
modern times.

GNPR 494	 f
and i

Senior
Conference in
Biology,
Medicine and
Society

Edwards Temporary
for the
duration
of the
Hughes
grant

Limited to
Senior
students in
the Biology,
Medicine,	 and
Society
program.
These
students are
selected by
the Hughes
Program
Coordinating
Committee
(Provostial
Assignment).

Completion or
concurrent
fulfillment of
requirements	 for
the Biology,
Medicine,	 and
Society program

Conference course for students writing
their final paper for the Biology,
Medicine,	 and Society program. 	 Each
student will produce a paper which
expands significantly on what s/he has
learned through the student's own
fieldwork,	 research,	 or advanced course
work in this program.	 Students will
meet	 individually with the instructor to
discuss their written work.

HIST/EAST
262a

Chinese Social
History: Women
and Power in
Early Modern
China

P.	 Smith Permanent SO History 262a surveys a rotating series
of topics in Chinese social and cultural
history.	 The topic for Fall	 1997 is
women and society in late traditional
China:	 the representations, 	 roles,	 and
powers of women in China from the
eleventh through the early twentieth
century,	 as seen	 in traditional	 fiction
and recent scholarship,	 supplemented by
a comparative look at women in Europe
and the Islamic world.	 Future topics
will include Chinese popular religion
and the Chinese novel as social history.

HIST 400 Senior Thesis
Seminar

Staff Permanent SO Two-semester research seminar
culminating in a senior thesis.
Participants must submit an acceptable
thesis proposal by April 1st of their
junior year.
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Priorities for the Prerequisites
lottery

DescriptionDepartment
&#

Course Title Instructor Permanent Divs
or	 Code

Temporary

WI,
SJ, Q,
or LE            

MATH 222b Topics in
Applied
Mathematics

Singer
1997-98
otherwise
Staff

Permanent NA Q Math 121 or 216
in	 1997-1998.

This course covers the mathematical
theory of the calculus of variations,
known to economists as dynamic
optimization,	 which provides a method
for finding optimal curves.	 We will
apply the method to problems in physics
(such as classical mechanics and optics)
and to problems in economics (such as
optimal economic growth).

MATH/
CMSC 235a

Information and
Coding Theory

Lindell Permanent NA Q Math 215 or
equivalent

Covers the mathematical theory of the
transmission	 (sending or storing) of
information.	 Included will be encoding
and decoding techniques, 	 both for the
purposes of data compression,	 and for
the detection and correction of errors.

MATH 236b Math 236b,	 Set
Theory and
Foundations

Tecosky-
Feldman

Permanent NA Q Any college-
level math
course or
permission of
the instructor

An introduction to the set-theoretic
foundations of mathematics using the
axiomatic method including: 	 relations,
Peano's axioms for the natural numbers,
construction of the real numbers , axiom
of choice,	 ordinals and cardinals.

MATH 237b Logic and the
Mathematical
Method

Tecosky-
Feldman

Permanent NA Any college-
level math
course or
permission of	 .
the instructor

An introduction to the proof-theoretic
methodology of modern mathematics using
propositional and first-order predicate
logic including: truth, models,
deductions,	 soundness,	 completeness,
compactness,	 with discussions of
effectiveness,	 decidability,	 and
incompleteness.	 A cooperative learning
course in which students	 participate in
class.

MUSC 102
c,f,	 and	 i

Chorale Lloyd 1/2 credit course
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Divs
Code

VVL
Si, Q,
or LE

Priorities for the Prerequisites
lottery

DescriptionDepartment
&#

Course Title Instructor Permanent
or

Temporary                

PHYSICS
Departmental
Requirements

4

Changes	 are	 in	 bold.
Six upper-level courses in physics at
Haverford or Bryn Mawr.	 One of these
must be a laboratory course such as 316
or 326.	 All majors must take at least
three of the four core theoretical
courses:	 302,	 303,	 308 and 309	 (or
their equivalents at Bryn Mawr).
Students considering graduate study in
physics should take four of the
following five courses by the end of
their junior year:	 302,303,	 308,	 309
and 316 or 326	 (or their equivalents at
Bryn Mawr).	 One of the six upper-level
physics courses may be a 400 level
research	 course.	 Either	 459	 or	 460
may	 also	 be	 counted	 among	 the	 six
upper-level	 courses;	 however,	 Physics
493 cannot be counted.

The	 department	 requires	 one	 course
outside	 the	 department	 at	 an
appropriate	 level	 in	 astronomy,
biology,	 computer	 science,
chemistry	 or	 engineering	 (at	 Penn
or	 Swathmore).
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Priorities for the Prerequisites
lottery

DescriptionDepartment
&#

Course Title Instructor Permanent
or

Temporary

Divs
Code

VVL
Si) Q,
or LE                

PHYS 230 Biophysical
Applications in
Medicine:
Medical Imaging

Amador Permanent NA Q Physics 102 or

	

106,	 or Bryn
Mawr Physics

	

102,	 Math	 114	 or

	

121.	 At	 least
one semester of
coursework at
the 200-level in
the natural
sciences
(Biology,
Chemistry or
Physics)

A one-semester course in the science of
modern medical imaging technologies.	 We
will explore the scientific background
necessary to understand techniques in
radiology drawn from a list including
diagnostic x-ray imaging,	 computed
tomography	 (CT), positron emission
tomography (PET) and magnetic resonance
imaging	 (MRI).	 Students will learn how
to approach each problem from a highly
interdisciplinary perspective, 	 through
consideration of topics ranging from the
physics of ionizing radiation and the
biology of cancer causation to
computational techniques for image
reconstruction.	 (Students considering
careers in medicine or medical physics
are encouraged to take Physics 230
rather than Physics/GP 108.	 This course
is appropriate for students planning on
majoring in any of the natural science
departments,	 and does not require
advanced coursework in physics as a
prerequisite.)	 Specific medical
applications discussed will include:
mammography, osteoporosis screening,
applications of PET and MRI brain scans
in neuroscience, and the use of imaging
techniques in cancer radiation therapy
planning.

POLS 236b Contemporary
U.S.	 Foreign
Policy,	 Process
and Purpose:
Africa

Glickman Permanent SO one course in
comparative
government or
international
relations

Analysis and critique of U.S. 	 foreign
policy.	 The course is divided in two
parts,	 one on the foreign policy process
in the US,	 dealing with the Executive,
Congress and pressure groups involved
with issues of trade, 	 aid and diplomacy
in the Third World and in particular in
Africa.	 The second part	 focuses on
current problems/cases:
peacekeeping/making, 	 democracy,
development,	 humanitarian intervention.
Conference course format: students
constitute a commission to report on and
make recommendations regarding US
foreign policy to Africa.	 Visiting
practitioners.	 Link to 'think tank'	 and
workshop in Washington,	 DC.

8



  

Instructor	 Permanent Divs
or	 Code

Temporary

WI,
SJ, Q,
or LE

Priorities for the
lottery

Prerequisites DescriptionDepartment
&#

Course Title                     

SPAN 225a Evita and her
sisters:	 The
representation
of female
historical and
mythical
figures in
Latin American
Writings

Michelotti Temporary HU SPAN 102 or
consent of the
instructor

Women	 have been writing and written
about since the beginning of times in
Latin America. It is the intention of
this course to explore how the female
subject, with an historical and/or
mythical presence,	 is portrayed,
manipulated,	 or rewritten by authors and
other cultural agents of either gender.
Departing from the recent popularity
that the character of Eva Perlin has
obtained in the national and
international media,	 the course	 will
investigate how this and other female
figures of	 the historical, 	 political or
religious sphere are constantly being
reshaped to conform with the cultural
demands of each particular historical
moment. For that purpose the class will
study biographical and autobiographical
text written about and/or by female
figures representing	 particular
milestones in	 Latin American social
histories.
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Priorities for the
lottery

Prerequisites DescriptionDepartment
&#

Course Title Instructor	 Permanent Divs
or	 Code

Temporary

WI,
SJ, Q,
or LE              

SPAN 490
a,b

Sr.
Departmental
Studies

Sandoval Permanent HU Limited to
Seniors
majoring in
Spanish

Having fulfilled
or being in the
process of
completing all
other
requirements for
majoring in
Spanish at
Haverford

The course will consist of two one-
semester parts.
The first,	 taken in the Fall semester of
Senior year, will have the format of a
seminar under the supervision of one
Spanish Department faculty member. 	 The
purpose of this seminar will be to
prepare students for the research and
writing their Senior Theses by 1)
enhancing and refining the reading tools
and critical approaches to texts in
Spanish acquired in previous courses; 2)
elucidating and contextualizing relevant
aspects of literary history, theory, and
culture 3)	 determining the thesis topic,
key secondary sources and approach to be
deployed in writing the thesis,	 and 4)
polishing the skills and methods for
successful research and proper use of
available resources.	 Problems in
literary and cultural analysis --
selected with a view to their pertinence
in relation to the group's interests--
will be presented through close readings
of works from various periods and genres
and through selected works of criticism
or theory. The second part will involve
mainly the process of writing the
thesis.	 Seminar meetings will continue
--albeit in a more sporadic schedule--
for progress reports while students work
under the supervision of individual
professors.
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HAVERFORD COLLEGE FACULTY MEETING
4:15 pm. April 17, 1997

Regular Meeting
Deborah Roberts, Clerk

Moment of silence

Action I. The minutes of the meeting of March 20, 1997, were approved as circulated.

Minute I. Report of the Interim President. 

(1) Interim President Robert Gavin reported that there would be a memorial service for
Elizabeth Green on May 4. Elizabeth Green worked as a research associate for many years in the
Biology Department, and was the wife of Louis Green, who is an emeritus professor of
astronomy, and also the first Provost of the College.

(2) A list of thirty architectural firms was considered for the next phase of the planning for the
natural science facilities project. This list was narrowed to a group of seven firms who were
invited to campus for presentations. That group was narrowed to a final group of three firms
as a result of these interviews. Information is being collected for a final recommendation to
the Board of Managers at their May meeting.

(2) The Committee on Diversity (COD) has been meeting and gathering information regarding
diversity demographics for all categories (students, categories of staff, faculty) of persons at
Haverford. Curricular information has been collected, student focus groups have met, and a
report from the COD will be circulated for discussion at May faculty meeting. This report will
have some recommendations for consideration by various faculty committees and
administrative offices.

Minute II. Report of the Provost.

(1)Provost Elaine Hansen was pleased to report that Koffi Anyinefa had received an NEH
Summer Stipend, and that Bruce Partridge was elected education officer for the American
Physical Society

(2) Faculty should send requests by e-mail to Carol Wilkinson for summer use of a laptop
computer; a small number of these items is available.

(3) Hall building computers should be removed from offices before the summer renovation
work begins. Consult the bulletins from the computer center for details on easy way to back up
hard disk files BEFORE moving these office computers.

Action II. Election Results. 

The following are the results of elections held either during the faculty meeting or by the
relevant divisions soon after the faculty meeting

(1) Anne McGuire was elected as clerk of faculty meeting for the coming 1997-98 academic year.



(2) Kim Benston was elected as faculty representative to the Board of Managers for a two year
term.

(3) Linda Bell was elected as first alternate representative to the Board of Managers for a one
year term.

(4) Israel Burshatin was elected as faculty representative to the Panel for Review of Cases of
Sexual and Racial Harrassment and Discrimination for a two year term.

(5) Lyle Roelofs was elected as Natural Science representative to the Academic Council for a
three year term.

(6) Curtis Greene was elected as alternate Natural Science representative to the Academic
Council for a one year term.

(7) Robert Mortimer was elected as Social Science representative to the Academic Council for a
three year term.

(8) Douglas Davis was elected as alternate Social Science representative to the Academic
Council for a one year term_

Action III. Approval of Recommendations the Educational Policy Committee

Educational Policy Committee (EPC) Chair David Dawson brought the following
recommendations (Annex) to the faculty for approval.

(1) New Religion Department major requirements were approved as submitted. (see Annex)

(2) The request from the Physics Department for an Area of Concentration in Educational
Studies for Physics majors was approved (see Annex)

(3) The EPC proposal for policy, guidelines, and procedures relating to class size limits,
discussed at the previous faculty meeting, was approved as submitted (see Annex) after some
further discussion. The faculty expressed its desire that the EPC would continue to work on the
implementation of the ideas in this proposal.

Minute M. Report of the Committee for Ho-e,rs. Fellowships, and Prizes: 
Committee for Honors, Fellowships, and Prizes (CHFP) chair Sara Shumer reported on the
processing of the College Honors list candidates. A policy question regarding the depth of
work outside of the major to be expected of college honors candidates will be discussed by the
CHFP next year. It seems evident that a number of students with high GPAs have not taken
much advanced work in any subject outside of their major.

Adjournment: 5:20 pm

Respectfully submitted
7
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A enda for the Facult Meetin of Thursda A ril 17 1997 at 4:15 m. in
the Common Room: 

Deborah Roberts presiding.

A. Minutes of the Meeting of March 20, 1997.

B. Faculty Elections (See attached lists of eligible candidates.)

1) Clerk of the Faculty.

2) One Faculty Representative to the Board of Managers and
two alternates.

3) Two Divisional Representatives (Natural Science and Social Science
Divisions) and three divisional alternates, one from each
division.

4) One Faculty Representative to the Panel for Review of Cases of
Sexual and Racial Harassment and Discrimination.

C. Report of the Interim President.

D. Report of the Provost.

E. Announcements and Reports:

1. Educational Policy Committee (Faculty Action Requested.
See memo dated April 15, 1997.)

David Dawson

2. College Honors

Sara Shumer

Elaine Hansen
April 15, 1997



Faculty Eligible to Vote

"Eligibility to vote for representatives is governed by the following rule: All members of the faculty in categories 1
through 3 of Section ILA. are eligible to vote for faculty representatives to the Board, for Clerk, and in their
respective divisions, for divisional representatives to the Academic Council."

Excerpt from the March, 1997 edition of
Information for Members of the Faculty.

Suzanne Amador
Koffi Anyinefa
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Jesse Borges
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
John Chesick
Douglas Davis
John Davison
David Dawson
Julio de Paula
Vernon Dixon
Kaye Edwards
Julia Epstein
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Robert Gavin
Linda Gerstein
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Graham

Curtis Greene
Elaine Hansen
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Dale Husemoller
Joanne Hutchinson
Anita Isaacs-Kitroeff
Heidi Jacobs
Paul Jefferson
Saleha Jilani
Karl Johnson
Duane Kight
Yoko Koike
Vladimir Kontorovich
Aryeh Kosman
James Krippner-Martinez
Roger Lane
Emma Lapsansky
Jacques-Jude Lepine
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Wyatt MacGaffey
Colin MacKay
Elisabetta Manduchi
Slavica Matacic
Anne McGuire
Maud McInerney
Philip Meneely
Graciela Michelotti
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer

Terry Newirth
Lucius Outlaw
Judith Owen
Bruce Partridge
Sidney Perloe
Jennifer Punt
James Ransom
Deborah Roberts
Lyle Roelofs
Joseph Russo
Robert Scarrow
David Schaffer
Ulrich Schiinherr
Michael Sells
Debora Sherman
Sara Shumer
Stephanie Singer
Paul Smith
Walter Smith
Charles Stegeman
Wendy Sternberg
Ute Striker
Susan Stuard
Yung-sheng Tai
Jeffrey Tecosky Feldman
Sidney Waldman
William Williams
Claude Wintner
David Wonnacott
Kathleen Wright
Elisabeth Young-Bruehl
Christina Zwarg

HD Lists	 Office of the Provost
April 1997



Faculty Elections

Eligible Candidates for
Clerk of the Faculty

Term: One year, 1997-98

Suzanne Amador
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Roberto Castillo-Sandoval
John Chesick
Douglas Davis
John Davison
David Dawson
Julio dePaula
Kaye Edwards
Julia Epstein
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Harvey Glickman
Mark Gould
Lisa Graham
Curtis Greene
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Dale Husemoller
Heidi Jacobs
Paul Jefferson
Karl Johnson

Duane Kight
Yoko Koike
Vladimir Kontorovich
James Krippner-Martinez
Roger Lane
Steven Lindell
Thomas Lloyd
Anne McQuire
Slavica Matacic
Philip Meneely
Graciela Michelotti
Robert Mortimer
Terry Newirth
Judith Owen
Bruce Partridge
Sidney Perloe
Jennifer Punt
James Ransom
Lyle Roelofs
Joseph Russo
Robert Scarrow
Debora Sherman
Sara Shumer
Paul Smith
Walter Smith
Wendy Sternberg
Ute Striker
Jeffrey Tecosky Feldman
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Elisabeth Young-Bruehl
Christina Zwarg

Office of the Provost
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Eligible Candidates for

Faculty Representatives to the Board of Managers

Humanities

Kimberly Benston
Israel Burshatin
Roberto Castillo-Sandoval
John Davison
David Dawson
Kaye Edwards
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Lisa Graham
Shizhe Huang
Heidi Jacobs
Duane Kight
Yoko Koike
Thomas Lloyd
Anne McGuire
Graciella Michelotti
James Ransom
Joseph Russo
Debora Sherman
Ute Striker
William Williams
Kathleen Wright
Elisabeth Young-Bruehl
Christina Zwarg

Natural Science

Suzanne Amador
Lois Banta
Frances Blase
Stephen Boughn
Lynne Butler
John Chesick
Julio dePaula
Curtis Greene
Dale Husemoller
Karl Johnson
Steven Lindell
Philip Meneely
Terry Lynn Newirth
Judith Owen
Bruce Partridge
Jennifer Punt
Lyle Roelofs
Robert Scarrow
Walter Smith
Jeffrey Tecosky-Feldman
David Wonnacott

Social Science

Richard Ball
Linda Bell
Marilyn Boltz
Douglas Davis
Linda Gerstein
Harvey Glickman
Mark Gould
Lisa Graham
Laurie Kain Hart
William Hohenstein
Paul Jefferson
Vladimir Kontorovich
James Krippner-Martinez
Roger Lane
Robert Mortimer
Sidney Perloe
Sara Shumer
Paul Smith
Wendy Sternberg
Sidney Waldman

Elections for:

--One Faculty Representative to the Board of Managers.
Term: Two years. (Replacement for Julia Epstein whose term expires.)

--Two Alternates. Term: One year.

Office of the Provost
April, 1997



Eligible Candidates for

Divisional Representatives to Academic Council

Humanities

Kimberly Benston
Israel Burshatin
Roberto Castillo-Sandoval
John Davison
David Dawson
Kaye Edwards
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Lisa Graham
Shizhe Huang
Heidi Jacobs
Duane Kight
Yoko Koike
Thomas Lloyd
Anne McGuire
Graciela Michelotti
Joseph Russo
Debora Sherman
Ute Striker
William Williams
Kathleen Wright
Elisabeth Young-Bruehl
Christina Zwarg

Natural Science

Suzanne Amador
Lois Banta
Frances Blase
Stephen Boughn
Lynne Butler
Julio de Paula
Curtis Greene
Dale Husemoller
Karl Johnson
Steven Lindell
Philip Meneely
Terry Lynn Newirth
Judith Owen
Bruce Partridge
Jennifer Punt
Lyle Roelofs
Robert Scarrow
Walter Smith
Jeffrey Tecosky Feldman
David Wonnacott

Social Science

Richard Ball
Linda Bell
Marilyn Bolty
Douglas Davis
Linda Gerstein
Harvey Glickman
Mark Gould
Lisa Graham
Laurie Kain Hart
William Hohenstein
Paul Jefferson
Vladimir Kontorovich
James Krippner-Martinez
Roger Lane
Robert Mortimer
Sidney Perloe
Sara Shumer
Paul Smith
Wendy Sternberg
Sidney Waldman

Elections for:

-- One Natural Science Representative.
Term: Three Years (Replacement for Jerry Gollub who will be on leave.)

--One Social Science Representative.
Term: Three Years (Replacement for Anita Isaacs who will be on leave.)

-- Alternates from all three divisions.
Term: One Year.

Office of the Provost
April, 1997



Academic Council Memberships

1983-84 to 1996-97

Year Humanities Social Sciences Natural Sciences Board Reps.

1996-97 James Ransom Anita Isaacs-Kitroeff Jerry Gollub Julia Epstein
Slavica Matacic

1995-96 Joanne Hutchinson Anita Isaacs Jerry Gollub Julia Epstein
Curtis Greene

1994-95 Joanne Hutchinson Paul Smith Claude Wintner Lynne Butler
Israel Burshatin

1993-94 Joanne Hutchinson Paul Smith Claude Wintner Kimberly Benston
Lynne Butler

1992-93 Elaine Hansen Paul Smith Claude Wintner Slavica Matacic
Kimberly Benston

1991-92 Elaine Hansen Douglas Davis Lyle Roelofs Lucius Outlaw
Slavica Matacic

1990-91 Elaine Hansen Douglas Davis Lyle Roelofs Judith Owen
Lucius Outlaw

1989-90 Deborah Roberts Douglas Davis Lyle Roelofs Israel Burshatin
Judith Owen

1988-89 Deborah Roberts Harvey Glickman Claude Wintner Kimberly Benston
Israel Burshatin

1987-88 Deborah Roberts Harvey Glickman Chris Goff Kimberly Benston
Kathleen Wright

1986-87 Aryeh Kosman Sidney Waldman Chris Goff Deborah Roberts
Elaine Hansen

1985-86 Aryeh Kosman Sidney Waldman Chris Goff Deborah Roberts
Wyatt MacGaffey

1984-85 Aryeh Kosman Linda Gerstein John Chesick Marcel Gutwirth
Ronald Thiemann

1st sem.
Michael Weinstein

2nd sem.

1983-84 James Ransom Linda Gerstein Colin MacKay Ronald Thiemann
Michael Weinstein

Office of the Provost
April 1997



Eligible Candidates for
Faculty Representatives to Panel for Review of

Cases of Sexual and Racial Harassment and Discrimination
(See Attached Document)

Suzanne Amador
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Stephen Boughn
Lynne Butler
Israel Burshatin
Roberto Castillo-Sandoval
John Chesick
Douglas Davis
John Davison
David Dawson
Julio dePaula
Julia Epstein
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Harvey Glickman
Mark Gould
Lisa Graham
Curtis Greene
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Dale Husemoller
Heidi Jacobs
Paul Jefferson
Karl Johnson
Duane Kight

Yoko Koike
Vladimir Kontorovich
James Krippner-Martinez
Roger Lane
Steven Lindell
Thomas Lloyd
Anne McGuire
Danielle Macbeth
Slavica Matacic
Philip Meneely
Graciela Michelotti
Robert Mortimer
Terry Newirth
Judith Owen
Bruce Partridge
Sidney Perloe
Jennifer Punt
James Ransom
Lyle Roelofs
Joseph Russo
Robert Scarrow
Debora Sherman
Sara Shumer
Paul Smith
Walter Smith
Wendy Sternberg
Ute Striker
Jeffrey Tecosky Feldman
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Elisabeth Young-Bruehl
Christina Zwarg

Elections for:
One Faculty Representative:
--One two-year term. (Replacement for Lou Outlaw whose term expires.)

1996-97 Racial & Sexual Harassment Committee:
Representatives elected by the Faculty:

1. Lou Outlaw (one-year term)
2. Kaye Edwards (two-year term)

Office of the Provost, April 1997
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Excerpt from the Faculty Handbook, March 1997 
5. Procedures for Cases of Sexual and Racial Harassment and

Discrimination

[additional material to follow - under discussion]

The College has also adopted the following policies concerning harassment
or discrimination on the basis of race, sex, sexual orientation, or religion. These
procedures are designed to deal with cases where a community member lodges a complaint of
sexual or racial discrimination or harassment against a member of the faculty. (Allegations of
sexual or racial discrimination against Academic Council are dealt with under the procedures
described in Section J.1.).

The College encourages persons with complaints of discriminatory behavior
or harassment to file charges, but it must also protect the reputation of its
students, staff, faculty, and administration. Primary responsibility for
preventing and remedying discrimination and harassment is in the hands of the
Equal Employment Opportunity (EEO) Officers.

In cases involving an individual complaint, every effort should be made to settle the case
informally and confidentially among the concerned parties and an Equal Opportunity Officer of the
College, and if that fails, among these and the Provost. The following procedures are designed for
cases that resist such informal settlement, either because one of these parties is unsatisfied, or
because the E00 or the Provost considers the resolution unsatisfactory, and a presidential solution-
is invoked.

When a dispute has been placed in the hands of the President, a panel will be convened to
consider the facts and to make a recommendation to the President. The panel will consist of five
persons chosen from a pool of fifteen representing the four segments of the community from
which a complaint could arise. The pool will include five members of the faculty, five students,
three members of the Staff Association, and two members of the administration. Two of the
faculty representatives are to be elected by the faculty for two year terms, which will be staggered,
and three are to be appointed by Academic Council.
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The President will ask each of the parties to the case to choose one person from this group
to participate on the panel. After receiving these two choices, the President will choose three other
persons from the pool, and appoint one of these three to serve as chair for the panel.

The major functions of the panel are fact finding, attempting to achieve a mediated
resolution of the incident, and making the reports described below. Its proceedings will be private,
and lawyers will not be present. It is expected that both parties will have the right to hear all
testimony and will be able to respond to testimony in the presence of those giving it; the panel will
be expected to question witnesses in the light of such response. When, however, a witness or
either of the parties is unwilling or judged by the panel to be unable to present statements in the
presence of others, the panel may decide that the interests of justice require admission of their
statements in private. In such cases, the panel will disclose the statements to both parties, identify
their authors, and provide for other means of response and questioning.

A summary of the case and the recommendations of the panel will be made in writing to the
President, excepting a recommendation for major penalties, such as removal of tenure, termination
of a regular appointment to the faculty, or suspension of a faculty member from service for a stated
period. In such cases the recommendation must be made in writing to the elected members of the
Academic Council who will perform the tasks described in Section J.2 above. In either situation,
copies of the report will be given to both parties.

The case is taken to the President or to Academic Council by the panel acting for the
institution and not by the complainant. The chair of the panel should represent the institution if a
hearing is necessary. The President may order the temporary suspension of the faculty member
until the hearing is concluded only if immediate harm to the faculty member or others would be
threatened.

6. Policy on Consensual Relations

The general aims of an educational institution and the particular values of Haverford
College as a residential educational community of full-time undergraduate students are
compromised by sexual relationships between employees of the College and students.*

Educational mission: Sexual relationships between employees and students can have a
negative effect upon students' free pursuit of their academic courses of study.

Power: Faculty, administrators, and other employees possess an authority over students,
which, if inappropriately wielded, may be detrimental to the atmosphere of trust upon which the
community and classroom rely. The asymmetry in power is not absolute or invariable, but it
always exists.

*Many colleges and universities are wrestling with this issue and have developed statements that make explicit the
rationale for policies directed at either prohibiting sexual relations between faculty or all employees and students or

warning members of campus communities about the dangers such relations may involve. This statement draws
freely on selections from the documents developed by some of them that would seem to apply to Haverford's
circumstances and concerns.
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HAVERFORD 
Religion Department

To:	 EPC
From:	 David Dawson, Chair, Religion Department
Re:	 Changes in Major Requirements
Date:	 April 7, 1997

In response to significant changes in staffing as well ongoing departmental discussions of the
curriculum, the Religion Department would like to make several changes in the requirements for
the major, elective for the class of 1999 and required for all classes thereafter.

I. The Changes

1.A new single-semester course that will serve as the introduction to the major. This course,
RELG. 101, Introduction to the Study of Religion will be taught at least once a year and will be
required for the major. Each department faculty member, with the help of designated classroom
visits from other faculty members, will teach the course on a rotating basis, using a commonly
agreed upon syllabus. The course will introduce students to a number of world religions via both
broad, introductory overviews and sharply focused classroom discussions, to the cross-cultural
study of a number of topics that occur in many religious traditions, and to current theoretical
debates over the nature of religion and approaches to its study and interpretation.

2. Replacement of current distribution requirements (Judaism, Christianity, Islam, Topics in the
Study of Religion) with departmental advising guidelines that encourage appropriate breadth and
depth of course selection.

3. Reduction in the number of 100 level courses usable for the major apart from RELG 101 from
three to two.



HAVERFORD 
EDUCATIONAL POLICY COMMITTEE

April 15, 1997

TO:	 Members of the Faculty
FROM:	 David Dawson, Chair

Chair, Educational Policy Committee
RE:	 EPC Recommendations

Following are items the Committee recommends the Faculty approve during its meeting of
Thursday, April 17, 1997:

I. CHANGES TO REQUIREMENTS OF MAJORS

A. Religion Department: see attached memo of 7 April 1997.

II. REQUEST FOR AN AOC IN EDUCATIONAL STUDIES

A. Physics Department: see attached memo of 4 February 1997.

III. LIMITING CLASS SIZE IN ORDER TO TEACH AND LEARN WELL

A. See attached document of 17 April 1997.



HAVERFORD 
Religion Department

To:	 EPC
From:	 David Dawson, Chair, Religion Department
Re:	 Changes in Major Requirements
Date:	 April 7, 1997

hi response to significant changes in staffing as well ongoing departmental discussions of the
curriculum, the Religion Department would like to make several changes in the requirements for
the major, elective for the class of 1999 and required for all classes thereafter.

I. The Changes

1.A new single-semester course that will serve as the introduction to the major. This course,
RELG. 101, Introduction to the Study of Religion will be taught at least once a year and will be
required for the major. Each department faculty member, with the help of designated classroom
visits from other faculty members, will teach the course on a rotating basis, using a commonly
agreed upon syllabus. The course will introduce students to a number of world religions via both
broad, introductory overviews and sharply focused classroom discussions, to the cross-cultural
study of a number of topics that occur in many religious traditions, and to current theoretical
debates over the nature of religion and approaches to its study and interpretation.

2. Replacement of current distribution requirements (Judaism, Christianity, Islam, Topics in the
Study of Religion) with departmental advising guidelines that encourage appropriate breadth and
depth of course selection.

3. Reduction in the number of 100 level courses usable for the major apart from RELG 101 from
three to two.



MEMORANDUM

To: The Educational Policy Committee

From: Bruce Partridge, for the Physics Department

Re: Request for approval of an AOC in Educational Studies for Physics Majors

Date: 4 February, 1997

Friends, having finished the necessary course development, the Physics Department
now requests approval for its Concentration in Educational Studies. Students will
be expected to follow the general pattern laid out in the Catalog (pp. 121-122) and to
take in addition our two full credit courses which involve the students in laboratory
and classroom instruction. Concentrators also have the option of basing their
senior paper and talk (required of all majors) on research pertaining to physics
pedagogy.

We propose the following text within the relevant section of the Catalog.

Physics
Students take the following courses:
(1) Physics 459b -- Teaching Laboratory Physics (typically in the 2nd
semester of the junior year); and
(2) Physics 460a -- Association in Teaching Basic Physics (typically in
the 1st semester of the senior year).
All senior physics majors prepare and present to the department a talk
and paper based on independent work. Education concentrators have
the option of choosing a topic related to physics pedagogy for their
research.



Limiting Class Size in Order to Teach and Learn Well

With the help of recent faculty responses to a survey on enrollment
and pedagogy, EPC has concluded that present college policy on enrollment
limitation, despite its many merits, has certain limitations in practice.
Despite offering many courses at appropriate sizes, we still have too many
courses that must be taught at sizes that undermine pedagogical effectiveness,
erode faculty morale, and create student discontent. EPC believes that this
problem, which though limited is disproportionately oppressive, can be
significantly (but not entirely) mitigated if certain adjustments are made in
College enrollment policy. The details of the problem and the recommended
response follow below, but the general recommendations are:

to allow pedagogical goals, understood broadly, to be a primary factor in
decisions to limit class size,

to give to departments and concentrations the primary responsibility
for developing package proposals to EPC regarding enrollments and
pedagogy,

to eliminate the present restrictions of no less than 20 students per
limited enrollment class and no more than 20% of overall courses
offered by departments and concentrations in a single year as available
for enrollment limitation.

Before outlining the proposal in greater detail, there are three issues of
general concern that should be mentioned.

First, one might worry that a procedure allowing enrollment
limitations beyond what current policy permits would deny many students
their first choice classes. But our data do not suggest that too many students
will get closed out, and there also seems to be significant student sentiment
that some closed doors may not be too high a price to pay for avoiding first
choice courses that fail because of too many students. Indeed, students as well
as faculty members seem more prepared these days than in the past to
appreciate the merit of the argument that college, like life, is a realm of
competing and incommensurable goods, and that absolute free choice
sometimes runs directly against preserving the quality of those goods among
which one chooses. In any event, EPC believes that freedom of choice, on the
part of students or faculty members, must be balanced with other goals in
addressing the question of appropriate class size.

A second concern that often accompanies the use of enrollment
limitations involves the equity of faculty teaching loads. The proposal that
follows departs from present practice by integrating the evaluation of
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departmental enrollment petitions to EPC with the Provost's assessments of
available staffing and equitable workloads. Of course, one's teaching load
involves more than simply the number of individual students taught in a
given course or a given year. Traditionally, the College has sought to
measure the quality and intensity of faculty output in the classroom,
regardless of enrollment, along with the overall quality of the educational
experience. Such measurements are usually made and communicated by
means of student course evaluations and annual senior faculty/dept. chair
evaluations of junior faculty members. All of these factors will continue to
remain pertinent, insofar as the Provost brings them to bear on EPC's
assessment of the equity of teaching loads in the wake of departmental
proposals to limit enrollments. We should note, however, that nothing in
the faculty responses to EPC's survey suggests that faculty want to shirk their
teaching responsibilities or work less than they should. On the contrary,
everything suggests that we would just like to be able to do our jobs in a way
that would let us feel good about what we are doing.

Finally, one might wonder how the proposed policy will cope with
distinctive pressures that arise from the College-wide need to provide large
numbers of students with what are generally known as "service courses."
The proposal that follows assumes that the issue of enrollments must first be
addressed under prevailing staffing levels. Fundamentally, we ought to have
enough FTE teaching power, at current staffing levels, to maintain reasonable
class sizes; the issue we are tackling here is the problem of the distribution of
students among classes. We are not attempting with this document to handle
all conceivable enrollment problems, some of which may be able to be
adequately addressed only by changes in staffing levels. So, for example, the
proposed policy is not likely to address fully the needs of departments such as
(though not limited to) Chemistry and Mathematics that have relatively
small upper-level classes but teach lots of students at the introductory level:
those intro students cannot simply take upper-level Chem or Math courses
instead, nor can faculty members simply devote most of their teaching hours
to intro students and let some important 300 level courses wither away.
While additional approaches to these complex situations are being developed,
EPC will simply have to respond to the special situations represented by
departmental package proposals as best it can, within the variety of
constraints that currently apply across the board.

I. Present policy

Present college policy on the issue of course enrollments is contained
in an EPC document entitled "Managing Course Enrollments," which was
approved by the Faculty in the Spring of 1993. This document takes up the
issue of course enrollments from the standpoint of a problem that needs to be
addressed. Its governing concern is to recommend ways of relieving
situations in which "enrollments in a course become burdensome." This
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document is also concerned about the relation of enrollment to classroom
pedagogy, expressed, for example, in the interest in fostering "teaching and
learning at the level of excellence we expect of our faculty and our students,"
or in attaining "enrollments most appropriate for excellent teaching and
learning for the level and type of course." Nonetheless, the document is
devoted primarily to the goal of "managing" enrollment without directly
"limiting enrollment." Only after managing enrollments through such
devices as sectioning, scheduling, and establishing prerequisites should one
turn to the "strategy of last resort"--limiting the number of students who can
enroll in the class. Such limitations may then be instituted by departments or
concentrations, within certain constraints, two of which are especially
noteworthy: class size may be limited to no fewer than 20 students, and
limitations may be placed on no more than 20% of the department's or
concentration's course offerings in a given year.

II. The need to adjust present policy

The present policy just summarized broadens the issue of class size
from the technique of direct limitation to a cluster of strategies of
management (indirect limitation). It recognizes that there are multiple styles
and strategies of classroom organization and pedagogy, and that not all of
them are best served by lower or small enrollments. It also acknowledges the
delicate balances needed between the desires for a certain college-wide
student/teacher ratio, for relatively free choice by faculty to offer and students
to take individual courses, and for equitable teaching loads among faculty
members. But given the continuing real-life difficulties with enrollments
under the present policy, EPC believes that it is time to make the relation of
course enrollment to course pedagogy rather than the burden of large
enrollments the governing concern of any policy that would lead to
limitation on course enrollments. Issues of pedagogy invite us to think
beyond the general (and commendable) category of excellence, toward more
specific assessments of the level, style, and aims of particular courses within
the contexts of departments and the College. Although pedagogy can be
narrowly construed solely according to the educational goals of individual
courses, all of us who teach at Haverford understand well that pedagogical
goals often go beyond the immediate profile of the course and expand to the
concerns of the department and more widely into the college and the
discipline as a whole. The question of enrollments logically begins with
particular courses and their aims and must ultimately return there. But
along the way, instructors--working together with departmental colleagues
and others--will be challenged to balance a number of competing ideals and
realities that range beyond the orbits of particular classes and to do so in a way
that enhances department-specific goals.

Although the present policy recognizes that class size is a function of
pedagogy, it dramatically circumvents serious exploration of pedagogical
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issues by the imposition of constraints that seem arbitrary--specifically, the
limitation of enrollment to 20 students and the restriction of the courses with
enrollment limitations to 20% of yearly departmental offerings. This has
been the clear message of the 40 or so faculty members who responded to a
recent inquiry from EPC, in which they indicated what the acceptable and
optimal enrollments (both minimum and maximum) for their courses
would be--and explained the pedagogical reasons for those enrollments.
When their theoretical enrollment numbers were compared with their actual
course enrollments, in too many instances neither the 20 student minimum
enrollment cap nor the 20% departmental limitation has been sufficient to
avoid unacceptably compromising course pedagogy by enrollments that were
simply too high. Consequently, EPC believes the time has come to give a new
prominence to pedagogical goals in thinking about course enrollments and
their possible limitations. Present enrollment policy stipulates that after
departments have invoked the 20 student maximum enrollment limitation
and the 20% department cap, "EPC will monitor regularly the course offerings
of all departments and programs to insure that both individual instances as
well as the combined effect of enrollment management practices are
appropriate." Appropriate for what? Pedagogy? And how, in light of the
information presently at its disposal, would EPC know how to "monitor"
that? EPC believes that while the present policy's move from individual
instructors and their courses to the level of the whole department is desirable,
the leading concern remains misidentified and the direction of
communication is backwards. The leading concern--the answer to the
question "appropriate for what?"—should be the relation of class size to
pedagogical goals (of individual courses, departments and concentrations, and
the College as a whole). And the direction of communication should be from
departments and concentrations seeking enrollment limitations to EPC.

III. Recommended new policy

We propose that departments and concentrations put before EPC a
package proposal for whatever enrollment limitations they think are
pedagogically appropriate within the framework of current staffing levels.
Each department or concentration should make its case for the particular
configuration it believes will best achieve its educational mission, and it
should anticipate and explain how it will deal with the range of problems for
both the department and the College that such reconfigurations might
unleash. We do not expect that every department or concentration will
present large scale proposals for enrollment limitations to EPC. Likewise, we
do not expect that package proposals, once presented and in place, will be
reinvented every year. But subsequent proposals for particular alterations
will be assessed by EPC each year in light of the basic operating policy for each
department or concentration, as are all other sorts of proposals for significant
curricular change.
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IV. Evaluation of Departmental Proposals: Guidelines for EPC

It should be clear that just as this proposal empowers departments, so it
requires departments to be alert to the limits and responsibilities of their
power. Package proposals to EPC must integrate course-specific enrollment
rationales with the description and rationale of the larger enrollment plans of
the major or concentration as a whole.

In evaluating proposals from departments, concentrations, and the director of
general programs, EPC will take into consideration the following:

1. The pedagogical reasons offered for limiting enrollments in individual
courses within the major or concentration

Such reasons might include: the particular kinds of student-student and
student-teacher interaction required by the nature of the course material;
the aims of course; typical student expectations regarding work loads at
the three levels; the kinds of interaction required for the degree of writing
or oral communication instruction offered; the availability of necessary
laboratory space or other specialized instructional spaces. Although the
specific rationales will vary, all proposals must provide pedagogical
justifications for every enrollment limit requested.

2. The particular overall mix of courses within the major or concentration
in a given year

By "mix" we mean the combination of course sizes, levels, and degrees of
specialization. To determine the appropriateness of the mix, EPC will ask
questions of the following sort: Do enrollment limits on courses at one
level reduce desirable course offerings at other levels? Have instructors
considered replacing upper-level courses that are personal favorites from
time to time with multiple sections of popular, required or College
service courses with enrollment limits? Achieving an appropriate mix of
courses will be a different task for each department, but each package
proposal must ensure the availability of slots in courses at all levels of the
departmental program for both majors and nonmajors.

3. The department's or concentration's plans for accommodating majors
and nonmajors displaced by enrollment limits who nonetheless seek
courses in that department or concentration

For example, departments might consider offering multiple sections of
popular courses, canceling small courses, or offering a few unlimited
courses that are designed to be large and brilliantly taught lecture courses.
In all cases, departments and concentrations must demonstrate that
proposed changes continue to preserve student prospects for entering into
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and completing the major or concentration and fulfilling College
requirements within appropriate time frames.

4. Each instructor's opportunity to teach some classes at pedagogically
acceptable levels

All faculty members should be able to teach at least some of their courses
in a mode that allows for class discussion, close interactions, and detailed
feedback, but normally no faculty member should propose to teach all of
his or her courses with limited enrollments.

5. Each instructor's obligation to teach a fair load

Regardless of enrollment limitations, each faculty member should
continue to teach the equivalent of a five-course load and serve a total
number of students each year that approximates the College average
(currently at about 90 student course enrollments per year for full time
teaching). If proposals to limit enrollments entail significant variation
from this average, departments will need to justify why this is the case.
(For example, limits that reduce the number of students taught by one
faculty member in any given year might be offset by a larger number
taught in a preceding or following year.) As noted above, EPC understands
that enrollment numbers alone cannot automatically determine the
fairness of teaching loads, and it will consider other factors when
appropriate. Nonetheless, a policy on enrollment limitation is centrally
concerned with enrollment numbers, and EPC regards the College average
of students taught per year as an appropriate starting point for equity
assessments.

V. Lottery and Lottery Priorities

The lottery should not be the primary method of encouraging students to
spread out over available offerings. Instead, departments and
concentrations should strive to minimize use of the lottery by
reconfiguring course offerings along the lines suggested in guidelines 1-3
above.

There presently exists no specific list of permissible priorities for the
lottery. Priorities that faculty members have used in the past include
majors, concentrators, and class standing. EPC will evaluate proposed
priorities in light of the larger pedagogical and curricular arguments of the
package proposals as a whole.

EPC continues to explore various ways of adjusting the lottery to enable it
to support enrollment procedures more effectively.
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VI. Implementation

This policy will take effect beginning with the 1998-99 academic year.
Departments and concentrations will be invited to submit their first
package proposals to EPC no later than Nov. 1, 1997 for the following
academic year. Proposals must be constructed according to the
requirements of an EPC form designed to facilitate the compilation of
historical records for each department and concentration, which can be
consulted by future Educational Policy Committees. The new enrollment
procedures will be adjusted annually as needed in light of actual
experience in evaluating package proposals. EPC will reassess the entire
policy after five years, in the Spring of 2002.

Conclusion

The proposed policy concerns not only appropriate sizes for individual
courses and appropriate departmental configurations; it also concerns the
College's overall sense of priorities in relation to the balancing of multiple
interests by individual instructors, departments and concentrations. While
instructors will make individual enrollment choices in light of departmental
conversation and negotiation, the Provost together with EPC will also need to
assess departmental proposals in light of larger College needs and limitations.
As one faculty member has observed to EPC, decisions about enrollments
have various "domino effects," and they directly tap into a set of conflicting
ideals and obligations felt by professors, departments, and the College as a
whole. To begin to make reasonable rather than arbitrary decisions about
enrollment limitations is necessarily to begin to confront those conflicts
directly and work through them. Those conflicts are finally rooted in the
ways that instructors and departments negotiate the claims of various
constituencies as well as professional and disciplinary constraints. Such
conflicts are various and highly specific to individual department and
professors, and they will not be resolved easily. But EPC is hopeful that the
proposed policy will help us all confront them productively.

7

April 17, 1997



HAVERFORD
Office of the President

MEMORANDUM

TO:	 All Faculty

01FROM:	 Bob Gavin and the Committee on Diversity*

RE:	 Report of the Committee on Diversity

DATE:	 April 23, 1997

In line with its charge from the faculty, the Committee on Diversity met
during the months of March and April, 1997, to review the current state of
diversity at Haverford.

The Committee solicited reports on the composition of the student body, faculty,
staff, and administration with respect to women and persons of color. In
addition, the Committee requested information on the economic diversity of
the student body. The Provost gathered information on curricular diversity as
well as faculty composition. The Dean of the College organized a number of
focus group discussions, bringing together student leaders to discuss their
perceptions of the current state of the College regarding diversity.

Copies of the complete reports in each of the areas considered by the
Committee are on file and available in my office.

At the March 25th meeting of the Committee on Diversity, Committee members
were invited to share their personal views of the "problem(s)" of diversity at
Haverford. As we went around the table, a few themes emerged:

1. One facet of the "problem" as several see it centers around interpersonal
relationships and openness, both inside and outside the classroom. One
member of the Committee drew a parallel between a student focus group
discussion about athletic teams and the question of pedagogy explored
variously in faculty reports: just as some teams are perceived as more
"friendly" and open to a diversity of students, so too some classrooms are found
by students of color and others to be more "welcoming," more accessible, more
likely to be attentive in a variety of ways to issues of diversity,
multiculturalism, social responsibility and social justice, etc.

2. Other perceived dimensions of the "problem" are the small number of
persons of color on campus and the indifference of the majority of faculty and
students to such issues, which among other things may place an unfair burden
on the few persons of color who are here.

3. Several Committee members seemed to concur that the "problem" is not only
the small number of students of color and the indifference of the many, but
also the flawed "implementation of good intentions." Members of the
Haverford community want to be attentive to matters of social injustice and
cultural diversity; many understand this to be a problematic concern in
American institutions and social interactions as a whole, not just at Haverford,
and wish Haverford to be part of the solution rather than the problem. (It was
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noted that the institutions of higher learning with the highest "academic
ranking" or "ratings" in this country are also most diverse in the student body,
the faculty, and the curriculum.) Our efforts are perceived in some cases to be
counter-productive and to stop short of more radical and also more effective
measures to attract and integrate students of color and other minority groups,
or to change the status quo.

4. Following up on this point, several agreed with one member of the
Committee who observed that the "problem" is linked to the anxiety on campus
about challenge, risk, and change. We wonder if Haverford may be too
"insular" and too worried about making everyone feel "comfortable" to
respond as easily or quickly as some would wish to rapid and complex changes
in the world around us, and to changes in who is learning, who is teaching,
what is in the center, and what is left out.

Curricular Diversity
Provost Elaine Hansen's report on Diversity in the Curriculum is attached as
Appendix A.

Composition of the Student Body
Gender -- Over the last decade Haverford has moved from having

women comprise slightly over 40% of the entering class to the current
situation where approximately 55% of the entering class are women. The
current composition of the entering class at Haverford is similar to that at
most of our coeducational comparison schools.

Students of Color -- Over the past decade the percentage of
Latino/Latina and African-American students at Haverford has remained
constant. There has been an increase from approximately 7% to
approximately 11% for Asian students. A decade ago Haverford ranked
approximately in the middle of its comparison group of 11 schools with respect
to the total percentage of students of color. Over the past decade the total
percentage of students of color in the comparison schools has increased more
rapidly at some institutions than at others. In 1986 and 1994 Wellesley,
Pomona, Amherst, and Wesleyan generally had the largest percentage of
students of color among comparison group colleges, with Bowdoin, Smith, and
Mount Holyoke having the smallest percentage. In 1986 Haverford was
approximately at the median of this group and, since that time, Haverford has
moved slightly below the median.

Economic Diversity -- Haverford generally has more students in the
upper income intervals than its peer group, lower percentages in middle
income groups, and approximately the same percentage of students in the
lowest income categories. Haverford greatly outpaces the national college
population for students from the highest income ranges. The median family
income for Haverford students entering in 1996 was approximately $100,000 as
compared to median family income of approximately $50,000 for students in
four-year colleges in general.

Composition of the Faculty
There are now 15 tenured women members of the faculty out of a total of 60
tenured faculty members. In addition, 24 of the 80 tenure-track faculty
members are women. Overall, approximately 40% of the faculty in all positions
are women.
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Faculty of color now make up 17% of the total faculty count, with 10 tenured
(16.7%) and 13 tenure-track (16.3%).

In comparison with peer group schools, the percentage of women on the
Haverford faculty is similar to the comparison group. The percentage of
persons of color on the faculty is somewhat higher than the average at
comparison group schools.

Composition of the Staff •
The percentage of women on the professional staff has increased recently to
the current level of 72.7%. Approximately 50% of administrators are women,
and approximately 50% of the hourly staff are women.

African-Americans make up 13% of administrators, 9% of professional staff,
and 42% of the hourly staff. The total for all persons of color at the
administrative level is 16.4 %; at the professional level, 12.7%; and for the
hourly staff, 44.8%.

Diversity in Student Life
Dean Randy Milden's report on Diversity in Student Life is attached as
Appendix B.

Recommendations
The charge to the Committee on Diversity calls for the Committee to report on
the diversity at Haverford, especially in terms of women and persons of color,
and to make recommendations to the appropriate bodies in areas of concern.
The following recommendation are made in accord with that charge.

1. The Committee on Diversity shares with many members of the Haverford
community the concern that Haverford has not been able to attract sufficient
numbers of students of color. Since the matriculation of students depends on
many factors including admissions procedures, financial aid, the curriculum,
the faculty, the campus atmosphere and alumni support, the Committee
recommends that an ad hoc committee be formed next fall by the President to
study the situation and to bring to the appropriate committees and offices
recommendations which they feel will increase the population of students of
color in the student body.

2. The report of the Provost summarizes a wide variety of disciplinary
perspectives on diversity in the curriculum from the point of view of the
teaching faculty. The Committee understands that students may not always
perceive matters as faculty do. The self studies indicate that neither diversity
in the curriculum nor the expressed efforts of faculty to provide access to a
variety of students necessarily translates into diversity of students in a given
field. The Committee expresses its appreciation to faculty for their efforts to
provide a diverse curriculum and urges continuation of that effort as well as
dialogue with students regarding their desires and aspirations. Next year the
Provost will focus the diversity report on student-faculty interactions both
inside and outside the classroom.

3. The Committee on Diversity notes the significant increase in the percentage
of women on the faculty. The Committee was also pleased to learn that the
percentage of faculty of color is somewhat higher than the average at
comparison group schools. Nonetheless, the Committee urges continuation of
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the efforts in faculty searches to attract and hire both women and persons of
color.

4. Many persons, but especially students, noted that they are far more
impressed with the actuality of how persons of color are involved in the
community rather than with what we say about our intentions or goals. The
Committee urges the entire community to be inclusive in all activities but most
especially in those official College events such as Customs Week, Collection
speakers, distinguished visitors, upper-class advisors, admissions volunteers
and campus cultural events.

The Committee on Diversity and the Interim President welcome comments on
this report. We express appreciation to all of those who took time to submit
written and oral reports and all who have worked to increase diversity in this
community.

* Committee on Diversity. 1996-97
Elaine Hansen
Randy Milden
Michael Rodriguez
Paul Jefferson
Rajeswari Mojan
Roberto Castillo-Sandoval
Slavica Matacic
Martha Wintner
ALESA Blanchard-Nelson '99
Emily Shaw '00
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Appendix A

To:

From:

Re:

Date:

The Committee o

Elaine Hansen

Report : Diversit in the Curriculum

April 7, 1997

Introduction:

In January, COD asked all departments and concentrations to assess the nature of their
curricular contributions to diversity at Haverford. Departments were encouraged to see this as an
occasion for an exchange of faculty views about the meaning and importance of diversity with
regard to both the content and the pedagogy of their respective disciplines. They were also
prompted to reflect on change over the last decade and to suggest new curricular ways in which the
College might advance its goal of broadening and enriching the experience of every student.

COD reviewed the resulting self-studies -from departments and concentrations. In
analyzing and distilling this material, we may find it useful to organize some summary comments
by division.

Natural Sciences:

Biology, Chemistry, Physics/Astronomy, the Biochemistry and Biophysics Concentration,
and the Computer Science program focus chiefly in their reports on diversity in two closely related
senses: 1) the composition of students in the field, and 2) pedagogical strategies that make science
accessible to students with different backgrounds. The relationship between these two concerns is
spelled out in the definition of "diversity" provided by the Biology department:

For the purpose of this document, we interpret the term "diversity" to mean
anything and everything concerned with the engagement in our discipline of
underrepresented groups. By underrepresented groups, we mean ethnic and racial
minorities as well as students who are disadvantaged because of their financial or
class status. (We have never yet had a student with a physical disability, but they
would also be classified as belonging to an underrepresented group if they turned
up).

We believe that there should be no barriers of class, race or ethnicity to the
full participation of all of our students in the activities of our discipline. To the
extent that these barriers are nonetheless perceived by students in the science
division, we are committed to working with our student and faculty colleagues to
eliminate problem areas from our classrooms and laboratories.

With regard to (1), the diversity of students in these departments, the Computer Science
concentration notes that the fraction of women in courses has been growing and is now close to
50% in upper level courses. The Biochemistry/Biophysics concentration reports that the diversity
of students it serves is similar to that of students majoring in science overall. Although we have
unrepresentatively low numbers of women and students of color majoring in physics, women
(including Bryn Mawr students, who have no counterpart department on their home campus)
comprise almost half of the astronomy majors in the past decade.
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Some of the pedagogical strategies discussed in the Biology and Chemistry reports are
noteworthy. Biology comments on the need to work with some students from traditional public
high schools who are not familiar with experimentally-based instruction:

Thus, some of our more privileged students have no problem with the
investigative, experiment-based lecture room approach, having experienced it all
through high school, whereas others see it for the first time in Biology 200. We are
working to try to close that gap by talking deliberately about our approach and our
testing methods and making practice test questions available to students before their
first tests so that they can see what to expect.

The introduction of Biology 145/150 (now Biology 100a/b) was designed to serve less
well-prepared students. Similarly, the introduction of a full year of general Chemistry was
intended to address a problem of access, and the department reports that significant enrollments in
the Bryn Mawr courses (previously seen as a "gentler" introduction) have returned to Haverford as
a result. Chemistry also reports that access to students with less rigorous school backgrounds has
been fostered by the formation of study/tutorial groups, although the department questions the
possibility of continuing these efforts without additional staffing. The physical chemistry course
will be restructured to make it more user friendly by introducing studies of biological systems.

The Biology department reports on two additional issues of pedagogical concern raised by
some students: the problem of instructors using complex vocabulary to explain simple concepts,
and the preference of some Spanish- or Chinese-speaking students to use their own language in
labs. The department believes it is learning how to resolve these issues, but understands that they
need to be addressed "thoughtfully, tactfully, and with knowledgeable expertise." To that end, the
department feels it would benefit from more "expert advice."

Social Sciences:

Social science departments and programs tend to understand diversity more and less as a
matter of both content and methodology. Disciplines like Anthropology, Sociology, History,
Education and Peace Studies argue that concerns we now categorize under the "diversity" rubric
are intrinsic to their enterprises. The Education Program defines diversity as a critical lens through
which they envision the entire program:

A well-known African-American educator, Lisa Delpit claims that "we do not
really see through our eyes or hear through our ears, but through our beliefs."
Members of the Education Program bring to every discussion and every decision
about curriculum and pedagogy the belief that there are multiple perspectives on any
educational issue and that these perspectives must be recognized, named, and
included in any analysis of educational theory and practice. However, we also
believe that not all perspectives are valued equally in our society or in the classrooms
and educational institutions our society has developed. Therefore, beyond the
recognition, naming, and incorporation of diverse perspectives into our curriculum,
we emphasize, as a Program, critical examination of the inequities, both historical
and current, in American education. We encourage our students to critically examine
the selective, exclusionary, and thus discriminatory practices of the American
educational system as they are apparent (or absent) in students' own experiences and
in the experiences of those represented in the readings and classroom observations
required for education courses. It is our goal that our education students, and we as
teachers, continually strive to gain a better understanding of the diverse perspectives
and voices of those too often disenfranchised by the American educational system,
and we aim to prepare future educators to enter that system with the commitment to
change it from within.
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Members of the Anthropology department go so far as to worry that because of their fundamental
concern with cultural translation, their discipline has peculiar problems when it comes to the very
idea of "diversity," which they consider "ethnocentric":

The discipline of anthropology is the only one which accepts, as its principal
professional challenge, the kind of intercommunal, inter-segmental understanding
that the notion of "diversity" seems to call for when it is articulated in the
contemporary academy; this notion is traditionally known to anthropologists as the
problem of the translation of culture.

In practice, however, what anthropology tries to do is often radically
incompatible with the practice and rhetoric of the intercultural, to the point that in the
United States anthropologists have been regularly excluded from planning processes
related to it. At Haverford, too, anthropologists have experienced a distinct hostility
to our point of view, which (as a claim to a specific disciplinary competence) is seen
as a hegemonic pretension. The claims of, say, chemistry are not similarly
threatening, because they do not imply a critique of the idea of "diversity" itself.

The historians share some of this sense that the meaning of terms like "diversity" and
"social justice" is problematic, not least of all because, as the History report puts it:

All the history that we teach is about "others" (Other Times, Other Places)
and our general mission is to help students understand these "different" situations,
different from what most of them know as Americans (of whatever ethnicity or
class) in the 1990s, (whether we teach Asia, medieval Europe, America in 1970,
Eastern Europe in the 14th century, women in the 15th century, popular culture in
early modern Europe, the history of African-Americans or Blacks or People of Color
or Colonized or Colonizing or Creole societies). It's all "new" to them! We know
that the categories shift: the bigots of yesterday become the victims of tomorrow,
the revolutionary rebels become the tyrants, and then the rhetoric and the history-
writing about it changes.... We are always examining the categories in which
people conceive their worlds, the rhetoric of rebellion and conservative defense; the
study of history is always the study of violence, mayhem, oppression, rebellion,
wars, revolutions, slaughter, conversion, conquest, assimilation, syncretism,
suppression, domination, rebellion, resistance... these are the themes of almost all
our courses. We are trying to see them in historical perspective.

The History department also indicates, however, a substantial change over the last decade
in the content of courses, including not only the development of many new courses on East Asian,
Latin American, and African American History but also the rise of the new introductory course,
"Global History," as an alternative to "Western Civilization" and the integration of newly diverse
primary materials in the junior seminar. The Sociology department stresses their efforts in all
classes to connect the theoretical and the practical and "get students thinking about their social
responsibilities."

The report from Psychology consists of individual statements from faculty members about
their attention to issues of gender and cognition, Black English, cultural differences in personality,
the nature and operation of social stereotypes, and hormonal and gender-related issues in the
biological basis of behavior.

Similarly Political Science faculty who were canvassed identify issues of diversity in their
courses on comparative politics and international relations; courses at all levels include significant
amounts of material about peoples and cultures that are outside "the eurocentric mainstream."
Courses on U.S. minority groups, issues of difference and discrimination, and feminist political
theory are also noted. Economics courses that "naturally" consider diversity include Labor
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Economics and Urban Economics, both of which devote significant attention to racial and gender
discrimination. The department also reports on two new courses: a 100-level course on Public
Policy addressing issues of class, gender and race, and the Economics and Sociology of Urban
Black America, to be team-taught with a Bryn Mawr faculty member.

Humanities:

In the Humanities division, we find almost as broad a range of responses to our questions
as there are departments. For the majority, the emphasis is on diversity in the content of courses at
all levels. In some disciplines, such as Classics, there is less opportunity to address ethnic, class,
and gender diversity than in others, such as English, Comparative Literature, and some foreign
languages.

The English Department offers a partial listing of its courses that address concerns of race,
gender, sexual difference, and/or class. The total is 27. In addition, all courses offered as sections
of English 101 are at least inflected by if not centered around diversity. As the department hastens
to add, this increasing diversification of literary canons is not unique to Haverford; in English
departments across the country, "the margin has become the new center," and we are by no means
"the first to open the frequencies to the powerful channels of contemporary thought about social
justice." In light of that fact, the English department suggests that the College's ongoing efforts
need to be focused on minority faculty recruitment, noting that "we can change what we teach...
indeed, we may even experience a change of heart, but we cannot really change ourselves. What is
needed is the fresh embodiment of diversity in fresh minority faculty."

The Comparative Literature program, like many of the social sciences, sees diversity in at
least a certain sense as fundamental to its chief project: an analysis of "the ways in which different
cultures at different historical moments represent humane experience in imaginative language" that
by definition involves cross-cultural study.

French and Spanish departments also stress to different degrees diversity in the content of
courses at all levels. According to the French department,

In the majority of our courses we make sure that our students look at the
French mosaic through presentation of the culture and the literature of France and the
French-speaking world--Canada, the Caribbean Islands, the Maghreb, Vietnam, and
Western Africa. We also devote much time studying the role of women not only in
French history but in the present French-speaking world, as well as their treatment
in literary texts, and we routinely include works written by women in our syllabi.

The chair of the French department adds that she would welcome the opportunity to sit down and
discuss their strategies with colleagues who are contributing to diversity through curricular and
pedagogical innovation.

The Spanish department provides us with an interesting history of its origins in the 1970's
as the result of pressure from Puerto Rican and Black students. Since that time, tenure-line
appointments have been made in Spanish American literature as well as Iberian Studies. The
department also sees "cultural outreach" to Latin American and Latino/a students as part of its
mission, and it prides itself on bringing many visitors to campus to address "multicultural"
concerns.

The Philosophy department understands its contribution to diversity to lie chiefly in its
commitment to advancing philosophy in a global context and cultivating philosophical pluralism.
Kathleen Wright's essay entitled "Pluralism on the Undergraduate Level: the Case of Haverford
College," published in Issues in the Profession  this year, elaborates this point.
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The Religion department views itself as devoted to the study of "diverse" religions and,
lacking any specific disciplinary method, open to methodological diversity as well. The
department seeks to present diversity within three major religious traditions (Islam, Christianity,
and Judaism) rather than to cover world religions. The department also laments the absence of
religious diversity within the student body, but points out that women students are in the majority
in Religion courses and as majors.

In two departments that involve performance and creative as well as more traditional
scholarly or academic work, Fine Arts and Music, there is a presence of both faculty and visiting
artists with diverse backgrounds and training. The Music department also notes both its overall
curricular interest in balancing western and non-western musical traditions and its specific courses
in Musical Voices of Asia, Jazz and The Politics of Culture, and Native American Music and
Belief. The Music Department further reports on its outreach efforts, including events such as the
Terezin "Arts of Memory and Survival" production spearheaded last year by Richard Freedman
and its artists series, designed to attract a diverse audience. This year the orchestra is performing
in conjunction with Black History Month; the Orchestra Director is planning programs for minority
children from West Philadelphia and Chester. The Choral Director wishes to do recruiting at
schools such as that of the Harlem Boys Choir, has programmed spirituals and Gospel music, and
has co-performed with the BMC Gospel Choir.

Conclusion:

This report summarizes a wide array of disciplinary perspectives on diversity in the
curriculum from the point of view of the teaching faculty. The Committee on Diversity has heard
that students may not always perceive matters as faculty do. The self-studies we collected indicate
to us that neither diversity in the curriculum nor the expressed efforts of faculty to provide access
to a variety of students necessarily translates into diversity of students in a given field. Regardless
of their specific discipline's content, many departments and programs can and do seek diversity of
faculty members and pedagogical strategies for implementing diversity in the classroom, and they
can and do contribute to diversity outside the classroom as well.



Appendix B 

To: The Committee on Diversity
From: Randy S. Milden
Date: 4/9/97

DIVERSITY IN STUDENT LIFE 

Methodology

The following summary is based on two sets of data, surveys which were distributed to the Haverford
student body in February and focus groups of students held during March and April.

35 surveys were returned. The distribution by Class is as follows:

1997: 5
1998: 6
1999: 8
2000: 13
ns: 3

Although we asked students to include multiple categories of difference which characterized their
backgrounds and experience, most of those who returned the surveys featured one category as
primary. Those primary categories of difference were:

white liberal/anti-racist-sexist-homophobic: 9
religious: 4
working class or poorer than the perceived norm: 3
athlete: 1
politically conservative: 2
gay/lesbian/bisexual: 3
black/Latino/Asian: 5
ns: 8

92 students participated in 16 focus groups. Each focus group was facilitated by one student and
one member of the faculty, and administration. The facilitators included Randy Milden, Michael
Rodriguez, Roberto Castillo-Sandoval, Slavica Matacic, Martha Wintner, Paul Jefferson, Alesa
Blanchard-Nelson '99, Emily Shaw '00, Marilou Allen, Patricia Darrah, Chris Pistilli '97, Shira Ovide
Linda Bracci '98, Nathalie Bonilla '97, Michael Shipler '99, and Anne Santoro '97. Kristi Littell, the Student
Activities Coordinator, was the scribe for all 16 group sessions.

The first eight focus groups included student leaders from the following organizations Students
Council Executive Council, Honor Council, Communication Outreach, Captains Council, Women's
Center Staff, BGALA Heads, Student Representatives to the Board of Managers, Eight Dimension
Heads, Customs Heads, Race Relations Peer Educators, Student Advisory Board to the Office of
Multicultural Affairs (SAB), Coalition leaders, Multicultural Center Staff.

The next seven groups included randomly chosen students from various groups comprising the
student body: Class of '97, '98, '99, '00; black students, Latino students, Asian students.

The final focus group included those students who had been unable to attend one of the 15 previous
groups and had asked to be included in a subsequent meeting.

The breakdown of focus group participants is:

C/ass
1997: 26
1998: 27
1999: 22
2000: 17

Sex
Female: 51
Male: 41



Race.(self-identified)
Arab: 1
Asian: 8
Black: 16
Latino: 13
White: 44
Bi-Racial: 8

Sexual Orientation :(self-identified):
Gay/lesbian/bi-sexual: 4

ReVion:(self-identified):
Jewish: 7
Catholic: 4
Protestant: 5
Sikh: 1
Quaker: 2

A copy of the survey and of the focus group questions are attached.

Also attached is a summary prepared by Michael Rodriguez and Kristi Littell of current student and
institutional projects and programs in the area of diversity.

Findings

Students on both the surveys and in the focus groups were enormously thoughtful and articulate in
voicing concerns about diversity in student life. Although the survey returns were small, those
students who did respond presented meaningful and nuanced impressions about life at the College
and their experiences in regard to diversity. The focus groups raised critical issues in complex ways,
allowing students to speak openly, challenge one another, and grapple together with how we might
make Haverford a more inclusive and vital community. While students expressed a range of
disparate views about particular problems in regard to diversity, there was considerable consensus
about the fact that there are problems, about what some of the key problems are, and about some
broadly framed solutions.

Overt Bias

Students of color, members of sexual minorities, religious students, and students of lower socio-
economic classes shared ways in which race, gender, sexual orientation, and class have been met
with intolerance at Haverford. There were surprisingly few reports of instances in which women felt
marginalized in these overt ways at Haverford, a gap that may reflect relatively less explicit bias in
that domain, some resistance to naming gender problems, or an artifact of the sample and
methodology.

Students reported incidents of racist and homophobic language and remarks in residence halls and
during co-curricular activities (" my first night of Customs, people were making gay jokes"; "if I (were)
a minority, I would not join (my team) because of the racist remarks that are so free-flowing").

Some students felt that Haverford students are careful about not expressing racist, homophobic, or
sexist remarks, even when they privately hold these prejudices. Some of these students feel the
community may at times be less overly tolerant in what they feel entitled to say to students in other
categories of difference.

Examples included religion and social class. A Catholic student noted, "I think...you could tell
someone you're gay here, and that would be better than telling them you had been called to be a
nun." An Arab student talked about his pain when "my Jewish friends make jokes about my family
being terrorists." An upper middle class student reported talking in the DC about his international
travel plans: "after lunch another friend said to me that I should be sensitive about how I talk about
the kinds of things I can do because everyone can't do them. I was really mad and surprised at
myself that I had been so insensitive."



Curricular and Classroom Inclusiveness

Some students reported instances of overt intolerance in the classroom which can make students of
color feel that they don't belong.

A friend of a Latino student overheard a white student ask a science professor why "I was working in
the lab, was I there because of affirmative action?" Another science professor responded on more
than one occasion to the use of Spanish by Latino lab-mates by joking: "I hope you're not talking
about me," reflecting an apparent discomfort with culture or difference.

Another student of color reported that a professor handing back her exam, said, "I expected you to
do much better," then looked down and realized she'd done very well: "he assumed I'd done poorly."
This same student was told she should consider becoming a nurse or physician's assistant instead of a
physician.

Fighting those assumptions can limit students' access to knowledge. A black frosh reported "I shied
away from professors and study groups, not wanting to admit or broadcast my mistakes because I
felt as if i represented a whole people."

Often finding themselves the only student of color in a classroom, sudents of color can feel
burdened by the assumed role of "Ambassador of Culture". A Latina said that it sometimes seems
that only minorities feel an obligation to defend issues related to race in classrooms.

Other students of color reflected on their silence in class. A black student described a class in which
another student expressed biased assumptions about non-white Western cultural beliefs: " I keep
things in because I fear I cannot control my anger, and that will be more destructive than his opinion."

Students of color complained that some course syllabi are not diverse: "people need to see
themselves reflected in what they learn." A black student who complained to a member of the
English Department about the focus on English literature in the major to the exclusion of some other
literatures was told she should consider majoring instead in Comparative Literature.

Students of color see the demographics of the faculty as central and defining: there is a "lack of
faculty of color, women faculty of color, African American women faculty. We don't have one full-
time African American woman who is tenured or tenure-track."

Members of other groups catalogued other problems related to the academic program. A lesbian
student reported that "in language classes I will speak of my girlfriend, and I am always corrected." A
poor student cannot afford the materials and equipment that are expected in some of his classes.

Another working class student feels "my point of view tends to be somewhat different. I find
professors to be intellectual egotists at times when they characterize the 'ignorant masses."' A
politically conservative student claims "I have to defend (my) views in classes more than anyone
else." He believes that he is penalized for his views in how he is graded by liberal social science
faculty.

Demographics

A major problem highlighted by students is the composition of the student body.

Admissions policies and practices came in for significant criticism. A black student argues, "If the
institution would put money and commitment to Admissions, we could have a different student body.
Swarthmore did it. We choose not to."

Several students see the small numbers as a reflection of a lack of real institutional commitment: 'the
College claims to have a commitment to diversity, but there isn't a real one. No wonder there is a
sense of fatigue. There are so few of us." White students concur, repeatedly raising questions about
why the numbers of students of color are so small.

Complaints are raised about recruitment. Students of color had high praise for one member of the
Admissions staff, but feel he needs more support, and the Admissions office needs additional staffing
and funds for minority recruitment. Some students asked about why there weren't more recruitment
efforts in Philadelphia secondary schools or a broadening of the recruitment base to other schools in



other cities. Asian students noted that Haverford is not as active as some schools in becoming
known in Asian-American communities.

Others framed their concerns about diversity in admissions in other terms. An international student of
color feels that international student recruitment is focused on sameness not difference: they try to
make sure that you are almost American."

Other students want not only more students of color and international students, but more "aware
white students for aware students of color to talk to." We need "not only people of different racial
and social backgrounds, but also people who diverge from the typical congeniality of the school."
Echoes another student, "Admissions focuses on people who fit into the community, not (those who)
will be vibrant in their difference."

Separation/Integration 

A key issue related to the experience of difference at Haverford was that of separation or
integration of groups.

Some students feel the community is too fragmented: "I wish people came out of their groups more
often--whether based on race or housing." "My problem," said one white student, "is that I join groups
with people like myself. I join Feminist Alliance, so that helps my understanding of feminism, but I'm
never connected to Women of Color."

There is a voice, primarily white, that questions the restriction of Summer Tri-Co and the Minority
Scholars Program to students of color, feelings that those programs would and should benefit all
students. Some arguments are framed in terms of fairness: why should students of color benefit from
resources denied majority students?

Others, particularly in regard to Tri-Co, reflect the wish of several white students to become more
fully engaged in and responsible for the diversity project, countering the notion that it is up to
students of color to own this work and solve the problems of racism.

Some of these student are concerned Tri-Co "creates division right from the start." Some view with
concern the practice of some students of color who eat together in the Sunken Lounge.

Some students of color comment sadly on the separations, expressing feelings of alienation from the
majority group that seem to them almost intrinsic to their situation here. In the words of a Latina, "I
have learned from others here, but I feel lonely. I know I am a stranger." An Asian student notes, "it
seems like every time I eat at the DC, I'm always sitting with other Asians because they are my
closest friends. Every time I look around, I am separated from other races, not because it's what I
want, but it just happens."

A Latino student linked separation to cultural differences: "One reason minorities don't integrate into
the community here: the only social life is going to a party and getting drunk, and you don't do that
where I come from." A bi-racial international student railed against "the American perspective of
category classification," seeing our focus on racial difference as exaggerated and limiting.

Some students see the basis of separation and fragmentation in the social spaces and structures
available to the community. They argue that we need more common social spaces which will foster
the kind of open interaction among groups that is currently lacking.

Other students don't see any problems with separation in the community, either because they feel
well integrated or because they see the division as positive.

A white senior writes on the survey, "I have been able to make friends with people of all races,
religions, and sexual orientations, and this has been a very good thing (about HO)." A Unitarian
woman says, "I hang out with friends who are 80% Jewish, 10% Muslim, and 10% Unitarian...the result
being that I go to Murray's Deli a lot, and I get teased for putting mayonnaise on white bread."

Students of color are eloquent about the need for separate programs like Summer Tri-Co and
Minority Scholars, programs which help to mediate the experience of being one of a small number of
students of color in a predominantly white institution. Those programs are viewed by many as life-
savers that provide the support essential to their success at the College.



A white student writes in a different vein in support of some dimensions of separation, "I find it difficult
to say that divisions are bad. Divisions don't mean that there isn't interaction. The contributions just
look different than everyone sitting at the same table for dinner." Pointing to the complaints about
the preponderance of students of color who eat in the Sunken Lounge, a white student comments,
"(students) are afraid of diversity.... People should sit where they want to 	 It's OK to have different
groups. People think we all have to be the same."

Sameness and Silence

Without question, the predominant note sounded in both the surveys and focus groups was not about
separation and tension, but about conformity and evenness.

Some students valorize our common principles: "...we do well with freedom of speech. I think we have
evolved as a community--we hold certain truths, like that it's not OK to be racist, sexist, etc. I think we
need more truths." For many, however, debate and difference of viewpoint are seen as stifled or
muted. 'There is a conflict between wanting to express yourself and wanting to keep things peaceful
and not offend."

Some view this as a part of the Admissions problem outlined earlier. A frosh writes in his survey,"...the
general population is...bland and boring...most of the spice...comes from Bryn Mawr. Haverford is
way too conservative, not in a political sense, but...in terms of allowing radical lifestyle difference."
Another frosh sees the people who come to Haverford as "genteel, upper middle class mainstream
liberals....(they embody) a feeling of gentility and of little passion. People seem fearful of being loud
and offending others."

In a telling exchange in one focus group, a Jewish student was recounting a hypothetical heated
confrontation with a Christian student about religion. Another student in the group cautioned, "you
can talk about it, without saying it that way." Countered the first, "But what if I get mad? We are
limited to a white upperclass nonpassionate way of talking."

When they look to the roots of the problem, some focus on Quaker principles of consensus and
community. "Consensus is a conservative process." Our rhetoric about community fosters a wish to
"fit in." "People want to be part of a collective 'we,' and they are scared to be left out."

Others focus on the Honor Code, and one wonders if some of the unarticulated difficulties with the
ratification of the Code this Spring might fit in well with this conversation. 'The Social Code demands
homogeneity--says we should all think the same way....the social part (of the Code) can alienate and
silence difference." Says another, "I came here for the Code, but I (now) think the Social Code
silences, overprotects, obscures." "...you can't offend anyone here."

Customs, for all its benefits, is seem by some as fostering conformity, rather than supporting
autonomy and difference. One frosh noted, "my group has lunch and dinner together every day. I
don't know how they meet people." Our over-all size may be a factor: "It's hard to be different in a
small school. People are so afraid of being ostracized from the community."

Personal anxieties play a part. One student admits, "I'm afraid of offending people I love. Expressing
yourself is risky. It's easy to be neutral." Another points to a problem of "fortitude, a "lack of self-
esteem and self-confidence (that) comes out in conceptions of ourselves and how we're not used to
asserting ourselves and what we need."

Some students see a failure in the academic domain: some professors' reluctance to stir controversy
in the classroom, professors who incite debate but draw back when there's too much heat.

More locate the problem in social venues. The formal or organized forums for debate are seen as
useful only to a point, One black student observes,"...students can go to college forums to talk about
these things and feel good about themselves but if they really want to talk they should initiate
conversations. Students of color are always initiating...the problem is more individual than
institutional."

There was animated conversation in several focus groups about what it would take for students to
talk more openly and deeply about difficult topics.



One white student said, "I think there are many levels why people don't initiate conversation. You can
ask someone what it's like to be a minority, can start a talk that way. And if there are ways to get into
those conversations, then there are still things that are hard to try and things that are hard to hear."

A black student responded, "People have to initiate, but it doesn't happen overnight. It takes time.
When you get through the barrier than everything becomes really easy—you can talk about anything.
But it is a long process that people don't have the patience for."

Strategies for Change

A number of students point to the need for a mission statement regarding diversity, to represent,
clarify, and reaffirm our institutional commitment.

Admissions should have more institutional support, including increased staffing and financial aid,
such that they recruit and enroll a more diverse class. Many students felt this should be a key priority
of the new Administration. 'The Administration can try to make changes, but nothing will happen
without changing the student body." Increasing the numbers of faculty and administration of color is
clearly seen as part of this need.

The Coalition engendered the most consistent comments of celebration and hope. It is an effort
which is viewed by many students as the the kind of activity that could be key to institutional and
cultural change.

"Policy will be as effective as what the student body does. I wouldn't approach diversity through the
administration, but through SC. That seems to be happening now for the first time since I've been
here...lt is not just that the SC Executive Council is mostly students of color, but that different things are
happening. Kevin formed the Coalition—working to increase the contact that people have with one
another--people working together instead of moving back and forth between polarized groups."

Some hoped SC Budgeting might better serve diversity ends. Treasurers might encourage co-
sponsorship of events and work across group lines, rewarding these inter-group efforts in the
awarding of SC funds. Others think that diversity projects should receive priority in SC budgetary
allocations.

Although Customs was seen by some as one of the causes of our problem of homogeneity, other see
it as a solution: "close contact between 13 or 14 people from all different places....it's a good place
to start from that could help shape the experience at Haverford."

We might build in more diversity training as part of Customs: "there is a power dynamic to Customs
that isn't there with other groups. Frosh have to go to peer awareness..." One frosh commented on
Race Relations Peer Awareness this year: 'that was the first time I realized that there were minorities
unhappy at Haverford and that I was part of the reason they were uncomfortable."

Several people tried to imagine other early experiences in which better teaching and learning about
difference might occur in the first year. Small and large discussion forums were suggested: "if
someone has the choice to be by themselves acting or go out to a big forum like the one on
interracial dating, it's an easier route to the same end, easier than going up to people out of the
blue."

Others recommended pairing frosh with upperclass mentors. Faculty mentoring was seen by some
as a largely untapped resource, expanding connections with faculty to include more social and
community issues.

Some students look to Eighth Dimension as a place to extend our conversations and interactions
around difference. Community Service "creates opportunities to meet and talk....get diverse groups
together to work and get to know each other while they are helping out in the community."

Some students of color and white students look to "individual activism" as more effective than
organized programs. It is their conviction that individuals can and should pick up the challenge.
Several talked about how different this comunity would be if white students made it their project to
talk about race: "that's what white students can do."



One student says, "you Oust have to decide to) make yourself uncomfortable sometimes to
experience diversity." "People have to take more risks," echoes another.

One student persuasively argued that the institution can help nurture these efforts by individual
students. He concurs that we need "more personal interactions and less structured ones": "focus on
the social life and space issues. It affects who and how we meet, what our interactions look like.
There needs to be a student center with activities going on--a relaxed atmosphere where people
can chill and interact casually with people. Then things can move to a deeper level from there."

His concluding advice: "if I were Tom Tritton, I would throw a huge party in my house—a huge dance
party and play all kinds of music and say, 'I'm the President. Come see mei"'



HAVERFORD COLLEGE FACULTY MEETING
9:00 am. May 15, 1997

Regular Meeting
Deborah Roberts, Clerk

Moment of silence

Action I. The minutes of the meeting of April 17, 1997, were approved as circulated.

Minute I. Report of the Interim President. 

(1) Interim President Robert Gavin reported that the Board of Managers had approved tenure
and promotion to Associate Professor for both Rajeswari Mohan and Laurie Hart. The Board
also approved the reappointment of Ulrich Schoenherr. Congratulations were given to all
three.

(2) The Board Property Committee reviewed the recommendations of the Natural Science
Facilities (NSF) Committee and approved hiring the architectural firm of Ayers Saint Gross to
continue the natural science facility planning through the stages of schematic design. This
recommendation was the result of NSF committee consideration of a final list of six firms. The
resulting planning and design work will be subject to continuing review by the College
community.

(3) The Lindback Teaching Award goes this year to Laurie Hart.

(4) Deborah Roberts has been designated as the Barbara Riley Levin Professor of Comparative
Literature and Classics for a five year period.

(5) Colin MacKay is retiring after 41 years of service in the Department of Chemistry. .

(6) Claude Wintner is leaving the College after 28 years of service in the Department of
Chemistry.

(7) Dale Husemoller is leaving the College after 36 years of service in the Department of
Mathematics.

The faculty expressed its appreciation to above five persons for their service to the College.

(9) Reactions and responses to the April 23 Report of the Committee on Diversity (Annex) were
solicited. Bob Gavin gave strong thanks for the valuable report and the discussion which went
into it.

(10) Bob Gavin expressed appreciation for support of the college community during his year
here as Interim President; he was warmly celebratory of the strengths and pleasure provided by
his colleagues here this past year.

The faculty in turn applauded and thanks were given him for his services; best wishes were
extended to him for his future in his new position at Cranbrook.



Action I. The faculty approved the granting of degrees to the members of the Haverford
College Class of 1997 who have met degree requirements, as appropriate.

Minute II. Report of the Provost. 

(1) Provost Elaine Hansen announced that a new National Science Foundation grant had been
received by Walter Smith,

(2) Jan Richard is the new acting director of academic computing; three new staff members
have also been hired for the coming year.

(3) Kathy Lewis has been appointed as regular (continuing) director of the language learning
center.

(4) Some properties coming back to the housing pool may be rented on temporary basis for the
coming year. However, faculty members were explicitly promised that these housing units will
go into the regular bidding pool next spring. No temporary tenants will become permanent
occupants bypassing the seniority list.

(5)Thanks were expressed to all who worked on committees and various functions during the
year, and also those who are leaving the College community.

(6) The Board of Managers Honorary Degree Committee wishes to move the selection process
to earlier in the year than has been past custom; as a result we will be looking for nominations
for honorary degrees much earlier in the academic year than previously has been the practise.

Action II. Report of the Committee for Honors, Fellowships, and Prizes: 
The faculty approved the list of honors and fellowship recipients recommended by committee

chair Sara Shumer.

Minute III. Report of Educational Policy Committee. 
(1) Educational Policy Committee (EPC) Chair David Dawson observed that few writing
intensive courses remained in the curriculum. He invited concerned faculty to submit ideas
for seminars which would involve writing in conjunction with discipline oriented content in a
small group context.

(2) Wyatt Macgaffey reported for the EPC subcommittee on admissions. There were no specific
recommendations for changes in admissions policy, and the subcommittee was unable to
identify specific measures for improvement in our admissions policy. David Dawson
reminded the faculty that while EPC is charged with overview of the admissions operation, the
director of admissions reports only to the President. This structure renders EPC oversight less
effective than it might be. Useful EPC oversight of admissions policy via the EPC sub-
committee will require more direct and continuing discussion between the EPC and the new
president concerning admissions policy and operations. EPC hopes to initiate such discussions
with the incoming president.

Adjournment: 9:57 am	 Respectfully submitted

John P. Chesick, Secretary to the Faculty
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