
Haverford College Faculty Minutes

4:18 p.m. September 3, 1998

Regular Meeting
Anne McGuire, Clerk

Moment of silence

Anne McGuire, Clerk of the Faculty, welcomed attendees and, with reference to Appendix 1 of the
Faculty Handbook, reviewed the principles according to which faculty meetings are conducted.

Action I. The minutes of the meeting of May 14, 1998, were approved as circulated.

Minute I. New administrators, professional staff, and faculty were introduced.

Minute II. Report of the President

(1) President Tom Tritton reported that Phase I of the INSF (relocation of Physical Plant) is
underway and construction will begin this semester. During the summer, the science faculty
worked on interior design plans, which can be available for review by any interested faculty.

(2) The Middle States self-study continues. The Steering Committee completed 6 hours of retreat
during the opening week of the semester, during which time it reviewed a 130 page draft report
synthesized from the work of last year's six working groups. The draft, which includes many
recommendations, will soon be available on the web for community review. In addition to
securing re-accreditation, the report is also designed to delineate areas for future exploration by the
College. Six themes have emerged: diversity, admissions/financial aid, interdisciplinary and
curricular issues, information technology, student experience, and space/long-range planning. The
next three faculty meetings will be devoted to discussion of the first three of these themes,
beginning with diversity at the October meeting.

(3) Tom Tritton, Elaine Hansen, and Dick Wynn will be available to discuss faculty housing with
those interested on Sept. 15, 4:30 p.m., in the Swarthmore Room of the Dining Center.

(4) The Wellness and Benefits Fair will be held on Sept. 16, 10:00 a.m.-2:30 p.m., in Founders
Great Hall.

(5) Three faculty members have been appointed to named professorships: Lyle Roelofs,
Distinguished Professor in Computational Science; Joe Russo, Audrey Dusseau Memorial
Professor in the Humanities; and Steve Boughn, John Farnum Professorship in Astronomy.

Minute III. Report of the Provost

(1) Delsie Phillips, Director of Admission, reported on the class of 2002. Highlights included:
322 students, increase in yield, increase in verbal SAT, increase in top 10% of class ranking,
increase in number of women students, decrease in number of students of color, increase of
students with at last one parent who did not attend college (20% of incoming students), increase in
preparation in calculus, math and foreign languages, 15% of class from single-parent families.
The Office of Admission has completed a revision of the viewbook and will continue developing
initiatives to attract more students of color. A full report on the class of 2002 will soon be available•	 on the web.



been invited to designate faculty liaisons to Admissions. Last year's sub-committee pondered the
possible tension between admitting the "well-rounded" student versus admitting the more
specialized or even "quirky" student. To explore this issue, the sub-committee is considering
studying possible correlations between admission profiles and the awarding of college and
departmental honors. In response to a recommendation of the 1996 sub-committee, last year's
sub-committee redesigned the viewbook. This year, the sub-committee will be assessing the
implications of the Middle States report, especially regarding the topic of admissions and diversity.
In late October, the sub-committee will hold an open meeting. As always, sub-committee members
would like to receive, by e-mail or other means, whatever questions, suggestions or concerns that
may arise.

Adjournment: 5:51 p.m.

Respectfully submitted,

David Dawson, Secretary to the Faculty

•
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4: 20 p.m. October 15, 1998

Regular Meeting
Anne McGuire, Clerk

Moment of silence

Action I. The minutes of the meeting of September 3, 1998 were approved as circulated.

Minute I. Report of the Provost

Professor of Political Science Rob Mortimer will deliver his faculty research talk on peace in Africa
on November 12 at 7:30 p.m. in Sharpless Auditorium.

All faculty are invited to the faculty and Homecoming Weekend, Oct. 30 and Nov. 1, and
especially to the reception with parents on Oct. 31, 5:00 p.m., Founders Great Hall.

The EPC Subcommittee on Admissions will hold an open meeting on Tuesday, Oct. 27, at 4:15
p.m., in the Common Room.

Faculty are encouraged to respond favorably to Tom Tritton's request to invite Board members to
dinner on Friday, Dec. 4, at 7 p.m. Conversation, not culinary display, is the goal of this event;
expenses will be reimbursed.

Minute II. Report of the President

President Tom Tritton initiated a discussion of diversity with the following remarks. The College
is committed to enhancing diversity, has made progress doing so, but a gap nonetheless remains
between ideals and accomplishments. A recent Ford Foundation study suggests significant public
support for higher education's interest in diversity. The College has most recently signaled its
continuing commitment to diversity through the emphasis accorded the topic by all Middle States
working groups. Among the various features of the diversity issue identified by those groups, four
emerge as especially significant: the need for a common, shared definition of diversity; the need to
increase financial aid for international and disadvantaged students; the need to increase the number
of students and faculty of color; and the need to improve diversity-related programs. The
President concluded his introductory remarks by highlighting the signs of successful
diversification: miscibility (or the ability of different groups to intermix in an infinite variety of
ways); commonality, or the ability to ask questions as a whole community; and a willingness to
take risks--to welcome and engage the hard questions, instead of just observing the diversity
debates from the safety of the sidelines. An upcoming series of grant-funded events at the College,
unfolding over the next two years, will help the community begin to confront a series of topics
central to debates about diversity.

The ensuing discussion is summarized below, with individual comments grouped together
according to central themes. Some effort has been made to place responses next to the comments
that elicited them, even in cases where comment and response were separated in time when they
were actually uttered. In view of the role of this discussion in the ongoing Middle States self-study
process, the summary presented here is more detailed than it might otherwise be.

Lists

•

•
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13% of the Swarthmore student body is said to be comprised of African Americans. What
did they do? Can we do it? Swarthmore has three full-time recruiters of students of color--in
addition to its regular full-time staff. Swarthmore also put a lot of money into such recruitment. It
is reported that 40% of the last entering class were students of color. This is what a "critical mass"
looks like.

Money is not really the problem, but in any case we should not be in the business of
"buying students." More revealing of our real challenge is the remark of a minority student--
"Haverford is a really hard place to be a student of color." This points to a problem with program-
-we need to do better at making such students feel comfortable here, successful here, able to deal
with the issue of diversity or its lack.

Diversity may increase naturally if we stop doing the things that impede it; Haverford is
less homophobic now than previously because obstacles were removed. But that does not mean
that corresponding changes in the rest of the curriculum have been made to enable the rest of the
students to deal with this transformation. We need to ask ourselves: what programmatic and other
changes must accompany successful diversification, so that students will not simply select courses
in "their own diversity."

There seems to be strong support for additional financial aid for international and
disadvantaged students. What's the status of this Middle States recommendation? Haverford has
traditionally tried to diversify itself through appeals to American students of color. It is not at all
clear that we can do that and also appeal to international students at the same time.

Self-Presentation

What can be done to attract those international students already living in the U.S. who
currently ignore us? The self-presentation of a liberal arts college is a liability in attracting a diverse
student body, for diverse students are often interested in professional or career advancement. We
need to make a better and more visible link between those aspirations and the contributions of a
traditional liberal arts curriculum. This would appear to be a matter for the self-presentation efforts
of the college Office of Publications.

Our Dilemma

Can Haverford escape its "style"? Beautiful grounds and buildings--but is this the image of
a campus that can be the first choice of diverse students?

Haverford seems to be caught in a paradox: it wants to diversify, but at the same time to
remain the same. It invites people in, but asks them not to rearrange the furniture.

You can't really move the furniture without enough students pushing. The high cost of a
Haverford education frightens would-be furniture pushers, keeping their numbers low. The
furniture remains too heavy to move.

Minute III. Educational Policy Committee

EPC Chair Paul Smith reported on student complaints that there is insufficient course
information on-line. He urged faculty members to get as much course information as possible to
Carol Wilkinson as soon as possible, even if incomplete.

•	
Action I. All new course proposals brought by EPC before the faculty were approved.
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Student Experience 

14. Student-faculty relations are not what some students would like to see. In particular,
some social science and humanities students desire more close-knit research
relationships of the sort they see in the natural sciences.

Long-Range Planning

15. A long-range planning committee should be formed, though questions remain
regarding its composition.

Capital Campaign 

16. Some Board members believe the College should aim higher than $100 million. There
are signs that, given the right incentives, the Board could be moved to support a

more	 ambitious posture for the campaign.

Minute VI. Meeting for Worship

After noting the traditional place of Collection in the life of the College, Emma
Lapsansky observed that only a handful of faculty attended opening Collection this year. Where
does the Quaker character of the College fit into its sense of mission? How might the Quaker
tradition of the College be effectively and appropriately continued? Now that College Meeting has
been completely removed from the weekly calendar, what are the best ways for us as
faculty/administrators to assure that the Quaker foundations of the college are not so subtle that
they become invisible to most of our students, and to the new faculty who will have to carry on the
traditions if they are to remain vibrant? Might not much of the Quaker character consist in the
process by which knowledge is sought and the uses to which it is put? Should this process foster
more discussion and debate than we currently see? Should we devise some more formal vessel
(e.g., college meeting) for transmitting our (faculty and administration) commitment to the Quaker
traditions that have shaped the ethos of the college? Faculty members are invited to ponder further
the place of Quakerism in the College and its role as the central touchstone of the College's
mission.

Adjournment: 5:54 p.m.

Respectfullyfbmitted,

David Dawson, Secretaryi------hto t e Faculty

•
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4: 18 p.m. November 19, 1998

Regular Meeting
Anne McGuire, Clerk

Moment of silence

Action I. The minutes of the meeting of October 15, 1998 were approved as circulated.

Minute I. Report of the President 

After noting that next month's faculty meeting would take up the topic of academic and
interdisciplinary initiatives, President Tom Tritton initiated a discussion of admissions and financial
aid with the following remarks.

The Middle States Steering Committee has made three recommendations regarding admissions: 1)
EPC should evaluate the admissions sub-committee, with a eye toward greater involvement of
faculty in the admissions process (this review is already underway); 2) the College should find
ways to continue to diversity the student body through the matriculation of more students of color
and international students; 3) the College should have a conversation about the role of athletics at
the College, especially given that about 70% of our students were varsity athletes in high school
and many of them continue with college sports.

The Steering Committee's discussion of financial aid was framed by recent pressures on the 1980
"24% rule," according to which the College will return to students in the form of financial aid no
more than .24 of every $1.00 of tuition income. In 1997, this "discount rate" reached 25.1%,
triggering a Board-mandated re-assessment of the continued viability of the 24% rule. This re-
assessment has been carried out by the Middle States Steering Committee, which has made the
following three recommendations:

1) the discount rate should be immediately raised from 24% to 28%

This will place Haverford between many of its peer institutions, which have widely
divergent discount rates (e.g., at the lower end-- Princeton (24%), Williams (21%), Brown
(18%);--at the higher end Amherst (30%), Bryn Mawr (34%), Mt. Holyoke (53%)). The
Steering Committee selected 28% because that amount of discount can be absorbed by the
College budget without disrupting College functions or forcing hard choices.

2) pressure on the new 28% limit will trigger not a re-assessment of the limit but instead
specific efforts to insure that the limit not be exceeded. After consideration of a variety of
ways to do this and finding none of them desirable, the Committee recommends that the
following two strategies be employed, in the following order of preference, in order to
keep under the 28% cap:

A) practice need-sensitive, second review

This strategy continues the College's practice of need-blind admission for all
students, and also continues the practice of meeting the full financial need of all
admitted students, according to our standard financial aid formula. However, in the
case of the last few students to be selected from the pool of already-admitted
students, the College would take into account in making its selection the ability of
the students to afford tuition.

Page 1 of 5
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Might not the loan burden for families . of color be somewhat greater than it is for those with a
history of loan-taking? Should there be more desirable loan-to-grant ratios for families of color in
order to enhance diversity at the College?

The College should not treat people differently. Instead, with the help of an additional $25
million for financial aid, recipients of Padine and Reed scholarships could receive a better
grant-to-loan mix.

Which of the two options for maintaining the 28% cap would have the greater impact on
admissions?

It seems that option 1 (need-sensitive, second review) might increase class polarization, while
option 2 (increase self-help) might drive away the students we want to admit. It is likely that if
the College is required to do one of these things, it will probably be required to do the other as
well. Neither consequence would be desirable--which is why the Steering Committee did not
like either of these options.

Did the Steering Committee consider other goals for admission/financial aid, such as seeking
strong academic students?

Yes. The option of merit aid was rejected.

Instead of merit aid, it might be possible to reduce self-help expectations for meritorious
students not of color.

It is frustrating to see highly-qualified potential students choose other institutions over
Haverford because of attractive merit awards.

Is that clearly a financial decision by these students, or do they perceive Haverford as not
having enough students "like themselves"?

Haverford tends to lose these students not to peer institutions but to large research
universities.

A proposal is expected from the EPC Admissions sub-committee that there be more faculty
participation in the admissions process, which may help to increase the yield among top-
performing candidates for admission.

Perhaps we should target students through faculty phone calls. This would be an inexpensive
way to attract students.

But there are some problems with this when department liaison with admissions doesn't
work well. EPC is looking into ways of improving this.

How effective is the College's need-blind policy as a sales tool compared to merit aid/scholarships?

The need-blind policy enhances the College's reputation for fairness in the professional
admissions and aid community and among families that understand and appreciate the
principle, but lots of parents are searching for merit aid, often with unrealistic ideas about just
how competitive admission is at a school like Haverford.

There seem to be two problems with need sensitive, second review: it works against diversity by
admitting more wealthy students, and since those wealthy students are at the bottom of the pool, it
decreases the academic quality of the admitted class.

Page 3 of 5



Announcement: The recent open meeting for those concerned about faculty housing resulted in the
suggestion to form a group to discuss problems, with a report due in the spring. Those interested
in volunteering for this group should contact the President.

Minute II.  Submission of Grades using the Web 

Registrar Lee Watkins demonstrated the procedure for submitting grades through the Registrar's
Web site. This procedure will be in effect beginning with grades for this semester. Those with
questions are invited to contact the Registrar directly.

Minute III. Report of the Provost

1. Grade distribution by departments will soon be made available.

2. EPC recently discussed grade inflation. Comparative data demonstrates that we have the most
brilliant students of any of our peers. When last discussed, our grading profile made us unhappy,
but it was less clear what we might do to increase our happiness. Discussion will undoubtedly
continue when the most recent data are circulated.

3. Cards for John Davison, who is in the hospital, should be sent to the Music Department.

4. Julio de Paula has received the Henry Dreyfus Teacher-Scholar Award.

5. Leave requests are due on November 20.

6. Departmental budget requests are due from Dept. chairs by Nov. 23.

Minute IV. Administrative Advisory Committee 

Steve Lindell, Chair of AAC, delivered a preliminary report containing the following items:

AAC continues to deliberate about possible future tuition increases. The committee aims to
position Haverford in the middle of its peer institutions, seeking to avoid high figures that might
reduce competitiveness or low figures that might prompt questions about quality and reputation.
Given our under capitalization relative to the peer group, following the Long Range Planning
Committee and Board of Managers mandate to stay in the middle range is a challenge, but one that
the College has been successful in meeting. At the moment, continued success appears to require
that faculty salary and compensation increases stay within the 3-5% range (though 4-5% might be
possible) and that tuition increases not exceed 4%.

In the coming years, the budgeting process will need to take the following shorter-term issues into
account: a 15% increase in medical insurance expenses (a 27% increase in Blue Cross Personal
Choice); a 50% increase in tuition benefit expenditures for faculty children; and a $1 million
increase in endowment income, due to the buoyant equity markets and increases in the endowment
via the capital campaign. Longer-term issues may include the impact of changes in financial aid,
increases in computing staff support, and alteration in sabbatical leave policy growing out of the
Middle States Self-Study.

Adjournment: 5:53 p.m.

Respectfully submitted,

• David Dawson, Secretary to the Faculty

•

•
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To: Members of the Faculty

Agenda for the Faculty Meeting o Thursday, November 19, 1998

4:15 p.m., Common Room

Anne McGuire presiding.

A. Minutes of the Faculty Meeting of Thursday, October 15, 1998.

B. Report of the President

1. Discussion of Admission/Financial Aid report in the Middle States
Self-Study (Section J.)

http: / /www.haverford.edu:8080/middlestates/draftreport/10admis.html

C. Report of the Provost.

D. Announcements and Reports:

1. Demonstration of using the Web to send in grades (see attached)

Lee Watkins

* * * * * * * * * * * *

Elaine	 sen
November 16, 1998



HAVERFORD
INTEROFFICE MEMO

TO:
FROM:
SUBJECT:
DATE:
COPIES:

The Faculty
Lee Watkins, Registrar
Grade Reporting - Fall, '98
November 16, 1998

Beginning this semester, Fall '98, all grades will be submitted to the
Registrar via the World Wide Web. You will no longer, as in the past,
receive grade reporting sheets from my office. Henceforth, please
follow the following procedures:

(1) Access Haverford College's Web page;
(2) Click on "Academic Depts. & Services";
(3) Click on "Registrar";
(4) Click on "Grade Reporting"; at this point, you have accessed

"Grade Report Search";
(5) As requested on this screen, enter your email user id and click

on "submit"; you will now be shown titles of all your courses;
(6) Click on the course for which you would like to submit grades;

this click will take you through another security check;
(7) Once again, enter your email user id and password and click on

"submit"; this will take you to "Grade List for 	
(8) Enter grades after each student's name; Note: only valid

Haverford grades appear. The list is all-inclusive;
( 9 ) Once you have entered all grades for all students (PLEASE DO

NOT OMIT ANYONE UNLESS HE/SHE IS NOT IN THE CLASS),
click on "Submit Grades".

Once you have completed step #9, your grades for this class will be
submitted to the Registrar for recording. At this point, you will
receive an email, listing all the students in this class and the grades
you submitted for each one. You may print this email or wait until
the next day to print the formal class list with each student's grade, a
list identical to that which I send to you at the end of each semester.

( OVER)...



CAUTIONS:
( 1 ) Once you click on "Submit Grades" in sending grades to

the Registrar, the file will not permit you to make any
changes. You must, as in the past, contact me for errors
in grading. Once I make the change, the corrected grade
will appear next to the student's name the next day.

(2) Only you (or any member of the Faculty who is listed as
Professor for the course) may submit grades for your
courses. Faculty Secretaries do not have access to your
grading files.

ONE FINAL REMINDER:
Grades are due on or before Monday, January 4, 1999, at Noon.
They can be submitted to me from anywhere in the world, as
long as you have the capability of accessing Haverford College's
Home Page on the World Wide Web. Please call if any of this is
unclear. I will be happy to explain.
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4:2P pu December r7, 1998

Regular Meeting
Anne McGuire, Clerk

Moment of silence

JAM	 . 1

Q.

Action I. The minutes of the meeting of November 19, 1998 were approved as circulated.

Minute I. Report of the President 

President Tom Tritton announced that Anita Isaacs has been appointed the first holder of the new
Stinnes Chair in Global Studies. The chair was made possible by a gift from Veronica Peterson.

Minute II. Report of the Provost

Provost Elaine Hansen made the following announcements:

January 22 is the deadline for research fund proposals.

The employment seminar will take place on January 12. RSVP to the Provost or Dick
Wynn by 10 a.m., December 18.

The College welcomes the births of two new faculty children: Sarah (Suzanne Amador)
and Kendra (Jenny Punt).

The Provost then reported on the topic of Academic Initiatives in the Middle States Self-Study.

The common theme arising from the Faculty/Curriculum and Outcomes Assessment working
groups is the need for more explicit management of resources in order to sustain the connections
needed for academic excellence. These connections include relations between faculty members,
between faculty members and students, between teaching and research, between teaching and
assessment, and between Haverford and other communities. Recommendations can be divided
into those that have not yet received much additional consideration, and those around which
discussion has already moved forward:

1. Recommendations that have so far received the least follow-up:

A. Recommendations proposed by the Outcomes group:

1. discussion of course evaluations beyond issues of popularity in the classroom
2. consideration of forms of assessment detached from the immediacy of particular
courses
3. incorporation of alumni perceptions into departmental evaluation mechanisms
4. broader dissemination of alumni perspectives
5. exploration of apparent gaps between freshman and alumni perspectives

B. Curricular adjustments proposed by the Faculty and Curriculum group:

1. consideration of possibility of offering minors at Haverford
2. a task force to explore alternative models for teaching freshman writing



What is really needed is not a Center but time. Centers take away individual faculty time, even
though they may benefit the institution. Any Center would need to be complemented with a better
leave policy.

One goal of the proposed Center is to make more time available. But intellectual
conversation may bring some of us back to research as much as time may.

The Center would include faculty members who were on leave for research purposes. We
would need to explore the possibility of greater released time or extension of sabbatical
leaves.

The Center is really about faculty development, and about nurturing faculty who care about
the place of the humanities at the College in addition to their own individual research
projects.

The current faculty humanities seminar has proved very productive for thinking about
individual research projects. The Center might also help the best students in the humanities
bridge the gap between student work and faculty research by stimulating a sense of a wider
intellectual community at the College.

Nonetheless, time for research is a problem at the College. Research time is increasingly squeezed
and not well-supported.

Time is important, but conversation is really where the Center is aimed. The legitimate
demand for time should not be used as an argument against conversation. We should also
be considering more vigorously the matter of visiting appointments at other institutions,
which have proved very productive for those who have had them.

The Center could help generate the connections that make such visiting appointments more
feasible.

But one can like the Center proposal and yet continue to worry about the lack of time. What is
really needed is a leave policy that is more sensitive to the moments in a scholar's research
trajectory iat which a leave would be most productive--not some arbitrary sabbatical calendar
schedule.

The quality of time is more important that quantity, and the Center seems designed to enhance this
quality.

If we have a shorter time between leaves, then time need not compete with the Center. We need to
ask, though: what does the Center do for the college? In particular, what happens to a residential,
teaching college when it sets up such a Center? One clear consequence seems to be the need to
expand the resource base, perhaps through expansion of the faculty, for someone will need to
teach the classes of the faculty members on leave at the Center.

The faculty humanities seminar deserves high praise as a very cost-effective way to revitalize
intellectual discourse and performance. More time is also worth seeking--it is very expensive, but
very desirable, as the Swarthmore example demonstrates. After twenty years, Swarthmore
professors have had twice as much time off as their Haverford counterparts.

Is there a role for students at the Center?

Students are important to faculty development, but intellectual conversation among
scholarly peers is also vital. The Center does not try to duplicate on a smaller scale the
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4:20 p.m. Jan. 21, 1999

Regular Meeting
Anne McGuire, Clerk

Moment of silence

Action I. The minutes of the meeting of Dec. 17, 1998 were approved as circulated.

Minute I. Introduction of new faculty in Biology, English, General Programs, and
Music.

...in the course of which, Martha Wintner also announced the reopening of the Writing
Center and reminded the faculty that the Center depends on recommendations from the
faculty for student tutors.

Minute II. Memorial Minute for Thomas Edward Drake, emeritus professor of History,
who died on Jan. 1, 1999. Presented by emeritus professor of History John Spielman.
[Annex 1.1

Minute III. Report of the President

1.Michael Freeman has moved onto "Disability" status. We are initiating the
process to plan for his successor as Librarian of the College. The Faculty sends its best
wishes to Michael and his family.

2. La Casa: A neighbor of the College has filed a complaint with the Township that
our uses of this building, as a student dormitory and classroom facility, are in violation of
Township regulations, since it is zoned "residential." We are still in the process of
negotiation, but we have agreed to stop holding classes in La Casa; we hope to be able to
preserve the student residential function. We will try our best to find a good solution for the
loss of classroom space.

3. 6 College Circle: In an effort to preserve good architectural value by keeping the
new Integrated Science Center in architectural conformity with the surrounding buildings,
our final building plans widened and flattened the footprint of the prospective building,
which makes it necessary to move Coursey Rd. a few feet. This necessitates taking down 6
College Circle, which is at present a faculty house. We have committed ourselves to
replacing the lost faculty housing space. We commissioned a report to study the "historical
preservation value" of the existing structure; the architectural-historian's report concluded
that this structure had been so modified in the intervening years since it was built (as a
tenant-farmer's house in 1861) that it no longer holds any interest for "historical
preservation." The Haverford Township Historical Society has also agreed that the building
can be taken down, assuming that we will document and photograph it prior to
removal.The new plan, with removal of the house, will also facilitate the creation of a new
park space across from the Campus Center.

In response to a question from the floor The renovations will preserve the Cricket
Pavilion; Coursey Rd will simply be moved slightly closer to the Pavilion.

4. The Middle States self-evaluation report will be available on the Web in about 10
days. We need to submit the report in final form to Middle States at the end of February.
Faculty are asked to submit any last-minuite comments on the report as soon as possible.



• 5. The President also noted that the Self-Study has proposed an institutionalization
of "self-study" through a College Planning Committee; he turned to the Provost to address
this in more detail.

•

•

Minute IV. Report of the Provost

1.Joseph Russo's inaugural lecture as Audrey Dusseau Memorial Professor in the
Humanities will take place on Friday evening Feb. 26 at 8 p.m.in the Common Room.

2. Student Plenary will be on Sunday evening Feb. 21 at 7 p.m.

3. The Provost described some of the features of the new "Standing" Planning
Committee. This year it will mostly consider issues raised by the upcoming Capital
Development Campaign. Next year it will begin to think about how such a Planning
Committee can institutionalize the process of planning for Change.

4.There is a perceived need felt for increasing, and emphasizing, the academic
dimension of our Orientation Week "Customs" program, in order to do more than our
traditional "Book discussions" and "Film" discussions have been able to do. The provost
asked for suggestions from the faculty. Given sufficient faculty interest, the student
Customs committee is willing and eager to meet with faculty to plan a better integration of
our academic program into Customs week.

Minute V. Report from Honor Council. 

Rob Tambyraja '99 and Bill Dawe '00 reported on concerns about "breakdowns"
in the system due to communication problems between faculty and students. They stressed:
the importance of clarification
and specification about "student collaboration" and about what is "unacceptable"; the
specification of what is proper "citation"; and the necessity of continued dialogue.

A member of the faculty observed that there is also a difficulty in communication
between faculty members and Honor Council, and that recent history has made some of the
faculty reluctant to enter into the Honor Council process.

Minute VI.Steven Lindell reported for Academic Advisory Committee. 
We are reminded that the AAC operates on three basic observations:

a)we are under-capitalized, compared to many of our peer-institutions
b) we do not want to be seen as escalating the costs of an American

education more than is necessary, and therefore
c) we try to stay in the middle of the pack of our peer-institutions, (and have

been within 1% of the mean for at least ten years.)

1.We are recommending that student charges be increased by 3.9%.
2.We will raise student-wage rate by 25 cents/hour, which means that the work-

time expected from students will amount to 2 hours less a year even though the expected
self-help contribution will rise.

3. For juniors and seniors, the amount of expected loans will be raised by $100,
(less than 2% of total loan obligation for a "typical" student on financial aid.)



This keeps us still well below our peer-institutions.
4.The salary pool will increase by an average of 4.5%. This should maintain our

comparative standing with regard to faculty salaries.
5.We have approved the addition of a full-time staff person in the Computer Center

for UNIX academic support.
6. We have approved a 1/2 time slot for an Instrumental specialist in Biology.
7. We have increased the position of director of the Language Learning Center from

10 months to 12 months a year.

These recommendations will keep us within a balanced budget.

Minute VII. Report of E.P.C. 
Paul Smith reminds us that EPC has a Feb. 15 deadline for new course proposals

and for staffing requests. EPC reminds us that we should consult with counterpart Bryn
Mawr College departments when making such requests. Paul then turned to the Director of
Admissions for the last EPC item.

Delsie Phillips spoke about the new Admissions telephone campaign, which
focuses on February rather than April for faculty/prospective student contact. Thanking
those who had already volunteered, and urging others to become involved, she announced
that the Admissions office will be holding "workshops" to help the faculty involved in
these telephone contacts.

Adjournment at 5:15 p.m.

Linda Gerstein, Secretary to the Faculty

•
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THOMAS EDWARD DRAKE
1907-1999

Thomas E. Drake, Professor Emeritus of American History at

Haverford College died in New York on January first of this new year at the

age of 91. A native Californian, Tom Drake graduated from Stanford

University then completed a doctorate in history at Yale in 1937. That year he

joined the faculty of Haverford College as curator of the Quaker collections

and professor of American history. He served those double duties with

patience and energy for twenty-five years until a threatening illness prompted

him to retire early in 1962. He and William Lunt together were the history

department with the occasional presence of someone to teach a course when

one or the other was on leave. When Professor Lunt retired in 1955 Tom also

took on the job of chairing the department, a task that he usually performed

over lunch with Wallace MacCaffrey once a month at the now defunct

Viking restaurant in Ardmore. When I joined these seances in 1959 I found

that they involved a focused discussion of the progress of every major in the

department, a concern for students that Tom never relaxed.

As a scholar Tom Drake focused on Quaker history particularly as it

touched the sensitive topic of race relations and slavery. His most important

work was a book arising from his dissertation, Quakers and Slavery in
America, published in 1950 by Yale University Press. Before that he had

published several articles including: "Elihu Coleman, Quaker antislavery

pioneer of Nantucket" in 1944; and the same year "William Penn's

experiment in race relations" in the Pennsylvania Magazine of History.

"Joseph Drinker's plea for the admission of colored people to the Society of

Friends" appeared in in 1945. Beyond that were a large number of

submissions in various Quaker publications, encyclopedias, reviews and the

like.

After retiring from active teaching and curatorial work, Tom

continued for a number of years to be an important presence in the history

department, opening his lovely house and its grounds in Bryn Mawr to

annual departmental picnics and other festivities. The construction of the

blue route near their home sent the Drakes to New York, and contact became

more intermittant. I believe his last visit to the campus was three years ago

this spring.



• All who knew him remember him as a sociable, courtly gentleman
who rarely, if ever, lost his aplomb. The Drakes' legendary New Years eve
feasts were devoted to literary presentations by participants, at other times
they would bring together an audience for a more ambitious reading, as one
memorable occasion when Arnold Post read his recent translation of a Greek
comedy "The curmudgeon." Tom was a Quaker to the core, but he did not
believe that virtue had to be drab and dull.

His legacy to the College is around us everywhere, in the Treasure
Room of the library, in a history department that he forced to cross the
English channel, in his cultivation of better relations between the races here
and in the Society of Friends, and perhaps most of all in vivid memories of a
gentle man who was a generous friend and mentor.

Respectfully submitted, 21 January 1999
John Spielman

•
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Haverford College Faculty Minutes

4:18 p.m. February 18, 1999
Regular Meeting
Anne McGuire, Clerk

Moment of silence

Action I. The minutes of the meeting of Jan. 21, 1999 were approved, one emendation.

Minute I. Report of the President.
The honorary degree recipents at the 1999 Commencement will be Faye Ajzenberg-

Selove (Professor of Physics at the University of Pennsylvania and former Haverford
professor,) Randall Kennedy (from Harvard Law School, social-policy analyst,) and
Daniel Shorr (of National Public Radio.)

As promised, we continue to discuss topics raised by the Middle States Self-Study;
today's agenda is "Student Experience," for which discussion the President turned the floor
over to Joe Tolliver, Dean of the College.

Joe Tolliver distributed a summary of the recommendations from the Self-Study
pertaining to Student Experience: Haverford as a residential place and Haverford as a
community. [Annex 1.]

He suggested that we leave aside for today those recommendations which seem to
be self-evident and those recommendations which have already been discussed; he
proposed a discussion of those recommendations which reflect the students' interest in
creating a more interrelated and interactive college community.

1. He pointed out that the first item should more properly be described as "work to
make the Social AND ACADEMIC Code more VIABLE, (instead of merely "vital.")

Joe Tolliver raised the issue of the efficacy of both the Academic and the Social
Code, and of the relationship between them. There is a perceived dissonance and a sense of
"disconnection." Students ask: should there be a Social Honor Code at all? Do w e think
that either of them is working?

Question from the floor: Is the faculty subject to the Honor Code; does the faculty
have to participate? Joe Tolliver's response, which comes from his reading of the Code,
was "no." We are bound by the rules of the Faculty Handbook, which we have accepted
when joining the faculty; but we do not pledge a commitment to the student Honor Code.
There was some discussion about this.

Question: when a student lies, grossly, to a professor about performance of
academic work, is this a violation of the Honor Code? Some discussion about this.

Joe Tolliver: We should always assume that the Code will always need support,
and that we cannot evade responsibility for it if we want it to operate. There i s cheating and
lying going on. To some extent, although we no longer use the term "in loco parentis," we
must recognize that the college is still acting in some supervisory role: these days, it seems
more like "in loco clinician," which is an inadequate replacement for the old role.

Comment from the floor. Any solution involving more surveillance will make the
situation worse than that created by the lapses.



Joe Tolliver: Items 2. (Continue to explore...) and 3. (Increase and/or improve...)
concern faculty/ student relationships. Our image is "Community"; the students are asking
where it is, because they don't see it.

Various comments from the floor:
"Item 3." makes sense, but "Item 2." can easily trap us in false pieties.

"Faculty" and "Student" are separate castes, and the separation functions to good
purpose. What should be the boundaries? We should be articulate about the fact that the
faculty/student relationship is a professional one, extending out from the classroom. We do
not want students intruding into our personal lives as a matter of course; perhaps if there
were more clear boundaries, kept on an academic level, it would allow other spontaneous
relationships to develop outside the realm of "obligation." Then, perhaps, they would take
place more often even on student initiative.

Students are now "suspicious" of adults; and we ourselves do not want to be
exposed to student-behavior that offends us.

In response, Joe Tolliver observed that for this "abandoned generation, " there is
also a desire for more adult contact.

Question: Do most of the complaints come from Freshmen and Sophomores, who
have not yet begun to experience a Major and to work more closely with faculty on research
and in small classes? Answer: Yes; but Seniors also say, in reflecting back on their
experience, that they wish they had had more contact with faculty.

Comment on that: We seem to be leaving the Freshmen in the hands of Sophomores
and the other UCAs and Customs crew.Too much of the advising in the hands of UCAs.

We should not lose our perspective: these are 18-22 year olds, who are in a
searching-mode, full of longings and needs. Every place provokes thoughts about "how it
could be better." That is normal.

It does seem that, given the growth in numbers around here and the growth of
professional faculty "turning-inwardness" over the past twenty years or so, there has
indeed been a dimunition of "accessiblilty," both among the faculty and between faculty
and students. We coultd think about creating smaller units, sub-groups, for allowing more
intimacy. What are other colleges doing?

Final summary comment from the floor. This was a good conversation.I would like more
of this conversation. And Joe Tolliver added: Think about what you think about these
things; and how you can communicate your thoughts to the Dean.

Minute II. Report of the Provost. 
1. Our searches are winding down to a gratifying conclusion.
2.There are now on-going discussions about how the faculty can shape student

expectations, especially from participation in Customs week. Keep in touch with it.
3. The Professional Activities Forms are in the mail; they will be due back to the

Provost on April 5.

Adjournment at 5:40 p.m.

Linda Gerstein, Secretary to the Faculty



ANNEX 1.	 Faculty meeting of Feb. 18, 1999

A compilation of the recommendations identified in the Student Life
and Academics chapter of the 1999 Haverford College Middle States
Self Study.

Recommendations that seem to be self evident.

* Institute a program of systematic evaluation of student life
programs, with two programs evaluated each academic year.

* Continue to evaluate and employ appropriate uses of
technology for student services departments.

* Consider new programs for students who matriculate with skill
deficits.

* Increase opportunities for paid summer internships and
service learning during the academic year.

Recommendations which have already been discussed re: the
college's diversity initiatives.

* Work to make the Social Code more vital 	  and
encourage authentic debate in general and in
particular around difference.

* Encourage further discussion about ways to increase the
numbers of students of color, faculty of color, and international
students.

* Improve mentoring opportunities for students of color in the
Humanities and Social Sciences.

* Plan for the future of the Minority Science Scholars Program,
given the anticipated retirement of its Director.

Recommendations that reflect Haverford College students interest in•	 creating a more interrelated and interactive college community.



* Work to make the Social Code more vital 	 and
encourage authentic debate in general and in
particular around difference.

* Continue to explore means of fostering student/faculty
relationships.

* Increase and/or improve physical space for communal
activities and consider new activities that would bring the
entire community together.

* Evaluate the effects of interventions around alcohol problems,
with assessment of need for change in policies or programs.

* Engage in discussion about ways to support student interest in
theme houses.

•
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Haverford College Faculty Minutes
4:20 p.m. March 18, 1999

Regular Meeting
Anne McGuire, Clerk

Moment of silence

Action I. The minutes of the meeting of Feb. 18, 1999 were approved.

Minute I. Memorial minute for Michael Freeman, Librarian of the College.
Written by Emma Lapsansky, read by Linda Gerstein. [Annex 1.]

Minute II. Report of the President. 

The Visiting Committee for Middle States will appear April 11-14. The
visit is essentially programmed, and those who need to meet with them will
soon know when that will occur; but there will also be open time for the
Faculty in the Common Room on Monday April 12, from 4:15 to 5:15 p.m.
The agenda for Tuesday April 13 will emerge during the various
conversations on Monday; members of the faculty may be summoned for
additional ad hoc meetings on Tuesday; please be prepared to respond.

W e now will continue to discuss issues raised by our self-study; today's
agenda is Athletics, for which discussion the President turned the floor over
to Greg Kannerstein, Director of Athletics.

Greg Kannerstein pointed out that athletics at Haverford is very
different from what we read about in the newspapers: we are Division III (the
"non-athletics scholarship" division.) Some people have asked: "Why do we
have an Athletics program at Haverford at all?" The answer is that 1) we
think it is important and 2) it is very important to the students.  As applicants
and pre-matriculants, something like 65% of the males and 55% of the
females have played inter-scholastic sports and ask about athletics, and
something like 40% continue to play inter-collegiate sports as matriculating
students. In addition, there is great participation in numerous intra-mural
sports and in sports clubs.

What is the profile of our student-athletes?
Our athletes have about the same academic profile as those

students who do not participate. We did a rough study last year: only 2 out of
400 athletes have GPAs under 2.0, (from which we conclude that organized
activities, and the help of the coaches in this enterprise, helps students to
organize their curricular life also.) Of this year's '99 senior class, 26 student
"athlete-leaders" have GPAs of 3.5 and above.

1
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On the issue of gender-equity, we do well. At Haverford, 48% [of
those 40% who play inter-collegiate sports as matriculating students] are
female.

Students of color do not participate in Haverford intercollegiate
athletics in proportion to their numerical representation in the student body.
(Students of color who are good athletics are recruited in a highly-competitive
way; we don't attract many of them.)

Haverford's history is another reason we have Athletics at Haverford.
Cricket is especially important in our history: there is the famous 1864
Haverford/ Univ. of Pennsylvania cricket match, and Isaac Sharpless's
famous use of "the cricket model" for his discussion of "values." Athletics
plays an important role in our educational mission. We have a strong
coaching staff, which has high standards for skill-performance.

We are aware of two major needs:
1) We could win more games. We would like to be "good

winners" as well as "good losers." Our track program is superb; but we only
win about 1/3 of our ball-sports. We could do better. We have to recruit a few
high-achievers in athletics ( who, of course, would be also academic
achievers), just a critical "few" who might make the difference in tipping the
balance toward more "wins." We don't lose by "a lot"; but we are not getting
the very top athletes. We don't have the "general name-cognition" or
"athlete-name-recognition" that would result in the actual matriculation at
Haverford of a few more of our "admits." We need a few "stars."

2) We need new Facilities: there has been no significant space
added since 1957. Our Field House is over-used, busy with teams from 6:00
a.m. to midnight. The weight-and-fitness room is a disaster. We need another
separate building for a fitness center, basketball, and volleyball, and with new
squash courts which are of the correct dimensions.

Questions and comments:
Wouldn't it be possible to get more detailed comparative data about the

distribution of scholastic and athletic abilities among our students? We need
more information and better statistics.

There is a perception, among some of the non-athletes, of Haverford
athletes that is not unlike the way "fraternities" are viewed by non-members
at big universities: they are looked upon as clique-y. Response: Athletes
present a diverse picture; some of them room together and eat together and
hang out together, and some of them don't. Some do "mix in" with other
students; what student athletes don't do is 'binge-drink." Haverford has
many "cliques"; but as an institution, we do not deal well with the concept of•	 "teams" and "groups."
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Would having a swimming pool help in recruiting student athletes?
Response: yes, sure; but then we would have to be fielding a varsity
swimming program, which is very expensive!

Minute III. Report of the Provost.

1. Announcements of - upcoming lectures. The catalog-copy from
departments is due to be returned to Publications on April 30.

2. The College Planning Committee met to plan for campaign
priorities. The faculty reps are Emma Lapsansky, Marilyn Boltz, and Lyle
Roelofs (ex officio from A.A.C., E..P.C., and Academic Council.)

3. With Slavica Matacic's retirement this summer, Kaye Edwards will
take over supervision of the science students in the Minority Scholars
Program. Slavica will stay on part-time next fall to help Kaye with the
transition.

4. Please respond to the request for proposals for Customs-week
workshops from the faculty.

Minute IV. Report of E. P.C.  (Paul Smith) [Annex 2.]

1. New Course proposals. All the courses recommended by E.P.C. were
eventually accepted by the faculty, after some discussion and comments from
the floor:

Some course descriptions are too long; on the other hand, the language
of some descriptions is too terse and obscure. Could we agree to operate
within maximum/minimum limits?

We should distinguish (in decreasing order of volubility) between the
language used in 1) course proposals for discussion within E.P.C., 2) course
descriptions for new courses as they will appear in the Course-list, and 3)
catalog descriptions which are printed as permamnent record. [In addition,
one should remember that there is an opportunity to say whatever one wants
to say about one's courses on Gopher/ the internet.] The chairperson of each
department should exercise editorial judgment in processing course-
proposals, course-decsriptions, and catalog-copy. E.P.C. should feel free to
suggest modifications of text.

Some more attention should be given to catalog copy: it should not
only represent the reality about the courses we teach ("truth in advertising")
but it should also exhibit some uniformity in editorial policy about the nature
of the text.

3
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In its proposals to the faculty, E.P.C. should clearly distinguish between:
1) courses which already have "temporary approval" (as a result

of already-granted Provostial approval, for courses which have come in after
the E.P.C. February deadline, often courses received from newly-appointed
faculty or from temporary faculty: such courses are presented to the faculty
"for information only," rather than for approval),

2) requests for "temporary approval" (when the course is an
experiment, or still in ad hoc form), and

3) requests for "permanent approval" for courses which will
become regular parts of our offerings and hence will go into the catalog.

2. The report of the Admissions Subcommittee: especially, E.P.C.'s
proposal to establish a standing faculty committee on admissions, as a
successor to the Admissions Subcommittee. The membership of this
committee (called "Faculty Admissions Committee" [FAC] in the E.P.C.
proposal but modified on the floor to "Admissions Committee" [A.C]) would
be: three members of the faculty representing the three divisions (with one
serving as Chair) appointed by Academic Council; two students; the Director
of Admissions ex officio, and the Dean of the College ex officio.

The discussion on the floor revolved around several issues:
1) a need for clarity about the fact that this proposal rests on a perceived

need to strengthen  the oversight that the faculty exercizes on the admissions
process. Since the abolition of the old faculty Admissions Committee in the
1970s, E.P.C. has always exercised theoretical oversight. E.P.C.'s Admissions
Subcommittee was an experimental effort to further strengthen that
oversight-function, a scheme which E.P.C. now feels was not adequate to the
challenge. This current proposal seeks to create a venue for greater faculty
influence and a rubric for greater involvement of the entire faculty in the
Admissions process. The E.P.C. proposal expresses the recognition that the
Faculty and the Admissions Office and the Board's Educational Affairs
Committee share common goals, and that the President has a mediating and
communicating role to play between these various Haverford constituencies.

2) several expressions of concern about the addition of yet another
standing faculty committee; did we over-reach ourselves when we tried to cut
down on faculty committee assignments?

3) concern about functional overlap between the proposed A.C. and
A.A.C, and also between the proposed A.C. and the College Planning
Committee. E.P.C.'s response: we think of the relationships as ones of
"constructive interaction."

4
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As for faculty action on the proposal, it was the Clerk's perception that we had
not yet reached consensus; various people should communicate with E.P.C.
about remaining concerns, and E.P.C. should bring a modified proposal for an
A.C. to the faculty at the April meeting.

Minute V. Report of A.A.C. 
On April 22, the A.A.0 will be holding a meeting of its Faculty

Compensation Subcommittee. The faculty should communicate concerns
about this topic to A.A.C. subcommittee: Lucius Outlaw (Humanities), Steven
Lindell (Natural Sciences), and Emma Lapsansky (Social Sciences.)

Minute VI. Kathleen Wright, for CSSP, asked for faculty reports of concern
about students, especially those who are on "warning status," and requested
that such reports be sent directly to the Deans.

Minute VII. Walter Smith, speaking for the College Honors Committee,
emphasized that faculty input is critical to the deliberations of this committee.

Minute VIII. Aryeh Kosman, Faculty Marshall, reminded the faculty that the
spring Commencement ceremony is coming up, and that the Bookstore will
still be able to order appropriate sartorial regalia for you if you act right now.

Adjournment at 5:55 p.m.

5
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M. Freeman
memorial minute
Lapsansky.3.99

Memorial Minute for Michael Stuart Freeman, 1946-1999
Librarian of the College 1986-1999

An old friend of Michael Stuart Freeman described him as "a man who liked to talk
to people who liked to talk." This man who liked to talk left the Haverford campus much
the richer for his sojourn here. A social scientist by personality as well as by profession--an
astute commentator--Michael saw his role of Librarian of the College as more than one of
providing leadership to an academic library. Michael loved words, loved the ideas they
could convey, the laughter they could evoke, the enthusiasm they could elicit, and he used
his command of words to open library staff meetings with broad and inspiring treatises on
the role of libraries past and present, to persuade colleagues that they really wanted to do
things they hadn't yet thought they wanted to do, and to publish more than a dozen articles
about the social context and implications of library conception and management.

When Michael had a good idea, he moved in close, really close, to share it with
you. He had ideas often--good ideas, ideas that inspired the staff to move forward, without
making waves--and when his library colleagues were asked to share their memories of
Michael, this was one of the themes that kept repeating: "commonsensical, practical view of
our work; he wasn't susceptible to grand schemes and "visions," or at least he wasn't
susceptible to their negative aspects." The library's operations fascinated him: "he had a
"family-run business" proprietary sense about the place; he cared about every detail from
carpeting to collections," said one colleague. Endlessly creative about use of space and
time, Michael added the summer music lunchtime series to the reading series, and took a
personal interest in watching this flourish as well. He conceived and secured grants to
upgrade operations and provide collections care. He re-organized the library staff to
provide for bibliographic specialists in subject areas. He, in turn, appreciated that staff, and
the staff admired him. Themes that emerged from library staff thoughts about Michael
included "generosity," "an ability to get really excited about others' achievements,"
"infectious energy," "gusto about his work," "never pretentious."

Never pretentious, indeed. Michael was proud of his New York city roots, his
Brooklyn College (City University of New York) undergraduate education, and his two
Masters' degrees (one in Library Science, one in History) from the University of
Wisconsin--Madison. He always said--and he was right--that he was a fine advertisement
for public universities. From Madison, Michael took the position of Social Sciences
Librarian and University Archivist at Illinois Wesleyan University, and from there served
in increasingly responsible library roles at Dartmouth College, and the College of Wooster
in Ohio, before coming to Haverford in 1986. In each place, his well-honed talent for
putting systems in place, balancing budgets and inspiring staff to give their best left a fine
legacy behind him.

Michael kept his friendships and his professional ties with the wider college library
world. He was always current with library organizational information, technology and
theory. Beginning in the 1970s he served continuously on boards and advisory groups
representing local and national consortia, and he traveled, lectured and consulted widely on
library effectiveness and long-range planning. And he was always current with the library
world's gossip, yet, as a Haverford library colleague described him: "it was pretty hard to
get him to say something sharp or negative about someone even in the privacy of his
office."

As often as not, Michael could be found in his office "doing history." He was
excited about his paper-clip presentations for the history juniors' seminar, and he was just
as excited about understanding--and helping others to understand--some of the dynamics of
tri-college library policies over the long haul. He published three articles on these issues



•

M.Freeman
memorial minute
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between 1994 and 1997, and, at the time of his death, was working on an analysis of an
early twentieth-century Haverford alum's college diary.

Michael's interests were broad, his humanity paramount. Whether helping a student
locate resources about Chinese map-making, or introducing his daughters to the mysteries
of New York city, his enthusiasm for life and learning was infectious. A very committed
family man, Michael enjoyed talking about his wife and daughters, about his mother and
sisters. He was proud of them, and unabashed about saying so. Michael also valued his
friendships in the Haverford College community--was always available to talk books,
library operations--or novels or children or poker--with faculty and other colleagues outside
the library. He believed that the library's role was to support teaching and faculty research,
and he instituted systems to be responsive to those needs. But he was just as quick to offer
advice about how many years apart to space children, or how to download recipes for
"mock-apple" pie as he was to insist that the library departments get budget information to
him on his birthday, so that he could be first into the provost's office with the budget
request. He was just as willing to talk sports as he was to talk about library resources on
the World Wide Web. He liked students, and students enjoyed him. And everyone knew to
watch out for this left-handed fellow when there were cups of liquids sitting on the table.

Michael was easy to like, hard to rile. He knew about libraries, was always willing
to learn more, and anxious to share what he'd learned. So it is not surprising that library
colleagues from across the country sent notes of regret at the loss of Michael, his energy,
his knowledge, kindness and generosity.

Michael loved books, he loved softball, he loved to laugh, he loved to talk, and
Michael really loved movies. He had seen a lot of them, and he enjoyed these hallmarks of
America as much as he enjoyed his own baby-boomer status. Recalling both Michael and
movies, another colleague thought of the closing line from a TV movie as being fitting for
Michael: "How he did live!"

Indeed, Michael was a man who loved to talk to people who love to talk. And the
Haverford community is the richer for what he taught us with his words, and with his
sense of integrity, his keen intelligence, human decency, kindness, generosity, and
wisdom.

Emma Lapsansky

•
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HAVERFORD 
EDUCATIONAL POLICY COMMITTEE

To: The Faculty
From: Paul Smith, EPC Chair
Re:	 Faculty Meeting
Date: 15 March 1999

Enclosed for your action:

1. A recommendation to regularize the Admissions Sub-committee (ASC) as a standing
committee. See the attached report: The Admissions Sub-Committee, March 15, 1999.

Enclosed for your information:

110	 2. Course Proposals
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EDUCATIONAL POLICY COMMITTEE

To:	 The Faculty
From:	 EPC
About:	 The Admissions Sub-committee
Date:	 March 15, 1999
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HAVERFORD 

In keeping with the College-wide discussions of the Middle States Self-study that are now
in progress, EPC has incorporated its mandated review of the Admissions Sub-committee in a
wider survey of admissions issues and possibilities. We begin with our recommendation to
regularize the Admissions Sub-committee (ASC) as a standing committee, which requires faculty
action. This is followed by a fact-finding report on some things we learned as part of our ASC
review.

I. RECOMMENDATION TO REGULARIZE THE ADMISSIONS SUB-
COMMITTEE.

Admission policy at Haverford is formally determined by the Educational Policy
Committee, which has delegated the responsibility of making decisions on candidates and the day-
to-day operation of the Admissions Office to the admission officers, under the Director of
Admissions. In 1994 the faculty agreed to further delegate oversight over the College's
admissions policies and practices to the Admissions Sub-committee (see Appendix 1), in order to
address gaps in the faculty's knowledge about the admissions process and concerns about the
student body. Three generations of the ASC, under Vernon Dixon, Wyatt MacGaffey, and Lynne
Butler, have helped bring admissions issues back to the center of our attention; but their cumulative
projects, studies and conclusions have also persuaded us that the admissions process is too central
to our collective goals to be relegated to a sub-committee, and too complex to vie for the attention
of the multi-tasked EPC. For those reasons we recommend that the ASC be elevated to the status
of a standing Faculty Admissions Committee (FAC).

EPC urges the FAC and the Admissions Office (AO) to work together to ensure that faculty
recruitment goals are being considered, and that the faculty is in turn doing what it can to assist in
the recruitment process. Ideally, we envision the relationship between FAC and AO as evolving to
the point where FAC will serve in a collaborative role with the AO, rather than functioning in a
monitoring or investigatory capacity. In this model, the AO would feel free to seek the advice of
the FAC and the FAC would be in a position to communicate the faculty's priorities and concerns
to the AO.

Membership

The Faculty Admissions Committee should be composed of: three members of the faculty
(one from each division, including the chair) appointed by Academic Council; two students; the
Director of Admissions (ex officio); and the Dean of the College (ex officio). It should work with
the President of the College, whose participation in discussions will be expected when appropriate;
communicate with the Educational Affairs Committee of the Board; and report regularly to the
faculty.
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universities nation-wide, and is thought by some educators to reflect a greater sense of dependence
and entitlement and diminished propensity to take risks on the part of recent generations of high
school students. But by the two prevailing indicators of academic achievement -- class rank and
SAT scores -- the overall quality of our student body has not declined over the past decade, but has
instead remained steady (in the case of the M-SATs) or improved. (Appendix 2:
Characteristics of the Entering Class)

Yet while the general quality of the student body remains as high as ever, we face stiff
competition in our commitment to attracting the most accomplished students. As the Middle States
Self Study notes, "for the last several years the admisSion staff has selected about 150 to 170
admitted students that represent the best academic achievers in the applicant group" (J-3). For the
class of 2002, 133 (85%) of the 156 students on this A-1 list (made up of students with SAT
scores of 730 and higher in math and verbal and a ranking in the top ten percent of their high
school class) chose to matriculate elsewhere. (Appendix 3: College Choice of A-1
Admitted Students, redacted version). Ninety-four of those students enrolled in large
research universities, primarily in the Ivy League, and 39 of the A-1 students opted to attend
another elite liberal arts college.

Although financial aid resources remain an important concern for the College, according to
information gathered by the Admissions Office the high cost of attendance at Haverford was much
less important to students than three other characteristics on which they ranked us low compared to
all other colleges: quality of academic facilities, availability of majors, and academic reputation.
(Appendix 4: Importance and Rating of College Characteristics) Given the constraints
of size there is little we can do to augment the number of majors we offer, but completion of the
Integrated Natural Science Facility may enhance applicants' perceptions of our academic facilities,
while the establishment of a Humanities Center and an Institute for Peace and Global Citizenship
would help raise our academic profile and reputation.

Many members of the community are also concerned that the Haverford student body is
relatively culturally homogeneous compared to our peer institutions. As the MSSS reports, we
could enhance our diversity by bringing in more international students. EPC's research indicates
that the chief barrier to enrolling more international students is not their perception of Haverford
but rather our own policy limits on financial aid for international students. Roughly 150
international students apply to the College annually, 50 of whom are admitted. Of these, some 12
to 15 students are able to enroll (for an average of about 4 percent of each entering class), but many
more cannot afford to attend Haverford. International students are ineligible for federal loans (and
are likewise barred from many forms of summer employment), and Haverford now offers
international students the equivalent of only two full scholarships per class.

Another reflection of our homogeneity is the relative paucity of students of color and
diverse geographic and/or socio-economic background. On the axis of socio-economic class, we
matriculate a relatively large proportion of students whose parents can afford to pay full cost for a
Haverford education. The percentage of our students on financial aid, for instance, is very low
compared with our peers: of the 11 liberal arts colleges to which we often compare ourselves, we
are near the bottom in this regard, with only 37.6% of freshman in 97-98 receiving financial aid.
Amherst and Wesleyan have slightly lower figures, but everyone else is higher, and some much
higher: 71% of Mount Holyoke freshman, for example, were on aid that year. In terms of
geographic origins, the percentage of students from the Northeast and Mid-Atlantic states has
hovered around 70 percent for the past decade (1998 Factbook, p.11). Our greatest efforts have
gone towards recruiting more students of color: the Admissions Office has employed a variety of
approaches to attract more diverse applicants, including targeted school visits, participation in
recruiting consortia, and cooperation with agencies that counsel minority students. Nonetheless
the number of students of color we can recruit seems to have plateaued at around 20 percent over
the past decade (1998 Factbook, p. 15).
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• Haverford's self-earning expectation for the summer (currently about $1900) -- a total of about
$5000.00. We believe that the summer scholarship program would make Haverford a more
attractive place for the most intellectually ambitious and self-motivated students, and intensify
the academic atmosphere of the campus. If we offered 25 scholarships annually, and a student
could receive only one, then every student would have roughly 1 in 12 chances at gaining an
award. The total cost to the College would be about $125,000 per year, to come from a
scholarship endowment of $2.5 million targeted as part of the upcoming capital campaign.
Some of these students might serve as tutors in the Summer Institute.

• Intensify Tri-Co activities. Some students.have urged that the connections and
friendships formed in the Tri-College Summer Program could be enhanced by continuing the
Program throughout their four years here, with a focus (as the petition from the Sons of Africa
suggests) on the development of leadership and communication skills.

• The Minority Scholars Program. EPC supports the continuation and possible
extension of the Minority Scholars Program.

• Actively recruit more faculty of color at Haverford. Minority students are more
likely to see Haverford as a place they want to study if we can demonstrate that it is also a place
where minority scholars want to live and work.

• Financial Aid for International Students. Following the MSSS report (J-8), EPC
recommends that the College target some portion of the upcoming campaign to creating an
endowed fund to provide international students with the financial packages they would need to
attend Haverford. We believe that by adding 10 aid-needy international students to the 12 to
15 international students who already enroll in each class we could invigorate the overall
intellectual and cultural atmosphere on the campus.

•

•
3/15/99
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The Sub-committee

The Admissions Sub-committee is to be composed of: three members of the
faculty (one selected from EPC, and two others appointed by Council; each
Division of the college is to be represented); two students; the Director of
Multicultural Affairs, ex officio; the Director of Admissions, ex officio. Ex
officio members will not participate in the formation of consensus of the sub-
committee. The Sub-committee will be chaired by a member of the faculty not
serving on EPC to be appointed by Academic Council with the advice of EPC.

The Charge

1) The Sub-committee should research the operative policy governing priorities for
admissions, as well as recruitment policy and practices.

2) The Sub-committee will annually review Admissions policies, priorities, and
changed conditions in light of college wide goals and objectives.

3) The Sub-committee will hold an open meeting for all faculty at least once
annually.

4) The Sub-committee will advise EPC on any proposed policy or procedural
changes. The Sub-committee will report at least once a year to EPC. EPC will
review the report and make recommendations to the Faculty.

5) The efficacy of the Sub-committee format will be reviewed by EPC after two years
of its functioning, and EPC will report its findings to the Faculty by the spring of
1997.

2. Distinguished Visitors Committee (DVC)

The College is fortunate to have substantial endowed funds for the support of distinguished
visitors to the campus. The Distinguished Visitors Committee (DVC) sets guidelines for such
visits, invites and approves proposals from departments and others for visitors, and in general is
charged with promoting the intellectual life of the College through the support of distinguished
guests. The DVC is responsible for balancing competing needs, and consulting with the Provost
as necessary. The names of supported visitors and the titles of their public lectures or
presentations are announced to the Faculty annually. The Committee is composed of one faculty
member from each division and two students.

3. Committee on Student Standing and Programs (CSSP)

The Committee on Student Standing and Programs reviews individual students' academic
progress. In this function, it deals with those who are in academic difficulties, and those who are

10•
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CHARACTERISTICS OF THE ENTERING CLASS

Class of 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001Entered in fall on (1988) (1989) (1990) (1991) (1992) (1993) (1994) (1995) 1996 (1997

Number of First-Year
Students 293 328 287 296 301 292 314 306 313 298

Number of Different
High Schools Represented 231 280 256 244 242 245 260 275 254 250

% from Public Schools 57% 56% 61% 57% 57% 60% 59% 61% 59% 62%

Academic Profile

% Ranking in top 10%
of High School Class 74% 71% 77% 71% 74% 76% 75% 80% 79% 80%

% Ranking in top 20%
of High School Class 92% 95% 94% 90% 92% 97% 96% 91% 93% 97%

% with VSAT 600 or higher 66% 68% 67% 67% 65% 71% 64% 70% *87% *87%

% with MSAT 600 or higher 86% 84% 80% 81% 82% 86% 87% 90% *88% •85%

% Students of Color 16% 19% 18% 18% 17% 15% 20% 12% 19% 21%
(U.S. citizens only)

% Students of Color (Total) 17% 20% 20% 20% 19% 16% 22% 13% 20% 22%

Number of Alumni Children 22 28 14 7 5 5 8 8 18 9

Number of Siblings of Current
Students or Alumni 12 10 13 17 17 15 11 16 12 12

Geographic Distribution (by High School location)

Northeast 13% 15% 17% 17% 18% 23% 16% 22% 21% 14%

Middle Atlantic 59% 56% 49% 53% 52% 48% 52% 47% 31% 50%Pennsylvania 14% 19% 14% 15% 14% 16% 15% 11% 17% 14%

Southeast 8% 90/0 11% 11% 9% 5% 9% 9% 8% 12%

Midwest 9% 6% 7% 6% 6% 5% 9% 10% 6% 6%

Mountain, West Coast,
Southwest 5% 8% 11% 9% 8% 15% 11% 8% 13% 13%

Foreign and Possessions 6% 6% 5% 4% 7% 4% 3% 4% 4% 5%

recentered SAT scores

Source: Director of Admission 	 Haverford College Factbook, December 1997
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College Choice of A-1 Admitted Students
23 of 156 (14.7%) chose Haverford College

ARCHAEOLOGY

PA
	

AR	 I HC

ASTRONOMY
NJ
	

AS
	

YALE

KY
	

AS
	

HARVARD

BIOLOGY
MD BY PRINCETON
NY BY CORNELL
CA BY AMHERST
VT BY DARTMOUTH
GA BY DUKE
CA BY NO ANSWER
AL BY MIT
SC BY HC

MN BY DARTMOUTH
NJ BY HARVARD
FL BY AMHERST
AZ BY UNIV. OF VA.
IL BY STANFORD
AZ BY HARVARD
NC BY OTHER
PA BY UNIV. OF PA
NY BY SWARTHMORE
FL BY HC

BY OTHER
CA BY UNKNOWN
AL BY HC

GA BY PRINCETON
NJ BY HARVARD
OR BY WILLIAMS
MA BY LEH IGH
NY BY COLUMBIA
CT BY BROWN

CHEMISTRY
GA 
	

CH
	

HC

MO 
	

CH
	

CARLETON
MA 
	

CH
	

HC

NC 
	

CH
	

STANFORD
VA 
	

CH
	

GRINNELL
VA 
	

CH
	

HC

VT 
	

CH
	

HC

PA 
	

CH
	

UNIV. OF PA
NJ 
	

CH
	

PRINCETON
NJ 
	

CH
	

PRINCETON
PA 
	

CH
	

HC

NY 
	

CH
	

NO ANSWER

CA 
	

CH
	

PRINCETON
OH 
	

CH
	

WILLIAMS

MD
	

CH 	OTHER

MD
	

CH
	

SWARTHMORE•
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HISTORY
NY HI HARVARD
IL HI UNKNOWN
CO HI BRYN MAWR
CA HI STANFORD
IA HI UNKNOWN
VA HI OTHER
NY HI SWARTHMORE
MD HI HARVARD

MATHEMATICS
NC MA BROWN
NY MA COLUMBIA
PA MA HARVARD
MN MA SMITH
MA MA UNIV. OF CHICAGO
MN MA DUKE
NC MA OBERLIN
NH MA SWARTHMORE
MD MA BROWN
IL MA HC

NJ MA HC

NJ MA NO ANSWER
ME MA HC

IN MA SWARTHMORE
NJ MA MIT

PHYSICS
CT PH OTHER
KS PH HC

DC PH NO ANSWER
CO PH STANFORD
CO PH DARTMOUTH
MN PH SWARTHMORE
PA PH OTHER
NJ PH HC

OR PH AMHERST
MA PH WILLIAMS
PA PH HC

GA PH SWARTHMORE
CT PH SWARTHMORE
NJ PH HARVARD
CO PH STANFORD

POLITICAL SCIENCE
NY PS BROWN
UT PS HARVARD
PA PS HC

MN PS SWARTHMORE
GA PS HARVARD
VT PS STANFORD
NY PS HARVARD
(JAPAN) PS HC

_ PS STANFORD



B. Very important and
our college rated higher

Personal attention
Environment of academic excell
Academic reputation
Extra-curricular opportunities

EXHIBIT B-4: IMPORTANCE AND RATING OF COLLEGE CHARACTERISTICS APPENDIX 4

• On which of the characteristics considered very important by all
admitted students was our college rated relatively high? On which•	 were we relatively low?

•

A. Less important and
our college rated higher

Attractiveness of campus
Surroundings
Access to off-campus activities
Quality of on-campus housing
Athletic programs available

C. Lear important and
our college rated lower

Cost of attendance
Avail of recreational facilities
Quality of social life
Special academic programs
Student enrollment

In this display "Characteristics considered very important" were those rated
"Very Important" by at least 50% of the respondents. Characteristics for
which our college was "rated high" were those for which the mean rating of
our college was higher than the mean rating for all other colleges. The
characteristics are listed in decreasing order of the difference between the
mean rating of our college and the mean rating of all other colleges.

•
11	 ASQ+98



;OUTH ATLANTIC
Delaware
Maryland
D.C.
Virginia
West Virginia
North Carolina
South Carolina
Georgia
Florida
Puerto Rico
Virgin Islands

Total•

FACTBOOK PAGE 11
GEOGRAPHIC ORIGINS OF STUENTS BY PERMANENT ADDRESS

111111 itiEW ENGLAND

•Fall 1998

EAELLOBD±CENIEAL
	17	 Ohio

	

11	 Indiana

	

24	 Illinois

	

103	 Michigan

	

7	 Wisconsin

	41	 Total
203 (17.7%)

WEST NORTH CENTRAL MOUNTAIN
118 Minnesota 7 Idaho 2
172 Iowa 4 Montana 0
167 Missouri 8 Wyoming 1
457 (39.8%) Nebraska 0 Colorado 11

Kansas 3 New Mexico 1
North Dakota 0 Arizona 3
South Dakota a Nevada 6

Total 22 (2.0%) Utah 1
16 Total 25 (2.2%)
71
11 EAST SOUTH CENTRAL pAciFIC
25 Kentucky 9 Alaska 3

4 Tennessee 14 Washington 19
15 Alabama 6 Oregon 15
7 Mississippi California 65

15 Total 29 (2.5%) Hawaii 2
20 Total 104 (9.1%)

9
1 INTERNATIONAL' 34 (3.0%)

194 (16.9%)
TOTAL ENROLLMENT 1,147 (100.0%) I

Fall 94 Fall 95 Fall 96 "?•	 Fall .9T_ Fall 98

Maine
New Hampshire
Vermont
Massachusetts
Rhode Island
Connecticut

Total

UDOLE ATLANTIC
New Jersey
New York
Pennsylvania

Total

18
6

20
8

59 (5.1%)

WEST SOUTH CENTRAL
Arkansas
Louisiana
Oklahoma
Texas

Total

New England 175 (15.8%) 189 (16.9%) 214 (18.8%) 193 (16.8%) 203 (17.7%)
Middle Atlantic 476 (42.9%) 476 (42.7%) 451 (39.7%) 470 (41.0%) 457 (39.8%)
South Atlantic 193 (17.4%) 199 (17.8%) 198 (17.4%) 203 (17.7%) 194 (16.9%)
East North Central 54 (4.9%) 53 (4.8%) 54 (4.8%) 49 (4.3%) 59 (5.1%)
West North Central 21 (1.9%) 25 (2.2%) 22 (1.9%) 27 (2.4%) 22 (2.0%)
East South Central 23 (2.1%) 24 (2.2%) 25 (2.2%) 26 (2.3%) 29 (2.5%)
West South Central 18 (1.6%) 17 (1.5%) 21 (1.8%) 23 (2.1%) 20 (1.7%)
Mountain 20 (1.8%) 20 (1.8%) 28 (2.5%) 22 (1.9%) 25 (2.2%)
Pacific 79 (7.1%) 69 (6.2%) 81 (7.1%) 91 (7.9%) 104 (9.1%)
International' 50 (4.5%) 43 (3.9%) 43 (3.8%) 43 (3.7%) 34 (3.0%)
Total Enrollment 1,109 (100.0%) 1,115 (100.0%) 1,137 (100.0%) 1,147 (100.0%) 1,147 (100.0%)

Pennsylvania 174 (15.7%) 159 (14.3%) 163 (14.3%) 163 (14.2%) 167 (14.6%)
Out-of-State 885 (79.8%) 913 (81.8%) 931 (81.9%) 941 (82.1%) 946 (82.4%)
Foreign Address* 50 (4.5%) 43 (3.9%) 43 (3.8%) 43 (3.7%) 34 (3.0%)
Total Enrollment 1,109 (100.0%) 1,115 (100.0%) 1,137 (100.0%) 1,147 (100.0%) 1,147 (100.0%)

Students are grouped by the state or country of their permanent residence. Those in the international category include both
U.S. citizens living abroad and non-U.S. citizens with foreign residences. Non-U.S. citizens with permanent addresses in the
U.S. are included in the counts by state. Refer to page 23 for additional information about the International Community
at Haverford.•
Source: Registrar	 Haverford College Factbook, December 1998



EDUCATIONAL POLICY COMMITTEE
HAVERFORD COLLEGE

NEW COURSE PROPOSALS FOR THE 1999-00 ACADEMIC YEAR
(SJ=SATISFIES SOCIAL JUSTICE REQUIREMENT; WI=WRITING INTENSIVE; LE=LIMITED ENROLLMENT)

Department
& #

Course Title Instructor Permanent
or

Temporary

Divs
Code

WI,
SJ, Q,
or LE

Priorities for
the lottery

Prerequisites Description

ANTI1261A Memory, History,
Anthropology

Gillette Permanent SO The social aspects of memory. Collective
representations and genres of memory.
Institutional memory and the effects of institutions
on individual memory. Memory in oral and
literate societies. Memory as a political act;
memory as a tool of political legitimacy.
Mourning and trauma. Role of narrative in
memory and the relationship between non-
narrative forms and memory. How memory relates
to the present as much as it does to the past. The
course will examine a number of influential
theoretical texts on memory and look at selected
case studies.

ANTH263B Anthropology,
Space and
Architecture

Hart Permanent SO One course in
Anthropology

Space, place and architecture in anthropological
theory; the contributions of anthropology to our
understanding of the built and imagined
environment in diverse cultures. Topics include:
the body and its orientation in space; the house,
kinship and cosmology; architecture as a
communicative/semiotic system; space and
sociopolitical segregation and integration; space
and commodity culture.

3/10/99
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ASTR152f/
PHYS152f

The Physics of the
Cosmos

Boughn Permanent NA Physics 101 or 105
(HC) or Physics 101
or 103 (BMC) or the
equivalent.

This course will be a trek through space and time
from regions so small that "space" has no meaning
to the "edge" of the universe; from a time so soon
after the Big Bang that time and space are
inextricably intertwined to a time 15 billion years
later when the sun and the earth will cease to exit.
Throughout this journey, the laws of physics will
be invoked to explain a variety of astrophysical
phenomena from black holes and quasars to the
structure of the entire universe. The dominant
theme will be "gravity", the fundamental physical
force that dominates the evolution of the universe.
This course is intended for prospective science
majors but will be primarily qualitative in nature
with an emphasis on the conceptual rather than
quantitative aspects of the cosmos. Short weekly
problems sets will consist of conceptual questions
and relatively simple analytical problems. Topics
include gravity, black holes, quasars, neutron
stars, supernovae, dark matter, the Big Bang
beginning of the universe, and Einstein's relativity
theories. A minor component of the course will
involve telescopic observations at the Strawbridge
Observatory.

BIOL/
CHEM300A

Laboratory in the
Biochemistry of
Proteins and
Nucleic Acids

BIOL300 cross-listed in Chemistry

BIOL359e Molecular
Oncology

Tritton Permanent NA LEIS Senior Standing BIOL300a and b, or
permission of
instructor

This seminar will be a discussion of current
concepts and literature on the molecular and
cellular basis of cancer. To the physician cancer
is a broad spectrum of dozens of different
diseases. On the molecular level, by contrast, the
outlines of a unifying genetic explanation for
neoplasia are becoming clear. The seminar will
explore the basis for this genetic paradigm of
cancer and what it portends for future
management of the diseace. Topics will include:
the mechanism of neoplastic transformation; the
role of protooncogenes in normal and cancer cells;
the tumor suppressor genes; the molecular and
genetic pathogenesis of cancer; molecular genetics
in diagnosis and treatment of cancer.

CHEM 121-
To
CHEM 220

Organic
Chemistry Course

Change in numbering for fall term from Chem 121
to Chem 220.

3/10/99
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CMSC205A/
20613

Introduction to
Computer Science

Permanent NA

.

A rigorous year-long introduction to the
fundamental concepts of computer science
intended for students interested in doing more
advanced work in technical and scientific fields.
Includes the fundamental data structures of
computer science and their algorithms. Examples
and exercises will stress the mathematical aspects
of the discipline, with a strong emphasis on
programming and analytical problem-solving
skills. Students without a strong (high-school)
mathematics background or programming
experience should take Computer Science 110 at
Bryn Mawr College or Computer Science 100
instead.

Students who have completed a first semester
introductory course in computer science (such as
CS 110 at Bryn Mawr, but not CS100 at
Haverford) or who have AP credit in computer
science may, with the permission of the instructor,
enroll in the second semester of this sequence.

EAST269A Tokyo: Past,
Present and Future

Mizenko Temporary HU Tokyo as a site of social, political, economic and
cultural activity, and as a construct of the
imagination.

EAST310B Topics in Fast
Asian Studies:
Japan

Mizenko Permanent HU One course on Japan
or consent of the
instructor

Ideologies of "Japan"--as a "race," nation, and
culture--from the Tokugawa Period (1603-1868)
to the imagined future.

GNPR215B "A History of
Sport"

Kannerstein
& Kitroeff

Permanent SO LE 50 Random Freshman English This course examines the evolution of sport in the
Americas and Europe in the nineteenth and
twentieth centuries from its amateur beginnings to
its transformation into a lucrative business with a
global scope in the late twentieth century. The
course is divided into three broad chronological
sections, the nineteenth century, the twentieth
century through World War II and the post-1945
era. In each of these segments we are concerned
with the way social changes affected the way sport
was played, administered, experienced as a
spectacle and how it was treated as an important
social institution.

3/10/99
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GNPR262A Intro to Syntax &
Semantics

Huang Permanent HU This course will provide an introduction to the
investigation of word order and meaning in human
language. Students will be lead to discover for
themselves the insights into this field that linguists
have gained in the past 40 years. The class will
develop an increasingly complex theory starting
with some basic assumptions about language and
then seeing where the assumptions lead. In the
process, students will not only come to a clearer
understanding of how grammar works, they will
also develop and refine skills of analysis, writing,
and argumentation. We will focus mainly on
English, since everybody in class speaks it.
Occasionally, we will look at other languages to
get a sense of the ways in which human languages
are similar to each other and how they are
different. (This course won't be offered in 1999-
2000)

GNPR219A Linguistic Theory
and Language
Acquisition

.

Roeper &
Huang

Temporary SO LEIS Linguistics
majors,
Psychology
majors &
students
enrolled in the
Education
Program (either
Teacher
certification,
concentration in

We will examine linguistic theory as an
acquisition theory and see what predictions it
makes. We will see if we can develop
experiments that reflect on the major claims of
Universal Grammar and upon language particular
features. In particular we will look for instances
where a child's grammar deviates in the direction
of a non-English grammar. And we will look at
the available naturalistic and eperimental data to
see how far evidence already exists.

Educational
Studies, or
minor in
Education)

GNPR/EAST
282B

Structure of
Chinese

Huang Permanent HU GNPR262A or
GNPR219A or
consent of the
instructor

This course is designed to provide an overview of
the major theoretical issues in syntax and
semantics of Mandarin Chinese. The goal is to
acquaint students with both the structures of the
Chinese language and the theoretical questions
they raise. Students will have an opportunity to
enrich and broaden their understanding of
linguistic theories and methodologies, and to
develop skills in systematically analyzing a non-
hido-European language.

3/10/99
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HIST34IB Topics in
Comparative
American
Borderlands

Saler Temporary SO

•

Borderlands are zones of cultural contestation,
transformative terrains by definition. This course
will compare the histories of "American" regions
bordering on Mexico and Canada as well as
interior parts of the American Republic where
Europeans, EuroAmericans and native peoples
also vied for political and cultural control. Topics
will include: international markets, the politics of
empire, violence, sexuality, religion and the
epistemological problems intrinsic to
understanding perspectives from both sides of the
frontier.

PSYC217B Biological
Psychology

LE36 Neural and
Behavioral
Science
Concentrators
(or intended
concentrators),
declared Psych
and Bio majors
and finally
underclassmen
who have taken
Psyc 108d

Any Psychology or
Biology course

Requesting limited enrollment

PSYC 221A Primates Origins
of Society

LE18 Requesting limited enrollment

RELG398A Approaches and
Methods in the
Study of Religion

Staff Permanent HU- Religion majors
only

Changing from Senior Seminar to Junior Seminar.
Advanced Stuy of approaches, methods, and
theories in thentudy of recent scholarly writing on
various religious traditions. The seminar includes
co-event with the Swarthmore religion department
seminar.

SOCL110B Sociology and
Philosophy

Gould Permanent SO This course will utilize contemporary Sociological
theory to examine selected philosophical
problems. We will explore the relationship
between normative and empirical analyses,
endeavoring to determine what contributions the
latter can make to the resolution of the normative
questions.	 .

3/10/99
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SPAN203A Writing the
Jewish
Trajectories in
Latin America

Michelotti-
CristObal

Permanent HU SPAN 102 or
consent of the
instructor

"Jewish Gauchos", "Tropical Synagogues",
"Poncho and Talmud", "Matza and Mate". This
course will examine the native and diasporic
worlds described in the apparent dichotomies that
come together in the Latin American Jewish
Literature. The class will trace the different
trajectories of time, space and gender of the
Jewish experience Latin America where issues of
migration, memory and hybridization come to life
through poetry, narrative and drama.

1 1
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Haverford College Faculty Minutes

4:20 p.m. April 15, 1999
Regular Meeting
Anne McGuire, Clerk

Moment of silence

Minute I. Memorial minute for John Davison III, Ruth Marshall Magill
Professor of Music, presented by Curt Cacioppo. [Annex I.]

Action I. The minutes of the meeting of March 18, 1999 were approved.

Action II. Elections were held for
Clerk of the Faculty (elected: Deborah Roberts),
one Faculty Representaive to the Board of Managers (elected: Laurie

Hart; the alternates are #1 David Dawson and #2 Anita Issacs),
a faculty representative to the Panel for Review of Cases of Sexual and

Racial Harassment and Discrimination (elected: Raji Mohan.)

The Divisions will be holding their respective elections by campus-mail; the
results will be reported at the next faculty meeting.

Minute II. Report of the President. 

President Tritton announced that Louis Green, Professor Emeritus of
Astronomy, had died the previous Saturday. A memorial meeting will be
held at the Friends Meeting House on Sunday May 23.

We will receive the official Middle States report during the summer.
But things look good! Our conversations revealed agreement between what
we ourselves learned from the self-study and what the visiting committee
saw on its visit. The large issues for the near future seem to be about
1) People, 2) Places, and 3) Things.

1) "People" issues:
Students: In order to continue our practice that "students are

admitted on merit and given financial aid according to need," we should
consider a major goal of our up-coming Campaign the raising of $25,000,000
specifically for student financial aid.

The Faculty: The faculty needs more Time for its own
intellectual development; we hope to raise money specifically to be able to
enhance our policy of faculty leaves, sabbatical and otherwise.

Research funds for the projects of both faculty and student•	 research.
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2) "Places" issues: the Middle States team agreed that we must get on
with the Integrated Science project as expeditiously as possible in order to
quickly get to the next items on our agenda:

Athletics facilities
The Library
Facilities for the performing arts
Living spaces for students: not so much "bedroom spaces" as

"sociability" spaces. We need more, and better, communal spaces for students.

3) 'Things": the endowment has to be built up; we have indeed made
progress, but we have further to go:

Diversity: It seems to President Tritton that racial diversity has
the highest priority. Haverford has to be visible to, and accessible to, the
students we want here. We have to have programs that will attract students
to Haverford, and programs in which allstudents can prosper here.

Technology: we have to improve our technical support to the
faculty, and we need strategic technical planning in order to do this.

Integrated learning: we must engage in more planning for
greater intellectual intersection of the disciplines. The Integrated Natural
Sciences project (what some call "the fuzzy boundaries project") is a 'good
example of what is needed across the curriculum. The President suggests re-
naming it "the Integrated Natural Sciences  Center " (hence INSC) [rather tha
"the INS Facility"], in correspondence with the still embryonic, but Very
much on the agenda, "Humanities Center" and "Peace and Global Citizenshi
Center."

Minute III. Report of the Provost

1. The Faculty Humanities Seminar will continue for another year
with the help of Presidential discretionary funds, while we prepare ourselves
to seek a more permanent source of funding through the campaign process.

2. There have not been enough proposals from the faculty for Customs-
week seminars. We have only 12 as of now; we need 8 more.

3. As you recall, we have created an Innovative Teaching award (in
addition to the Lindback Foundation Teaching Award) , to be handed out
every other year. This is the year. Please send nominations (of yourself, or
others) to the Provost by May 1.

4. Student evaluations: We DO do them, the Provost DOES read them.
We should realize that some students fear reprisals from the faculty if they
are very "frank" in their evaluations, and we should reassure our students
about this and take steps to insure the anonymity of them. If possible, we
should make it very clear to our students that we do not read the evaluations
until after our grades have been submitted.
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5. The AAC has been looking at the costs of our faculty leave policy,
sabbatical and otherwise. We replace our released-time leaves at a high rate:
85%. The most expensive leaves ( in a proportion of about 5 to 3) are "leaves-
in-residence," especially because most of the faculty usually chooses to take
the leave in their "3-course" semesters rather than in their 2-course
semesters. When/ if we increase the average rate of faculty leaves, there will
of course be increased costs to the budget. Discussion of this issue continues.

6. Changes in our faculty-computer policy, for which the Provost
turned to Jan Richards:

We are moving from a 5-year to a 4-year replacement cycle for
desk-top computers. They cost about $2,200; the cost should run to about
$50,000 a year.

Should each member of the faculty be able to choose between a
desk-top or a lap-top computer? The lap-tops are more expensive, about
$3,000. There are tangible costs and intangible benefits. Are the disadvantages
of lap-tops (higher initial cost, and they are more fragile) too much? The
faculty is urged to use e-mail to discuss their views on this question so that
we can all discuss it at the next faculty meeting.

Minute IV. Report of the Educational Policy Committee.  (Paul Smith)

1. The re-submission of the Admissions committee proposal, which is
essentially unchanged but with a new title (Committee On Admissions: COA
instead of FAC.) [Annex 11

Discussion centered on the following points:

A reminder that the faculty is quite concerned about creating yet
another faculty committee, which increases the faculty's college service
obligations.

Comment: The COA as described would add a total of only one
more faculty position to the previous SOA model, so it is not too much of an
increase.

Comment: But we were already very concerned several years ago
when we added yet another charge to EPC by way of the Sub-committee on
Admissions (SOA), because we were at that time adding more faculty
committee positions; so this is, indeed, a significant addition.

Action III. The faculty reached consensus on the proposal for a
Committee on Admissions.

•



2. A proposal on instituting Minors. [Annex 2.]

E.P.C. reminds the faculty that proposed Minors would be submitted to
EPC for approval, and would receive as stringent an "E.P.C. oversight" as the
Concentrations now receive.

Comment: Since I have consistently argued against Minors when the
faculty has discussed it, I wish to say now that I will not raise my objections
again at this time. "Minors" seem a bad idea whose time has obviously come.
I fear that the institutionalization of Minors will vitiate Concentrations,
which will eventually disappear. Concentrations make intellectual sense,
Minors are merely a smaller package of courses which any student could take
anyway. But I am persuaded by the ardent desire for Minors on the part of
some faculty.

Question: What is the meaning of "EPC oversight?" What would a
"not adequate" decision from EPC about a proposed Minor look like?

E.P.C. response: E.P.C. will not merely count-up the numbers of
courses, but rather ask for a coherent immersion in a subject.

Comment: Minors are not "interdisciplinary," which is the great
virtue of Concentrations. It seems like a narrow option.

Comment: But too many students are locked out of Concentrations
because the topic is not close enough to their Majors.

Comment: Concentrations are rooted in Majors, which give them their
disciplinary basis even though they are interdisciplinary projects; the
Concentration supplements the Major's disciplinary work, while also being
interdisciplinary. But Minors will have only a one-disciplinary basis; hence,
Minors would further narrow a student's work, by giving a student two "bits
of depth" and hence even less exploration of breadth. There would be an
even narrower absorbtion in just a few things than we have now.

Comment: We need more clear and specific proposals for what a Minor
would be. I don't understand the case that is being made. Do we think it is
op timal for a student to have a Minor? Concentrations are clearly exceptional,
geared to certain intellectual interests. Will all students now have Minors as
the default-model?

Comment: We cannot not allow a Haverford student to have a Minor
at Bryn Mawr if we now have the Minor option at Haverford. We do not now
allow a Minor option for Haverford students at Bryn Mawr because we do not
now have Minors, (but rather only Concentrations.) If a student can have a
Haverford Minor, a student should be able to have a Bryn Mawr Minor.
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• Comment: The E.P.C. proposal talks of Minors in a Bi-College Area of
Concentration, in particular in order to preserve parity with the Bryn Mawr
options for students. How can a student Minor in an AOC if there is no Major
in an AOC?

Question: Is this just a Future Job-hunting curriculum vitae gimmick,
a marketing device? Students already take the courses they want; some of
them are taking Concentrations, which is so indicated on the transcript; why
do we need to invent a new "label" on the transcript?

Comment: We should at least have some selected Minors (Education
and Computer Science) which make sense.

The discussion will be continued at the next faculty meeting. In the
meantime, E.P.C. will take note of these comments and hopes to hear from
more of you.

5

Adjournment at 6:10 p.m.

Linda Gerstein, Secretary to the Faculty
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To: Members of the Faculty

Agenda for the Faculty MeetingLyo,g,j'hursda April 15, 1 99

4:15 p.m., Common Room

Anne McGuire presiding.

A. Memorial Minute for John Davison

Curt Cacioppo

B. Minutes of the Faculty Meeting of Thursday, March 18, 1999.

C. Faculty Elections (see attached lists of eligible candidates)

1. Clerk of the Faculty.
2. One Faculty Representative to the Board of Managers and two alternates.
3. Two divisional representatives (Humanities and Social Sciences);

three divisional alternates, one from each division.
4. One Faculty Representative to the Panel for Review of Cases of Sexual and

and Racial Harassment and Discrimination.

D. Report of the President.

E. Report of the Provost.

(see attached memo concerning use of laptop computers)

F. Announcements and Reports:

1. Educational Policy Committee (Faculty action requested)
a) revised recommendation on the Admissions Sub-committee (see attached)
b) selectively instituting minors at Haverford (see memo dated April 12, 1999)

Paul Smith

****** ***** *

Elaine Hansen
April 12, 1999
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The faculty

Doug Davis, Elaine Hansen, Jan Richard

Use of laptop computers

April 12, 1999

Use of laptop computers by faculty members has been increasing over the past few
years, as it has at other colleges. Academic Computing manages a pool of laptops
that faculty members can borrow for relatively short periods of time for travel or
classroom use. In addition, five laptops were purchased with the current Mellon
grant to be loaned to faculty members for a semester at a time for classroom use.
Some departments have purchased their own laptops for teaching, and some faculty
members use personally-owned laptops for college-related work. Given that most
faculty members are currently entitled to a desktop computer purchased by the
college in their office, it makes sense to consider adding a laptop option for office
computer replacements.

The main reason to consider a laptop option is the increasing use of technology in
the classroom. While the laptop loaner pool is adequate for providing laptops to
faculty for travel and other sporadic use, it is not ideal for faculty members who use
technology regularly in their teaching. Besides the inconvenience of having to pick
up and drop off the laptops before and after class, faculty members need time to
make sure the computer has the software they need and is configured correctly for
what they want to do. If they have their own laptop, they can be confident that they
are ready to plug it in and go.

While the five Mellon laptops that faculty can borrow for a semester are a start, we
need to decide at this point which of the following options, or combination of
options, we want to use for making laptops available for teaching:

1) Faculty member borrows a laptop from Academic Computing each time he/she
wants to teach a class (suitable only for sporadic use)

2) Projection systems have computers attached (currently in Hall)

3) Each department, or group of departments, owns a laptop (already the case in
some departments)
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4) Faculty members can write a proposal to borrow a laptop for a semester at a time
to use in teaching (the Mellon3 model)

5) Faculty members can choose a laptop instead of a desktop computer for their
office computer (the proposal currently under consideration)

It is likely that we will have to use a combination of these strategies to satisfy
everyone's needs (we are currently doing the first four of these to a greater or lesser
degree), but we clearly do not want to duplicate efforts to the degree that expensive
computers are underutilized. It is not clear to what extent providing a laptop option
for office computers will reduce the number of laptops that need to be provided by
the other methods, but this should be a goal.

In addition to facilitating computer use in the classroom, owning a laptop can help
faculty members use computers more effectively for all of their teaching, research,
community service and other college-related work. Currently, most faculty
members have one computer in their office, another at home, and occasionally
borrow a laptop for teaching or travel. Transferring files and adjusting to the
different setup on these computers is time-consuming and frustrating. Some faculty
members who own laptops find they develop a different relationship to computing.
Since they always have the same computer with the same setup and all their files
with them, the computer becomes a useful tool for getting their work done rather
than an obstacle. Developing a more comfortable relationship with technology in
this way may also lead to a greater likelihood that the faculty member will use
technology in the classroom, and that he/she will be more self-reliant in his/her use
of technology.

Our peer institutions are divided on the topic of providing laptops as an option for
faculty office computers. Respondents to a survey of the Consortium of Liberal Arts
Colleges were split right down the middle — 13 offer laptops, 13 do not, and 9 offer
them with some restrictions. Restrictions include requiring the faculty member to
justify his/her need (e.g., for fieldwork); requiring faculty members to pay the excess
amount above the cost of a standard desktop model; etc. Swarthmore is currently
considering offering a laptop option in the near future; Bryn Mawr does not
provide laptops as faculty office computers.

While the benefits of offering faculty the choice of a laptop are clear, there are a
number of issues that should be considered. Arguments against offering a laptop
option at Haverford include:

1) higher price than desktops
2) decreased performance and other features
3) shorter useful life (due to the previous two reasons)
4) increased repair costs
5) smaller screen/keyboard
6) theft
7) more network (and dial-in) support issues because of mobility
8) backup is a problem
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There are a few "social" issues to consider as well. One is that faculty members
might spend less time on campus if they have portable computers. Also, when they
don't bring their laptops to campus for one reason or another, they will need to use
another computer, most likely the secretary's. This is a major concern considering
the increased computer-related workload of the secretaries in recent years. Given
the growing number of repetitive stress injuries among faculty members, we should
also think about the health-related issues of carrying laptops back and forth, and of
using the smaller keyboards and displays.

Below are some possible ways to deal with these concerns, particularly the excess
costs, if we decide to offer a laptop option:

A) The college would pay a set amount, equal to the then-current cost of the
recommended desktop computer, toward the purchase of a laptop. The faculty
member would pay the extra cost out of personal funds, start-up funds or grants that
permit that use. (As an example, the current cost of the recommended Gateway
desktop computer is about $2,200 complete, including Microsoft Office and
networking capabilities, while the cost of a laptop we would recommend for faculty
use is about $3,000.) Even when a faculty member pays for the additional cost of a
laptop out of personal funds, the title would remain with the college both during
and after its use by the faculty member. The justification for asking the faculty
member to pay the additional cost is that the faculty member would presumably no
longer need to maintain a computer for home use. (Note also that we currently ask
faculty members to pay for costs above the standard faculty desktop model out of
personal or other funds.) Restricting the college's contribution addresses concern #1
above.

B) The college would set minimum requirements and have recommended
models for faculty laptop computers. The minimum requirements would ensure
that the chosen model would be powerful enough to last the full four-year life cycle.
The minimum model might cost as much as $1,000 more than Haverford's
contribution. Faculty members would be expected to keep the laptop for the full
four-year life cycle. Requests for mid-cycle upgrades for laptops would be evaluated
along with those for desktop upgrades, and would be funded out of the same pool.
Faculty members would be required to purchase the college's supported PC brand
(currently Gateway) for laptops as they currently are for desktops. Setting minimum
requirements addresses concerns #2 and #3 above.

C) The college would require a three-year warranty as part of the minimum
requirements for both Windows and Macintosh laptops. Gateway offers this
warranty for $99; Apple's warranty is more expensive, but still cost-effective given
the high repair costs and frequent failure rate of laptops. This would address #4
above.

D) Faculty members would be responsible for paying for keyboards or monitors,
if they decide they need them. This will ensure that the costs to provide a laptop
option don't increase unpredictably, and will address #6 above. These items would
belong to the faculty member if paid out of personal funds.
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E)	 Faculty members would be responsible for the $500 insurance deductible
when the laptop is lost or stolen off campus. This is currently the policy for faculty
desktop computers when they are off campus, as stated in the "Faculty Office
Computer Policy" issued by the Provost's office on 4/19/96.

The network support issues can be dealt with through education and
documentation. Backup is a problem, because laptop owners will want to take
home their computers at night, which is when network backups occur. These
cannot be done during the day because of the impact on network performance. We
would have to require that laptop owners leave their laptop in their office
overnight once a week, or whenever they want it to be backed up.

While the restrictions above will limit the additional costs for providing a laptop
option, they can't fully address (and we can't predict) costs like repairs beyond the
warranty period and additional support costs for laptops. Also, just as some faculty
are now finding it difficult to choose between getting another Macintosh and
switching to a Windows PC, faculty members may not know whether a laptop is
right for them if they haven't had much experience using one as their primary
computer. Perhaps faculty members who are unsure can arrange to "test drive" a
laptop before making their choice.

Despite all the possible problems associated with providing and supporting laptops
for faculty, giving faculty members this choice may simplify and encourage their use
of instructional computing, and should therefore be given serious consideration.
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EDUCATIONAL POLICY COMMITTEE

To:	 The Fac
From:	 EPC
About	 Selective instituting minors at Haverford
Date: -	 April 12, 999

Based on responses to our query of March 29, 1999, EPC recommends that academic
departments at Haverford be granted the option of establishing minors. In the following proposal
we present a rationale for permitting interested departments to establish minors, as well as a set of
procedures that would subject the creation of minors to the same scrutiny by EPC and the faculty at
large that we apply to all curricular reforms.

I.	 Rationale for introducing the minor option.

In its discussion of the question of minors, the Middle States Self Study concluded that
"The creation of minors could reduce some of the tension that currently exists in some fields as
students seek to combine major and concentration work. Minors also would allow students a level
of specialization that, while different from that provided by the current concentration structure,
would nevertheless serve them academically, still permitting an in depth exploration of material that
complements the major area of study and enhancing students' preparation for the variety of careers
they may pursue once they leave Haverford." Students who wish to pursue two fields that are not
connected by the concentration structure have the option of double majoring, but because of
conflicting departmental demands double majoring is not always feasible. Similarly, students who
would like to participate in an area of concentration that is not linked to their major are unable to do
so, whereas they could if that same field were also offered as a minor. The academic minor, then,
offers an alternative method for students to complement their major program of study with a
second, intellectually coherent field that, while autonomous from their major, nonetheless serves
perfectly sound curricular and career objectives. At the same time the possibility of being certified
in a minor may offer students an inducement to pursue more advanced work in a discipline or a
language than they might otherwise be the case, thus enhancing their own academic experience at
Haverford while deepening their commitment to their minor department. From this perspective
minors could be beneficial to departments that teach large numbers of students without drawing the
ideal number of majors.

Not every department will want to institute a minor option. But two of the departments
represented on EPC (Psychology and German) as well as a wide array of departments at large have
expressed serious interest in establishing minors, for a variety of sound reasons. The Psychology
Department had already begun talking about minors before our query went out. In their
experience, students from a variety of majors (e.g. English, Philosophy, Biology, Sociology)
often take courses in psychology at both the introductory and advanced levels that relate to their
career interests. A minor designation on their transcripts would provide a formal acknowledgment
of this interdisciplinary effort that, in turn, may influence students' job opportunities immediately
after graduation and/or their admission into certain types of graduate programs. In the minor
curriculum that is envisioned, Psychology would allow students to forgo the lab and research
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courses and grant greater leeway in the particular types of advanced courses that may be taken —
namely, courses most relevant to the student's major.

The German Department, like French a Bi-College department, has long felt constrained by
the absence of a minor option at Haverford. Haverford students have complained repeatedly over
the years that they were unable to minor in German, unlike their fellow classmates at Bryn Mawr,.
who are able to take advantage of an existing curricular structure for the minor. The possibility of
a minor would provide students with greater incentive to study foreign languages, cultures, and
literatures outside of and/or as a complement to their major. Students would receive academic
recognition for their efforts -- efforts that would enhance their career opportunities -- while smaller
foreign language departments could look forward to augmented enrollments.

The same points made for German are reiterated by Duane Kight for French, in a response
that has the full support of his Bi-College departmental colleagues and that we quote in extenso:

"In the 10 years or so that I've been at Haverford, I have known any
number of excellent French students who for one reason or another did not major in
French. Frequently, this was a matter of not being able to double major, given the
grade average required in both subjects, or career plans that precluded any kind of
sustained language study (pre-med, for example). Regardless of the reason,
however, there have been many students whose work was advanced and extensive
enough to count for a minor at other institutions but whose transcripts didn't show
it as such. While in an ideal world, one would assume that future employers,
graduate student admissions officers, and the like would notice that these courses
added up to a minor, not saying so officially on the transcript leads this fact to be
overlooked. Students of course know this, and when given the choice between
double-majoring or majoring on the one hand, and taking sporadic courses or none
at all on the other, they generally choose the latter alternative. I am convinced that it
is not lack of interest that makes that choice; many of the students really agonize
over which way to go, but just can't negotiate the difficult path of double-major or
majoring.

So I think instituting a minor in French is essential. It would allow those of
our students who do pursue French to a high level some official recognition--that
can be exploited in the world beyond Haverford--and would probably encourage
more to do so, knowing that their effort would count for something concrete....
One other issue in our department relative to the minor is that half of our
"customers"--students enrolled at Bryn Mawr--can minor in French, while the other
half at Haverford can't. This is difficult to justify to our students, especially since
we are so insistent on the fact that we are a BiCo department. For us, having a
major is a question of equilibrium and fairness to our students on both sides of
Montgomery Avenue."

Computer Science is another Bi-College program that has already given considerable
thought to the possibility of establishing a minor. Their position is represented by David
Wonnacott's response to our query:

"In the past few years, there have been several students who have done a
very significant amount of course work in our department, but were not able to
declare a concentration due to the fact that their major is unrelated to computer
science. To give just one example, Jaime Spacco '98 has registered to complete all
the _course work that would be required for an independent major, and done
summer research with David Wonnacott - if it were not for the senior paper
requirement, he could major in Computer Science as well as English.
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A number of students have requested that Haverford acknowledge such
work by recognizing a "minor" in a field. Note that this work is not considered a
concentration when the student's work in their major is not connected to their work
in computer science: The acknowledgement of an area of concentration shows that
a student has deepened his or her understanding of the major subject by exploring
its relationship to a separate but relevant subject. Thus, if we are to provide a label
to acknowledge the work students who explore several unrelated topics (and
demonstrate significant breadth and depth in each), it must be with some other term,
such as a "minor". It seems to us appropriate for a liberal arts college to
acknowledge this sort of broad-based achievement by a student with interests and
abilities in fields such as English and Computer Science. If the requirements for
such recognition were at least as significant as those for concentration, this
opportunity would not detract from our focus on concentrations. In fact, it could
strengthen this focus by eliminating the temptation for students to attempt to draw
connections between unrelated fields just to gain the acknowledgement of an area of
concentration.

One might argue that students should be satisfied to simply take elective
courses, without expecting any acknowledgement other than the impressive list of
courses on their transcript. The same could be said of areas of concentration, but
the college's designation adds something beyond the list of courses: it shows that
the student has undertaken an organized study of a second field, which meets with
the approval of the faculty. Furthermore, while we would like to think that the real
world treats our graduating seniors with the same individual care and attention that
we have given them, students have reported that this is not the case: They are
sometimes evaluated by people who are looking for a single label (such as major,
minor, or concentration) describing the students' work.

We believe that the granting of a minor in computer science would be an
appropriate way to label the work of students who have completed work of
significant breadth and depth in computer science but not completed a major, or tied
it into their major to create an area of concentration."

Three Bi-College areas of concentration (Educational Studies, Feminist and Gender
Studies, and East Asian Studies) have also shown interest in minors, in order to serve students
whose major is unconnected to their desired AoC and to establish parity with their Bryn Mawr
counterparts. The members of Feminist and Gender Studies argue that the addition of a minor in •
F&GS would offer numerous benefits. Among the most important, it would allow students who
major in departments without regular offerings in F&GS to get credit for the body of work they've
completed in that area. This would be especially desirable, since the requirement that two of the
six courses in F&GS be taken within the major has posed an insuperable obstacle to students
majoring in departments that do not offer F&GS-related courses. In addition, for a bi-college
program that depends very much on the resources of Bryn Mawr College, the availability of the
minor option would offer students from both colleges the same options: a minor or a concentration
in F&GS. The problems and prospects for East Asian Studies are similar: there has always been a
demand from Haverford as well as Bryn Mawr students for some kind of East Asian minor, since
because of the limits of our course offerings the concentration meshes poorly with any major but
history or anthropology. An East Asian minor that requires (for example) the completion of third-
year Chinese or Japanese, Introduction to Chinese Japanese Civilizations, and three other courses
on China or Japan could recognize the efforts made by Haverford Students in studying a non-
Western language and culture, while representing a coherent and credible course of study. And
members of the Education Program note that the Area of Concentration in educational studies was
created at Haverford primarily in order to preserve parity with the education minor at Bryn Mawr.
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But because of the disparity in interest, focus, and resources among different departments it has
been impossible to create an area of concentration that incorporates the wide variety of majors
potential education students pursue. The Education Program has attempted to meet the needs of
these students with a range of ad hoc solutions, all of which strain the resources of the program
and its students. Thus the Program is eager to work with interested members of other academic
programs and departments to configure a minor in educational studies that would offer Haverford
students a coherent but flexible course of study that would complement their majors and prepare
them for life after graduation.

II.	 Procedure for instituting the minor option.

The responses of Computer Science, French, German, Psychology, Educational Studies,
East Asian Studies, and Feminist and Gender Studies make a persuasive case for the importance of
minors-as a way for some departments to best satisfy student needs, meet curricular objectives, and
realize the goals of Bi-College cooperation. For many other departments the minor option may not
be desirable and is unlikely to be pursued, but we hope that when thinking about the minor option
the faculty will consider their colleagues' needs as well as the imperatives of their own
departments, and allow us to introduce the curricular flexibility that the minor option offers.

In order to hold the establishment of minors to the same standards as any other curricular
change, we propose that any department or area of concentration that wishes to institute the minor
option submit a proposal to.EPC for discussion and revision, which will then be forwarded to the
faculty for final action. The proposal should follow the same format as applications for changes in
the structure of a major or the creation of a new area of concentration, and should contain the
following: a statement of the rationale for instituting the minor option, a discussion of the
anticipated consequences for departmental enrollments, and a precise description (for inclusion in
the catalog) of the requirements for satisfying the minor.

Although specific requirements will vary among departments and disciplines, they must be
rigorous enough to allow "significant inroads into the intellectual content of the discipline in 5 - 6
courses" (MSSS report). In the case of Bi-College departments and programs, the requirements
will presumably mirror those already put into effect for Bryn Mawr students. Since most majors
require approximately twelve course credits for certification (Haverford Catalog, p. 22),
departments that propose a minor will have to persuade EPC and the faculty as a whole that their
students can acquire reasonable intellectual competence in their field in something like six courses.

If the faculty approves the minor option, we propose that it be allowed to go into effect next
year for departments that submit successful applications in time for presentation at the last faculty
meeting of Spring 1999 or the second faculty meeting of Fall 1999. Thereafter departmental
proposals will be due in the spring at the same time as new course proposals, to go into effect the
following academic year. We recommend that the minor option be extended to the Class of 2000,
but that it not be made retroactive. We also recommend that the Haverford transcript only show
minors pursued at Haverford and not at Bryn Mawr, in order to maintain the prerogative of the
Haverford faculty to preserve minors as a selective rather than a universal option.



HAVERFORD 
EDUCATIONAL POLICY COMMITTEE

To:	 The Facullty
From:	 EPC
About	 Revised icommendation on the Admissions Sub-Committee
Date:	 April 12, 1999

In keeping with the College-wide discussions of the Middle States Self-study that are now
in progress, EPC has incorporated its mandated review of the Admissions Sub-committee in a
wider survey of admissions issues and possibilities. We begin with our recommendation to
regularize the Admissions Sub-committee (ASC) as a standing committee, which requires faculty
action. Please note that the appendices and fact-finding report from our submission of March 15t h

are not included in this revision.

I. RECOMMENDATION TO REGULARIZE THE ADMISSIONS SUB-
COMMITTEE.

Admission policy at Haverford is formally determined by the Educational Policy
Committee, which has delegated the responsibility of making decisions on candidates and the day-
to-day operation of the Admissions Office to the admission officers, under the Director of
Admissions. In 1994 the faculty agreed to further delegate oversight over the College's
admissions policies and practices to the Admissions Sub-committee (see Appendix 1), in order to
address gaps in the faculty's knowledge about the admissions process and concerns about the
student body. Three generations of the ASC, under Vernon Dixon, Wyatt MacGaffey, and Lynne
Butler, have helped bring admissions issues back to the center of our attention; but their cumulative
projects, studies and conclusions have also persuaded us that the admissions process is too central
to our collective goals to be relegated to a sub-committee, and too complex to vie for the attention
of the multi-tasked EPC. For those reasons we recommend that the ASC be elevated to the status
of a standing Committee on Admissions (COA).

EPC urges the COA and the Admissions Office (AO) to work together to ensure that faculty
recruitment goals are being considered, and that the faculty is in turn doing what it can to assist in
the recruitment process. Ideally, we envision the relationship between COA and AO as evolving to
the point where the Committee will serve in a collaborative role with the Admissions Office, rather
than functioning in a monitoring or investigatory capacity. In this model, the AO would feel free to
seek the advice of the COA, which would in turn be in a position to communicate the faculty's
priorities and concerns to the Admissions Office.

Membership

The Committee on Admissions should be composed of: three members of the faculty (one
from each division, including the chair) appointed by Academic Council; two students; the Director
of Admissions (ex officio); and the Dean of the College (ex officio). It should work with the
President of the College, whose participation in discussions will be expected when appropriate;
communicate with the Educational Affairs Committee of the Board; and report regularly to the
faculty.



The New Charge

The charge to the old Sub-committee is reproduced in Appendix 1. We recommend that the new
charge read as follows:

1. The Committee on Admissions should assume EPC's constitutional authority to oversee
operative recruitment policies, priorities, and practices. In pursuit of these objectives, the COA
will inform the faculty about and involve them in the admissions process, and enhance
communication and the sharing of information between the faculty and the Admissions Office. In
the light of college-wide goals and objectives, the COA will undertake continuing explorations of
ways to enhance Haverford's recruitment and admissions policies and practices, in conjunction
with the President, the Admissions Office, the Board, and the Long-range Planning Committee.

2. The COA will report as appropriate to the faculty on Admissions policies, priorities, and
changed conditions.

3.	 The COA, in conjunction with the President, the Admissions Office, the Board, and the
Long-range Planning Committee, will make diversity recruitment a central part of its agenda.

Faculty-Admissions activities that might come under COA supervision.

Based on past Admissions Sub-committee reports, recent faculty meetings, and our own
review of admissions policies and practices, EPC feels that there would be benefits to greater
faculty involvement in the admissions process. As a standing committee COA will develop its own
agenda, but below we list several faculty-related activities that the COA might wish to oversee.

1. The telephone campaign: EPC hopes that the COA will work with the Director of
Admissions to continue the experiment in faculty phone calls to all high-priority students long
enough to evaluate its effectiveness.

2. Departmental outreach: the COA might wish to survey departmental brochures and Web
pages on a regular basis with an eye to assessing their utility in recruiting students.

3.	 Enhancing overall faculty involvement: many schools have developed useful mechanisms
for involving faculty in the admissions process, and COA may wish to investigate how faculty and
admissions officers cooperate at other institutions.

2
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Faculty Eligible to Vote

"Eligibility to vote for representatives is governed by the following rule: All members of the faculty in categories 1
through 3 of Section II.A. are eligible to vote for faculty representatives to the Board, for Clerk, and in their
respective divisions, for divisional representatives to the Academic Council."

Excerpt from the February, 1999 edition of
Information for Members of the Faculty.

Karin Âkerfeldt
Suzanne Amador
Koffi Anyinefa
Allison Bailes
Richard Ball
Lois Banta
Linda Bell
Kimberly Benston
Frances Blase
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
John Chesick
Douglas Davis
David Dawson
Julio de Paula
Vernon Dixon
Kaye Edwards
Robert Fairman
Stephen Finley
Richard Freedman
Ashok Gangadean
Ramon Garcia-Castro
Linda Gerstein
Maris Gillette
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Graham
Curtis Greene

Elaine Hansen
Laurie Kain Hart
William Hohenstein
Shizhe Huang
Tracey Hucks
Anita Isaacs-Kitroeff
Heidi Jacob
Paul Jefferson
Saleha Jilani
Karl Johnson
David Kenosian
Duane Kight
Alexander Kitroeff
Yoko Koike
Kenneth Koltun-Fromm
Naomi Koltun-Fromm
Vladimir Kontorovich
Aryeh Kosman
James Krippner-Martinez
Emma Lapsansky
Roger Lane
Ying Li
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Robert Manning
Slavica Matacic
Anne McGuire
Maud McInerney
Philip Meneely
Graciela Michelotti
Charles Miller
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer

Terry Lynn Newirth
Lucius Outlaw
Judith Owen
Bruce Partridge
Sidney Perloe
Jennifer Punt
Allyson Purpura
James Ransom
Deborah Roberts
Lyle Roelofs
Joseph Russo
Suava Salameh
Robert Scarrow
Ulrich Schonherr
Michael Sells
Debora Sherman
Sara Shumer
Stephanie Frank Singer
Paul Smith
Walter Smith
Gustavus Stadler
Charles Stegeman
Wendy Sternberg
Ute Striker
Susan Stuard
Yung-sheng Tai
Jeffrey Tecosky Feldman
Theresa Tensuan
Thomas Tritton
Sidney Waldman
William Williams
Martha Wintner
David Wonnacott
Kathleen Wright
Christina Zwarg

Office of the Provost
April, 1999



Faculty Elections

Eligible Candidates for
Clerk of the Faculty

Term: One year, 1999-00

Karin Akerfeldt
Koffi Anyinefa
Kimberly Benston
Marilyn Boltz
Stephen Boughn
Israel Burshatin
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Douglas Davis
David Dawson
Julio de Paula
Vernon Dixon
Kaye Edwards
Robert Fairman
Stephen Finley
Richard Freedman
Ashok Gangadean
Linda Gerstein
Maris Gillette
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Graham
Curtis Greene
Laurie Kain Hart
Shizhe Huang
Tracey Hucks
Anita Isaacs-Kitroeff
Heidi Jacob
Saleha Jilani
Karl Johnson
Duane Kight
Yoko Koike
Vladimir Kontorovich
Aryeh Kosman
James Krippner-Martinez

Emma Lapsansky
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Robert Manning
Philip Meneely
Graciela Michelotti
Charles Miller
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer
Terry Lynn Newirth
Lucius Outlaw
Judith Owen
Bruce Partridge
James Ransom
Deborah Roberts
Lyle Roelofs
Suava Salameh
Robert Scarrow
Ulrich SchOnherr
Debora Sherman
Stephanie Frank Singer
Paul Smith
Gustavus Stadler
Ute Striker
Susan Stuard
Yung-sheng Tai
Theresa Tensuan
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Christina Zwarg

Office of the Provost
April, 1999



Faculty Elections

Eligible Candidates for

Faculty Representatives to the Board of Managers

Humanities

Koffi Anyinefa
Israel Burshatin
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
David Dawson
Stephen Finley
Richard Freedman
Ashok Gangadean
Daniel Gillis
Shizhe Huang
Tracey Hucks
Heidi Jacob
Duane Kight
Yoko Koike
Aryeh Kosman
Thomas Lloyd
Danielle Macbeth
Graciela Michelotti
Matthew Mizenko
Rajeswari Mohan
Lucius Outlaw
James Ransom
Deborah Roberts
Ulrich SchOnherr
Debora Sherman
Gustavus Stadler
Ute Striker
Theresa Tensuan
William Williams
Kathleen Wright
Christina Zwarg

Natural Science

Karin Akerfeldt
Lynne Butler
Julio de Paula
Kaye Edwards
Robert Fairman
Jerry Gollub
Curtis Greene
Karl Johnson
Steven Lindell
Robert Manning
Philip Meneely
Charles Miller
Terry Lynn Newirth
Judith Owen
Bruce Partridge
Lyle Roelofs
Robert Scarrow
Stephanie Frank Singer
Yung-sheng Tai
David Wonnacott

Social Science

Marilyn Boltz
Douglas Davis
Vernon Dixon
Linda Gerstein
Maris Gillette
Harvey Glickman
Mark Gould
Lisa Graham
Laurie Kain Hart
Saleha Jilani
Anita Isaacs-Kitroeff
Vladimir Kontorovich
James Krippner-Martinez
Emma Lapsansky
Robert Mortimer
Suava Salameh
Paul Smith
Susan Stuard
Sidney Waldman

Elections for:

-- One Faculty Representative to the Board of Managers
Term: Two years (replacement for Kimberly Benston whose term expires.)

-- Two Alternates
Term: One year.

Office of the Provost
April, 1999



Humanities

Koffi Anyinefa
Israel Burshatin
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
David Dawson
Stephen Finley
Richard Freedman
Ashok Gangadean
Daniel Gillis
Shizhe Huang
Tracey Hucks
Heidi Jacob
Duane Kight
Yoko Koike
Aryeh Kosman
Thomas Lloyd
Danielle Macbeth
Graciela Michelotti
Matthew Mizenko
Rajeswari Mohan
Lucius Outlaw
Deborah Roberts
Ulrich SchOnherr
Debora Sherman
Gustavus Stadler
Ute Striker
Theresa Tensuan
William Williams
Kathleen Wright
Christina Zwarg

Faculty Elections

Eligible Candidates for

Divisional Representatives to Academic Council

Natural Science

Karin Akerfeldt
Lynne Butler
Julio de Paula
Kaye Edwards
Robert Fairman
Jerry Gollub
Curtis Greene
Karl Johnson
Steven Lindell
Robert Manning
Philip Meneely
Charles Miller
Terry Lynn Newirth
Judith Owen
Bruce Partridge
Robert Scarrow
Stephanie Frank Singer
Yung-sheng Tai
David Wonnacott

Social Science

Marilyn Boltz
Douglas Davis
Vernon Dixon
Linda Gerstein
Mans Gillette
Harvey Glickman
Mark Gould
Lisa Graham
Laurie Kain Hart
Anita Isaacs-Kitroeff
Saleha Jilani
Vladimir Kontorovich
James Krippner-Martinez
Emma Lapsansky
Robert Mortimer
Suava Salameh
Paul Smith
Susan Stuard
Sidney Waldman

Elections for:

-- One Humanities Representative
Term: Three years (replacement for James Ransom)

-- One Social Sciences Representative
Term: Three years (replacement for Linda Bell)

-- Alternates from all three divisions
Term: One year.

Office of the Provost
April, 1'i99



Academic Council Memberships

1984-85-1998-99

Year Humanities Social Sciences Natural Sciences board Reps.

1998-99 James Ransom Linda Bell Lyle Roelofs Stephen Boughn
Kimberly Benston

1997-98 James Ransom Robert Mortimer, Sem I Lyle Roelofs Slavica Matacic
Linda Bell, Sem II Kimberly Benston

1996-97 James Ransom Anita Isaacs Jerry Gollub Julia Epstein
Slavica Matacic

1995-96 Joanne Hutchinson Anita Isaacs Jerry Gollub Julia Epstein
Curtis Greene

1994-95 Joanne Hutchinson Paul Smith Claude Wintner Lynne Butler
Israel Burshatin

1993-94 Joanne Hutchinson Paul Smith Claude Wintner Kimberly Benston
Lynne Butler

1992-93 Elaine Hansen Paul Smith Claude Wintner Slavica Matacic
Kimberly Benston

1991-92 Elaine Hansen Douglas Davis Lyle Roelofs Lucius Outlaw
Slavica Matacic

1990-91 Elaine Hansen Douglas Davis Lyle Roelofs Judith Owen
Lucius Outlaw

1989-90 Deborah Roberts Douglas Davis Lyle Roelofs Israel Burshatin
Judith Owen

1988-89 Deborah Roberts Harvey Glickman Claude Wintner Kimberly Benston
Israel Burshatin

1987-88 Deborah Roberts Harvey Glickman Chris Goff Kimberly Benston
Kathleen Wright

1986-87 Aryeh Kosman Sidney Waldman Chris Goff Deborah Roberts
Elaine Hansen

1985-86 Aryeh Kosman Sidney Waldman Chris Goff Deborah Roberts
Wyatt MacGaffey

1984-85 Aryeh Kosman Linda Gerstein John Chesick Marcel Gutwirth
Ronald Thiemann

1st sem.
Michael Weinstein

2nd sem.



Faculty Elections

Eligible Candidates for
Faculty Representatives to Panel for Review of

Cases of Sexual and Racial Harassment and Discrimination
(See attached document)

Karin Akerfeldt
Koffi Anyinefa
Kimberly Benston
Marilyn Boltz
Stephen Boughn
Lynne Butler
Curt Cacioppo
Christopher Cairns
Roberto Castillo-Sandoval
Douglas Davis
David Dawson
Julio de Paula
Vernon Dixon
Kaye Edwards
Robert Fairman
Stephen Finley
Richard Freedman
Ashok Gangadean
Linda Gerstein
Maris Gillette
Daniel Gillis
Harvey Glickman
Jerry Gollub
Mark Gould
Lisa Graham
Curtis Greene
Laurie Kain Hart
Shizhe Huang
Tracey Hucks
Anita Isaacs-Kitroeff
Heidi Jacob
Saleha Jilani
Karl Johnson
Duane Kight
Yoko Koike
Aryeh Kosman
Vladimir Kontorovich

James Krippner-Martinez
Emma Lapsansky
Steven Lindell
Thomas Lloyd
Danielle Macbeth
Robert Manning
Philip Meneely
Graciela Michelotti
Charles Miller
Matthew Mizenko
Rajeswari Mohan
Robert Mortimer
Lucius Outlaw
Judith Owen
Bruce Partridge
James Ransom
Deborah Roberts
Lyle Roelofs
Suava Salameh
Robert Scarrow
Ulrich SchOnherr
Debora Sherman
Stephanie Frank Singer
Paul Smith
Gustavus Stadler
Ute Striker
Susan Stuard
Yung-sheng Tai
Theresa Tensuan
Sidney Waldman
William Williams
David Wonnacott
Kathleen Wright
Christina Zwarg

Elections for:
One Faculty Representative

-- One two-year term. (Replacement for Israel Burshatin whose term expires.)

Office of the Provost
April, 1999



(Excerpt from the February, 1999 version of the Faculty Handbook]

5. Procedures for Cases of Sexual and Racial Harassment and
Discrimination

The College has also adopted the following policies concerning harassment or
discrimination on the basis of race, sex, sexual orientation, or religion. These procedures
are designed to deal with cases where a community member lodges a complaint of sexual or
racial discrimination or harassment against a member of the faculty. (Allegations of sexual
or racial discrimination against Academic Council are dealt with under the procedures
described in Section J.1.).

The College encourages persons with complaints of discriminatory behavior or
harassment to file charges, but it must also protect the reputation of its students, staff,
faculty, and administration. Primary responsibility for preventing and remedying
discrimination and harassment is in the hands of the Equal Employment Opportunity (EEO)
Officers.

In cases involving an individual complaint, every effort should be made to settle the
case informally and confidentially among the concerned parties and an Equal Opportunity
Officer of the College, and if that fails, among these and the Provost. The following
procedures are designed for cases that resist such informal settlement, either because one of
these parties is unsatisfied, or because the EEO or the Provost considers the resolution
unsatisfactory, and a presidential solution is invoked.

When a dispute has been placed in the hands of the President, a panel will be
convened to consider the facts and to make a recommendation to the President. The panel
will consist of five persons chosen from a pool of fifteen representing the four segments of
the community from which a complaint could arise. The pool will include five members of
the faculty, five students, three members of the Staff Association, and two members of the
administration. Two of the faculty representatives are to be elected by the faculty for two
year terms, which will be staggered, and three are to be appointed by Academic Council.

The President will ask each of the parties to the case to choose one person from this
group to participate on the panel. After receiving these two choices, the President will
choose three other persons from the pool, and appoint one of these three to serve as chair
for the panel.

The major functions of the panel are fact finding, attempting to achieve a mediated
resolution of the incident, and making the reports described below. Its proceedings will be
private, and lawyers will not be present. It is expected that both parties will have the right
to hear all testimony and will be able to respond to testimony in the presence of those
giving it; the panel will be expected to question witnesses in the light of such response.
When, however, a witness or either of the parties is unwilling or judged by the panel to be
unable to present statements in the presence of others, the panel may decide that the
interests of justice require admission of their statements in private. In such cases, the panel
will disclose the statements to both parties, identify their authors, and provide for other
means of response and questioning.

A summary of the case and the recommendations of the panel will be made in
writing to the President, excepting a recommendation for major penalties, such as removal



of tenure, termination of a regular appointment to the faculty, or suspension of a faculty
member from service for a stated period. In such cases the recommendation must be made
in writing to the elected members of the Academic Council who will perform the tasks
described in Section J.2 above. In either situation, copies of the report will be given to
both parties.

The case is taken to the President or to Academic Council by the panel acting for the
institution and not by the complainant. The chair of the panel should represent the
institution if a hearing is necessary. The President may order the temporary suspension of
the faculty member until the hearing is concluded only if immediate harm to the faculty
member or others would be threatened.



memorial minute for John Davison

John Davison was born on May 31, 1930, of American parents in Istanbul,
Turkey. Upon the family's return to the US shortly after his birth, John's
early years were spent in Auburn, NY, and after 1939, New York City.

As a child John attended the Institute of Musical Arts in NY. At Haverford as
an undergraduate he studied composition with Alfred Swan, and graduated
from the College in 1951 as its second music major. John did volunteer work
with the American Friends Service Committee in 1947, 1951, and 1952, and
completed his alternative service in Rochester's General Hospital in NY from
June 1955 to 1957. He received his MA from Harvard, where he studied with
Randall Thompson and Walter Piston, and his PhD from Eastman, where he
studied with Bernard Rogers, Alan Hovhariess, and Howard Hanson.
Another principal mentor was Robert Palmer at Cornell.

John joined the Haverford faculty in 1959. Over a forty year period he taught
theory, composition, music history, the jazz course, piano, special topics and
an outreach course on Beethoven. He received the Knight Prize, the Paine
Traveling Fellowship, a Woodrow Wilson Fellowship, a Ford Foundation -
MENC Fellowship, and numerous commissions throughout his career,
including one for the 25th anniversary of the Nittany Valley Symphony
through a grant from the Pennsylvania Council on the Arts. Among other
ensembles to have performed his music are the Chamber Orchestra of Bryn
Mawr, the Concerto Soloists of Philadelphia, the Minnesota Orchestra, and
the Symphony Orchestra of the city of Petrozavodsk in Russia.

The compositions of John Davison number some 150, ranging in genre from
solo piano music to chamber music to symphonic, chorale, and combined
chorale and orchestral works. There are six Symphonies, a Cello Concerto, a
Concertino for Oboe and chamber Orchestra, an opera on the story of Jonah,
two Magnificats, a Mass, a Te Deum and other church music, and a Rhapsody
for Orchestra which will receive its premiere tomorrow night by the
Haverford-Bryn Mawr Orchestra in Marshall Auditorium. John collaborated
with Professor emeritus of English John Ashmead on The Songs of Robert
Burns, which featured his new harmonizations of the Scottish folk melodies
used by the poet. In 1991, John recorded a video (which aired on many PBS
stations across the country), compact disc and cassette tape of these Burns
songs with soprano Shoshana Shay. Most recently "The Music of John
Davison" was released on CD by Albany Records. The Sonata for Horn and
Piano which is included on the disc is reviewed by William Scharnberg in
The Horn Call as a "fine and excellent" work. Of the Sonata for Trumpet and
piano also included on the disc, the critic Lehman of the American Record
Guide says that "[Davison's] staunchly triadic and sturdily crafted music is
warm, tuneful, and direct in its appeal. Emotions are celebratory or serene,•



jovial high spirits and pastoral innocence predominating. If Davison is
anything like his music, he's a happy and likeable fellow."

John was not only liked, but beloved over the decades of so many students,
staff members, and colleagues in this bi-college community. And reciprocally,
in the words of Ho Hunter, "John really loved Haverford," the place, its
people, whole-heartedly and unconditionally. Thinking back to his time as a
Freshman, it is safe to say that John was Haverford's composer laureate for
half a century. He will remain so forever.

-- Curt Cacioppo

•

•
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Haverford College Faculty Minutes

Regular Meeting	 9:07 a.m., May 13, 1999
Anne McGuire, Clerk

Moment of silence

Minute 1. Memorial minute for Louis Green, Professor Emeritus of Astronomy, presented by
Bruce Partridge. [Annex I.]

Action I. The minutes of the meeting of April 15, 1999 were approved.

Minute II. Report of the Provost.

1. Upon request of the Provost,
Action II. The faculty certified the awarding of degrees to those seniors who will have

been determined to have satisfactorily completed their college requirements.

2. The results of the Divisional Elections for Academic Council are:
Humanities: Richard Freedman; the alternate is Tina Zwarg.
Social Sciences: Marilyn Boltz; the alternate is Sid Waldman.

An issue has been raised during these elections which needs a more general faculty discussion.
Thus, Academic council will hold its annual "open meeting" with the faculty early in the fall of
1999 in order to discuss (among other issues which may come up) status-eligibility for
membership in Academic Council: to wit, whether or not it is desirable to elect a junior faculty
member (especially one who is coming up for tenure in the current year) to sit on Academic
Council in that current year.

3. We now Do have enough Customs-week workshops from the faculty; in fact we have a
generous number. Thanks are due to the faculty who have contributed their efforts to this worthy
cause.

4. The retirements of Roger Lane and Slavica Matacic are being noted with two new
scholarship funds: for students who are graduates of A Better Chance (ABC) program (Roger
Lane) and for students in the Haverford Minority Scholars program (Slavica Matacic). The
Provost also announced the official resignation of Julia Epstein from the faculty.

5. We have made six new appointments this year: in Biology, Psychology, Political
Science, Economics, History and French. In addition, Theresa Tensuan (English) has moved onto
a tenure-track appointment, and there is one new regular part-time appointment.
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6. The Provost announced many grant-renewals, and many other new grants, awarded to
the faculty.

7. The Innovation in Teaching Award has been awarded this year for innovative use of
computers and information technology in the classroom. It will be shared by three people: Doug
Davis, Karl Johnson, and Anne McGuire.

The Lindback Teaching award has been awarded to Jeff Tecosky-Feldman.

8. In continuation of last month's discussion about desk-top and lap-top computers, the
Provost turned the floor over to Jan Richard.

Jan reported that there were many communications from the faculty to the committee on
this issue; the conclusion is that we WILL indeed allow flexibility in choosing lap-top computers
rather than desk-top computers. We will all be on a four-year replacement cycle for our
computers regardless of the possible increased costs of this flexibility.

Action III. In response to the recommendations of the Committee on Honors, Fellowships, and
Prizes (Roger Lane reporting), the Faculty approved and certified the Committee's decisions for
this year, as read.

Minute IV. Report of EPC (Paul Smith)

EPC re-submits its recommendation for the institution of Minors; EPC draws the
faculty's attention to its already-issued explanatory memorandum, which summarizes EPC's
discussion of the issues which had been raised at the April faculty meeting; EPC submits the
followingchanges:

1. The suggestion that there be a limit of only two "clusters" (point #3 on Annex 2. from
the April meeting) is withdrawn.

2. The exclusion of Minors at Bryn Mawr for Haverford students is withdrawn, under
the condition that Bryn Mawr students will also be able to have a Haverford Minor noted on
their transcripts. (The Music Department apparently already supervises Minors for Bryn Mawr
students, so we assume that this reciprocity will also exist for all future Haverford Minors.)

Discussion focused on the following issues:
Question: How can we have a Minor in an AOC when there is no disciplinary focus in an

AOC? (The AOC was conceived as being grounded in a Major which would provide the
disciplinary focus.)

Responses (from EPC and from the floor): Some AOCs were simply a practical way of
setting up a consistent package of courses in the absence of a Minor option at Haverford, or even
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in the absence of a Major option in that subject at Haverford. They are a curricular tool for doing
something that the faculty thinks is worth doing. Indeed, some AOCs (as well as some
independent majors) are considered "disciplines" at other larger institutions; some of us have
even received M.A. and Ph.D. degrees in these disciplines, (such as area studies, computer
science, biochemistry, neurobiology...)

Comments: Whereas any AOC can propose a Minor, only the EPC, and then the faculty 
at its faculty meeting, can approve it. We should examine each proposal for disciplinary integrity
as it comes up. We thought long and hard and made some compromises when establishing AOCs;
we should be equally vigilant in the establishment of Minors, and ask that they contain a central
focus in a discipline in some way.

Question: Can a student enter an AOC with only the disciplinary focus of a Minor? (EPC
had not considered this scenario; we will have to see if there will be pressure for such a situation,
and then consider it.)

Comment: Students already can do interdisciplinary Independent Majors through CSSP
(ad hoc "academic flexibility"); the Minor option offers a more consistent supervised cluster of
courses for students whose desired Majors cannot accommodate an AOC in certain fields.

Question: What happens to the "19 courses outside the Major" College rule? Does it
include Majors and Minors? Answer: No.

Comment: It is naïve to think that the institutionalization of Minors will come with
"business as usual." As we found when creating AOCs, the new Minor programs will create a
need for new courses and new course-packaging, especially if there are many Minors.

Comment: Some students will propose "Independent Minors"; we should be prepared for
this and must be very vigilant in monitoring such proposals.

Comment: Perhaps EPC should supervise a "workshop" for the faculty in the fall, in
order to demonstrate how a Minor should ideally be constructed.

Comment: This proposal for Minors will eventually lead to changes in resource
allocations: we will have to grapple with this in the future.

Action IV. The faculty approved EPC's proposal on the institution of Minors with the changes
noted above (#1 and #2).

Adjournment at 11:00 a.m.

Linda Gerstein, Secretary to the Faculty



To: Members of the Faculty

Agenda for the Faculty Meeting of Thursday, May 13, 1999

9:00 a.m., Common Room

Anne McGuire presiding.

A. Memorial Minute for Louis Green

Bruce Partridge

B. Minutes of the Faculty Meeting of Thursday, April 15, 1999.

C. Report of the President.

D. Report of the Provost.

1. Recommendation by the Provost of the awarding of degrees to those
students who have successfully completed their work.

E. Announcements and Reports:

1. Committee on College Honors, Fellowships and Prizes
(Faculty action requested)

Roger Lane

2. Faculty Marshal

Aryeh Kosman

3. Educational Policy Committee
a) For information - responses to faculty concerns about selectively

instituting minors (see attached memo dated May 6, 1999).
b) For action - selectively instituting minors at Haverford (see attached

memo dated April 12, 1999.)

Paul Smith

* * *	 * * * * *

Coffee, tea and danish will be served at 8:45 a.m.

Elaine Hansen

eJ



MEMORIAL MINUTE FOR LOUIS GREEN

Louis Green was born in Macon, Georgia, in 1911, and came to Haverford in
1941. For over fifty years, as Professor of Astronomy and College administrator, he
played a central role in the life of the College and of its faculty. Louis was, quite
simply, one of those great and visionary figures who define the nature of an
institution.

Both of Louis's degrees were from Princeton. His Ph.D. was done under the
supervision of Henry Norris Russell, one of the great American astronomers of the
first half of the century. Louis's scientific work, though, was most clearly influenced
by physicists, both Alan Shenstone at Princeton, and European colleagues who were
introducing quantum mechanics into many fields of science.

Louis worked initially on spectroscopy—applying newly-discovered quantum
ideas to help explain the emission of light from atoms. He later applied these ideas
to the spectra of stars, especially those showing the presence of strong magnetic
fields. Using material supplied by leading observatories in the U.S., Louis used
starlight to work out the chemical composition, mass and rotation of stars. In the
1960's and '70's, his interests broadened to the internal structure of rotating stars —
how does a luminous ball of gas adjust to rapid spin?—and to the evolution of stars.
His work in these fields established and maintained his international reputation as
a scientist. He was also quick to recognize the advantage to these studies of
automatic computation. His career in science spanned technologies from adding
machines to fast computers. The cranks of the adding machines were turned by
Louis and an army of colleagues, many of them women introduced to astronomical
research by Louis, and many of them now productive scientists. Louis also brought
the first mainframe computer to the College in the 1950's. Right up to his last years,
Louis was active in research. A book manuscript, partly typed and partly in his
elegant hand, occupied his last decade, and even when wheelchair bound, he came
to scientific talks at the College.

The many of you who knew Louis may be growing impatient. When am I
going to begin talking about Louis? Louis with his bow ties, and his deep, slow
voice with hints of Georgia coming through; Louis and his legendary hospitality
and equally dry and frugal sense of humor.

Louis was more than a scientist Louis was unique. He was tall, courtly and
measured in all his responses (except when driving one of his majestic cars, when
he was just tall). His intelligence was formidable and always foresighted. I refer
here to his role in building our science faculty as much as his early recognition of
the power of computing or the value of IBM stock. Louis played a major role in
strengthening and modernizing our faculty in the 1950's and '60's. Once new
faculty members arrived, he supported and encouraged them. His stature in the
faculty and the weight carried by his judgments were recognized when the College
turned to him to serve as Haverford's first Provost. Later, in 1967, he served as
interim President. Characteristically, he spent most of his Presidential term in the
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Observatory. His one concession to the pomp of office was to have an extra phone
line laid in.

It was a few years after this that I came to know Louis and Elizabeth. I was
treated to soirees in their apartment, fueled by saltines and ice water and sustained
by lively talk. Like many others, I tried to puzzle out whether Louis's famous slide
show travelogues, in which one blurry image followed another, grayish blob, then
greenish blob, were meant to be art or humor. On other occasions, Louis's sense of
humor was much more in the open. He told stories marvelously, and sometimes
briefly. And his star turn in using his tall and angular body to demonstrate, arms
akimbo and one leg raised and rotating, the nutation of the lunar orbit and the
advance of the line of nodes transfixed anyone who saw it.

This star turn arose from Louis's natural skill as a teacher and love of
convincing explanation. Generation after generation of Haverford students loved
his "astronomy for poets" course; his advanced courses were models of clarity; and
he was designing new courses on disarmament and the history of science right up to
and beyond his retirement in 1976. Across the country there are hundreds of alums
who have, in the way of alumni, forgotten most things they learned here, but have
not forgotten Louis.

Along the way, Louis became a convinced Friend. He supported Elizabeth in
her many years of work with the Women's International League for Peace and
Freedom and was a beloved member of the local Meeting. As he grew older, his
convictions deepened and his interests widened. When he retired to Quadrangle,
he brought to that community the same enthusiasm for new ideas he had
maintained for so many years at Haverford. He also helped Elizabeth—"my lady"
he called her—through a long decline in health. In the midst of his vigorous
retirement, in 1983, he received an honorary degree from the College. It is hard to
imagine a more distinguished and fitting recipient of a Haverford degree, given
how much he had contributed to the College, and how much, through the
generosity of his benefactions, he continues to contribute to Haverford.

Louis died on April 10. He died without close heirs. No heirs that is unless
you count this faculty he did so much to build and the many of us who so deeply
revered him.

Bruce Partridge
for the Faculty of Haverford College
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EDUCATIONAL POLICY COMMITTEE

To:	 The Faculty
From:	 EPC
About:	 Responses to Faculty Concerns about Selectively Instituting Minors
Date:	 May 6, 1999

EPC thanks the Faculty for its responses to our presentation on the selective institution of minors
at the April faculty meeting. Below we attempt to address the questions that were raised at that
meeting. By way of introduction, we would like to stress that we see the minor option as one
way of overcoming our limited faculty resources: we are a small school that seeks to offer a
wider array of programs than can be handled through the traditional major structure. Areas of
concentration provide one important way to extend our limited resources, but they do not meet
the needs of all academic programs. Minors would allow those programs not involved in areas
of concentration, or whose areas of concentration are closed to students in unrelated majors, to
offer students an intellectually coherent field that is academically beneficial to both the students
and the participating faculty. In short, the selective institution of minors would provide our
colleagues greater flexibility in designing programs that meet the curricular and intellectual
needs of our students and faculty, at no detriment to the institution as a whole. Below we list the
concerns raised at the April faculty meeting, followed by EPC's responses, and at the end of this
document EPC's proposal for faculty action. (You will receive a hard copy of this document, the
proposal for faculty action, and of the memo of April 12 th attached to the faculty meeting
agenda.)

1. Minors would sacrifice the interdisciplinary thrust that epitomizes areas
of concentration.

EPC Response: Many of our colleagues have worried that areas of concentration are only
available to students whose major field intersects with the AOC of their interest; where it
does not they are locked out of the AOC, however pressing their interest in it may be. In
addition, not every academic interest is incorporated in an area of concentration: a student
who majors in anthropology but also wants to pursue a concentrated course of study in
French, for example, has no alternative but to double major — an alternative that is not
always possible. And finally, students might have in mind an integrated course of study
whose interdisciplinary objectives are not met by current areas of concentration, but
which might be satisfied by the apt combination of a major and a minor. Such cases
could include history and computer science, for a student who anticipates a career in
computer-based history (a growing interest among American Historical Association
members); or biology and economics (should either of those departments decide to offer



a minor), for a student interested in public policy. The point is that sometimes it is the
student who will make the connections between fields — connections that the faculty can't
always anticipate but that minors might make possible.

2. Students are already free to take a cluster of courses outside their major; why do they
need a label on their transcript for doing so?

No doubt many students do now pursue concentrated clusters of courses that other
schools would recognize as a minor, without our giving it that formal certification. But
students are often as influenced by their minor field as by their major, in many cases
combining their major and minor fields later in life in ways that we as faculty would not
have foreseen. From that perspective there can be little to lose and much to gain from
acknowledging, on the Haverford transcript, that a student has cared deeply about two
fields of study. Moreover the policy of selective minors requires departments to identify
a coherent and intellectually defensible cluster of courses, which would mean that the
minors our students could take would go beyond a mere random array of classes; as such
they would be worthy of notice on a Haverford transcript.

3. Minors could undermine our liberal arts curriculum, by letting students substitute two
narrowly constructed fields for broader learning across the disciplines.

The students who might be inclined to pursue a minor consisting of six courses will
probably take three or four courses in that field anyway, so the narrowing effect would
not be overwhelming. And some faculty see the minor as a way of offsetting the
diffuseness of the liberal arts curriculum, which sometimes seems to prevent students
from learning enough about a subject for it make a deep intellectual impact on them.
Seen from that vantage point the minor might make it possible for students to gain critical
intellectual mass in two fields, thus enhancing their appreciation of other disciplines
sampled more broadly. Nonetheless in order to prevent the excessive clustering of
courses, EPC recommends that individual students be limited to two curricular groups:
two majors, a major and an area of concentration, or a major and a minor.

4. How can a student minor in an Area of Concentration if there is no major in that AOC?

We find no constitutional reason why areas of concentration can't also offer the option of
a minor, if that makes curricular sense and would best utilize their faculty resources and
can be justified to EPC and to the faculty as a whole. Not all areas of concentrations will
offer a minor. In the case of a concentration that bridges two specific departments (such
as Biochemistry, Biophysics, Mathematical Economics, and Neural and Behavioral
Science) then a parallel minor would probably be neither needed nor appropriate. But in
the case of free-standing areas of concentration that draw on and require the participation
of a large number of departments, such East Asian Studies, Educational Studies, Feminist
and Gender Studies, Latin American and Iberian Studies and Peace Studies, a minor
might be a logical addition. In the same manner as departmental majors, areas of
concentration that propose to offer a minor alternative will be required to justify the
parallel options and to clarify the relationship between and the likely clientele for the
minor and the AOC.



5. Minors could well draw students away from Areas of Concentration, and some AOCs
may collapse as a result.

The minor option is not meant to undermine AOCs but to provide another alternative for
students with particular curricular constraints. Minors may create movement out of some
AOCs, but they are also likely to create a more even distribution of students into high-
enrollment/low-major departments like languages and Computer Science. Overall it
seems clear that both the faculty and the student will benefit from a curricular landscape
that includes minors as well as areas of concentration, and will soon make use of the
added curricular and organizational flexibility.

6. Minors in popular, employable fields like computer science and education could draw
more students than those programs can handle, given existing staffing limits.

No new staffing will be provided to administer minors. EPC's proposed procedures for
instituting the minor would require departments to discuss the anticipated consequences
for departmental enrollments. The programs that have shown greatest interest in the
minor option currently have few majors — and many of those are independent majors who
require an unusual amount of individual attention. In those cases diverting students into
the minor might actually make better use of their resources. But this is a question that
EPC and the faculty as a whole will want to ask of any department or program that
proposes to institute a minor.

7. Given the fact that we now show Bryn Mawr majors on a Haverford transcript, how
can we refuse to show Bryn Mawr minors if we do show Haverford minors?

EPC recommended excluding Bryn Mawr minors from Haverford transcripts out of a
concern that our Faculty might worry about students flocking to Bryn Mawr to gain
minor accreditation for fields that don't constitute minors here. Nonetheless from a Bi-
College perspective, the ideal solution might well be to show both Bryn Mawr and
Haverford minors on a Haverford transcript, labeling the Bryn Mawr minor by place of
origin as we do for majors. Although our Bryn Mawr counterparts understand the nature
of our concern and see no constitutional barrier to differentiating between selective HC
minors and the almost universal BMC minors, they would prefer that we list minors
pursued at either school. EPC would be happy to remove the exclusionary provision if
the Faculty is so willing.



To:	 The Faculty
From: EPC
Re:	 Selectively instituting minors at Haverford College
Date: May 6, 1999

For Action:

EPC proposes that the faculty allow interested departments and programs to establish the
minor field of study. Any department, program, or area of concentration that wishes to
institute the minor option must submit a proposal to EPC for discussion and revision,
which will then be forwarded to the faculty for final action. The proposal should follow
the same format as applications for changes in the structure of a major or the creation of a
new area of concentration, and should contain the following: a statement of the rationale
for instituting the minor option and (in the case of areas of concentration) of the
relationship between the minor and the AOC; a discussion of the anticipated
consequences for departmental enrollments; and a precise description (for inclusion in the
catalog) of the requirements for satisfying the minor.

Although specific requirements will vary among departments and disciplines, they must
be rigorous enough to allow "significant inroads into the intellectual content of the
discipline in 5 - 6 courses" (MSSS report). In the case of Bi-College departments and
programs, the requirements will presumably mirror those already put into effect for Bryn
Mawr students. Since most majors require approximately twelve course credits for
certification (Haverford Catalog, p. 22), departments and programs that propose a minor
will have to persuade EPC and the faculty as a whole that their students can acquire
reasonable intellectual competence in their field in something like six courses.

If the faculty approves the minor option, we propose that it be allowed to go into effect in
academic year 1999-2000 for departments that submit successful applications in time for
presentation at the second faculty meeting of Fall 1999. Thereafter departmental
proposals will be due in the spring at the same time as new course proposals, to go into
effect the following academic year. We recommend that the minor option be extended to
the Class of 2000, but that it not be made retroactive; and that students be held to the
same grade point standard for admission into the minor now required for entrance to the
major (2.7). In our initial proposal we recommended that the Haverford transcript only
show minors pursued at Haverford and not (with the exception of Bi-College programs)
at Bryn Mawr, but now offer to drop that provision at the discretion of the Faculty.

Finally, if the faculty approves the minor option, we recommend that the catalog contain
the following statement, under the heading "The Academic Minor": "Some departments
and academic programs at Haverford offer a minor. Students should see the entries for
individual departments, programs, and areas of concentration for details."
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