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Abstract 

This research study was conducted in a suburban, public high school located south of 
the city of Chicago. Dwight High School is a school that houses a primarily Latino and Black 
population in their student body. The school also has an 80% student population that is on free 
or reduced lunch. Dwight High School is part of a district that houses two other schools that are 
perceived to be superior to Dwight High School by members of the surrounding community. My 
research question was how do these teachers, working in school of marginalized students, 
approach teaching in this population? I also asked what influences their teaching pedagogy? 
The findings indicate that the teachers employ student-centered learning, ethics of care, and 
promote a growth mindset. In addition, the teachers develop their pedagogy through 
contextualized sources of influences that mirrors how they approach teaching their students. 
These findings indicate a parallel in how the teachers approach guiding their students and how 
they develop themselves as educators. 
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Chapter I: An Introduction 

This research study aims to understand how teachers in a marginalized school approach 

teaching their student population. This research study took place at a suburban, public high school 

located south of Chicago. My main research question is how do teachers working in a school of 

marginalized students approach teaching this population? In addition, what influences their educational 

pedagogy? In my research study, I have conducted research at a public high school with a majority of the 

student body being students of color. In contrast, most of the professional staff and faculty are white. 

This population can lead to revealing findings on how a multi-ethnic student body specifically affects the 

values and practices of the teachers serving these students. 

Many professionals have written literature on the best practices and pedagogy to educate a 

diverse population of students (Dexter, 2016; Bartolome, 2004). These texts write on interventions and 

support systems to best develop a teacher's ability to teach specific groups of students. There is also 

literature which details how to best support teachers in areas such as curriculum, approach, and 

classroom management (Garet et aI., 2001; Cornish & Jenkins, 2012; Kraft et aI., 2014). However, what is 

missing in these conversations is an explicit study done on teachers already working in diverse school 

populations. 

Teachers are influential figures that students interact with throughout their academic career. A 

teacher's ability to design appropriate curriculum and perform well-developed practices to best educate 

their students is one of great importance. Yet, that ability must be supported by the institution in order 

to achieve a meaningful learning experience for marginalized students. 

To understand the mindsets of teachers working in schools with a predominantly minority 

student body, this research study will address the following questions: how do teachers, working in 
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school of marginalized students, approach teaching in this setting? I also asked what influences their 

educational pedagogy? 

Background of Study 

This research study takes place in a suburban area south of Chicago. The site of this research 

study takes place in Dwight High School. Though it is difficult to accurately report the exact locations of 

the communities where the students reside in, the district lines report that the students of Dwight 

reside in Ike, Duckpin, and Cyclone. Ike had a median household income of $36,760, according to the 

2011-2015 American Community Survey 5-Year Estimates. Duckpin had a median household income of 

$53,517, according to the 2011-2015 American Community Survey 5-Year Estimates. And Cyclone had a 

median household income of $26,314, according to the 2011-2015 American Community Survey 5-Year 

Estimates. 

Achievement Gap in U.S. Schools 

This section will look at the larger issues surrounding achievement gaps amongst students of 

different backgrounds. In a report from 2009, the Department of Education found that there is a general 

trend of lower math and reading scores amongst Black students in contrast to White students. Using 

metrics from the National Assessment of Educational Progress (NAEP), the gap for both reading and 

mathematics scores has been increasing throughout the years (Department of Education, 2009). There 

was an increase between 1999 and 2004 scores from a 23-point gap to a 26-point gap. For reading, 

there also was an increase between 1999 and 2004 scores from a 21-point gap to a 26-point gap. 

A similar study looking at the relationship between Hispanics and White students shows a 

similar gap to the one between White and Black students, though the report mentions how there has 

not been a significant increase over the years (Department of Education, 2011). In this study, it is 

reported that the gap among all ages that were examined remained steadily at a 23.5-point gap 
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between 2007 and 2009. Valenzuela describes in her text how remnants of systematic and institutional 

racism have played a huge role regarding the gap and deficits that exist for students of color 

(Valenzuela, 1999). Systematic and institutional racism has caused a deficit in resources and 

opportunities for communities in which the majority of the population are low-income, people of color. 

According to a recent report conducted by the Department of Education, approximately 49% of 

students enrolled in public schools are students of color; with this number expected to increase to 54% 

by 2024 (Department of Education, 2016). These trends highlight how the percentage of students of 

color is expected to rise in the upcoming years. This same report also highlights how approximately 82% 

of public school teachers are white. Though it has been reported that the number of teachers of color 

are increasing, from 13% in 1997 to 18% in 2012, the population of public school teachers remains 

racially homogenous in contrast to a growing, diverse student body. 

This creates a reality where the racial makeup of students is in proportion to the racial makeup 

of the workforce of public school teachers. This lack of representation indicates the barriers that exist 

for people of color to acquire a skilled occupation that requires access and resources to graduate from 

an institution of higher education. In addition, this also indicates a barrier for students and teachers to 

connect through shared values, beliefs, and cultures. 

Significance of Study 

Literature that solely focuses on students are plenty, and are used by many educators to 

support curriculum design and classroom management strategies (Bruner 1985; Dewey 1938; Noddings, 

1998). While this literature does speak on how teachers can employ effective teaching practices, there is 

a lack on how teachers can develop these practices. Though much of this literature could be applied to 

how teachers learn, there are limitations. For one, much of this literature takes into account the 

developmental stages that children and adolescents go through (Hartwig et aI., 2017). With this point in 
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mind, it is important to approach caution when using frameworks on how children learn in contrast to 

adults. 

There is literature that exists when it comes to identifying how teachers learn teaching 

strategies and develop pedagogy. Particularly significant for this research study, there are multiple 

studies done on how first-hand experience is a huge influence to a teacher's educational pedagogy. 

However, there are fewer texts when it comes to studying the influences of pedagogy in focus towards 

teachers that primarily work in schools with a large student of color population. Texts that have 

examined how teachers working in mostly diverse schools do offer great insight into how teachers view 

education. 

This research study aims to examine how there might be differences or significant findings when 

it comes to studying how teachers working in these diverse schools develop pedagogy. These findings 

can indicate a significant difference in how an environment can be a huge influencer of how teachers 

view education. These findings can also identify similarities in what teachers, working in a similar 

setting, values in terms of education. Finally, these findings can further discussion on what are effective 

practices for teaching in a diverse classroom. 

With the information on how there exists achievement gaps in regards to race, class, etc., it is 

important to make sure that teachers are well prepared and informed to approach teaching a 

historically marginalized group. As has been stated, there are deficits in skills and content knowledge 

due to the systematic oppression that have created barriers towards resources and opportunities. It 

requires a certain curriculum, pedagogy, and expectations to work on removing these barriers to 

empower students of color towards a successful future. 
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Methodology 

This research study was conducted in the summer of 2017 at Dwight High School, a suburban 

public high school located south of Chicago. The population of the student body is approximately 89% 

percent students of color (Illinois Report Card, 2016). Of this 89%, 56.5% are Hispanic, 33.2% Black, 8.4% 

White, and the remaining 1.9% is a mixture of multiple ethnicities. In addition, About 79% of the student 

body are on free or reduced lunch, with the other 21% of the student body are not in need financial 

support. In order to truly answer the research questions proposed, it is necessary to conduct this 

research study in a school population where the majority of students are marginalized students. In 

addition, this student body is significant to the larger body of literature with a majority of the student 

body being comprised of Hispanic and Black students. 

In my research study, I decided to conduct interviews with teachers that are currently working in 

Dwight High School. Interviews were an essential method to collect data that would answer the 

following research questions: how do these teachers, working in school of marginalized students, 

approach teaching in this population? I also asked what influences their educational pedagogy? 

Interviews were the appropriate method as they would allow the teachers to explain their reasoning, 

which couldn't be done through field observations. 

In early June, a recruitment email was sent out to a total of 96 teachers currently employed at 

Dwight High School. All 96 emailswerecollected through the staff directory of the school's website. This 

was done in order to reduce a bias of certain teachers from certain backgrounds or disciplines being 

recruited. This recruitment email included an introduction of myself, details oft he research study, an 

invitation to participate via audio recorded interview, logistics of setting up the interview, and an 

electronic copy of the consent form. Participation for this research study was described as voluntary to 

all the participants. 
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7 audio recorded interviews were conducted between the months of June and August. All audio 

recordings were recorded on a Nextbit Robin device, then stored onto a private laptop. Each interview 

was structured through by the interview protocol, with additional questions at the discretion of the 

principal investigator. All research participants were required to read and sign the provided consent 

form in order to participate. 

All 7 audio recorded interviews were transcribed and coded between the months of July and 

September. All identifying markers of the research participants were either not collected or deleted 

during the transcribing process, or replaced with pseudonyms. All transcriptions were stored onto a 

private computer. 

Roadmap of Thesis: 

In order, the following chapter will detail the literature review. The literature review will begin 

by listing out the framework and theories towards education that will be used throughout the paper. In 

this literature review, I will write on constructivist learning theory, student-centered learning, ethics of 

care, fixed vs. growth mindset, social capital and child-rearing, parental involvement, and on similar 

studies to my research study. 

The following chapter will consist of two parts, a thick description of the research site and a 

presentation of the findings in my research study. I will start by providing a description of Dwight High 

School using quantitative and qualitative data. Next, I will write descriptions of the teachers that were 

interviewed. After that, I will present data that shows how teachers at Dwight High School prioritize 

student-centered learning, expressions of care, and fostering a growth mindset. And to conclude this 

chapter, I will present the different sources of influences towards educational pedagogy. 

The last chapter of this paper will be a discussion and conclusion. In this, I will provide an overall 

summary of the key findings of this research study. These findings are that the teachers employ a 
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student-centered learning, ethics of care, and fostering a growth mindset in their teaching. The next 

finding is that teachers expressed that sources of influences that were centered on themselves as 

individuals were much more influential than sources of influences that were decontextualized for them. 

The last finding is that there was a parallel in the teachers' educational pedagogy and what they 

reflected on how they developed their educational pedagogy. Following that, the next part of this 

chapter will list implications, limitations, and areas for future studies. To wrap it up, overall concluding 

thoughts will be provided. 
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Chapter II: Literature Review 

In this chapter, I will present a literature review to describe the various texts that are relevant to 

my research study. First, I will write on the constructivist learning theory. Second, I will write on student

centered learning. Third, I will write on ethics of care. Fourth, I will write on fixed vs. growth mindset. 

Fourth, I will wrote on social capital and child-rearing. Fifth, I will write on parental involvement. Finally, 

I will write on similar studies to my research study. 

Constructivist Learning Theory 

For this paper, I will be using the constructivist learning theory as a framework on how students 

learn. Particularly, I will also be bringing in texts to explain how having a constructivist approach 

towards teaching is beneficial for teaching students from marginalized communities. 

There have been several theorists that have written on the idea of constructivist theory being 

the idea of knowledge building upon itself (Bruner, 1990; Dewey, 1938; Piaget, 1972; Vygotsky, 1978). 

While Dewey was not the first to coin the name constructivist theory, it was Dewey's text Experience 

and Education that presented the idea of learning being built on prior knowledge. Dewey presented this 

theory by introducing the concept of educational experience. Dewey defined educational experiences as 

the formation of both continuity and interaction; continuity referring to the past experiences of an 

individual and interaction being the present situation in which one finds oneself. This was Dewey's 

framework of understanding how an individual's past experiences combined with the present create the 

formation of both new experiences and information. In addition, Dewey wrote on educational 

experience are experiences that enhances an individual's ability to learn (Dewey, 1938). 

Bruner, Pia get, and Vygotsky all had similar theories to Dewey in terms of how learning happens 

(Bruner, 1996; Piaget, 1972; Vygotskyy, 1978). Piaget is the most similar when it comes to Dewey's 
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understanding of knowledge building upon itself. However, Piaget approaches this from a 

developmental lens and how children experience intellectual developmental stages (Piaget, 1972). An 

example of developmental progression is how an infant's ability to recognize the details of their 

mother's face leads to the ability to recognize facial differences in others. Piaget expanded on this 

concept by applying this to intellectual and cognitive abilities. An example of intellectual development is 

how children by the ages of 7-11 would develop reasoning abilities. 

Gonzalez (2004) is another author that took elements from constructivist theory and 

incorporated these elements into a new framework. Gonzalez uses the term "Funds of Knowledge" to 

describe what other authors have used as their explanation of constructivist theory (Gonzalez & Moll, 

2004; Gonzalez, Moll, & Amanti, 2006). What differentiates funds of knowledge from other theories is 

that it is much more structured and research-based. What funds of knowledge require is that a teacher 

will conduct a study to understand the experiences of one of their students. Experiences can include 

understanding their family dynamics, the demographics of their community, what values they hold, etc. 

One pro that Gonzalez advocates with funds of knowledge is that it allows teachers to truly 

comprehend the prior knowledge that a student has (Gonzalez & Moll, 2004). One concept that 

Gonzalez does not agree with are the blanket terms that other theorists use when they describe 

constructivist theory such as culture and experience. In her mindset, she feels that these terms are too 

broad to just introduce to teachers without additional instruction or intervention. While the ideas of 

presenting a broad concept to a teacher without follow up is something I assume most education 

theorists would agree with, these concepts are applicable to a teacher's work. It provides them a lens to 

format their lessons. 

Student-Centered Learning 
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Student-centered learning is a concept that is widely held by many educational theorists and 

authors (Brown, 1994; Brown, 2008, Farnes, 1975; Pedersen, 2003). Julie Brown refers to this as 

student-centered instruction, in which she writes, "Student-centered instruction is a form of active 

learning where students are engaged and involved in what they are studying" (Brown, p. 30). In this 

description, she uses the term "active learning" to show how this process of learning isn't passive but 

rather very intentional. She highlights how student-centered instruction assists in getting the students 

engaged with learning. She later mentions in her text how this concept derives heavily from 

constructivism, in which learning should be based around the learner. 

This definition goes along with Nicholas Farnes, who goes further to contrast student-centered 

learning against an authoritarian model. He mentions how an authoritarian model fails to engage the 

reader and contextualize knowledge based on the learner (Farnes, 1975). He goes on to write that 

student-based learning is superior in that it brings about better retention and increase in content and 

skills acquired. Brown and Campione (1994) wrote on student-based learning under a different name, 

"guided discovery" (Brown & Campione, p. 229). They define guided discovery as when "children learn 

best when discovering for themselves the 'verities of life'" (Brown, 2006, p. 231). They go on to describe 

how guided discovery asks the educator to take on the role of a facilitator in the classroom by creating 

opportunities and resources for the students to learn. This highlights that Brown and Campione would 

also agree with Farnes and Brown on how a student-based learning classroom is one that best educates 

the students. 

While many educational theorists such as Farnes would agree with student-centered learning to 

be beneficial for the students, there are barriers to its implementation. Susan Pedersen and Min Liu 

wrote an article that highlights the barriers that exists for student-based learning in a public school 

environment (Pedersen, 2003). More significantly, they highlight the barriers that teachers face and 

their hesitancy in implementing a student-centered learning model in their classrooms. 
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Ethics of Care 

Another common theme that exists within this field of literature is the ethics of care. Nel 

Noddings is the biggest proponent of advocating for care within schooling environments (Noddings, 

1984,1998). For Noddings, an ethic of care theory means to create an interpersonal relationship 

between teacher and student. An ethics of care approach is absolutely necessary when it comes to 

understanding and connecting with children. Noddings' definition of care has either been incorporated 

or transformed by a variety of authors (Dexter, Lavigne, & de la Garza, 2016; Duncan & Murnane, 2011; 

Elias, 2017; Gist, 2011; Moore & Karene, 2014; Valenzuela, 1999; Zins, 2004). 

For example, one author, Elias, describes care as social-emotional learning and understanding 

the whole child (Elias, 2017). Elias sees care as the intersection between understanding all the social 

aspects and emotional aspects of a child. For social, it means understanding what the student is like with 

classmates, with other teachers, with parents, etc. For emotional, that means to understand and 

sympathize with a student's emotions and understand that their emotions are fluid and not stagnant. 

This all forms to create an approach that is titled the "whole child approach." 

There are also studies that encourage educators to integrate an ethics of care approach towards 

students that come from marginalized communities (Duncan & Murnane, 2011; Minow, 2010; Moore & 

Karene, 2014). Literature has shown that low-income students of color are more likely to experience 

emotional harm than their middle-income, white counterparts. A lot of this emotional harm comes 

through the structural inequalities that plague society by placing barriers and challenges toward 

marginalized communities. Martha Minow states several of these inequalities being housing 

discrimination, lack of cultural capital, residing in food deserts, etc (Minow, 2010). Using Elias' whole 

child approach, an educator should view a student and see past their academics to view their social and 

emotional side (Elias, 2017). 
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Fixed vs Growth Mindset 

Fixed and growth mindset are psychological concepts that were introduced by Carol Dweck 

(2000,2006). Dweck writes in Mindset: The New Psychology of Success on her theory of mindset being 

"the view you adopt for yourself' (Dweck, 2006, p. 6). Fixed mindset is the view that an individual is 

born with a certain amount of qualities or intelligence (Dweck, 2006) In contrast, Dweck defines growth 

mindset as the belief that basic qualities can be learned and cultivated over time. Dweck wrote about 

this concept under different terms in her text "Self-Theories: Their role in motivation, personality, and 

development" (Dweck 2000, p. 6). In this text, she used two frameworks, fixed intelligence and 

malleable intelligence, as theories on how to understand a student's intelligence and success. These 

theories are similar to Dweck's work on fixed and growth mindset. Fixed mindset is similar to malleable 

intelligence and growth mindset being similar to malleable intelligence. 

Dweck writes on how these mindsets are frameworks in understanding how to understand a 

student's intelligence and success. In particular, Dweck encourages educators to instill a growth mindset 

mentality to their students for better academic achievement. One reason that Dweck encourages a 

growth mindset for students is that it assists them in problem solving. Dweck proposes that students 

with a growth mindset are able to work through problems without feeling discouraged. She uses the 

term mastery-oriented to describe "the hardy response to failure" where a student is able to remain 

focused on a problem despite any difficulties (Dweck, 2006, p. 6). She contrasts this response to one 

where a student feels discouraged when working through a problem. The idea is that with a growth 

mindset, a student focuses on the learning process and is equipped to face adversity in an academic 

setting. 
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Social Capital and Child-Rearing 

I will write on social capital using frameworks from Bourdieu and Lareau (Bourdieu, 1986; 

Lareau, 2011). After that I will write on one of Lareau's framework of child rearing called 

"Accomplishment of Natural Growth". 

Bourdieu defines cultural capital as symbolic elements that are attained and specific to the 

individual's social class (Bourdieu, 1986). This can refer to tastes, skills, credentials, etc. One example of 

this could be the taste of going to the opera. Another, more relevant, example would be having the skills 

to communicate properly with an administrator of a school. Bourdieu also mentions how this is tied to 

several other forms of capital, such as economic capital. For the purposes of this paper, I will use cultural 

capital as a means to describe the skills, credentials, and resources that a working class family may have. 

In Annette Lareau's Unequal Childhood, she classifies child rearing for working class and middle 

class families into two separate groups. Lareau writes how working class parents promote values such as 

"experience long stretches of leisure time, child-initiated play, clear boundaries between adults and 

children, and daily interactions with kin" (Lareau, 2011). This form of child rearing, according to Lareau, 

is called "Accomplishment of Natural Growth." 

Lareau goes on to explain that in addition to this form of child-rearing, working class families 

also have different forms of cultural capital than middle class families. Some of this cultural capital is 

relationships between family members and exercise in free time. This highlights how different child 

rearing practices are caused by different sets of values rather than just imbalances of capital. This 

cultural capital includes things like knowing how to speak to doctors and teachers. These forms of 

cultural capital create an uneven playing field when it comes to working class families being able to 

assist their students in their academic careers. 
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Parental Involvement 

Lareau also wrote on the barriers, such as differing expectations, that exist when it comes to 

working class parents interacting with their teachers (Lareau, 2002, 2011). In one study, Lareau 

interviewed Black families on how they would writes about how black families would defer academic 

work to the teacher. In their viewpoint, this is the appropriate method as the teacher, in their eyes, is 

the expert in the field of education. In contrast, the teacher has the expectation that parents should 

promote educational activities and participate more in their child's academic lives. 

Fabienne Doucet wrote a similar piece where she described it as "(Cult)ural capital" (Doucet, 

2011). This is a similar viewpoint to Lareau's in that both authors state how differences in child-rearing 

practices result from the capital of which the parents have access. Doucet, however, takes a stronger 

stance on how the capital that middle-class families have access to leads to higher social mobility. In the 

opposite direction, Doucet also wrote how there are barriers to social mobility for working class families 

because of the deficits of capital that they have. Doucet raises an important point in explaining how 

inequalities are created by the access of capital that one has, and how this is related to class. 

Part of what explains these differing expectations could be the difference in demographics 

between parents and teachers. There are reports that show that white women make up the majority in 

the teacher workforce (Department of Education, 2016). Lareau made mention in her text of how the 

difference in values that exists amongst majority white teachers and parents of color causes this divide 

in expectations and values. Understanding this, Lareau argues that it is vital for both groups to engage in 

discussion on the best manner that parents can be involved in their child's schooling career. I will be 

using Lareau's framework of different class-based child rearing practices to interpret differing 

expectations of parental involvement from both parents and teachers. 
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Similar Studies 

There have been similar studies on identifying the current pedagogies, values, and 

beliefs in teachers (Akiba, 2011; Cornish & Jenkins, 2012; Delpit, 2006; Gist, 2011; 

Kahn, Lindstrom, & Murray, 2014; Tatto, 1996). In this section, I will layout the already existing work 

among studies that are similar to my research study. Gist did a study evaluating teachers in teacher 

education programs and if they are practicing culturally relevant pedagogy (Gist, 2011). She 

accomplished this through participant observation, analysis of teacher and student logs, and through 

several interviews. There are similarities between the research question and methodology between my 

research study and hers, as we are both looking at how teachers perceive culturally relevant pedagogy. 

There are some differences, such as the high population of Black students at my site. In addition, I am 

looking at how teachers perceive a change in pedagogy and how much of that is influenced due to the 

environment of the school. 

Kahn looked at preservice teachers and conducted a research study to examine their values on 

diversity (Kahn et aI., 2014). This research study does show similarities to mine in that teacher values 

towards diversity were examined. One main finding was that cross-cultural relationships were found to 

be the most important value to these preservice teachers. What differentiates my research study from 

Kahn's is my emphasis on how the environment influences the teacher's pedagogies and values. My 

research study consisted of fully staffed teachers instead of preservice teachers in education programs. 

This difference allows me to examine how they feel their pedagogies has changed over multiple years 

and how does the environment the teachers are working in influences their pedagogies? 

Finally, Tatto's study was on educational programs and how the faculty that run them organize 

these programs (Tatto, 1996). Tatto conducted interviews on several of these faculty members and 

student teachers that were enrolled in them. Essentially, Tatto asked what they valued and hope to get 

out of the program. The difference lies in that Tatto is looking at preservice or student teachers while I 
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am looking at employed teachers. In addition, there is no information on the demographics of the 

schools where the student teachers are placed. That is something that I will be examining in my research 

study. 

Overall, my paper looks at fully employed teachers that are already working in a school where 

the student body consists of mostly low-income Hispanic and Black students. This site allows me to ask 

teachers to reflect on changes to their pedagogies over several years. In addition, I am also able to ask if 

they felt that the environment where they work influenced their pedagogy, and whether they felt it was 

done consciously or unconsciously. 
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Chapter III: The World of Dwight 

The first part of this chapter will be a thick description of the school, its surrounding 

communities, and an introduction to the interview participants. First, I will present quantitative data of 

Dwight High School and its surrounding communities. Second, I will provide a description of each of the 

interview participants. Finally, I will provide an illustration of Dwight High School based off my 

interviews with the teachers. 

The second part of this chapter will be a presentation and analysis of my findings from this 

research study. First, I will present how the teachers employ a student-centered teaching model in their 

daily practices. Second, I will write on how the teachers utilize expressions of care in their teaching 

approach. Finally, I will present what the teachers identify as source of influences towards their 

educational pedagogy. 

Quantitative Data of Dwight and Its Neighbors 

This research study takes place in a suburban area south of Chicago. The site of this research 

study is Dwight High School. Dwight High School is a suburban public school situated in the city of Ike, 

one of three schools in District 218 of Illinois. In 2017-2018, approximately 1655 students enrolled in 

Dwight High School. The population of the student body is approximately 89% percent students of color 

(Illinois Report Card, 2016). The student body is comprised of 56.5% Hispanic, 33.2% Black, 8.4% White, 

and the remaining 1.9% is a mixture of multiple ethnicities. About 79% of the student body are on free 

or reduced lunch, with the other 21% of the student body are not in need financial support. 

Though it is difficult to accurately report the exact locations of the communities where the 

students reside, the district lines indicate that the majority of the students reside in three main 

communities; Ike, Duckpin, and Cyclone. According to the 2011-2015 American Community Survey 5-

Year Estimates, Ike has a median household income of $36,760, Duckpin has a median household 
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income of $53,517, and Cyclone has a median household income of $26,314 (2015). Due to the close 

proximity of the school and through interviews, it can be determined that the majority of Dwight's 

students reside in Ike. According to the City Data website (*), about 49% of Ike's population is listed as 

Hispanic, followed by Black with 27.5%, then White with 20.0%, and the remaining population comprises 

of a variety of racial backgrounds (2016). 

Teacher Descriptions 

In this section, I will provide a description of each teacher. This data was collected by initial 

interview questions such as "please describe your roles and responsibilities at Dwight," or throughout 

the interview process. This will include data that is significant in understanding the backgrounds and 

experiences of the teachers in this research study. Important data includes their pseudonym, age range, 

ethnicity, subject area, years working, interests, family relationships, club/activity involvement, etc. Not 

all of these categories of data were collected for every teacher, nor will every category be highlighted in 

their descriptions. 

Ms. Sheila is one of three teachers that run the BUILD program at Dwight, which is what 

Dwight's teachers call the special education program. Ms. Sheila talked about how there are a wide 

variety of mental disabilities in the BUILD program at Dwight. As a teacher in the BUILD program, Ms. 

Sheila teaches math, science, and English. Ms. Sheila has been working at Dwight since the mid-1990s, 

and she has worked a decade prior in other schools. Ms. Sheila is a mother of two children whose ages 

are unknown. 

Mr. Urban is an English teacher at Dwight that mainly teachers ninth and tenth graders. Mr. 

Urban is involved in the Speech Team and Drama Club at Dwight. Mr. Urban identifies as a Caucasian 

male and referred to this fact throughout his interview. He talked about growing up in an area near to 
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Dwight, which has a similar socioeconomic level to the communities near Dwight. Mr. Urban is not a 

parent and did not make mention of having a significant other. 

Ms. Annie is a math teacher that works at both Dwight and Alpha High School. Alpha High 

School is a separate building where students in School District 218, the district Dwight resides in, attend 

if they are suffering severe emotional issues or are in need of specific academic support. Ms. Annie 

teachers a variety of math classes, from Algebra 1 to the only AP Calculus class in the school. Ms. Annie 

is in her late thirties, and has taught at Dwight since leaving college. She has a husband and is a parent 

of a one year old, a three year old, and a seven year old. 

Mr. Frederic is a social studies teacher at Dwight. He teaches the only U.S. History class in the 

school. Mr. Frederic is the head coach of the boys track team at Dwight. Mr. Frederic identifies as a 

Caucasian male. Mr. Frederic is in his mid-forties and has been teaching at Dwight for over two decades. 

Mr. Frederic has a wife and is a parent of two children whose ages are unknown. 

Ms. Olefia is a Spanish and ESL teacher at Dwight. She teaches a variety of Spanish classes for 

both native Spanish speakers and non-native Spanish speakers. Ms. Olefia identifies as a Mexican 

woman. Out of all the teachers, she is the only one who grew up in one of the three nearby 

communities, Ike, and is an alum of Dwight. She is the youngest out of all the interviewees, only having 

taught three years out of college. 

Ms. Amy was an English teacher at Dwight, but is now the librarian of the school library. Ms. 

Amy taught English at Dwight for fifteen years before moving to her new position as the librarian. She 

identifies as a Caucasian female, and spoke about attending K-12 schools that were predominantly 

White. She has a husband and has two children who are eighteen and fifteen years old. 

Ms. Underwood is a social science teacher at Dwight. She teaches the only AP Politics course in 

the school. Ms. Underwood was the second youngest teacher at Dwight, next to Ms. Olefia. She is in her 
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late twenties, and has spent the last six years teaching at Dwight. Ms. Underwood grew up in Chicago, 

though it was not in a community near Dwight. Ms. Underwood is not a parent. 

Teacher's Descriptions of Dwight 

In addition to quantitative data, there was also qualitative data that was collected during the 

interview process. I will write on how these teachers describe the student body and culture of Dwight 

High School. First, I will write on their experience interacting with individuals who do not work at Dwight 

High School. Next, I will write on how the teachers describe the students as being considerate and kind. 

Following that, I will write on how the teachers describe the school as being diverse, and the strengths 

of preparing students for the real world. To conclude this section, I will write how Dwight High School 

has been historically attended by intergenerational members of families in the nearby communities. 

In two of the interviews, Ms. Adams and Ms. Olefia reflected on experiences in which an 

individual that doesn't work at Dwight describes the school in a negative manner. Ms. Adams talked 

about an experience where a teacher from another school district talked about Dwight's students 

negatively. When Ms. Adams was describing her job to this individual, that individual said, "oh Dwight, 

how's that? How are those kids? (Ms. Adams)" When Ms. Adams elaborated on this experience, she 

talked about how she interpreted this individual's tone as insulting and demeaning. When saying this 

quote, Ms. Adams used a demeaning tone, which I took to mean that the individual was being 

demeaning to the students of Dwight. Ms. Olefia also spoke of a similar experience to Ms. Adams, 

where she heard a teacher from another school district describe Dwight as being "riddled with 

behavioral issues" (Ms. Olefia). 

Both these examples highlight the idea of Dwight being referenced by outsiders as a troubled 

school with behavior issues. From Ms. Adams' quote, it is inferred that the individual she was talking to 

identified the students as the main issue. There seems to be a negative school culture that is related to 

Dwight. It is important to note, however, that Ms. Adams and Ms. Olefia did state that these comments 
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were made by individuals that do not work at Dwight. In contrast, the teachers interviewed expressed a 

positive perception of the Dwight students through their day-to-day interactions with them. 

According to the teachers interviewed, Dwight High School has kind and considerate students 

despite negative outside perceptions. When asked to describe Dwight, four teachers described Dwight 

as "the best kept secret in 218." 218 is referring to the District 218 which is the school district that 

Dwight resides in. The phrase "best kept secret in 218" is referring to the misconception of Dwight being 

characterized as the worst of the three schools in District 218. The "best kept secret" part of this phrase 

refers to how the teachers at Dwight say that those who work outside of Dwight are unaware of its 

mischaracterization. What is significant about this phrase is that it was brought up by multiple teachers. 

In addition, Ms. Sheila said "And I'm sure you'll hear this from other teachers you interview, but Dwight 

High School is the best kept secret in District 218" (Ms. Sheila). Ms. Sheila pointing out how this is a 

common phrase within Dwight leads to the idea of there being a misconception in how Dwight High 

School is identified by different groups of people. Now, I will analyze quotes on this topic to identify how 

teachers in Dwight characterize the students. 

Ms. Annie would describe the students at Dwight as being kind and respectful. 

They are the most respectful kids, they are the nicest kids. I feel like when someone comes in to 
help them, they really appreciate the help. And he came back a few weeks later and said you were right, 
that she loves Dwight. They're good kids, there are rougher students in the building that aren't please 
and thank you. But the majority are polite, and they hold the doors and help pick things up when 
someone dropped something. And I hear that doesn't happen at the other buildings. So they are good 
kids. 

This characterization is in complete opposition to what was said previously from individuals not working 

at Dwight. In a similar fashion, Ms. Adams also said, "They're very respectful, tolerant, very kind. I feel 

like the entire student body has embodied the whole ... they all call you miss. They open the door for 

you. I do think that we have some great kids" (Ms. Adams). These two quotes, in addition to other 

teacher interviews, all highlight the idea of the students at Dwight being kind and respectful. 
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Another theme that appeared out of these interviews is the idea of the diversity at Dwight 

preparing the students for the real world. The word diversity was brought up by all eight of the teachers. 

From these interviews, the term diversity was meant to define Dwight as being populated by mostly 

students of color. However, Mr. Frederic did bring up an alternative idea of diversity meaning a school 

being populated by many different ethnicities. As he said, "But I don't think we are perhaps as diverse if 

you look at like we are multicultural, or have multiple languages spoken. We have a few, but not as 

many as you may see in some diverse places. Like in urban schools you may see in Chicago" (Mr. 

Frederic). Mr. Frederic is defining multicultural as having multiple ethnicities in comparison to how 

Dwight's student population is mostly comprised of Black and Hispanic students. This contrasts with the 

other teachers' definition of diversity referring to a majority-minority population. Though throughout his 

interview, Mr. Frederic does continue to use the term diverse similarly to the other teachers, this quote 

does highlight the term of diverse being broad and up to an individual's interpretation. And while the 

teachers in this school did utilize a similar definition, this may not be the case in another school. 

In addition to the term diversity, the other term that was made in connection to diversity was 

the real world. This term was brought up by four teachers, all in connection to diversity. By real world, 

each of the teachers were referring to a multicultural society. In defining the real world, Mr. Lewis spoke 

on the student body being a "microcosm" of what the real world is (Mr. Lewis). In his perspective, he 

feels the large population of students of color is a microcosm of society. Mr. Frederic elaborates on this 

point by saying, 

One thing I hope my students understand is that they can look around the room, see the different 
races and cultural backgrounds of their peers and say to themselves 'This is what the real world is like." 
You know? That is something that is very unique about our school, of how representative it is of the real 
world. 

According to these quotes, both teachers are making a connection between the high 

populations of minority students with the high minority population that exists outside of the school. 
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What is also interesting is how these teachers talk about the diversity of the student body preparing 

them for living in the real world. 

The connection that was made between diversity and the real world was that the teachers felt 

that the diversity of the student population would prepare the students to properly integrate 

themselves into the real world. The emphasis all the teachers had was on cultural and racial sensitivity. 

They prioritized this benefit of having a diverse school amongst all other benefits. Ms. Underwood talks 

about how being in school with other students of different backgrounds makes the students "appreciate 

and love other people for who they are." She then went to speak at length on how she noticed students 

forming friendships with. In addition, Mr. Frederic said, 

The students here are learning how to get along with other groups of people. Part of that, I feel, 
is because they grew up with having black and Hispanic and Asian friends. Even though we are still a 
suburban school, we still have some urban qualities being extremely close to Chicago. And one of those 
qualities is the high concentration of marginalized students. So I think that leads to having a better 
understanding say if they went to an all-white school. 

Ms. Underwood spoke similarly about her observations of students learning to be culturally sensitive 

through their schooling experience at Dwight. She says, 

I do believe I see some change. Where you may not have been expose to another race as much or 
exposed to another culture. But you tend to get close to people because you are in the same class, sports 
teams, extracurricular activities, clubs and what not. And you become, what I hope, is being more 
accepting. And I see that with more seniors who are more mature, more ready for real life. 

What has been interesting in all these quotes is the emphasis the teachers have to cultural sensitivity as 

preparing students for the real world. Instead of talking about skills such as job acquisition, these 

teachers all prioritized cultural sensitivity as being important in navigating society. 

An additional characterization provided by the teachers is Dwight having multigenerational 

families attend the school. By multigenerational families, the teachers in this research study are 
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referring to how multiple generations of a single family unit will attend Dwight High School. Instead of 

Dwight graduates leaving their communities upon graduating, they normally will either stay or return to 

the area. Mr. Lewis elaborates, "There are multigenerational families that live here, even in my 11 years 

I had family members and cousins, and as I continue to teach I'll have the offsprings of former students. 

Which is a common thing here. You can get 5 generations of families, which I think gives that community 

school feel to it" (Lewis). 

With this description, I decided to conduct my research study in this population. The population 

of mostly marginalized students is applicable to my research question on what are teachers' educational 

pedagogies in a marginalized school, and is their development of their educational pedagogy influenced 

by the population they work in? 

Student-Centered Learning 

One common theme that was found across the teachers interviewed was centering the learning 

on the students. From my interviews, the teachers stated how they found centering teaching around the 

students in contrast to the content lead to better success in terms of content acquisition, skills 

acquisition, and engagement. To elaborate more on this topic, I will break down student-centered 

learning in Dwight into three sections. First, the teachers all had a common approach to center learning 

around the students. Second, the teachers were flexible in their content delivery. And third, the 

teachers contextualized learning to the students' cultural backgrounds. 

To start, the teachers interviewed all had approaches that resembled how many educational 

theorists described student-centered teaching. Ms. Olefia was one Dwight teacher that explicitly 

referred to her approach as being student-centered. She says, 

I'm more student-centered. I see myself more of a facilitator to their earning. I see my class as 
providing opportunities for them to learn. So like, I will start with a topic and then the rest of the time it 
is my students that are directing what we are going to learn. 



Medel 29 

Ms. Olefia's approach resembles what has been written about student-centered teaching. She talks 

about how she will present a topic, but it is the students that are dictating the direction that they will 

head in. In addition, Ms. Adams also made a similar comment when she described her educational 

pedagogy using the phrase "Sage on the stage versus the guide on the side." In this phrase, Ms. Adams 

describes how the "sage on the stage" is a teaching approach that is more lecture focused and on 

delivering content directly to the students. In contrast, she claims that her approach most resembles 

"the guide on the side," where is acts as more of a guide to the students' learning. In both teachers' 

statements, we can see a similarity of how they attribute their position to a facilitator or a guide. While 

the other teachers do not explicitly state that they are student-centered, it is evident through their 

interviews that they do incorporate this practice into their daily routines. 

One approach in which teachers utilize student-centered teaching is to be flexible and alter 

their content delivery. The term flexible was used heavily in the teachers' interviews. They used this 

term in order to describe the manner in which they would deliver a lesson would change depending on 

multiple factors. Ms. Sheila talked about one way she alters a lesson is to base on how a student is 

responding to a current lesson. She mentioned a specific example of where she was teaching exponents 

to her students in a lectured style format. She says 

After a while, I noticed that they were not responding at all to the lesson Perhaps they were 
tired, didn't ate breakfast, or, honestly, were just bored of how I was teaching. So after a while, I decided 
that instead of me doing the problems on the board and lecturing, I try to be more interactive. So I had 
them come up to practice problems, which went so much better. 

This highlights a way in which a teacher can remain flexible when teaching. In this example, Ms. Sheila 

altered the lesson she was giving based on the response the students were giving. Ms. Underwood 

mentions a similar example of altering lessons based on the response she gets from a student. She says 

"Sometimes I will do a lesson early in the day that doesn't go well. And instead of trying to do the same 
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thing later in the day, I alter my lesson for the following periods." Both teachers take into account the 

students' response in order to accommodate their lessons to best educate their students. 

Teachers in this research study also talk about contextualizing learning based on the students' 

cultural backgrounds. Mr. Lewis talks about how he would base lessons on topics that he identifies and 

being engaging and relevant to the students. One manner in which he accomplishes this is to base his 

lessons on literature that he finds relevant to the students. He says, 

And knowing my audience, and one thing I do believe that is paramount to me in importance, is 
to choose literature that from their backgrounds they can engage in. So purposefully throughout all my 
semesters, I will sprinkle in both Latino and African-American literature. On purpose, well purposefully, 
and to never to assume that the students have never been exposed to these types of literature, but to 
have students see a part of themselves in the literature. And I've had success with students being 
engaged. 

In this example, he mentions the importance of knowing his audience. Assumingly, this would have been 

a process of spending time learning his students' interests and backgrounds. He then goes on say how in 

his classroom, that means to integrate Latino and African-American literature. Knowing the 

demographics of Dwight, this highlights how Mr. Lewis does identify the cultural backgrounds of the 

students. He finally then mentions the importance of integrating Latino and African-American literature 

is so the students can relate to the literature. This is a technique that would have both contextualize the 

material and be engaging for the students. Ms. Olefia also describes a similar process where she would 

identify she would integrate her students' cultural backgrounds into her Spanish class. She says 

When I start teaching Spanish through real-life situations and using culture is when I really notice 
language acquisition with the students. Which makes sense right? I mean the culture is the most 
beautiful thing about learning a different language. So even with my non-Hispanic kids, I do try to find 
ways to integrate their backgrounds into learning Spanish. You'd be surprised to see what kinds of 
connections you can make. 

Though Ms. Olefia did not go into detail of how she goes to integrate culture into learning Spanish, it is 

clear that a culturally relevant curriculum is an important part of both teachers' approaches. 
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One reason centering education on Dwight students could be beneficial is due to the deficits 

that a student might have. Many teachers remarked the experience of having students in their 

classrooms that come in with deficits in both content and skill. Ms. Sheila, in particular, said, "A lot of 

times, my job is to work around the students due to the deficits they have from other teachers passing 

them along." This could indicate the necessity of teachers to employ a student-based learning model in 

order to accommodate for the deficits that these students have entering their classroom. 

Ethics of Care 

One common theme that was found across all study participants was a prioritization towards 

promoting ethics of care. From my interviews with teachers, they reported that expressions of care 

were a vital strategy towards assisting students from marginalized backgrounds. They described that 

due to the students' backgrounds and needs, practices that fall under ethics of care were found to be 

integral towards the student's academic and social success. This expression of care can be broken down 

into three parts. First, teachers made efforts to build interpersonal relationships with their students. 

Second, they attended to their students' material needs. Third, they attended to their students' 

emotional needs. 

Teachers in this research study found that building interpersonal relationships with their 

students contributed to their academic and social wellbeing. They accomplished this task by 

demonstrating behaviors such as smiling and having a warm face. As an example, one of the teachers 

described, "it is a goal of mine to be a smiling, warm face and to make sure when I sit and talk with 

these kids on what they are reading" (Annie). Here, the teacher speaks about how she conducts 

behaviors such as smiling and displaying a warm face as a part of her daily routine when speaking with 

students. She describes these behaviors as a goal of hers, which is to build interpersonal relationships 

with her students. 
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One of the reasons why the study participants found creating interpersonal relationships to be 

successful was that it encouraged the students to trust their teachers and respond better. One teacher 

reported: "and especially with the population we serve, the kids respond so much better when they like 

you, when they trust you and think you are a nice person" (Annie). In this quote, the teacher spoke 

about how building relationships is vital for the students to connect with their teachers. She mentions 

how the students trust and respond well towards teachers they feel are empathetic to them. She also 

makes a connection to how building interpersonal relationships are particularly important towards "the 

population they serve" (Annie). She is making a claim that building an interpersonal relationship is 

specifically important with students from marginalized backgrounds. One reasoning behind this is 

because these interpersonal relationships can meet the needs that are typically associated with students 

from marginalized backgrounds. 

The teachers demonstrated behaviors and actions to meet the material needs of their students. 

One of these needs are school supplies, such as the need for pens. This was brought up by Ms. 

Underwood, who described a moment where that she altered her approach on providing students with 

school supplies. She talking about how when she began teaching students, she had an expectation of 

the students being prepared for class each day. She says, "And I was thinking that when I became a 

teacher, you would be able to give students a worksheet and they'll do it. Or they would come prepared, 

and come with a pen, or do the readings you assigned, or get that thing signed by a parent." She came 

into her role expecting that the students would be able to perform this task. 

As she got further in her teaching career, Ms. Underwood explained how her approach changed 

after working longer with her students. 

And I do feel that my students at Dwight really changed my perspective. Especially the pens was 
something that brought me back to year one teaching. And you learn to pick your battles. Like that is not 
a battle you have every day. You just get a jar of pens and say, "here, come get some pens". And that 
makes things go much more smoothly. 
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Later in the interview, she remarks 

And I have food for kids and give out free pens. Like I used to get mad like, "you didn't bring a 
pen, what is wrong with you". Its 50 cents a box. Just keep buying boxes, who cares, just give the kid a 
pen. 

Her approach altered to now being a teacher that is more open and aware of the students' needs. This 

indicates a shift towards providing materials for the students' needs. 

The teachers in this interview also attended to the students' emotional needs. Many of the 

teachers interviewed discussed having a similar mindset to identify and treat a student's emotional 

needs. Ms. Annie says 

If there is a day where I notice the students are not focusing or having more of an emotional day, 
you try to tap into that a little bit more. Maybe work on something that is not as taxing for them. But 
when I notice when they are on that day, I go into more actual content. I mean, I teach content every 
day, but it depends on how I approach it depending on their mood. So I know if they come in and 
something happened in the community and they are upset, or if something is going on in the school and 
they are not focused. They will not learn the new tasks, so I will go back and refresh other tasks. 

This highlights how a teacher will identify a student's emotional state and adjust to meet their needs. In 

the example provided by Ms. Annie, this meant to deliver less taxing work or review an already learned 

concept when the students are upset or disturbed about an event. This indicates a shift in content 

delivery to meet the students' emotional needs. 

Another example that was brought up by multiple teachers was the emotional needs of the 

students following the 2016 election results and inauguration of Donald Trump. Considering the 

research was conducted during the summer of 2017, the shift in Office of the President was an event 

that was relevant during the 2016-2017 school year at Dwight. As a result, the teachers identified how 

there was a lot of emotional needs following the election results. Ms. Sheila talked about how she felt as 
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if "there was a mourning" when describing the school mood the day after the election. Several other 

teachers made similar commentary about the students feeling both somber, as well as, anxious. Mr. 

Lewis spoke about the anxiety that was raised amongst the Latino population of the school. He said, 

I feel it really does effect specifically right now our Latino students, the anxiousness and anxiety 
they may have about their future. Their individual future, r the future of their immediate families, access 
to college. Issues with naturalization or immigration issues. Or just discrimination they might face based 
on the outward rhetoric of the 2016, or the new administration. 

Mr. Lewis addresses how the issues of immigration policy and xenophobic rhetoric of the Trump 

campaign were causes of the Latino population feeling anxious. In addition, Mr. Lewis also spoke on how 

the Black population of Dwight also had a negative response to the 2016 election results. He says, "Also 

on the African-American side, I saw a mourning process going with our African-American that President 

Obama was no longer in office." In these statements, Mr. Lewis spoke on how the two biggest 

populations of the student body at Dwight had a negative response to the 2016 election. In the 

following two paragraphs, I will write on how the teachers met the students' emotional needs following 

the 2016 election. 

According to the teachers interviewed, one of the biggest concerns that impacted Latino 

population was the issue of changing immigration policies. That according to Trump's campaign 

promises and rhetoric, that there would be actions towards stricter immigration policy or increased 

deportations (Diamond, 2016). Ms. Sheila was one of the teachers that spoke about these being 

important concerns that the students brought up to their teachers. Ms. Sheila spoke from an 

administration-level and school wide level, there were actions that done to meet these emotional 

needs. Ms. Sheila spoke about resources and support that were created such as workshops and printed 

materials that were distributed to the students and their parents. One workshop that Ms. Sheila spoke 

of was "A know your rights workshop that was held multiple times, in both English and Spanish, to 
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educate on what our current immigration policy is." She went on to elaborate how this workshop was 

led by several teachers that worked at Dwight, though it seems that none of the teachers I interviewed 

were a part of that process. However, this examples does highlight how teachers worked to meet the 

emotional needs of a student. 

Growth Mindset 

The last theme that was common amongst the interviews was on growth mindset. Using 

Dweck's framework (2000, 2006) to identify growth mindset in the teachers' interviews, the concept of 

growth was found and held highly in multiple interviews. In this section, I will first write on how growth 

mindset was found in the teachers' interviews. Next, I will write on why they encouraged a growth 

mindset for their students. Finally, I will provide an example of how one teacher employed a growth 

mindset for herself and the student she was helping. 

Whether stated directly or indirectly, many of the teachers interviewed stated to employ a 

growth mindset approach in their teaching toolbox. Mr. Frederic was the only teacher that directly used 

the word growth to describe elements of growth mindset. Mr. Frederic describe growth in a school 

setting as, 

Is that the students overall success in the class, to me, depends on their growth. So a student 
comes in and preform a certain way in Unit 1, and what defines their success is how are they preforming 
by the time until the end of the year? It is what happens from then to now. 

In this statement, Mr. Frederic is talking about growth as the academic performance of his students. He 

goes on to talk at length about growth comprising of the skills and content that a student acquires 

throughout the school year. 

Mr. Frederic goes on to provide an explanation of what growth looks like in a classroom. He says 
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And one thing I know has changed with me is an A in September isn't the same A in May. The A 
in May is a much more challenging A. So a student who gets an A in September still has to work to get an 
A in July. It isn't maintaining, there is still growth. While the student who gets a C in September, that C 

might be a 0 come May, but now they got a B, that shows they really grown. 

This is a similar explanation to one that was provided by Mr. Urban, who said this while talking about 

what his roles as a teacher comprises of, 

So I take the time to teach improvement, so it means meeting them at their level and working from 
there. Whether that be B to Cor C to 0 or A to B in some cases. So my overarching goal is to meet them 
where they are. And obviously try to push them towards improvement. 

Both teachers talk about growth in a similar sense, thinking about how students are at one point in the 

year compared to a later part of the year. Mr. Urban also brings up the idea of identifying where the 

students are and meeting their needs. This can relate to the importance of identifying needs with an 

ethics of care approach, though now it is focused on their academic needs than material or emotional. 

One reason why a teacher would encourage a growth mindset is because it allows the student 

to focus on their learning. Mr. Frederic spoke about this when he expanded on the difference between 

an A in September and an A in July. He talks about encouraging a growth mindset because it helps the 

students think beyond the grade and on the content of what they are learning. He says, 

There is nothing wrong with the As, Bs, and Cs. and things like that. But what story do they really 
tell. You know as a parent, I don't know what that A or B means. I know my kid feels good when they get 
an A and when I ask him about it, they say, I don't know aren't you happy. And I ask, I'm not sure, what 
did you learn. So once we can match those letter grades into actual skills they obtained, then I think we 

are going to be better. 

Mr. Frederic is speaking on the significance of the letter grades. He wants to create an environment 

where the students can relate their letter grade to what they have learned and what skills they have 

developed. 
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Another reason that teachers employ a growth mindset approach towards teaching is due 

deficiencies that may be present in their students. Mr. Lewis spoke about this on how many of his 

students come with deficiency in certain skills and areas. He talks about the difficulties of having to 

navigate this situation to create a lesson plant to best help his students. Mr. Lewis says, 

Because I am at a high-risk, low-income, majority minority school that unfortunately, most students 
come into Dwight with deficiency in skills. And lower reading levels go through the gambit, as well as skill 
deficits. 

He directly connects these deficiencies to the student and school population that he is serving in Dwight. 

This relates to what has been reported before on achievement gaps amongst students fo different racial 

and socioeconomic backgrounds. Having a growth mindset allows himself to think and focus on growth 

rather than just grades for the students. Mr. Urban also adds on to this discussion on that having the 

students focus on their growth vs. their grades "helps them with feeling good and confident about their 

skills, because it takes a lot of work to improve and I don't think that is stressed enough." Here, Ms. 

Urban is speaking the emotional aspects of students." Dweck's work suggests the difficulties of students 

feeling discouraged with faliure and having a growth mindset helping them feel confident to fail (Dweck, 

2000). 

Ms. Annie provides an example of how she saw growth in a student of hers, 

Weill saw a student at Dwight who failed almost every single class for two years. And he was a 
really good athlete, but just failed his classes. And when I got him, I realized he had a bit of anxiety and 
was a perfectionist. Like all of his work would be perfect, and we would work through it. And one day 
when I got the relationship with him and I was at Alpha where I have more time to work with more one
on-one. So now he was able to work a lot better. And I've seen it in other classes where they were so 
unsuccessful in other classes, and would come to my class and would feel much better. 

This examples highlights a situation where the student came to Ms. Annie with a deficits in 

mathematical skills. This created a situation where the student was experiencing anxiety due to failing 

classes. It also highlights how Ms. Annie's focus was on growth and making him better rather than 
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focusing on reaching a certain level. And at the end, Ms. Annie reported how the student felt better and 

was able to succeed due to this focus on improving. 

Influences 

One of my interview questions that I asked to each teacher was "What influences your 

educational pedagogy"? Throughout all seven interview participants, I received multiple answers to this 

research questions. Some of these influences overlapped and were common amongst all the interview 

participants. Whereas some of these influences were found to be important to one teacher. As a result, I 

created the following chart to illustrate how each teacher answered the influence questions, and what 

was found to be the more common and least common answers. 

Ms. Mr. Ms. Mr. Ms. Ms. Ms. 

Shiela Lewis Annie Frederich Frederic Underwood Adams 

Experience 2 1 2 2 3 1 1 

Parenting 1 1 1 1 2 

Upbringing 2 2 3 

Profession 3 

College 4 

Counselling 3 

Collaboration 2 

Research 3 
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The x-axis of this table lists the teachers' pseudonym names in order to mask their identities. 

The highlighted teacher names indicate that the teacher is a parent. The y-axis of this table lists the 

different answers that were given when asked the question "What influences your educational 

pedagogy"? The manner in which I selected these different categories were based on the different 

answers that were given. It is important to note some of the factors that went into selecting these eight 

categories. First, there was some decision on my part on how to categorize a teachers' response if it did 

not fit with a certain category. For example, one of Mr. Lewis responses was his lived experience in a 

working class environment. This answer was grouped with upbringing as that is an example of a person's 

lived experience. Second, even if categories were similar, I decided to separate them if it seemed to be 

specific to a teacher. For example, collaboration could have fell under experience according to many 

teachers' definitions of experience. However in her interview, Ms. Underwood explicitly mention 

collaboration. As a result, I found it important to separate collaboration into its own category. 

In the cells that intersect the x-axis; I have either placed a number or left it blank. The numbers 

are a way to rank an individual participant's answer if they gave multiple answers. 1 being the highest 

and 4 being the lowest. A blank cell meant that the teacher did not mention this influence in their 

interview. The method in which I rank an individual's participants were based on several factors. First, I 

rank influences that were mentioned during the interview. This meant that if a teacher did not 

specifically mention an influences, than I did not include it. For example, throughout Ms. Olefia's 

interview it can be inferred that upbringing has influenced her educational pedagogy. She mentions 

growing up in Ike and attending Dwight multiple times throughout her interview. However, she never 

made mention of this experience being influential to her educational pedagogy. Because I do not want 

to infer, upbringing was not listed as a source of influence in Ms. Olefia's interview. The number of the 

ranking depends on how much the teacher stated that the individual influence was important to their 

educational pedagogy. In addition, that meant that influences that they found not impactful were 
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included as well, but result in a lower ranking. For example, perhaps Ms. Sheila feels her upbringing was 

more important to her educational pedagogy than college. However, she did not mention upbringing in 

her interview, and she brought up college as a non-relevant influence. As a result, college is ranked as 

fourth even though she might have ranked collaboration higher. Finally, I determined the ranking based 

on how much a teacher indicated that an influence to educational pedagogy being important or 

unimportant. As a result, there could potentially be an error in my determination of how important an 

influence was to the teacher. 

After analyzing this data, I came to categorize these different influences into three different 

categories. First, I will write about the non-relevant influences to educational pedagogy. This refers to 

what the teachers mentioned as not being important to their current approaches to teaching. Next, I will 

write on the uncommon influences to educational pedagogy. This is referring to what a teacher 

identified as being important to them individually, but it was not found to be common across most 

interviews. Finally, I will write on the common influences that were found across most, if not all, 

interviews. 

Non-Relevant Influences 

College and research were found to be influences to educational pedagogy that were found not 

to be relevant to the teachers' current responsibilities. From my interviews with teachers, when asked 

about their influences to educational pedagogy only two teachers brought up college and one brought 

up research. None of the other teachers interviewed mentioned college or research in their interviews. I 

will break up and report on these two different influences to educational pedagogy. 

College was reported twice by teachers as not being relevant to their current responsibilities as 

teachers. There are two reasons as to why college was found to be non-relevant. Firstly, that the 

content learned in college was found not to be relevant to their current teaching responsibilities. 
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Second, that there is a change in educational pedagogy from the end of the teacher's college career to 

their current teaching career. 

One reason for college not being reported as being impactful to the teachers' educational 

pedagogies could be that the content learned is not relevant to their current responsibilities as teachers. 

Ms. Sheila reflected how learning about educational theories was what she got out of her college 

experience. She says "And yea, in college I did learn all the theories I'm sure you're learning about right 

now. But I don't think that has had much help with what I'm doing right now. It is helpful to learn those 

theories though." Ms. Sheila's perspective on educational theories not being relevant to her day to day 

responsibilities can indicate a gap in what is being taught in higher ed institutions in contrast to the skills 

that are needed to fulfill her responsibilities as a teacher. Ms. Sheila then goes on to describe how many 

of her responsibilities fall under classroom management, "What I need to do is make sure the students 

are learning and get their work done on time." For Ms. Sheila, the classroom management tasks were 

more important to her and were not supported by the educational theories in her college experiences. 

Another finding was that there was a change in the teachers' educational pedagogy from the 

end of college to a teacher's current teaching career. Ms. Annie described how she internalized a growth 

in her educational pedagogy since leaving college. When asked to reflect on her influences to her 

current educational pedagogy, she said, "I wouldn't say college-- I left college with a different mindset 

than I have now." Reflecting that she had a different mindset towards teaching since college could 

indicate that there are other influences, such as teaching experience, that are more impactful. This 

could also explain why all other teachers did not make mention of college, because there are more 

significant influences towards educational pedagogy. 

Research was another point of influence that was identified as non-relevant by the teachers. In 

respect to Ms. Sheila, the teacher that brought up research as an influence to educational pedagogy, 



research is the act of seeking resources and materials to inform current teaching practices and 

applications. 
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Throughout Sheila's interview, she brought up how conducting research on educational 

practices can influence the materials that she presents to her students: "I do sometimes try to get 

caught up with the current trends by reading research. It does influence sometimes how I might alter a 

lesson" (Sheila, 2017). Ms. Sheila demonstrated how this process can be potentially beneficial to how 

she creates lessons for her students. 

Though while Ms. Sheila did mention that research is a process that influences her educational 

pedagogy, it was not internalized as a major influence. She mentioned other sources of inspiration as 

being significantly more influential than research. This in combination with the lack of the topic of 

research in all other participants' interviews does indicate that research may not be a major source of 

influence in these teachers' educational pedagogies. This could be explained by the difficulty or barriers 

to conducting research for public school teachers. The lack of time and opportunity to conduct academic 

research may lead to their inability to prioritize research as a source of influence. 

Uncommon Influences 

Counseling background, collaboration, profession, and upbringing were found to be influences 

to educational pedagogy that were not brought up often or were only brought up once by a single 

teacher. However, the teachers that reported on these influences found them impactful to their current 

educational pedagogy. I propose a reason to explain this finding is that these influences are tied to 

single individual teachers for unique purposes. 

Ms. Annie described how her counseling background was an important component to her 

educational pedagogy. When asked about what influenced her educational pedagogy, Ms. Annie replied 

"Also my counseling background has influenced my approach." Earlier in the interview Ms. Annie 
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expanded that her counseling background helps her assist students in the Alpha Learning Center, an 

alternative building for District 218. 

And about 3 years ago they asked if I wanted to travel between the alternate building and 
Dwight. And I said absolutely. Because I also have a counseling background as well. And I felt the 
students at Alpha have a lot of socioemotional issues and anxiety issues. So I felt it would be a really 
good fit. 

Ms. Annie correlated her counseling background with her ability to navigate and assist students with 

socioemotional and anxiety issues. For her, her counseling background is extremely helpful in navigating 

this unique situation. It is assumed, however, that this would been unique to her as she has a counseling 

background. There was no data collected on if any other teacher reported having a background in 

counselling. Therefore, this would have been an influence that is unique to Ms. Annie. 

Collaboration was another source of influence to a teacher's educational pedagogy in this 

research study. Mentioned by one teacher, Ms. Underwood described collaboration as the idea of 

teachers exchanging ideas and strategies on a variety of educational practices. 

Ms. Underwood prioritized collaboration as being one of her major influences into how she has 

developed her educational pedagogy: 

'Talking with other teachers, which is huge to just keep you sane and get advice. And just see 
what works. And know we have all these coaches, like literacy coaches and instructional coaches. That 
has been helpful when you want to try something new, or you are bored and need to freshen something 
up. You can go to this person and kinda get some ideas and advice. Working with your own department 
is helpful, like "hey you taught this before." "What did you do for this',? And that helps with the whole 
collaboration aspect. 

The collaboration process is beneficial for exchanging ideas and specific lesson plans that a teacher can 

directly incorporate into their practices. Ms. Underwood specifically mentioned how working with one's 

own department is helpful for exchanging ideas surrounding similar content. 
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An idea as to how this was only important for Ms. Underwood could be her relatively young age 

compared to the other teachers in this research study. Ms. Underwood was one of the two younger 

teachers in this research study, being about in her late 20s. Collaboration could have been found 

important to her as she is a relatively new teacher. 

Finally, profession was another influence to educational pedagogy that was reported as 

influential by a single teacher. That teacher, Mr. Frederic, described how he viewed his role of being a 

teacher as a profession versus a job has influenced his educational approach. He describes, 

I think another thing that has influenced my approach is viewing my role as a profession. Ok, and 
not as a job. Sure, we all have to, you know clock in and out. But I think the role of a teacher is much 
more than a job. You are doing much more than just handing out homework. There is a process and 
experience needed in order to be a teacher. There is a level of respect and dignity that I uphold to myself 
and my other colleagues. I work in a building with my colleagues and I think we all view ourselves as 
such. 

In this quote, Mr. Frederic describes how his view of the role of a teacher as a profession influences his 

approach to how he teachers. The differences that he makes between a profession and a job is that a 

profession requires more expertise than perhaps a blue-collar job. He also indicates that the role of a 

teacher demands respect and dignity, which he is saying applies to a profession rather than a job. Lastly, 

working with other colleagues is another aspect of the role of a teacher being a profession. 

Having this perspective of viewing teaching as a profession has been significant to Mr. Frederic 

in his educational pedagogy. This said, it is unclear as to why he was the only teacher to make mention 

of this concept in his interview. No previous quotes elaborates on how his background may tie to him 

being the only teacher to report on this. An additional interview may be needed to elaborate on this 

topic. 

Upbringing were found to be important for two teachers in this interview. By upbringing, this 

was defined as lived experiences that were influential in these teachers' educational pedagogies. This 
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was first brought up in Mr. Lewis' interview as being very influential to his teaching practices. In his 

interview when asked about his sources of influence, he mentions growing up in a community that was 

similar to the students of Dwight. Mr. Lewis says 

I come from a community that is close by to Dwight, a couple of towns over. I come from a blue 
collar, nuclear family in every sense of the word. A middle class to lower class upbringing in a blue collar 
community. And my father and mother are not college educated, so I was the first in my family to 
graduate college. 

Mr. Lewis feels that he connects with the student due to his background of growing up in a similar 

community to his students. In his description, he identified growing up in a "middle class to lower class 

upbringing in a blue collar community" to be a similar experience to Dwight students. Understanding the 

local communities, it can determined that this description is accurate. Though Mr. Lewis' upbringing in 

this aspect is correct, he also makes mention of his difference in racial identity to the students. He 

claims, "And I know that I cannot pretend, at all, to know the struggle of being a minority, with me being 

a Caucasian male." This difference is one where Mr. Lewis feels his upbringing does not connect to the 

Dwight students. 

Common Influences to Pedagogy 

Parental experience, upbringing, and working experience were found to be common and 

significant influences to educational pedagogy in this research study. 

Parental experience presented itself to be one of the important and influential factors when it 

came to how study participants developed their educational pedagogies. By parental experience, the 

study participants and I define it as the experience of raising children. Of the 8 study participants, 5 of 

them were parents in contrast to 3 of them not being parents. Of the 5 parents, 4 of them internalized 

being a parent to be the most influential factor in their educational pedagogy. The 1 other teacher, Ms. 

Adams, internalized parenting as the 2nd most important factor. I will propose three reasons how 
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parental experience influences educational pedagogy. First, that the teachers approach their classroom 

as if their own child was present in their classroom. Second, the teachers understand the socioemotional 

components of their students. And third, that the experience of being a parent naturally alters a 

teacher's perspective towards having a more holistic perspective of their students. 

To start, a few of the parents talked about how they approach managing their classroom as if 

their own child was there. As Ms. Annie describes, 

I would say becoming a mom, because I look at my kids and think that I want their teachers to do 
x y and z. So I look at my classroom and think if my own kid was there would I want my kid to be there. 

Mr. Frederic would also agree with this statement by adding on, 

Ok, so my overall approach to teaching, I think if my own child was in this classroom, how would 
I want this delivered, how would I like this lesson to be delivered? What can these kids take away from 
this? Is this going to be beneficial when they go to college? To the next level? Are they going to be better 
learners? Because even if they are not going to college, would this help at trade school? What would 
impact me as a teacher the most is being a parent, and how I want my kids to be in my own classroom? 

Both teachers demonstrate having a tendency of projecting their own children into their own 

classrooms. This affects their approaches to one of acting more like a parent. It is important, however, 

to mention that this perspective may not just be exclusive to teachers with parental experience. Ms. 

Underwood, one of the teachers who isn't a parent, made mention in her interview how she feels she 

does take a parental role in her classroom. She says "A lot of our students need extra love and a lot of 

my times is spent as a mom and counselor." This could indicate that through working with the students, 

teachers recognize a need to promote emotional support in their classrooms. Providing this type of 

support can be linked to the role of a parent. However, while all of the other non-teachers did make 

mention of utilizing expressions of care in some format, none of them linked that act to the role of being 

a parent like Ms. Underwood. 
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Another aspect of how being a parent influences educational pedagogy is understanding the 

socioemotional components of the students. For starters, Ms. Adams talked about her ability to 

understand student's emotional side by having children: 

But when you have your own kids going through it and you see your own kids, like my daughter 
being bogged down with homework, or meaningless homework. Or being stressed out over GPAs or 
doing stuff that doesn't seem that meaningful. And you realize how busy they are and how much you 
want like some family time. It just shifts everything, it just shifts your whole perspective. 

Ms. Adams reflects how the experiences of being a parent translate into performing as a 

teacher. Specifically with empathizing with a student's emotions, such as stress, that can occur during a 

student's schooling experience. Ms. Adams also describes some of these experiences, such as doing 

homework, as "meaningless." This indicates that this awareness of a students' emotions allows teachers 

to reflect on what is important to a student's learning experience. Ms. Olefia also made similar 

comments to Ms. Adams on the topic of viewing the students in a holistic manner. She says "These kids 

have a lot going on in their life. Sometimes as a teacher, it can be frustrating when they are acting out. 

But there is a reason why they are acting out." This mention of looking past a student's behavior to 

understand the intent of that behavior is one strategy to recognize a student's socioemotional side. 

Parental experience was also found to be a common and significant influence to several of the 

teachers' educational pedagogy because the experience of raising children alters an individual's 

perspective towards education. Ms. Adams was the teacher that brought up this claim that her role of 

becoming a parent was impactful towards her development as a teacher. When asked what influences 

her educational pedagogy, Ms. Adams replied 

Yeah, oh and the other hand, having kids is a huge shift. And I like almost every teacher will tell 
you that, maybe, maybe not. I don't mean to speak for others .... lt just shifts your entire perspective" 
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In her quote, not only does Ms. Adams internalize parental experience as being a significant influence to 

educational pedagogy, but she claims this may be true for other teaches that are parents. These findings 

back up the claim that parental experience is a significant influence to educational pedagogy. 

Working experience was described as an important influence to all the teachers' educational 

pedagogy. Working experience refers to the experience working as a teacher or in a similar role. All 

seven study participants made mention of working experience being an influence to educational 

pedagogy. Two teachers reported working experience being the most important influence, five teachers 

reported it as being the second most important, and the remaining one teacher reported it as being the 

third most important. There are two reasons as to how working experience influences educational 

pedagogy. First, the experience of working in a school can only be learned through hands on experience. 

Second, time and experience are important to a teacher's development. 

First, hands on experience is crucial for cultivating an educational pedagogy. Multiple teachers 

made mention of how there are learning experiences that can only come on the job. Ms. Annie 

explained there were lessons surrounding education that she only learned through her experience 

working as a teacher. When asked about her influences to educational pedagogy, Ms. Annie responded 

I think it's experience in general. There are just some things that college and other stuff just can't 
prepare you for. For like when you have to deal with a student acting up in class. Or when a student is 
clearly having a bad day. Or when a student has to bring in their baby. Like I have been to after-school 
help to tutor students when one of them had to bring their baby with them because they don't have 
anyone else to take care of it. Like I think these things are just things that you just have to deal with on 
the job. 

In this statement, Ms. Annie talked about some of the realities that exist in a school environment. As can 

be read, this can be anything from students misbehaving or a student having a child. She mentions how 

these items were not discussed in college or any previous experience before working at a school. 
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Time and experience were found to be important to a teacher's development. Ms. Underwood 

talked at length on how time and experience naturally influences educational pedagogy. She said "I 

think you just naturally change your pedagogy over time. And it happens naturally, because you just 

naturally grow and develop over time. Like both as an adult and a teacher, I am a completely different 

person over time." Ms. Underwood makes a parallel between growing up and educational pedagogy, 

how both adapt and grow over time in a natural process. 

Ms. Olefia was more explicit in how time and experience influence educational pedagogy 

specifically when it comes to school. 

Well I think a lot of this just happens over time working. You know, as the curriculum, and the 
technology, and the policies, the current events, and with everything else in society. As you work in a 
school, you are just going to get better. And by better, I mean you get more accustomed to how you 
want to teach and where your strengths and weaknesses are. 

Ms. Olefia says how a teacher begins to understand their own personal pedagogy as they begin working. 

Her raising the idea of teachers acknowledging teacher style, along with strengths and weaknesses, also 

indicates that there is a reflective process that teachers undergo. What is also interesting is her mention 

of how societal influences make an impact on her educational pedagogy. Influences like technology and 

policy are important to take into consideration on how educational pedagogy develops. 
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Chapter IV: Discussion and Conclusion 

In this chapter, I will conclude my findings and ideas that came out of my research study. First, I 

will discuss the significance of my findings on how teachers teach and develop their teaching. Second, I 

will write on the potential implications of my findings. Third, I will about the limitations of my research 

study. Fourth, I will write about possible future studies that can expand on my findings. Finally, I will 

offer a conclusion to my research study. 

Discussion 

This research study aimed to identify how teachers educating in a marginalized school approach 

their teaching practices. In addition, I also wanted to uncover what influences their educational 

pedagogy. 

To start, these findings indicate that student-based learning, expressions of care, and fostering a 

growth mindset were described as being effective in teaching a marginalized population by the 

interview participants. All of these findings echo what has already been discussed. Student-centered 

learning has been discussed to be an effective manner in managing a classroom. (Brown, 1994; Brown, 

2008, Farnes, 1975; Pedersen, 2003). In addition to its benefits, it could also be seen as beneficial for the 

population at Dwight High School. Expressions of care have been discussed at length in many 

educational papers by a variety of authors (Dexter, Lavigne, & de la Garza, 2016; Duncan & Murnane, 

2011; Elias, 2017; Gist, 2011; Moore & Karene, 2014; Noddings, 1984, 1998; Valenzuela, 1999; Zins, 

2004). These authors write on how an ethics of care approach is particularly important towards a 

marginalized student population. Also, Dweck's work on growth mindset also speaks on its benefits for 

teaching students (Dweck, 2000, 2006). An interesting point that can be made is how these strategies 

were not seemingly ingrained in the teachers' minds upon entering Dwight High School. Instead, they 

were all learned throughout their teaching careers. Other than a few times, such as Mr. Frederic's 
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talking about growth, there were few times where the teachers talked about theories being a center 

stone of their educational pedagogy. 

An argument I am making in response to this idea is that sources of influences that are 

contextualized for the teachers were described to be more influential than sources of influences that 

were decontextualized. The sources of influence that were highly valued by the teachers in this research 

study were all centered and contextualized to the individual teacher's work. Working experience and 

parental experiences are all first-hand experiences that are contextualized and acquired especially 

depending on the teacher. It was through these lived experiences that the teachers acquired their 

educational toolbox that they utilize. In contrast, sources of influences such as college and research 

were all found to not be influential due to lack of contextualization in their work areas. 

This could also indicate growth among the teachers as they develop their educational 

pedagogies. Ms. Olefia indicated to this happening to her as she spoke on the change she observed in 

her approach to teaching language. She says 

It is crazy looking back at my first year teaching. Because it was so heavily focused on grammar, 
especially with my non-native speakers. Sure it was helping them to an extent, like they can list off all the 
conjugation tables. But that didn't help them speak Spanish, which is why they are learning Spanish. 
Until I got to focus more on things like real life contexts and culture which made it much more successful. 

Ms. Olefia's statement highlights a change in grammar to one that focused more on context and culture. 

This indicates a shift from a decontextualized form of teaching to one that is much more contextualized 

for the students. 

My last finding in my research study is that there is a parallel in how the teachers at Dwight 

educate their students, and how they describe what influences their educational pedagogy. They 

employed a student-centered learning model as well as strategies that exemplify ethics of care. 
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Throughout their teaching careers, they described that these strategies were effective in educating and 

engaging their students in learning. This thought could then be applied to the teachers when examining 

the way they felt their pedagogies were influenced. They all indicated that experiences that centered on 

themselves as individuals, working and parental experience were found to be more significant to their 

development as teachers. In addition, components of ethics of care, building interpersonal relationships, 

and fulfilling needs are all components that were found in how they related to coworkers and their 

students. They also all focused in their growth as teachers throughout the interviews. They all spoke 

about teaching being a job you learn as you work and on making mistakes. These findings highlight what 

teachers in this research study both value to their students, and towards their own development. 

Understanding what teachers value for their students and their own development provides insight in 

shaping teacher development training. Which is a straying away from a theory based approach, and 

more towards contextualizing learning for their needs and situations. 

Implications 

The findings in this research study indicated several factors that teachers consider as beneficial 

towards their development as educators. As has been previously described, teachers in this research 

study indicated that influences that were contextualized towards themselves were found to be 

influential. This included parental experience, upbringing, and working experience. In contrast, they 

indicated that influences that were contextualized towards themselves were not influential towards 

their growth. This included college and research as areas that teachers indicated were uninfluential. 

These findings on what teachers prioritize in terms of teacher development can lead towards future 

directions for how trainings and workshops are designed. I will write on how my findings can influence 

the content and structure of teacher development training. 

My findings can inform how the content of teacher development training can be centered on 

the teachers' personal experiences. The teachers in my research study all spoke on experiences that 



Medel 53 

were personal and contextualized to their teaching environment being the ones that influenced their 

educational pedagogy the most. These experiences include being a parent or working at a school. 

Teacher development workshops and trainings can all aim to tap into these experiences as a way to 

identify a teachers' already existing beliefs and educational pedagogy. An example could be that a focus 

question for a workshop could be "how do you compare and contrast your role as a parent to your one 

as a teacher?" Another focus question could be "do you ever bring your parental experience into your 

educational pedagogy and approach?" These two questions all are centered on a teacher's personal 

experiences, which my findings indicate are influential in their educational pedagogy. This can act as a 

starting point for the beginning of a teacher's training, then the structure of following trainings can build 

off of this. 

My findings can inform how teacher development training can be structured to center on 

teachers' experiences. As previously mentioned, a starting point for trainings could be to identify the 

already existing beliefs and values that a teacher holds. This data could be collected from a surveyor 

interviews, though it is important to note the increased time of interviews compared to surveys. 

Following this data, another method that schools can use to structure these development trainings is to 

group teachers by similar experiences. Articles by Lisa Delpit and Edward Warburton all describe how 

different schools conduct and structure teacher development trainings (Delpit, 2006; Warburton, 2000). 

One method is to group teachers into different working groups based on content and experience. Delpit 

describes how teachers would be grouped based on content and grade level, as an example 7th grade 

science teachers would be grouped together. She also writes on how groups can be built based off of 

similar experiences, such as newer teachers being placed in the same group. My findings build off the 

idea that grouping teachers into similar experiences can be beneficial for a teacher's development. My 

findings indicate a benefit for teachers with parental experience being grouped together on how they 

can tap into this parental experience in a positive manner. While studies do indicate that these ideas are 
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already incorporated into some teacher development trainings, there can be a more specific focus to 

center trainings on teachers' experiences. 

Limitations 

I will now write on the limitations of this research study. I find it important to mention these 

items as they do playa role in how the significant and valid the findings were. To start, it is important to 

note that only seven teachers were interviewed throughout this research process. According to recent 

statistical projections by the U.S. Department of Education, approximately 51,000 public school teachers 

will be employed in public schools across the country (U.S. Department of Education, 2017). Seeing as 

seven teachers is a fraction of a percentage, it is clear that there is still room to interview more teachers. 

In addition, there needs to be a wider variety of teachers outside of one school. Dwight High 

School could be seen as representative of many other public schools serving marginalized communities, 

but it is only one school. A future research study could look at perceptions of teaching from teachers 

across a variety of demographics, geographical locations, ages served, country, etc. Along with not doing 

any field observations, there is no manner to identify if the teachers' were successful in educating their 

students. This would entail developing criteria on what would determine if the teachers were successful. 

This could be a combination of students' test scores, observing a lesson, conducting interviews with the 

students on their teachers' abilities, etc. Since none of these approaches was taken, I cannot label any of 

the approaches and methods that the teachers reflected on as effective. 

Finally, one limitation in this research study is my own role as a principal researcher. As 

someone who graduated from Dwight High School and grew up in Ike, I claim myself to be an insider of 

this research study. This was beneficial in my ability to gain access to interviewing teachers as they 

either have previously taught me or recognize my name. However, I feel that my role has potential to 
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create a bias in my analysis. Though, I was able to observe items and ask questions that no one else 

might have thought of, I also could have placed preconceived notions in my analysis. 

Future Studies 

Multiple educational theorists have echoed the findings in this research study (Brown, 1994; 

Brown, 2008, Farnes, 1975; Pedersen, 2003). Following up their research, I will offer several suggestions 

on how my research study can be expanded upon by future studies. First, I will write how an expanded 

sample size can lead to better results. Then, I will write on how field observations can collect important 

data. Finally, I will write how questions on teacher's experience with development training and 

workshops should be integrated into future studies. 

One approach could be to conduct a research study with a larger sample size of more interview 

participants to ensure more validity in these findings. Keeping the same questions and process, but with 

more teachers, can show more opinions and thoughts on how to best serve a marginalized school 

population and what influences these thoughts. In addition, interviewing teachers from multiple schools 

would highlight differences across the schools interviewed. Perhaps there would be a shift in what 

teachers prioritize in their classrooms, or a difference in how they feel what is important in teacher 

development. 

Next, field observations can collect important data that is missing from this research study. Field 

observations can be broken up into two categories; classroom and school observations. Classroom 

observations can collect data on how a teacher is teaching and how the students is responding. The PI 

can aim to sit in on at least one lesson to learn how a teacher structures and delivers a specific lesson. 

This wouldn't be meant to critique a teacher's ability, rather it would be meant to have a deeper 

understanding on how teachers in a particular setting are able to deliver their lesson. Observing 
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students' responses is also important to understand how the lesson is being received by the students. 

School observations would be important to collect data that is related to the school climate. 

Finally, there could be a section on teachers reflecting on teacher development training in their 

respective schools. Collecting this data would list important details that would are necessary to 

understand the teachers' whole schooling experience outside of the classroom. In addition, there can be 

a focus to ask the teachers if they feel the development training they are receiving as beneficial or 

detrimental to their growth. This could highlight if schools are best developing their teachers based on 

how they already have developed their educational pedagogy. 

Conclusion 

In conclusion, this research study looked at interviewing teachers working in a suburban, public high 

school located south of the city of Chicago. My research question was how do these teachers, working in 

a school of marginalized students, approach teaching in this population? I also asked what influences 

their educational pedagogy? My findings indicate a prioritization towards student-based learning and 

expressions of care. My findings also indicated teachers expressing that sources of influence that were 

centered on themselves as individuals were much more influential than sources of influence that were 

decontextualized for them. This highlights a parallel that exists between how students learn and how 

teachers develop their educational pedagogy. 

I found it humbling throughout this entire process to be able to learn from incredible 

individuals. Throughout the entire process, I found inspiration from all the teachers that I was able to 

either reconnect with or teach. They have all shown expertise, grace, and resilience in their teaching 

approaches. More importantly, they all show a genuine love in their work. As Ms. Adams said nearing 

the conclusion of her interview, "I do believe all teachers go into teaching with the intent of helping 

kids." This was evident in not only her interview, but in all the words that were shared with me. 
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Appendices 

Appendix A 

Appendix A: Recruitment Email to Teachers 

Email to recruit Eisenhower High School Teacher to participate in interview. 

Dear_, 

Hello! Hope you are doing well today! My name is Josh MedeL I'm a rising senior at 
Swarthmore College, and an alum of Eisenhower High SchooL I am currently working on 
my senior thesis that focuses on teachers who work with students from marginalized 
communities. What I mean by marginalized communities are groups of people that are 
unfairly disadvantaged because of social identities such as race or class. 

If you have been a teacher at Eisenhower High School for at least one year, I am inviting 
you to participate in this study. I would like to conduct an interview with you about your 
experiences teaching students who come from marginalized communities given the current 
social and political climate. My aim is not only to learn about how you approach teaching a 
diverse group of students, but also to understand what influences your approach. 

I value the opportunity to learn from your experiences and appreciate your investment of 
time and information. Recognizing this, I will provide a pseudonym to protect your 
privacy. Additionally, I am willing to share a summary of my findings with you at the 
completion of my study. 

If you are interested in being interviewed, please respond to this email with your 
availability. I will then follow up with you and we can mutually determine the best date, 
time, and location to meet. I've attached a consent form that you are welcome to review as 
welL 

Thank you for considering participation in this research study! If you have any questions, 
please feel free to send me an email at jmedell@swarthmore.edu. I can also be reached via 
cell phone (708-228-0710). 

All the best, 
Josh Medel 
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Appendix B 

Approaches to Teaching Marginalized Students: 

The effects of a diverse classroom on pedagogy 

Conducted by Josh Medel 

Swarthmore College 

DESCRIPTION OF THE RESEARCH 

You are invited to participate in a research study that focuses on teachers who work with 
students from marginalized communities. My research question is: How do teachers 
approach teaching students from marginalized communities and how do their experiences 
with these students affect their pedagogies? 

You have been asked to participate because you are currently a high school teacher at 
Eisenhower High School. Your experience in teaching at Eisenhower High School is meaningful 
to the purpose of this study because you are able to speak about your experiences in a school 
where the majority students come from marginalized backgrounds. 

This research will involve a voice-recorded interview conducted in person, or virtually if there 
are scheduling constraints. 

The recording and transcriptions will be stored carefully, and will be encrypted and password 
protected, without your name attached. Only I will have access to this information, and all 
records will be destroyed before I leave Swarthmore College in May 2017. 

WHAT WILL MY PARTICIPATION INVOLVE? 

You will be interviewed about your experience teaching at Eisenhower High School for about 
one hour, and this will be audio-recorded. I will be the only one with access to the audio files. 

ARE THERE ANY RISKS TO ME? 

There are minimal risks in this study. There is a possibility that the interview questions may 
create discomfort due to the topic, however the topic and interview questions are not intended to 
be upsetting or create discomfort. You can opt out of answering questions, or stop the interview 
whenever you want, without any repercussions. The data will be reported anonymously with all 
identifying characteristics changed or removed. 

COMPENSATION? 

There will be no compensation for this research. 

HOW WILL MY CONFIDENTIALITY BE PROTECTED? 
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In the senior thesis, I will not be using any real names or details that can identify the people I 
interviewed. All my notes, recordings, and transcripts will be stored with codes rather than 
names attached, and in my writing I will change names and specific details. This paper will not 
be shared outside of Swarthmore College. 

WHOM SHOULD I CONTACT IF I HAVE OUESTIONS? 

You can ask questions about the research at any time. If you have questions about the research 
after you leave today you should contact the me - the Principal Investigator -
(jmedel1@swarthmore.edu , (708) 228-0710), or my advisers Professor Joy Charlton 
(jcharltl@swarthmore.edu) or Professor Roseann Liu (rliu4@swarthmore.edu). 

Your participation is completely voluntary. If you change your mind and no longer wish to 
participate, I will destroy my recordings and transcriptions and not report anything that you 
said. You may end your participation at any time without penalty. 

Your signature below indicates that you have read and understood this consent form, and had an 
opportunity to ask any questions about your participation in this research. It indicates that you 
have voluntarily consented to participate. I am giving you a copy of this form for your records. 

Name of Participant (please print): _____________ _ 

Participant Signature Date 
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