
THE DESERT SPEAKS: 

DISCIPLINE, (DIS)EMBODIMENT, AND MASCULINITY 

AT A SMALL ALL-MALE COLLEGE 

by 

Peter o. Daniels 

A Thesis Submitted in 

Partial Fulfillment of the 

Requirements for the Degree of 

Bachelor of Arts 

in Sociology and Anthropology 

at 

Swarthmore College 

May 2017 



Daniels 

ABSTRACT 

THE DESERT SPEAKS: 

DISCIPLINE, (DIS)EMBODIMENT, AND MASCULINITY 

AT A SMALL ALL-MALE COLLEGE 

by 

Peter o. Daniels 

Swarthmore College, 2017 
Under the Supervision of Professor Farha Ghannam 

This thesis explores the ways in which small, all-male Deep Springs College in the Inyo Mountains of 

California employs various techniques of discipline as well as practices of embodiment and 

dis embodiment in the process of forming a particular kind of gendered subject. Following a focused 

description of Deep Springs as an institutional and sociocultural space, the relevant literature on 

(dis)embodiment and masculinity is reviewed. The extent to which Deep Springs goes beyond many 

traditional institutions in the extent to which it creates subjects that "participate in their own 

subjectification" is explored, and the ways in which Deep Springs works and reworks the materiality 

of students' bodies and the mind-body relationship are considered as components of the larger process 

of subject formation. Finally, the constitutive spaces and phenomena of Deep Springs are then 

analyzed as practices of (dis)embodiment and methods of disciplinary domination, resulting in a 

particularly gendered and classed subject. 
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You came to prepare for a life of service, witli tlie understanding that superior ability 
and generous purpose would be expected of you, and this expectation must be 
justified. Even in scholastic work, average results obtained in ordinary schools will not 
be satisfactory. The desert speaks. Those who listen will hear the purpose, philosophy 
and ethics of Deep Springs, for it will need no prodding from teachers or 
superintendents to produce superior results in all departments... Deep Springs 
endeavors to develop and guide the student, not to change him. It is in no sense a 
reformatory. The teacher's duty is to study the pupil and learn what is required for his 
natural growth, instead of attempting to reconstruct him on artificial lines. 

- L.L. Nunn to the Deep Springs Student Body, February 17, 1923 

And we: spectators, always, everywhere, 
Turned toward the world of objects, never outward. 
It fills us. We arrange it. It breaks down. 
We rearrange it, then break down ourselves. 

Who has twisted us around like this, so that 
no matter what we do, we are in the posture 
of someone going away? Just as, upon 
the farthest hill, which shows him his whole valley 
one last time, he turns, stops, lingers-, 
so we live here, forever taking leave. 

- Rainer Maria Rilke, "Eighth Duino Elegy," 1923 
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Introduction 

Late one night in the Boardinghouse of Deep Springs College in March 2014, twenty-seven 

young men raised their hands together, holding them up long enough for the Vice-President of the 

Student Body to get an accurate count. The one absent member was contacted over the phone, and 

the vote became unanimous-the Deep Springs Student Body uniformly consented to a modification 

of the college's trust that would allow Deep Springs to become coeducational. 

Deep Springs, a small liberal arts college located in a remote mountain valley on the California

N evada border, has been all-male since its founding in 1917 by Lucien Lucius Nunn, an electrical and 

educational pioneer. The single-sex status of the school has been controversial since the 1970s. The 

Student Body (SB) has been taking votes on coeducation for decades, and at least five external studies 

have been commissioned and completed on the desirability of such a transition. Historically, when the 

Student Body voted in favor of coeducation, it was always overruled by the Board of Trustees. That 

was until September 19, 2011, when the trustees voted that it was appropriate "to plan and implement 

a transition to a coeducational student body, subject to ongoing board review." The vote was 10-2 

with both student trustees in support, and the college began to make plans for recruiting the first class 

to include women (Newell 2015, 353-354). 

In February 2012, however, when the Board filed to officially modify the founding trust (which 

still included many of the college's assets and referred in one place to "the education of promising 

young men" [Nunn 1975, 29]) trustees Kinch Hoekstra and Edward Keonjian, both alumni, filed a 

response seeking an injunction to stop the impending acceptance of female applicants and impending 

transition to coeducation (Newell 2015, 354). After an intense court trial in Independence, CA, Judge 

Stout of the Superior Court of California, Inyo County, released a decision that concurred almost 

entirely with the arguments of the Board in support of coeducation (Newell 2015, 355). Of course, 

the objecting trustees filed an appeal two months later, and at the time of writing (December 2016), 
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the legal battle remains decidedly underway. Depending on the outcome of the appeal, the case could 

be pushed to the California Supreme Court or Deep Springs could admit its first coeducational class 

as soon as 2018---after 101 years of single-sex education. 

This controversy is a significant element of the underlying motivations for the present study. 

It is likely that Deep Springs will be coeducational by the end of the decade. As a student at Deep 

Springs from 2013 to 2015 (and a member of the SB for the March 2014 vote mentioned above), I 

was privileged to experience the college's unique model of all-male education first-hand. Deep Springs 

resists comparison to other institutions and is therefore difficult to describe concisely, but here are the 

basics: Deep Springs is a two-year liberal arts college an hour's drive from Bishop, CA. The educational 

model is framed around three pillars: academics, labor, and self-governance. Students participate in 

traditional seminar-style classes and work around 20 hours per week to help with the regular 

functioning of the college (cooking, maintaining the vehicles, irrigating the fields, etc.). They also 

constitute the majority of the administrative committees of the college that manage admissions, 

curriculum selection, faculty hiring, and the like. Before matriculating, each student further agrees to 

abide by the isolation policy (restrictingvisitors and trips off-campus) and the drugs and alcohol policy 

(abstention from drinking and illegal drugs during term). Over the past century, this model has 

developed Deep Springs into one of the most selective colleges in the world, with an unusually 

rigorous application process and acceptance rates comparable to Ivy League institutions and elite 

liberal arts colleges. 

This study explores one small aspect of Deep Springs that pertains to its continuing all-male 

status. The college most fundamentally aspires to admit "promising young men" and then to produce 

graduates that will lead "lives of service" -a phrase which often echoes around the classroom, 

Boardinghouse, and dorm at Deep Springs. This thesis asks how the educational program at Deep 

Springs disciplines the bodies and minds of its students toward that end. In so doing, it also asks how 
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students are produced as carefully gendered subjects and how practices of embodiment and 

dis embodiment combine with disciplinary techniques in that process of subject formation. 

Methodology: Ethnography, Archives, and Interviens 

This project aims to understand how masculinity is developed and shaped for members of the 

Deep Springs Student Body. More narrowly, it seeks to distinguish the ways in which repeated over

embodiment and dis embodiment of Deep Springs students shape their masculine subjectivity. To do 

this, I conducted ethnographic research including in-depth interviews, participant observation, media 

analysis, and archival research. I chose a variegated ethnographic approach to gain access to multiple 

perspectives and multiple aspects of the education and experience of Deep Springs. 

A large portion of this thesis is based on my own experiences with Deep Springs. I wanted to 

attend Deep Springs from the time I was in high school, and eventually decided to leave Swarthmore 

College to attend. My hope was that Deep Springs would offer a more holistically transformational 

undergraduate experience than Swarthmore had up to that point, and this thesis is in part an 

exploration of why how that was made possible. I first applied to Deep Springs in 2011 and attended 

from the summer of 2013 to that of 2015. I was also briefly employed by the College following 

graduation. While my purpose during this time was not participant observation, this depth of 

integration and experience situates my perspective squarely as an ex-student. This positionality grants 

me significant insight into the structures and effects of Deep Springs as an educational project, merely 

because I was steeped in them and indeed lived them for two years. That said, this positionality is also 

distinctly limited in its vantage points. Deep Springs exists as much in the perspective of the staff or 

faculty member, Trustee, outsider, journalist, parent, alumnus, and historian as it does in that of the 

student. I have aimed to at least partially account for this in my research. While my project does remain 

unabashedly student-centered and most materials are student-sourced, I have been careful to include 
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both historical and contemporary perspectives from non-students. It should still be noted, however, 

that my perspective may result in certain biases or blind spots. For example, my analysis of the actions 

(formal and informal) taken by staff and faculty to shape the (dis)embodiment of students is much 

less developed than my analysis of the actions taken by students. This should not be taken to imply 

that students do more. Mther, those insights are what my perspective has revealed. 

In this project, I employ my experiences retroactively as ethnography. These experiences are 

supplemented with ongoing informal correspondence with members of the Deep Springs community, 

discussion with other alumni and historians of the college Gack Newell and Brad Edmondson), short 

term observation in August 2016, and analysis of the College's current official rhetoric, as published 

on its website. While this "retroactive ethnography" will surely affect my observations by the mere act 

of memory recall, this approach also allowed me to become completely immersed in the community 

without the barrier of a research question or the pretense of engaging in "participant observation." 

Over the course of the summer of 2016, I delved into three archives-two housed at the 

Division of Rare and Manuscript Collections at Cornell University's Kroch Library (the Lucien L. Nunn 

Papers and Deep Springs College Records), and one housed in in the Archives Room at 

the Glorious People's Library of Deep Springs College. The materials archived at Deep Springs are, 

with a few exceptions, duplicates of originals held at Cornell. My time in the archives at Deep Springs 

was also curtailed by the simultaneous need to complete interviews and engage in observation. I was, 

however, able to spend significant amounts of time with Cornell's materials. Unfortunately, the sheer 

amount of material (approx. 73.4 cubic ft. at Cornell alone) barred me from completing an exhaustive 

review. The archival materials did, however, offer important historical perspectives on the origins and 

development of current practices and institutions at Deep Springs. 

The papers of Deep Springs founder Lucien L. Nunn had two major components-strictly 

Nunn-related correspondence and paraphernalia and historical documents related to Telluride 
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Association, one oENunD's other, related educational initiatives. The Nunn materials offered insight 

into the early days of both the founder and his educational projects, including the various instantiations 

of the Telluride Institute prior to the founding of Deep Springs. Likewise, the Telluride Association 

materials offered an external perspective on the early days of the College, since Telluride Association 

and Deep Springs were more closely linked during the early 20th century. The collection of Telluride 

Association newsletters approaching the present day also provided a more distant and external 

perspective on moments of Deep Springs's history. 

The Deep Springs College records, though about half the size of the Nunn papers, included 

an ahnost complete set of Student Body minutes from 1917 to 1999, Trustee minutes and extensive 

correspondence, legal and financial documents, student writing and projects (including previous 

ethnographic work on Deep Springs), and historical photos of Deep Springs and figures involved 

several of Nunn's projects. These records allowed me to historicize my contemporary findings and 

track shifts in conceptions of manhood and the enactment of (dis)embodiment over the course of the 

history of Nunnian institutions. In my archival work, I largely relied on tools of close reading and 

rhetorical analysis. 

The final methodological thrust of this project is a series of interviews conducted at Deep 

Springs College in August 2016 (along with one in July in Ithaca, NY) l Interview length varied from 

20 to 75 minutes (usually averaging around 40) and included 11 first-year students, five second-year 

students (16 out of 21 available students) two alumni, one staff member, and one faculty member. 

Two of the 20 interviewees were women. This sample was limited, of course, by logistics, availability, 

1 Prior to conducting the interviews, I created and distributed a survey to all members of the Deep Springs Class of 2016 
via email. It was my hope that such data could offer a longitudinal aspect to these interviews which otherwise represent 
only a momentary snapshot of masculinity and embocl:llnent at Deep Springs. Unfortunately, the response rate was quite 
low, and the rate of completion even lower (only one survey was fully completed). Accordingly, those data have been 
excluded from this project. 
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and cooperation, but I believe was ultimately successful in offering important insights regarding the 

phenomena of masculinity and embodiment at Deep Springs in its current instantiation. 

These three perspectives---ethnographic, archival, and interview-based---combine to allow for 

what I hope to be the triangulation of masculinity and (dis)embodiment at Deep Springs. In the 

chapters ahead and through these three methods I hope to locate these phenomena and elucidate how 

they function and how they become manifest in the lives of community members. 

In the following chapters, I begin with a thick description of the relevant aspects of Deep 

Springs College, covering both its basic history and contemporary expression. Other scholars such as 

Jack Newell and Bob Aird have done a far more extensive and complete job of chronicling Nunnian 

history, so I have contented myself in this project with highlighting only the most apropos features of 

the college and its history. (In using the term Nunnian, I refer to all institutions and movements that 

were either founded by Nunn or explicitly cite him as a central inspiration.) Chapter 1 is largely meant 

to provide context for the later, more theoretical and data-driven chapters, and those already familiar 

with the college should feel free to skip ahead. 

Chapter 2 fulfills two roles. It is first an exploration of the current literature surrounding 

masculinity and embodiment/ disembodiment. I turn to Ghannam's work in urban Cairo as well as 

Butler and Foucault. Second, the chapter provides a theoretical framing for the transformational 

power of (and social forces at work in) Deep Springs, based largely on Bourdieu and Williams. Chapter 

4 turns from archival and textual work to presentation of my ethnographic research. Chapter 3 

commences with a close reading of a section of Foucault's Discipline & Punish and a parallel analysis 

of Deep Springs as a disciplinary institution. It further explores the ways in which Deep Springs both 

engages classic disciplinary techniques and moves somewhat beyond them into even more complex 

methods of subject formation. My experience with Deep Springs has led me to believe that Foucault's 
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work on discipline :rnd subj ectific:llion is the most useful lens ~v,.ihble to understand how the coll ege 

works :rnd reworks its students through processes of nonnali2~tion :rnd tr:rnsfonn:lt ion. I hope to 

d emonstate th~t Deep ~rings meets olmost all possible criteri~ for the quintessential disciplinary 

institution of Fouc~ult" description and eng~ges fully in the process of cre~ting subj ect s th~t 

p:uticip:lte in their own subjectific:llion. Finally, in Ch~pter 4, I explor e sp ~ce s :rnd pactice, of 

embodiment :rnd disembodiment :It D eep Springs, using those tenn, :rnd the rel~tionship between 

mind :rnd body ~s ~ lens through whim to furth er describe several components :It the coll ege 

D''i'Spiny Ranch in ""j"'P"'".j, ~i'" "" Io/" M"",,,,,,,, and Si"" U ""da "'bini. D,'i' Spiny Valit>' i>u '" ima;,i,",,~ amid, 
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Chapter 1. Deep Springs: Institutional Context and History 

Deep Springs College resists archetypes. 

It is accredited as a community college (by the Accrediting Commission for Community and 

Junior Colleges of the Western Association of Schools and Colleges), but bears little resemblance to 

other institutions of the same status. It is (currently) all-male, but would not be justly grouped with 

all-male religious or military organizations. It has a strong component of physical labor in the 

curriculum, but is dramatically different from other labor-oriented schools. And while student 

participation in administration is indeed becoming increasingly prevalent in American higher 

education, no other institution has implemented democratic self-governance to the extent and with 

the success that has Deep Springs. 

In short, although Deep Springs College could ostensibly fit into many pre-existing categories 

within the world of higher education, its story, context, and sociocultural milieu place it in a category 

uniquely its own. This chapter is dedicated to contextualizing the following ethnographic research in 

order to help make the unfamiliar parts of Deep Springs a little more accessible and the final 

conclusions more intelligible. 

The Beginning 

L.L. Nunn 

Deep Springs was the last of several educational efforts by Lucien Lucius Nunn. L.L. Nunn, 

as he came to be known, was born in 1853 in Medina, OH, alongside a min brother, Lucius Lucien, 

who died three years after birth. Several scholars have pondered the impact this bereavement may 

have had on his later psychological makeup. Nunn studied at Oberlin College in Ohio, the oldest 
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continuously operating co-educational institution in th e US, ilS w ell ilS ~t H nvard L~w SchooL He 

m~de his nam e, how ever, in en ~bling the spre ~d of alt ern ating current electricol power throughout 

much ofthe Western US He is also known for helping to d esign the Ont ario Power Pl:rnt ~t Ni~gar~ 

Fill •. Over th e course of his career, he h ~d signific:rnt mining, legol, b :mking, :md electrical holdings 

throughout Idaho, Mont:rno., Ut ili, Coloado, New York,:rnd Mexico. His most signific:mt corpoate 

:rnd dom estic bilS e, however, WilS in T elluride, CO. Olce moving there shortly iller l~w Sd lOOI, he 

preferred the nam e Telluride for olmost ill his subsequent ventures, induding the once-great T elluride 

Power Comp:rny iJ'l ewell 2015, D:rniel, 20 15b) 

L .L. N_ 

Aft er ~ long :rnd very successful corporate career (~t one point Nunn WilS one of th e five 

w eolthiest men in Americ~), Nunn gr ew diss~ti,:; ed with his largely m~teri alist presence in Am eric:rn 
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society. He decided to turn toward education. This was in part a philosophical turn from the material 

to the intellectual and spiritual (as indicated in his later correspondence, e.g. letter to the Student Body 

of 1 June, 1922 [Nunn, 1975,22]), but was also a response to some problems he had noticed in his 

corporate structure. In his power and mining enterprises, Nunn had noted a lack of young educated 

men entering the ranks of his workforce. Instead of recruiting at the intellectual hubs of east coast 

(which Nunn felt included too many students unprepared for physical labor), Nunn decided to begin 

his own "Telluride Institute" intended to educate his younger employees in preparation for a more 

effective career and "life of service." 

Telluride Institute had many instantiations and was variously based in: Olmsted, UT; Beaver, 

UT; Battle Creek, UT; Boise, ID; Bliss, ID; Grace, ID; Telluride, CO; Ames, CO; Ilium, CO; and 

Claremont, VA. The two most significant and established locations were Beaver, which provided 

much of the early membership for the later Telluride Association, and Claremont, which was the 

immediate predecessor of Deep Springs. 

Telluride Association 

In 1911, Nunn founded Telluride Association. In the original model, Telluride Institute (and 

later Deep Springs) was to provide freshman and sophomore education alongside paid manual labor, 

while the Cornell Branch of Telluride Association (referred to as CBTA or COTA in historical 

documents) was to provide scholarships and community for members finishing their undergraduate 

degrees. Consisting of men from their late teens to early twenties (with a few older exceptions), the 

Association was based in a large, Prairie-style house on the West Campus of the Cornell University 

campus in Ithaca, NY. While it was originally a requirement for Association members to be actively 

pursuing a course of study, some members studied at universities other than Cornell. The Cornell 

house, however, has been the location of most of the annual Conventions of Telluride Association. 
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Telluride as Progressive Organization 

Telluride Association was explicitly intended by Nunn to be a progressive educational 

organization. In most of his correspondence, this imperative was manifest in the high standards of 

character and achievement he set for all members, as well as the standards of membership itself The 

Association was literally, in NunD's mind, meant to contribute to society's "progress." This imperative 

also meant, however, that Nunn expected the Association to be ahead of its time in terms of diversity 

and inclusion. In 1915, there was a controversy regarding the membership of Cornell student Hyman 

Deutsch. The membership of CBTA wrote a letter to Nunn on 15 March 1915 (LL Nunn Papers), 

petitioning for his elevation (the term still used in lieu of expulsion or removal). They gave three 

reasons for his dismis sal: 

That his physical appearance is anything but pleasing and this, together with what is 
considered an inherent repulsiveness, creates an ahnost universal tendency for 
everyone to avoid him ... He is not advanced far enough in general understanding to 
either comprehend the Association or his relation to it. .. By his connections and 
associations in Ithaca, through appearance, action, and word, a bad impres sian of the 
Branch is obtained. 

In a later letter, they also described how Deutsch's roommate, the President, had to air out the room 

each morning because Deutsch's breath was so objectionable. What the members failed to mention 

in the letter but had clearly been part of the discussion, was that Deutsch was also Jewish, and this 

was at a peak of anti-Semitism in America. 

Nunn responded to this petition with a 4-page, single-spaced missive stating the following "I 

will explain that [your letter] appeared to me to be such a sever indictment, not against Deutsch, but 

against the Branch, that I could not believe that character and good sense would not assert themselves 

and dispose of the matter as soon as it was seriously considered." He later went on to say that the only 

positive information he had received was that "FIRST: He is a Jew. SECOND: He has pimples on his 

face. THIRD: He has ability." He forbade the Association from disciplining Deutsch in any way. 
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There was another incident in the 1940s where a prominent Telluride Association member and ex

President, C.N. Whitman, expressed strong concern over having a guest in the house who was "a 

negro." Although Nunn was deceased at this point, his progressive atmosphere remained, and the 

guest was allowed to stay (Lucien L. Nunn Papers). 

Telluride Association Today 

In subsequent years, Telluride Association has expanded to include women and to partially 

focus on critical race and Africana studies. Today, the Association still holds Convention every June 

with most of its approximately 70 members. Every other year Convention is held at CBTA in Ithaca. 

The other years it is held at the University of Michigan at the Michigan Branch of Telluride Association 

(MBTA), which was founded in the early 1990s, and every seventh year, it is held at Deep Springs. 

Since the 1960s, it has hosted the prestigious Telluride Association Summer Programs (TASP) for 

high school juniors at various locations. More recently, it has also hosted the Telluride Association 

Sophomore Seminar (TASS) for high school sophomores, which has an explicit focus of content and 

admissions on Black and Africana studies. Since the early 20th century, the Association has gradually 

moved away from Deep Springs as an institution. While they still communicate regularly, have official 

liaisons, and host the occasional exchange bet\veen institutions, Telluride Association and Deep 

Springs are not officially affiliated in any way. 

While Telluride Association has decidedly "kept up with the times" in terms of admitting 

women and incorporating academic trends (such as the increased emphasis on race studies), Deep 

Springs has retained more of its original focus as expressed by LL. Nunn. (In other ways, it has also 

decisively challenged its founder's intentions, which will be elaborated on lateL) 
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the hub of ranch and farm operations. For the first several terms of school, Nunn therefore applied 

almost all the labor power of the Student Body (along with several hired workers) toward constructing 

the first buildings of campus, including the buildings of what is now the Upper Ranch, including, Main 

Building (with dorm, classroom, and office), the Boarding House, a garage, and several staff and 

faculty residences. 

The Student Body itself was, for many decades, made up entirely of young white men. 

Recruitment was carried out in a relatively targeted manner by officials of the school and Nunn 

himself, and students that signed on to Deep Springs were usually expected to go on to have a career 

in Telluride Association as well. Most importantly, however, the solicited demographic for the school 

was decidedly upper-middle class. While the uber-rich were content (and uniformly able) to send their 

sons to the Ivy League and similar schools, Nunn and his team targeted a slightly different, but almost 

as privileged population. According to O.B. Suhr, an early Director of Deep Springs, Nunn said in 

one of his last interviews that, in choosing candidates, "The purpose must be the main thing and this 

must not be material. Boys from poor families usually have an obsession for wealth and material things 

and they should be especially examined with this in mind. Do not accept candidates because of need 

for assistance" Oetter to the Trustees of Deep Springs and Student Body Representative, 8 December 

1925,3). Matching step with Telluride Association to an extent, Deep Springs did move away from 

this explicitly classist criteria and toward a more progressive (or at least egalitarian) model. That said, 

the system had already been established in a way that catered to this white, upper-middle class male 

population. Only they had the cultural capital requisite to even know that Deep Springs existed, much 

less desire to go there. The makeup of the Student Body today, and the heritage of this class-based 

system, is discussed in Chapter 3. 
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Interstitial Histor:y 

The history between the founding of the College and the present would be the subject of 

other, much longer works (e.g. Jack Newell's wonderful book, The Electric Edge of Academe: The Saga of 

Lucien L. Nunn and Deep Springs College). Despite this researcher's investment of many hours in the 

archives of both Cornell University's Rare and Manuscripts Collections and the Glorious People's 

Archives at Deep Springs itself, there would be little gained by the reader from a traditional 

chronological rehashing of the tales of Deep Springs, even those specifically related to gender in 

general and masculinity in particular. Therefore, the relevant history will be interlaced with the 

following description/interpretation of Deep Springs as it exists presently. 

Deep Springs Today 

The Deep Springs of today is constructed of both formal and informal structures. As Williams 

suggests, the formal structures, being always already historical, are more articulable (1977, 130). With 

that in mind, the description of the institutions of Deep Springs ca. 2015 focuses on formal structures, 

of which there are three components: 1) corporate/administrative layout; 2) the 'three pillars'; and 3) 

the 'ground rules.' 

Administrative Structure 

The Board of Trustees 

The legal owner of Deep Springs is the Board of Trustees, created by LL Nunn when he first 

deeded the bulk of his property to the College prior to his death. Today, the Board consists of 

approximately 12 men and women, including two student members elected by the Student Body, who 

each have full status and voting power. At their semiannual meetings, the Trustees address mainly 
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questions of long-term finances or decision making that requires a horizon beyond the ability of the 

Student Body (with its comparatively rapid turnover). Most often, these questions have included the 

hiring of Deans and Presidents/Directors, the perennial question of co-education (which will be 

discussed at length later), the operation of fundraising and capital campaigns, the investment of the 

endowment, and large changes to other structures of Deep Springs, such as changes in class size, 

dramatic changes to curriculum, or the construction of new buildings requiring significant investment. 

The relationship between the Trustees and the Student Body has variably been one of 

diametric opposition and more harmonious collaboration, but is always mitigated by the presence of 

the formal administrators of the College. All employees of the College are uniformly called 'staffulty' 

(a colloquial blend of the words 'staff and 'faculty'). This is generally understood to be a statement of 

recognition of the artificiality of the division between academic and non-academic educators. The 

highest-ranking members of the staffulty are the President (once called Director), the Dean, and the 

Director of Operations. This team is supplemented by an Office Manager (/Librarian/Bookkeeper), 

Ranch Manager, Farm Manager, Boardinghouse Manager/Chef, Garden Manager, Farm and 

Maintenance Officer, Development Director and Officer, three semi-permanent faculty members, and 

a variable number of visiting faculty. Currently, a total of 18 people make up the entire staffulty of 

Deep Springs. Except for the two development staffulty who choose to work remotely, all are housed 

by the College in Deep Springs Valley (some around the Main Circle, some at the Lower Ranch, at 

some at Henderson Station, a few miles up Highway 168). 

Following that structure, the Board of Trustees has the final say, legally speaking, regarding all 

Deep Springs operations. In practice, the vast majority of that decision-making power has been 

devolved to the Presidency, an office which is currently held by David Neidorf He, in turn, has 

devolved most of his authority to the Student Body and its Committees (he does retain a right to veto 

almost every SB decision, although this right has only been exercised very rarely-I can think of no 
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instances when President N eidorf has opted to veto a decision instead of engaging in a discussion 

with the Student Body and coming to a collective decision). This is a clear nod to the significance and 

extent of the pillar of self-governance. 

President 

The position of President (or Director) is probably the most significant in terms of long-term 

success of the College. L.L. Nunn effectively operated as the Director (although he had little formal 

authority, especially after his Deed was signed) immediately following the founding, and prior to his 

departure he penned a little essay titled, "The Man Required for Deep Springs" (Nunn 1975, 41-43), 

which is now the penultimate section in the Gray Book, a small collection of letters and documents 

that represents a condensation ofNunn's thoughts and ideals. Occasionally updated, the Gray Book 

is distributed to every incoming Deep Springer and is often cited in debate in the Valley. Sometimes 

and erroneously thought to be discussing how to select potential students, "The Man Required for 

Deep Springs" is actually a description of the ideal Director, or as Nunn would have him be called, 

the ideal "Guide" (Nunn 1975,38). Nunn writes in "The Purpose" that "the Guide must be free from 

all the details of administration--must delegate them. He must give himself to those who are called

his experience, his understanding, his vision. He must spend much time in fulfilling the fountain, in 

reading, in meditation, in writing, in travel, and in contact with men and institutions" (Nunn 1975,39-

40). Following these guidelines, the President of Deep Springs moves far beyond purely administrative 

duties (although he does fundraise and manage staff, etc.) and into the philosophical guidance of the 

school and its students. 

The Three Pillars 

The 'three pillars' of Deep Springs have an ambiguous history-it is unclear exactly when they 
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became established as such, but each component has, formally or not, had a significant presence since 

the beginning. At present, the three pillars are most commonly listed as academics, labor, and self

governance, and each has an integral role in both the day-to-day operations and transformational 

power of Deep Springs. 

Academics 

The pillar of academics is made manifest in what is most easily described as a part-time liberal 

arts program. Most students do not graduate from Deep Springs with a degree (although earning an 

Associate of Arts in the Liberal Arts is an option), and choose to eventually continue their education 

at a more traditional four-year university. Every Deep Springs education begins with what is called 

"Summer Seminar," a two-month long (usually July and August) course attended 12 hours per week 

by every student on campus. It is usually team-taught by two professors, and has some connection to 

political theory-past course titles include "Ethics, Aesthetics, and Community" and "Human Rights 

and World History." Following Summer Seminar, the educational model much more closely follows 

a traditional structure. There are three "long-term" professors who are hired for two to six years, one 

each in the categories of Humanities, Social Science, and Natural Science. Their curricular offerings 

are supplemented by approximately two short-term professors who teach for a single semester, and 

are chosen in a way to help diversify the course offerings. Finally, there is another summer term at the 

end of the year (May-June) that is taught entirely by short-term professors and usually includes more 

experimental or experiential courses. 

The courses at Deep Springs vary wildly in terms of content, but disproportionately emphasize 

seminar-style, discussion-based learning. There is also a less emphatic focus on the "great books," to 

the extent that Deep Springers tend to read more of the Western Canon than the traditional university 

student, but not as much as those at true "Great Books" schools (e.g. St. John's College, Shimer 
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College). The more technical natural sciences tend to be studied the least, mostly because they require 

a more sequential course of study than the humanities and social sciences, which is difficult to offer 

at a two-year institution that emphasizes breadth. Most students who wish to pursue STEM careers 

do most of their scientific study at institutions following their time at Deep Springs.2 

In a nutshell, the academics at Deep Springs tend to follow the trend of the overall institution, 

which focuses not on preparation for later collegiate study, but rather on "preparation for a life of 

service to humanity." The only two required courses are Public Speaking and Composition (writing). 

Public Speaking most often takes the form of each student giving one ten-minute speech each term 

(roughly 11 speeches total over a two-year Deep Springs career). These speeches are given at an event 

occurring each Tuesday during term, which most of the community (and all of the students) attend. 

Composition has historically taken a wide variety of forms, including a dedicated writing course for 

first-years, an intensive writing component in Summer Seminar, or specially designated "writing 

courses" during the regular semesters. 

Labor 

The pillar oflabor is enacted in the "labor program." Each two terms, the Student Body elects a 

Labor Commissioner (LC). The LC is tasked with designing the labor program and assigning students 

specific roles within that program. Occasionally, LCs will attempt to experiment or drastically reform 

the labor program, but usually a traditional model is followed. Within that model, students are assigned 

2 This bias away from the sciences was explicitly endorsed by Nurm himself. He wrote to the Student Body in 1922: 
You ask me what we are doing at Deep Springs. Burke in the last sentence of his French Revolution 
refers to h:imself as one, who "when the equipoise of the vessel in which he sails may be endangered by 
overloading it upon one side, is desirous of carrying the small weight of his reason to that which may 
preserve its equipoise." Deep Springs believes and teaches that since Lord Bacon's time the Anglo 
Saxon people have been overloading their Ship of State on the side of Science, resulting in the growth 
of materialism and commercialism and obscuring the ideals which flow from religion, philosophy and 
ethics. (Nurm1975, 22) 
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one position per term that is under the jurisdiction of either a specific staff person or the LC himself 

Most terms, the positions include the following (sometimes two or more positions are combined): 

• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 

Senior & Junior Cooks 
Baker 
Office Cowboy 
Librarian 
Main Building Orderly, Dorm Orderly 
Mechanic's Assistant ("Mecl-LAss") & Groundskeeper 

Farm Team (3-6 students) 
Boardinghouse Team (approximately 4 students) 
Garden Crew (approximately 3 students) 
Cowboy (a hired position that usually takes place at the end of a student's second year) 
General Labor (a team of varying size led by the LC) 
Senior & Junior Dairy Boys 

These are usually supplemented with a few seasonal or spontaneous positions like the Preserver, 

charged with extending the life of the fresh fruits and vegetables of the summer harvest, or, in recent 

years, "Noah's Ark," a crew assigned only to help Noah Beyeler, a farm and ranch employee. 

This traditional model is complemented with "labor parties," events that occur every week or 

two, depending on the LC and the morale of the Student Body. Usually mandatory for the entire SB, 

labor parties are used to do projects that could easily benefit from a very large amount ofvery unskilled 

labor-harvesting potatoes, weeding swathes of the garden, or cleanups of large areas of the ranch or 

farm, for example. Since John Henry Stuart's term as Labor Commissioner in 2014, there have also 

been "labor riots," which occur with little or no warning, and consist of the LC conscripting 

immediately proximate SB members to do a relatively small and discrete task, such as carrying 

firewood or helping a new faculty member move in. 
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governance of the institution. Nunn never seemed satisfied with the students' understanding of the 

differences between these two, but he also never gave a very clear statement himself He was, however, 

emphatic that, for Deep Springers at any rate, governance of the individual was the task of the group. 

In a letter to the Student Body at the Telluride Institute: "The pernicious notion that the individual 

must police himself," he writes, "is repugnant." Put another way, Nunn seemed to be evoking what 

Foucault describes as the sixteenth-century version of "government." Foucault writes that 

"'government' did not refer only to political structures or to the management of states; rather, it 

designated the way in which the conduct of individuals or of groups might be directed" (1982, 790). 

Today at Deep Springs, this semantic questioning has faded into the background and has been 

supplanted by a mere separation of accountability/responsibility for the individual and self

governance for the institution. Here I will discuss how the institutional self-governance is formally 

articulated. 

The Student Body convenes weekly (current practice is Fridays at 8pm, leaving enough time 

for the Boardinghouse Crew to finish the dishes). These meetings are presided over by an elected SB 

President and his appointed Vice-president. An idiomatic version of Robert's Rules of Order is 

followed, with exceptions specified in the SB By-laws. Of course, formality can vary, depending on 

the time of year or the topic being discussed (e.g. trips to the hot springs are scheduled quickly and 

informally, while discussions of co-education or evaluations of faculty members are often quite rigidly 

formal and laborious). Meetings usually consist of (a) motions brought by individual SB members, 

such as requests to leave the Valley, (b) business brought by committees, such as the selection of 

courses for the next term, and (c) SB business, such as ideological discussions of labor or requests 

from outsiders to visit. 

Beyond the legislative, SB functions as a sociohistorical and emotional gathering place. The 

different spaces created within the structure of the meeting itself are emblematic of other larger 
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components of the Deep Springs educational project. In current practice, once the meeting is 

convened, there are a number of small items that are considered first: announcements about meeting 

structure, review and approval of the last meetings' minutes, etc. But a distinctly Nunnian/Telluridian 

component is that of "labor quotes." Originally offered only by the LC, labor quotes are usually 

statements made by members of the community that, out of context, are humorous or interesting. 

N ow, the "labor quotes" portion of SB consists of students offering quotes or anecdotes from the 

previous week that will be funny to the rest of the SB. (Throughout the week, when a particularly 

strange statement is made by a student, others might shout, "Labor quote!") Although this portion of 

SB is technically considered a "frivolity" (as opposed to "business"), this acts as a framing device that 

places the present meeting as one that reviews the preceding week. Similarly, because it consists of 

students quoting other students, it creates an atmosphere of surveillance where something said off

hand during the week might be memorialized in the official minutes of the SB (which are indeed kept 

in both the Deep Springs Archives and the Rare and Manuscript Collections of the Kroch Library at 

Cornell University). Included in the business at the beginning of meetings is also the review and 

approval of the previous meeting's minutes. This retrospection that is enacted formally (in the 

minutes) and informally (in the labor quotes) situates SB as a historical space. SB is also, of course, 

quite social. It would be a gross misstep to characterize the meetings as uniformly focused or always 

operating efficiently. As often as students are discussing motions, they are also chatting quietly with 

their neighbors, engaging in frivolities like the "communal noise" that starts each meeting or the 

Athletic Director's Report, which usually entails playful group physical activity (e.g. "trust falls" or 

impromptu dance competitions). Most meetings that aren't specially dedicated to a difficult subject 

(e.g. coeducation or reinvitation, discussed below) are intensely social. And finally, SB becomes, in the 

end, an important emotional space for the participants. Concluding most meetings, the final activity 

of "evaluations" broadly consists of a few minutes of silence followed by students speaking at will in 
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a darkened room, usually on highly personal and emotional topics (SB evaluations are discussed at 

greater length in both Chapters 3 and 4). 

Thus, SB meetings, the core of self-governance, have become simultaneously a legislative 

space, a historical space, a social space, and an emotional space. This, I believe, is further emblematic 

of attempt of the Deep Springs educational project to work holistically and on the entire individual, 

as further elaborated in Chapter 4. 

The rest of self-governance, logistically, is delegated to a group of committees or "corns." 

Currently, there are three standing committees: the Applications Committee ("ApCom"), the 

Curriculum Committee ("CurCom" or "CurrCom"), and the Review and Reinvitations Committee 

("RCom''). Until the 2015-2016 school year, there was a fourth standing committee known as the 

Communications Committee ("Com Com"). 3 ApCom recruits, evaluates, interviews, and eventually 

3 Other Committees that sometilnes exist, wi.th varying anlounts of institutional power, include: 

• Academic Strategic Study Committee ("AssCom"), tasked with an internal review of programs in the Academic 
Pillar 

• Romantic Comedy Committee ("RomComCom"), which screens romantic comedies in the Donn 

• Soccer Committee (SocCom), which organizes soccer gmnes and toummnents 

• Committee of the \Xlhole ("YCom"), which consists of the entire corrnnunity and could be convened by any 
student 

• Expeditions Committee ("ExCom"), which organizes outdoor trips like backpacking and climbing 

• Meditation Committee ("SitCom"), which holds weekly meditation groups 

• Go Committee ("DotCom"), which organizes gmnes of the Japanese board game Go 

• 2nd Anlendment Committee, which consists of all students in possession of firearms, and regulates gun safety 

• Projects Committee ("ProjCom"), which evaluates senior students' requests to do large projects in lieu of some 
class work 

• Cooking Corrnnittee ("CookCom"), consisting of the current student cooks, organizes weekend cooking by the 
students 

• Deep Springs Performing Arts Committee ("DSPAC"), which is not actually a committee, but rather a talent 
show-type of event 

• Term Off Corrnnittee ("TermOffCom"), consisting of the entire 1st year class, determines which students take 
which swnmer term off 

• Safety Corrnnittee ("SafetyCom"), creates and executes safety policies for the College 

• Nurse Committee ("RedCrossCom"), consisting of the Student Nurses, gives health advisories and manages 
student well-being 

• Advisory Corrnnittee ("AdCom"), once the highest authority on cmnpus, (and still the nmne of Telluride 
Associations's highest corrnnittee), consists of 1-2 elected students tasked W':ith corrnnending and admonishing 
individuals and groups of students for praiseworthy or poor behavior 

• Survey Committee ("SurveyCom"), once a Trustee-appointed corrnnittee to administer surveys to students, now 
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extends offers to applicants for the next year's class. It also manages mucli of Deep Springs's 

relationship with external media as part of its recruitment efforts, once the purview of the now defunct 

ComCom. CurCom does the same for faculty, as well as selecting courses, evaluating current faculty, 

and serving as a liaison between students and faculty. RCom has both positive and negative aspects

it facilitates the exchange of "evaluations" as well as the process of "reinvitation," both of which 

require a bit of explanation. Evaluations (which, confusingly, do bear the same name as the evaluations 

in SB) is the name given to a process by which, essentially, community members give each other 

constructive criticism. Most often this takes the form ofletters-a set number of community members 

are assigned to write evaluations for a student. These are collated by RCom and distributed to the 

recipient. For the Deep Springer in the community's good graces, evaluations are meant to enable 

communication between community members and spur self-reflection and -improvement. For the 

Deep Springer out of good graces, however, evaluations can become part of a "reinvitation 

discussion." 

Technically, when a student is admitted and given scholarship to attend Deep Springs, they 

are admitted for only one year. Admission is determined by the student-dominated Applications 

Committee, and the criteria are developed each year, although they generally revolve around 

applicant's anticipated ability to learn and grow from time at Deep Springs. Students' ability to return 

for their second year (or their third, if they request one) is dependent on their "reinvitation" by their 

peers. RCom reviews the evaluations for each student for the year and discusses each one. The 

majority of students are given feedback, etc., but are uncontroversially invited to return. Most years, 

however, there are "reinvitation discussions" brought for one or more students. This happens when 

RCom feels that it cannot in good conscience unilaterally reinvite the student, and therefore brings 

consists of 1 student asking one (usually strange question) of all SB members 

32 



Daniels 

the matter to the SB as a whole to discuss. Perceived problems with the student's behavior and 

performance are raised and discussed at large. Reinvitation discussions are always held twice-if the 

SB votes both times to disinvite the student, he is asked to leave at the end of the year (although, in 

practice, disinvited students often leave soon after the vote is taken). RCom evaluations and the 

reinvitation process form a key component of what I will describe in Chapter 4 as the normalizing 

function and subjectification elicited by Deep Springs, and will be discussed at greater length there. 

Self-governance (as well as academics and labor, for that matter) could be described in much 

more detail. For the purposes of this thesis, however, the key phenomenon to highlight is that self

governance at Deep Springs extends beyond the bureaucratic and even the regulatory. Many schools 

have students participate in faculty hiring process and the admissions process, and some such as 

Davidson and Haverford even have Honor Councils or similar bodies that enable students to respond 

to their peers' behavioral infractions. Besides putting these matters primarily in the hands of the 

students, the self-governance pillar of Deep Springs enables students to create and enforce both the 

structures and norms that define the community. The standards for RCom evaluations are developed 

organically, for example, and are rooted in the culture of the current Student Body, rather than 

determined by a separate governing body or historical entity. In this way, self-governance truly empowers 

students---an act which I will discuss later as integral to the process of subjectification. 

The Ground Rules 

The third and final component of the formal structure of Deep Springs I will describe for this 

thesis are the two "ground rules," known as the isolation policy and the drugs and alcohol policy. 

Students are required to sign a statement saying they will abide by both policies before they are 

officially granted the scholarship to attend. 
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Mutually enforced by the students, the isolation policy dictates that students may not leave the 

Valley during term without special permission from the Student Body (with medical, academic, and 

religious exemptions). Visitors are also not allowed on campus during term without being invited, 

either by the Student Body or by a member of the staff or faculty. Beyond these concrete measures, 

the spirit of the isolation policy is often used to justifY further actions such as the limiting of internet 

access and connection speed. Students sometimes limit internet access to a single room or wing of a 

building, and wireless internet is never available in the dorm. 

The drugs and alcohol policy has evolved over the years, especially with regard to the use of 

tobacco (originally prohibited, now allowed) and marijuana (still debated, especially as laws change). 

Generally speaking, the "DnA policy" prohibits the use of alcohol and recreational/illegal drugs by 

students during term and while in the valley. This policy is also enforced entirely by the students, 

except in extreme circumstances where the administration steps in. For example, the student body 

occasionally decides to collectively breach the policy, e.g. for the duration of a break, but the 

administration has laid down hard-and-fast rules regarding the prohibition of vehicle or tool use 

following substance use. These two ground rules are institutional emphases on the commitment 

required by students to attend. 

This chapter was intended to provide context for the following sections and offer the reader 

a basic understanding of the history and current practices of Deep Springs. Along with these formal 

structures of Deep Springs, there is a whole host of informal structures that will be explained to some 

extent in Chapters 3 and 4. In the next chapter, I turn to a theoretical exploration and review of the 

literature surrounding masculinity, embodiment/ disembodiment, and mechanisms of transformation 

at educational institutions. 
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Chapter 2. (Dis)embodiment & Transformation: Literature Review and Theoretical Framing 

In terms of masculinity and social dynamics, the Student Body of Deep Springs is an ahnost 

wholly unique space. It is dissimilar from most of society at large by virtue of its lack of peer-aged 

women. But it is also a far cry from classically all-male spaces such as military organizations or 

contemporary all-male colleges (most of which are either military or religious) 4 Therefore, 

unfortunately little of today's body of research on masculinity in education and late adolescence can 

be neatly applied. That said, previous theoretical work can provide useful frameworks for the research 

presented here, even if none can be applied wholly. 

Gender, Masculinity and (DisJembodiment 

The foundation for the interpretation of gender and masculinity used in this text is derived 

from the concept of performativity, expounded most iconically by Judith Butler in Gender Trouble 

(2008). This research presumes the nature of masculinities as performed realities, as opposed to 

solely some externally defined notion of manhood. That is, the masculinity and femininity described 

herein signifY something both constitutive of and constituted by the concrete actions of agents in the 

local sphere. To an extent, all commonplace and everyday actions have the potential to reinscribe or 

transgress traditional notions of masculinity and femininity-indeed, these notions are constituted by 

4 Very few all-male colleges continue to exist as such that are not military, religious, or closely paired W':ith a "sister school". 
The exceptions are Morehouse, Wabash, Hampden-Sydney, and Williamson Colleges. Morehouse, a historically black 
college, is in dOWIltOWIl Atlanta. It has an official sister school in North Carolilla, but also interacts substantially wi.th the 
all-female Spehnan College. The student bodies of Wabash, Hampden-Sydney, and Morehouse are all at least forty times 
the size of Deep Springs's, and none of them include substantive self-governance or labor components, making them 
more different from Deep Springs than similar. Anlong these exceptions, Williamson College of the Trades near Media, 
FA is a notable outlier. With only approximately 250 students, Williamson offers a fully-funded three-year program. 
Although it bears several similarities to Deep Springs, Williamson is primarily a trade school, does not include self
governance programs comparable to Deep Springs, and does not include a labor program beyond trade education. Useful 
comparisons may exist between Deep Springs and Williamson, but the notable differences and relative inaccessibility of 
Williamson to this researcher led to its exclusion from this project. 
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exactly those quotidian acts. But inasmuch as even the most stereotypical, traditional 

(\X'estern) masculinities and femininities are performed, they are also experienced as quite real external 

actualities, whether perceived as socially constructed, natural/biological, or both. I further rely on 

Pascoe and Bridges in my understanding of masculinity. The three highlights of their masterful review 

of masculinity studies, Exploring Masculinities: Identity, Inequality, Continuity, and Change, apply to this 

project as well: (1) masculinity is socially constructed; (2) not all men enact the same masculinity; and 

(3) masculinity mayor may not be related to a male body (2016, 4). 

In my engagement with gender (and Butler), I aim to follow Farha Ghannam's work on 

conceptions and the collective production of manhood in Live and Die Like a Man: Gender Dynamics in 

Urban Egypt (2013). Ghannam discusses the gendered phenomena of "over-embodiment" and 

"disembodiment". She writes, "By 'dis embodiment I mean the tendency to equate men with mind 

('aql), culture, reason, honor, and public life, while offering little (if any) discussion of emotions, 

feelings, or bodily matters. In contrast, women are often equated with body, nature, passion, secrecy, 

shame, and the private domain" (4). Ghannam is clear that she is using these terms as they apply to 

Middle Eastern men and women. I would argue that they apply as well to non-Middle Eastern men 

and women, although the application is not as stark, nor do the phenomena carry such Orientalist 

undertones. Instances ofthese phenomena in the West can be clearly seen in the examples of the over

objectification of women in popular media, the preponderance of men in the professoriate, and, as is 

being observed at the time of writing, the highly biased rhetoric surrounding Hillary Clinton's illness 

versus Donald Trump's during the 2016 US presidential campaign. In her book, Ghannam argues 

against this dis- and over-embodiment, choosing instead to "write to humanize," to show that these 

phenomena are not truly constitutive and that Middle Eastern men (and women) ought to be treated 

and described as fully human in their own right (169). 

This work is a narrower explication of the extent to which dis embodiment and over-
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embodiment vis-a-vis Ghannam can be taught to men through formal and informal educational 

structures. It is further an attempt to understand the emergent properties that are produced by a 

process of masculine subject formation that includes both phenomena. Using Deep Springs as a case 

study and, in some ways, a durable social laboratory, I will explore how over-embodiment and 

dis embodiment work, how they become manifest at Deep Springs and in Deep Springers, and how 

Deep Springs qua educational institution enacts transformational change in its students. 

To further unpack dis- and over-embodiment, I turn to several theorists and anthropologists: 

Beauvoir (read by Butler), hooks, Foucault, and Pascoe. Together, these thinkers paint a remarkably 

consistent historical trope of the embodied feminine and the disembodied masculine. Butler writes of 

Beauvoir that The Second Sex 

implies a fundamental critique of the very dis embodiment of the abstract masculine 
epistemological subject. That subject is abstract to the extent that it disavows its 
socially marked embodiment and, further, projects that disavowed and disparaged 
embodiment on to the feminine sphere, effectively renaming the body as female. This 
association of the body with the female works along magical relations of reciprocity 
whereby the female sex becomes restricted to its body, and the male body, fully 
disavowed, becomes, paradoxically, the incorporeal instrument of an ostensibly radical 
freedom. (16) 

Here, Butler describes with uncharacteristic clarity Beauvoir's analysis of the psychological and 

cultural workings that produce the disembodied masculine and its inverse. She points out that not 

only is the masculine named universal subject and the feminine named particular body, but this is 

enacted through a "magical relation of reciprocity" (16), that is, an active disavowal (by patriarchal 

thought) of the male body. Butler goes on to ask, "Through what act of negation and disavowal does 

the masculine pose as a disembodied universality and feminine get constructed as a disavowed 

corporeality?" (16). She suggests that that act is the Hegelian master-slave dialectic and its sibling, the 

Platonic-Cartesian-Husserlian duality of mind and body. That is, Butler suggests that Hegel's master-

slave as laid out in The Phenomenology of Spirit is reformulated along the lines of gender, aligning the 

masculine with master consciousness (disembodied) and the feminine with slave consciousness 
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(embodied). This further aligns gender with "the ontological distinction between soul (consciousness, 

mind) and body" (17) Butler traces through Plato, Descartes, Husser!, and Sartre wherein "the mind 

not only subjugates the body, but occasionally entertains the fantasy of fleeing its embodiment 

altogether" (17). I follow Butler in calling for the rethinking of "any uncritical reproduction of the 

mind/body distinction" in the name of dismantling patriarchal gender hierarchy (17). Specifically, I 

attempt in this work to employ a critical reproduction of the mind/body distinction-that is, an analysis 

of the (dis)embodiment of the students at Deep Springs College-to eventually close the distance 

between the abstract and corporeal if not to dissolve the boundary completely. 

bell hooks, in The Will to Change: Men, Masculinity, and Love (2004), provides a much more 

accessible reading of patriarchy, with one point that I want to especially highlight here-that referring 

to men or the masculine as disembodied can be concurrent with the recognition of men's materiality. 

That is to say, upholding the patriarchal assertion that men aren't bodies, as Butler described above, is 

entirely different from claiming that men don't have bodies. Mther, their bodies are separate entities-

tools to be managed and controlled, physical capital waiting to be transmuted into other forms of 

capital. "Patriarchy," hooks writes, "is a political-social system that insists that males are inherently 

dominating, superior to everything and everyone deemed weak, especially females, and endowed with 

the right to dominate and rule over the weak and to maintain that dominance through various forms 

of psychological terrorism and violence" (18). Included in that "everything," hooks argues, is the male 

body itself The body is to be dominated by the psyche along the same lines that females are to be 

dominated by males. 

Ghannam reiterates this in one of her anecdotes about Ahmed, a young boy whose growth 

and maturation she witnessed. 

Despite his very skinny body he would try to impress me and others with his biceps 
and would ask to press them to feel their strength. He wanted me to agree with him 
that he was stronger than my daughter. .. A process of 'transcendence' ensures the 
transformation of the body and the production of corporeal qualities that materialize 
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social expectations about physical distinctions between boys and girls and anchors 
them in seemingly purely natural differences. Ahmed was aware of the need to cultivate 
a strong body, equated with working men, and felt the need to demonstrate that he 
had such a body even when in reality he did not. This awareness becomes especially 
intense among teenagers, who are increasingly using gyms and supplements to produce 
muscular bodies ... (53) 

This example is an expression of a young male subject being taught the patriarchal attitude that his 

body is an object, something Other, that can (and must) be manipulated and controlled. Ahmed, in 

this moment, is expressing his masculine will-to-power and his access to the power granted by 

the patriarchy as described by hooks. 

Foucault's position vis-a-vis dis embodiment and over-embodiment as a genciered 

phenomenon is not abundantly clear prima facie, since gender (and women) are strikingly absent from 

much of his work. Through a close reading of The History of Sexuality, Volume 1: An Introduction 

(1990), however, it becomes clear his now iconic notion of bio-power is highly applicable. What 

Foucault calls bio-power is initially described as the "right to decide life and death," located always in 

the sovereign. He offers the classical example of the Roman patria potestas that allowed male heads of 

households the right to end the lives of their slaves and children (135). But as he continues, the "right 

to death" expands into the "power over life" (138). It took two basic forms----one was an ((anatomo-

politics of the human body" which was "centered on the body as a machine: its disciplining, the 

optimization of its capabilities, the extortion of its forces, the parallel increase of its usefulness and its 

docility, its integration into systems of efficient and economic controls," etc. (139). The second was a 

"biopolitics of the population," which "focused on the species body, the body imbued with the mechanics 

of life and serving as the basis of the biological processes: propagation, births and mortality, the level 

of health life expectancy and longevity ... " (139). I would argue that here, by making a careful appeal 

to hooks, we can characterize bio-power today as enacted via masculinity. Insofar as the man is 

supposed to be "inherently dominating, superior to everything and everyone" (hooks 2004, 18) he 

exercises this bio-power along both axes-the bio-politics of the population is wielded against women 
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(note the highly gendered language of reproduction in Foucault's description above) while the 

anatomo-politics of the human body is exercised upon man's own body. By treating the body "as a 

machine" wanting "optimization" and "disciplining" to maintain the masculine image of strength, 

virility, and provision, the masculine subject furthers the project of masculine dis embodiment. The 

body has again become a tool, something Other to transcendent masculinity itself Foucault legitimates 

this analogy in his classic explicatory examples of how the governance of bodies replaced the power 

of death: in the area of disciplines, he mentions the development of "universities, secondary schools, 

barracks, workshops" all traditionally male-dominated spaces of the regimentation of the body, and 

in the area of population politics, he describes the emergence of "the problems of birthrate, longevity, 

public health, housing, and migration," which, while not uniformly gendered, tend toward the 

feminine and, at the very least, the domestic. Thus, intentionally or not, Foucault demonstrates the 

(unfortunately) gendered enactment ofbio-power. 

Last, to turn to Pascoe: in the first chapter of Dude, You're a Fag: Masculinity and Sexuality in High 

School (2007), she makes the very important point that one should be wary of joining masculinity and 

the male body. "One of the ways a queer theory approach can bring studies of masculinity in line with 

other feminist theorizing," she points out, "is to uncouple the male body from definitions of 

masculinity. The masculinities literature, while attending to very real inequalities between gay and 

straight men, tends to look at sexuality as inherent in static identities attached to male bodies, not as a 

major organizing principle of social life" (11). Later, however, she grants that bodies are, in fact, 

important. She clarifies: "What is problematic is the unreflexive assumption of an embodied location 

for gender that echoes throughout the masculinities literature" (12). She (alongside Sedgwick, 

Halberstam, et al.) calls instead for "looking at masculinity as discourses and practices that can be 

mobilized by female bodies" and the uncoupling of male bodies and masculinity (12). Her caution is 

wise and well-placed, and I want to carefully identifY the ways in which studying the dis embodiment 
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of men (and attempting to re-corporealize them) need not conflate "masculinity with an embodied 

state of maleness" (12). In my discussion and critique of masculine disembodiment, I am not 

suggesting that the solution is to relocate notions of masculinity in the everyday actions of all who 

happen to be male-bodied. Indeed, I am not necessarily interested in rescuing or rehabilitating any 

notion of masculinity as such. Rather, as I have shown, questions of embodiment and questions of 

masculinity and femininity are, in many ways, mutually constitutive. By highlighting the ways in which 

masculinity and dis embodiment are interlaced, I hope not to fe-entrench masculinity in maleness, but 

to explore and construct liberated spaces wherein men can be embodied without psychosocial 

retribu tion. 

Nomos and Illusio at Deep Springs 

In my analysis of how the formal and informal structures of Deep Springs function, and 

eventually manifest (dis)embodiment, I turn to the underlying concepts ofBourdieu's analysis of field. 

A single educational institution, especially one as small as Deep Springs, is not a particularly apt 

example of Bourdieu's field-in Distinction (1996a), he usually uses for examples entire professions 

such as the law or artistic production or a political sphere (e.g. 47, 88, 112, etc.). There are also limits 

to the applicability of'field' to Deep Springs, especially vis-a-vis competition and the production of a 

particular capital. However, Bourdieu's sub-concepts of nomos (vof.lOC;, "law" not to be confused with 

vOf-LOC;, "field") and il/usio are quite useful. By nomos, I hope to evoke Bourdieu's notion of the 

underlying shared law(s) or principle(s) that, spoken or unspoken, official or informal, help to structure 

a community. Illusio, Bourdieu's equivalent to a kind of psychological buy-in, is explained and defined 

in more detail below. 

When interpreting Deep Springs as an institution, it is helpful to think of it as having its own 

distinct nomos as well as its own modos operandi. The (distinctively Nunnian) nomos, I argue, is the 
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discourse of leading a life of service. Tliis principle guides not only informal discussions and 

speculations about the ethics of adulthood, but also the fundamental organizational structures of the 

college-the modos operandi. (By modi operandi, I aim to evoke not the "MO" of popular usage, but 

Bourdieu's more specific concept of "the structuring structure," that structure between nomos and 

institution, which both produces and can also allow "the permanent supersession of the opus operatum" 

[1996b, 340]. It is also closely related to habitus, discussed below, but extends beyond what is enacted 

by the individual.) There are both formal and informal examples. Formally, the incorporation of self-

governance and the intrinsic mutual accountability built into the network oflabor positions at Deep 

Springs are both manifestations of the life of service mentality. Informally, the nomos is also wielded 

as a symbol of disciplinary power-students and staffulty often use the exact words "life of service" 

as a type of insult or jab to elicit a specific response. One alumnus described "life of service" as the 

worst kind of insult a Deep Springer could use against his peer. 

It's common for someone to be looking for help with labor or a self-governance 
task-usually something that's unpleasant, and usually at a bad time. And there's 
usually willing volunteers, at least some, but there's never been a year at Deep Springs 
when people haven't had to subtly coerce people into doing things. And I think one 
of the most effective forms of coercion (aside from bribery) is just saying "life of 
service" at them. I think for a lot of people, by doing that, when you're sitting on the 
couch, maybe even doing your homework-but saying like, "we need help moving 
this thing, can you help us for half an hour?" And if you say "life of service," I think 
for a lot of people, if they then say "no," it's kind of like a nagging feeling. It's not 
exactly an insult, but the obligation of a life of service is the one ... I've never heard it 
contested by a Deep Springs student. I've never heard anyone say, "No, fuck the life of 
service." People have different ideas of what it means, but no one rejects it. That is one of the 
few things that can in certain situations work on just about anyone. [emphasis added] 

Here, the phrase is functioning as a kind of threat of moral failure and weakness. But since it 

is also the field's foundational nomos, it is simultaneously a threat of disjuncture and exclusion from 

the field, and, hence, the community itself 

How does this particular nomos gain such power, especially among students present in 

the community for just two years? To follow Bourdieu's theory further, I would argue that the nomos 
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is legitimized by a particularly strong instantiation of illusio. Bourdieu uses illusio to describe a kind of 

belief in the modis operandi, an economic-affective investment in the system, and ((an involvement in the 

game which produces the game" (1977, 86). It is a buy-in to the system on both structural and personal 

terms that both constitutes and empowers "the game". To an extent, students accept Deep Springs's 

illusio before they even arrive on campus. The college uses a very rigorous and demanding admissions 

procedure, including several essays, a required visit to campus involving a timed essay, and multiple 

references. There are many good reasons for the college to do so, but one impact of this process is 

the enforcement of a kind of self-selection based on a pre-existing (or newly developing) "involvement 

in the game". That is, an applicant must be already motivated by the ideals and image of Deep Springs 

to have the energy and grit to complete the application process at all, much less to invest great amounts 

of time into the application, which many successful applicants do. 

The applicant aspires to become a Deep Springer and therefore idealizes what he perceives a 

Deep Springer to be. Thus, the new students who arrive each July are already selected, at least in part, 

based on the strength of their illusio. As their two years progress, the isolated community forms a 

kind of echo chamber where students are surrounded by peers, staff, and faculty who have similar 

beliefs, at least vis-i-vis the purpose and ideals of the community and institution. And perhaps more 

importantly, while on campus those students largely do not come into personal contact with anyone 

who does not have some base level of the same illusio. (This is changing as the isolation of the Valley 

is increasingly altered by the internet.) These factors combine to give each individual's illusio a strong 

foundation, thus empowering the collective, subterranean nomos. 

Transformational Structures: Williams and Bourdieu 

Finally, it is worth exploring whether and how Deep Springs can create transformational 

change in its students. In considering possible explanations for this, I follow Williams and 
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Bourdieu. Because of the abnormality and uniqueness of the Deep Springs Student Body (as 

compared to other institutions of higher education or traditionally all-male spaces), it is difficult to 

cleanly apply a framework that explains why and how individuals' behaviors, interactions, and ideas 

change. Although there are many possible candidates, I found that these phenomena at Deep Springs 

can be captured through a combination of Williams's "structures of feeling," Bourdieu's "habitus," 

acculturation, and social conformity (these are loosely ranked in descending order of scale). 

Raymond Williams's concept of 'structures of feeling' is simultaneously both the most 

applicable framework of the four and the most far-fetched one to use. In Marxism and Literature 

(1977), Williams describes the need for a new social category of structure (besides that of the "habitual 

past tense"): 

If the social is always past, in the sense that it is always formed, we have indeed to find 
other terms for the undeniable experience of the present: not only the temporal 
present, the realization of this and this instant, but the specificity of present being, the 
inalienably physical, within which we may indeed discern and acknowledge institutions, 
formations, positions, but not always as fixed products, defining products. (128) 

He later puts forth the phrase 'structure of feeling' as one of these "other terms." In other words, the 

ever-changing and ever-present structure of feeling is that which determines how the individual 

feels (and thinks and acts) during each moment. Here Williams is not putting forth a deterministic 

argument, but rather emphasizing the difference between institutions, formations, traditions, and 

dominant beliefs on the one hand (which always exist, or are at least always articulated, historically), 

and the subterranean, embryonic structures that exist betwixt and between history and consciousness. 

Put another way, "structures of feeling can be defined as social experiences in solution, as 

distinct from the social semantic formations which have been precipitated and are more evidently and 

more immediately available" (Williams 1977, 133-134). They are the active structures-those impacting 

interactions and the social milieu, even if they are yet unarticulated or indefinable. Structures of feeling 

are in play at Deep Springs in the sense that some level of personal transformation is achieved along 
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the axes of gender role conformity and conceptualization of manhood, and yet there are no articulable 

dominant semiotics or ideological structures (at least, none that are markedly different from the 

surrounding society) that would suggest or prompt such transformation. Thus Deep Springs is witness 

to a constant rearranging of the structure of feeling, made possible by the intensity of social 

interactions and the relative lack of outside, cosmopolitanizing influence. 

The difficulty with Williams's notion is that he generally attaches "differentiated structures of 

feeling to differentiated classes" Of, more specifically, sometimes it is "related to the rise of a class; at 

other times to contradiction, fracture, or mutation within a class" (134). In this light, it seems that 

Deep Springs's structure of feeling must be at best a micro-formation, since it can never have an effect 

on the scale on which Williams seems to be thinking. That said, Williams's work remains applicable 

because it is emphatically personal, immediate, and qualitative. For example, Williams writes, "We are 

talking about characteristic elements of impulse, restraint, and tone; specifically affective elements of 

consciousness and relationships: not feeling against thought, but thought as felt and feeling as thought: 

practical consciousness of a present kind, in a living and interrelating continuity" (132). He 

therefore clearly leaves room for the application of structures of feeling to the relatively small scale. 

If Williams's structures of feeling can explain how the structures of Deep Springs can 

intervene in the affective quotidian, Bourdieu's habitus can help us understand how those interventions 

become manifest in the Student Body. In Outline of a Theory of Practice (1977), Bourdieu describes habitus 

as 

systems of durable, transposable dispositions, structured structures predisposed to 

function as structuring structures, that is, as principles of the generation and 
structuring of practices and representations which can be objectively 'regulated' and 

'regular' without in any way being the product of obedience to rules, objectively 
adapted to their goals without presupposing a conscious aiming at ends or an express 
mastery of the operations necessary to attain them and, being all this, collectively 
orchestrated without being the product of the orchestrating action of a conductor. 

(72) 

For this study, that last phrase is of key importance-there is no "conductor." Habitus is a set of 
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dispositions that are produced as a group with no distinct (other) causal factor, or "structuring 

structure." By dispositions, I read Bourdieu to mean both "the result qf an organizing action" and "a wcry 

of being, a habitual state (especially of the body) and, in particular, a predisposition, tendency, propensity, or 

inclination" [italics in original] (214nl). That said, while habitus is in part a habitual embodied state, it 

is not simply a "habit". Bourdieu is careful to point out that "the use of the term habitus is the wish 

to set aside the common conception of habit as a mechanical assembly or preformed program, as 

Hegel does when in the Phenomenology of Mind he speaks of 'habit as dexterity''' (218n47). 

If habitus is therefore a durable and habitual state, a set of embodied structures, how is it 

created at Deep Springs differently from elsewhere-especially considering that habitus usually 

emerges on the scale of nation, class, or status group? Bourdieu emphasizes the centrality of early 

experiences in the formation of the habitus. The structures of Deep Springs implicitly recognize this 

and, through social and geographical isolation, remove most ties to these early experiences for the 

students. This unmooring from the historic self creates the potential for the reconstitution of the 

habitus. This could be observed at many institutions of higher education and boarding schools

where students first make a significant departure from home, their habitus (and class tastes, etc.) 

become more flexible than in students' original communities. The unusual levels of isolation at Deep 

Springs amplifY this "leaving home" effect. (I later discuss this "unmooring" through the lens of 

liminality and the production of liminal spaces.) By situating relatively vulnerable or mutable subjects 

in a new field with a distinct nomos, Deep Springs, to an extent, creates a group of individuals with a 

reformulated habitus. These dispositions can be seen in day-to-day life and routine interactions at the 

college amongst community members, from the ways students engage with faculty in class to the way 

students' postures change in the presence of peer-aged women, and are present in my later analysis of 

the over- and disembodiment of members of the Student Body. 

Of course, not all the changes in students' behavior as they enter and become part of 
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Deep Springs need be explained by habitus and structures of feeling. To an extent, they are more 

straightforward examples of acculturation and social conformity. More temporally variable than the 

nomos or habitus of Deep Springs, the culture present at anyone time is one that is created by the 

constellation of staff, faculty, older students, and younger students---and the cultural influences each 

individual brings with them-that happen to be part of the college at that time. Because roughly half 

the student body is replaced each year and a third of the faculty each term, this aspect of Deep Springs 

changes rapidly and constantly, and often tracks cultural trends at other "elite" left-leaning educational 

institutions. As students spend time in the Valley, they tend to converge on a shared culture each year. 

This is manifest on the individual level as social conformity, by which the individual is pressured to 

alter their own behavior in the name of the collective, be that collective formal (e.g. the SB qua 

governing body) or informal. Over my time studying and researching at Deep Springs, I witnessed, 

experienced, and was told of myriad examples of both coerced and voluntary-though always 

palpable-social conformity. The pressures on the individual to "conform" and "acculturate" are 

elaborated in Chapter 4. The line between conformity and discipline is always hazy, and it is especially 

so at Deep Springs. 

Causes of Transformation: "Reality" at Deep Springs 

The mechanisms at Deep Springs catalyzing transformational change in its students can in 

some ways be understood through these four frameworks (structures of feeling, habitus, acculturation, 

and social conformity), butthe frameworks do not explain the causal factors at work. It is my hypothesis S 

that there are no unique forces for change at work at Deep Springs. The true causal factors can in 

some ways be summed up as "reality," (which I will explain below) and can and do occur eve1)T\Vhere 

5 Credit here is due to Jo1m Henry Stuart, DS'12, for leading me to this idea. 
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and for everyone. What makes Deep Springs different, more effectual, and, I believe, worth studying, 

is the way it encourages engagement with "reality" for its students. First, I will discuss what this model 

of engagement with "reality" might look like, and then I will describe Deep Springs's relationship with 

this model. 

In this model, change in the subject (anywhere) would look something like this: the individual 

enters a new space-be it intellectual, emotional, physical, or ethical (this space is the new, external 

"reality" at play)-and for one reason or another, their previously held notions or behaviors no longer 

function as they had until a moment ago. For example, a young man who had worked a few office 

jobs and believed he was a hard worker is now asked to do demanding manual labor full-time, and has 

to reevaluate his metrics of "effort" and "hard work." The individual's conception of self (conscious 

or unconscious) is brought to bear against some external obstacle and comes up short-the young 

man's ability to think for eight hours does not signify the ability to pour concrete for eight hours. 

Following this confrontation, the successful individual will change, either deliberately or automatically, 

in order to allow them self to somehow move beyond, or, rather, incorporate the confrontation. The 

young man may literally incorporate this new "reality" through changes in his body-he may become 

more muscular, gain more motivational endurance, or begin sleeping more hours at night. Almost all 

ideological or behavioral changes in individuals can be examined in this model, provided there are 

appropriately broad definitions of "reality," "change," "incorporation," and so on. 

It is true that colleges, especially liberal arts colleges, are often considered places of 

transformation. With the above model in mind, this makes sense-these colleges take students who 

are at a liminal stage of life between childhood and adulthood, who are trading insufficient notions 

and behaviors learned as adolescents for ones delineated by the particular college experience: this is 

what punctuality means, this is what friendship looks like, this is how to read a text critically or 

synthesize factual information. They are more experientially dense and diverse than most traditional 
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jobs, and are usually intended to be so. 

But it is also true that most colleges do not live up to the standard of being as "trans formative" 

as the literature they send to prospective students would suggest. This, I would argue, is because they 

mitigate their potentially trans formative demands upon students by dis empowering them, lowering 

standards, and allowing for the avoidance of "reality." (To be clear, this is largely due to the structure 

ofthe contemporary college/university, and not specific administrative decisions.) I will elucidate what 

I mean by this via contrast with Deep Springs. 

Deep Springs, like other institutions of higher education, creates a multitude of potentially 

trans formative spaces. They are often different at Deep Springs than at more traditional institutions, 

but they fill the same structural role. It expands the field of engagement in these spaces, though, 

through a cocktail of concrete empowerment, a culture of particular standards, discouragement of 

coping through avoidance, and encouragement of personal vulnerability. 

Examples of concrete empowerment of the student at Deep Springs are many. In 

the "President's Letter to Potential Students," David Neidorf lists five "program elements": the 

three "pillars" of academics, labor, and self-governance and the two "ground rules" of isolation 

and abstention from alcohol and illegal drugs (2). In the context of each element, the structures of 

Deep Springs empower the student beyond the norm at most colleges and universities. With regard 

to the two ground rules, the students are entrusted with not only the enforcement of the policy, but 

its determination as well. The ground rules' main (and most historical) elaboration is found in the 

Student Body's bylaws, and the SB always has, therefore, the ability to change them. Such a change 

would usually require a supermajority vote at least. It is true that the Trustees of Deep Springs have 

stepped in at times over the history of the institution to encourage students to enforce stricter 

interpretations of the ground rules, but such interventions have been the exception. 

In academics, ahnost all classes are discussion- and text-based, students are encouraged by 
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most professors to take charge of and guide the class session. This can take form both explicitly---as 

in the case of individual students being assigned to lead specific class days---and implicitly---as in the 

case of professors allowing students to frame discussion and argue against the professor's own views 

or interpretations of a text. This is to say nothing of the fact that each class and professor is selected 

and hired by the students in the first place---an example of empowerment in the pillar of self-

governance. Self-governance, as is apparent in its name, is a pillar based on the very idea of student 

empowerment, and includes the structures by which students select and manage the curriculum, admit 

new students, and expel fellow students, among other things. And in labor, depending on the particular 

supervisor and student, can include different levels of self-direction, but always includes some level of 

students completing physical tasks that are related, if not integral, to the continued functioning of the 

college. Each of these cases of concrete empowerment built into the five program elements of Deep 

Springs gesture at a way in which it, via increased experiential density, has in many ways higher 

transformational potential than a traditional college or university. The rate at and extent to which the 

student comes face-to-face with "reality" as described above is heightened. Of course, it is quite 

possible that such density and indeed greater transformation could be achieved at other institutions, 

but such potentiality is uniquely woven into the fabric of Deep Springs. ("Empowerment" also plays 

a significant role in the suite of disciplinary techniques deployed by the college, as discussed in Chapter 

4.) 

Change is also catalyzed at Deep Springs by a culture of particular standards. Paralleling 

the extent of student empowerment is a sense among both students and staffulty of behavioral 

standards for students. As much as students are allowed to take charge in a particular space or pillar, 

they are also expected to perform their obligations well or put in a meritorious amount of effort. 

Students often cite responsibility as one of the central values inculcated by an education at 

Deep Springs. Indeed, for founder L.L. Nunn, such a standard was a prerequisite to empowerment. 
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In a letter written on 24 January 1921 to Simon "Si" Whitney, then Secretary of the Student Body, 

Nunn wrote, 

The student body is responsible for the conduct of its members and its members can 
and should care for the tools except where such are is absolutely beyond their 
control. The power to control is the necessary condition to moral responsibility or 
obligation to controL .. Unquestioned authority will follow immediately upon the 
heels ofthe successful assumption of such responsibility. (Nunn 1975, 9-10) 

Thus, since the earliest days of the college, empowerment has been partnered with, in many cases, 

high standards of performance and effort. This is reflected in current students' perceptions as well as 

expressed to me in many interviews and informal conversations. 

Another fillip of transformational change is provided by the relative inability of Deep 

Springs students to cope with "reality" as described above via escapism or avoidance. Again in the 

letter to potential students, N eiciorf writes, "Inebriation is often escapist in effect, if not always intent. 

It can 'self-medicate' stresses that instead could and should become engines of self-discovery and 

growth ... If you can't imagine that college is worthwhile without drunken parties, this is without doubt 

the wrong place for you" (Neidorf 2016,5). What is here couched in an official administrative voice 

of the college is made real in day-to-day life. Students' avenues of escape are curtailed by the isolation 

policy, the drugs and alcohol policy, and the ever-watchful eyes of neighbors in a small community. 

While, of course, these rules are occasionally breached and students find ever more crafty ways to get 

a respite from community life and responsibilities, the activation energy required for such an escape 

is increased. This incentivizes students to respond to challenge and "stresses" through change, instead 

of through avoidance. 

Finally, open-mindedness, self-reflexivity, and amenability to personal change are explicitly 

encouraged, especially within the Student Body itself Beyond Deep Springs being an educational 

project-that is, something designed to elicit change of a type-members of the Student Body 

encourage each other to be open to individual transformation. Structurally, formal evaluations are a 
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method of such encouragement. Peers and supervisors give written and sometimes oral feedback to 

students with the expectation that they will take effort to engage with the criticism given. The criticism 

can be along the axes of performance in labor or academics, punctuality, accountability, or even 

presence in the community, demeanor, and enthusiasm. Informally, students also encourage others to 

maintain a kind of open-mindedness or vulnerability with each other to further the development of 

community bonds and the personal impact of the education offered. Nunn wrote in April 1917 to 

Bob Fairbanks, a member of Telluride Association: "I feel very keenly however, that the greatest 

difficulty is in the covered conduct and that if all members were forced to live in the open, they would 

become much more earnest and sincere" (LL Nunn Papers). Indeed, that sentiment has been carried 

to the present day, and several of my student interviewees mentioned vulnerability specifically as 

presently a key value of Deep Springs or aspect of the ideal Deep Springer. One student brought it up 

self-consciously, saying, "I hate to reduce it to such a buzzword, but I think vulnerability actually 

played no part in how I thought about the ideal Deep Springer before coming here, and I think now 

that's one of the easy things that I'm able to look to and say, 'Oh clearly this does play more of a 

part.'" 

In the next chapter, I argue that this engagement with the details of mind, body, and their 

relationship positions Deep Springs as a contemporary institution of Foucauldian discipline par 

excellence. 
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Chapter 3. Deep Springs as Disciplinary Institution 

Claremont. Virginia. January 17th, 1917. 

To the Committee on Scholastic Standing 
The following men are violating the Grant of Authority [a founding document 

of the Claremont Institute] by failing to maintain a high scholastic standing 
Schaub. Owen. Buchanan. Pollock. Simmons. 

Some are loafing instead of studying. 
Some are playing instead of studying. 
Some are arguing instead of studying. 
Some are bluffing instead of studying. 
Some are effeminate instead of manly. 
Some are using profanity, vulgarity, slang, and "empty-barrel nOise" instead of 

decent English. 
Some are sentimental instead of truly emotional. 
Some lie on a couch, hold a book, and dream instead of studying. 
Some are not taking enough work. 
Some are not doing any visible scholastic work. 
Some are coming to morning classes half-dressed, with shoes unlaced, and with 

slippers on; they loll in chairs, stretch, yawn, and elevate their feet. 
Some seem to want neither to broaden the field of knowledge, nor to increase the 

adoption of truth as the rule of conduct. 

The following men are earnest and persistent; they are on the right track and 
are getting somewhere: 

Curtiss. McCarty. Dunn. Osgerby. Irvine. 
Sweeney. 

- Dean [Ernest A.] Thornhill 

Written the year Deep Springs was founded, Dean Thornhill's above letter griping about 

behavior at the Claremont Institute describes pointedly the standards for student performance. There 

is a set of concrete, ostensibly attainable goals for the young men: manliness, decent English, true 

emotionality, enough and visible work, proper dress, "truth as the rule of conduct", and most 

importantly, constant studying. These goals, in the early Nunnian institutions, were the ideal outcomes 

of the exercise of Foucauldian discipline. In this chapter, I describe how Deep Springs deploys 

discipline in a number of furtive ways so that, while it doesn't always resemble the loci classici of 

discipline like the prison or psychiatric hospital, it is in fact a disciplinary institution par excellence. The 

chapter is structured as a close reading of Foucault's iconic chapter in Discipline and Punish, "Docile 
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Bodies" (1995, 135-169). It will simultaneously track the changes in Deep Springs's exercise of 

discipline from its founding to contemporary practice. To conclude, I argue that the Deep Springs 

educational model extends Foucauldian discipline into the process of subjectification, involving the 

student at Deep Springs in his own formation as a subject. 

Nunnian Discipline and the Deep Springer 

First, Deep Springs must be established as a disciplinary institutions per se. Disciplinary 

institutions (that is, those that use disciplinary techniques) have three defining features: scale, object, 

and modality. The scale of discipline is that of the individual. Disciplinary techniques do not work on 

a people or state or organization-rather they work 'retail' over the individual body. The object of 

disciplinary techniques is the language of the body and the way physicality is exercised. The modality 

of disciplinary techniques is an 'uninterrupted, constant, coercion' that partitions and regulates 

embodied life, imposing a relation of docility-utility between institution and individual. 

Foucault distinguishes discipline from other formulae of domination: slavery, servlCe, 

vassalage, and asceticism. Deep Springs clearly does not employ slavery or service-bodies are not 

appropriated, nor is the will of the individual subsumed to that of a master. Noris it an ascetic 

institution, although it bears many monastic qualities. The most significant difference between Deep 

Springs and the ascetic model is that Deep Springs does not attempt to "obtain renunciations rather 

than increases of utility" (Foucault 1995, 137). Utility is in fact a primary goal insofar as it enables 

students to lead "lives of service." Attending Deep Springs could, however, be read as a form of 

vassalage. Irs true that the institution is more interested in the products oflabor (as service) than the 

operations of the body per se. Students do symbolically become indentured to Deep Springs insofar 

as they "incur a lifelong obligation to improve the human condition," as stated in the school's mission 

statement. That said, there is ahnost no emphasis placed on "ritual marks of allegiance," (Foucault 
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1995, 137) and the products of labor are dominated only on behalf of "humanity," so coding Deep 

Springs as vassalage is of little use. Instead, Deep Springs engages in "the historical moment of the 

disciplines" as described by Foucault: "the formation of a relation that in the mechanism itself makes 

it more obedient as it becomes more useful, and conversely" (138). For students living at Deep 

Springs, engagement in the community is cyclically self-reinforcing as duties are fulfilled (obedience), 

more responsibility is granted (usefulness), and those further duties are again fulfilled. This is true on 

both individual and group levels, and both historically and at present. For example, at the Telluride 

Institute in Olmsted, UT, one of L.L. Nunn's precursors to Deep Springs, the granting of authority 

was explicitly tied to discipline and targeted self-improvement: 

The Management of The Telluride Power Company, the Superintendent of Olmsted 
and the Directors of the Telluride Institute extend to the Student Body at Ohnsted: 

I. The authority to regulate the conduct of its members ... 
subject to the following requirements, to be provided for in the Constitution of the 
Student Body: 

I. Such self-government must be subject to and consistent with the conditions 
of employment of its members ... 

II. The regulation of the moral conduct of its members and fitting 
punishments for unmanly and improper behavior. 

III. The development in its members of habits tending toward mental, moral 
and physical strength, continuity of purpose and effort, and individual government, 
and to this end prohibition of absence from Olmsted during the first year for social 
functions or other than actual necessities, and after the first year. .. 

V. The supervision and control of its members for the purpose of securing the 
highest degree of individual progress. (from "Authority for Self-Government," LL 
Nunn Papers, 6 December 1909) 

The above passage gestures to several ways that Deep Springs follows Foucault's model of discipline. 

In describing the modality of discipline, Foucault lists four techniques of the spatial distribution of 

disciplinary objects (individuals): enclosure, partitioning, functional sites, and rank. Of these four, 

Deep Springs takes enclosure the most seriously. "Discipline sometimes requires enclosure," Foucault 

writes, 

the specification of a place heterogeneous to all others and closed in upon itself. .. 
There were the colleges, or secondary schools: the monastic model was gradually 
imposed; boarding appeared as the most perfect, if not the most frequent, educational 
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regune; ... The aim is to derive the maximum advantages and to neutralize the 
inconveniences (thefts, interruptions of work, disturbances and 'cabals'), as the forces 
of production become more concentrated; to protect materials and tools and to master 
the labour force ... (141, 142) 

Deep Springs engages in enclosure both physically and in policy. As described in Chapter 2, Nunn 

relocated from Claremont, VA to Deep Springs Valley for exactly this purpose. The Inyo Mountains 

surrounding Deep Springs Valley resemble the ten-foot-high walls of Foucault's barracks (1995, 142) 

and provide physical enclosure. And like the Swiss guard of the factory, the isolation policy (described 

in Chapter 1) provides social enclosure. 

The combination of topography and policy create a very strong sense of enclosure, the 

purpose of which, according to Foucault, is "to derive the maximum advantages and to neutralize the 

inconveniences." Indeed, this was Nunn's explicit rationale for switching locations from Claremont 

to Deep Springs Valley. Distractions (apparently local young women in particular) had proven 

unsurmountable while the school was proximate to Claremont. According to Bob Aird, a student, 

trustee, director, and historian of the College, 

L.L. realized the need for a school with its own distinct community life that could 
instill responsibility for the community's welfare---a community in which each student 
had a responsible job necessary to the community life, a community that was small 
enough for each student to see his relationship to it and one that was not disturbed by 
the distractions of the larger society. (Aird, 41-42) 

The move to Deep Springs, then, was not only for the sake of enclosure, but also in order to enable 

the practice of partitioning and functional sites, Foucault's second and third principles of distribution. 

Just as the Deep Springers apparently each needed "a responsible job necessary to the community 

life," in disciplinary institutions, "each individual has his own place; and each place its individual" 

(Foucault 1995, 143). In today's terms, this partitioning is most obvious in the form of the labor 

position. Although occasionally students devise alternative labor programs to do away with fIxed 

position, the pillar has thus far always reverted to a form in which each student is assigned a particular 

[ole for at least one eight-week term at a time (Junior Dairy Boy, Mechanic's Assistant, etc.). 
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Establishing individual roles fulfills multiple disciplinary goals. Most directly, it increases the efficiency 

with which students' bodies are trained and utilized (invested with docility-utility). Each labor position 

has an assigned supervisor-the farm manager, the Boardinghouse manager, et al.-who instructs the 

students and evaluates their performance. And each role does contribute to the functioning of the 

community itself Dairy Boys usually provide all the milk and cream used by the kitchen, the Garden 

Crew provides all the seasonally available vegetables, the Mechanic's Assistant helps make sure college 

vehicles and facilities are working properly. The docility-utility of the students' bodies is therefore 

integral to the successful functioning of the College on a day-to-day basis. But the partitioning and 

establishment of functional sites also helps police the spatial distribution of bodies in time-they are 

tactics of "anti-desertion, anti-vagabondage, anti-concentration" (Foucault 143). With the guiding 

principle of the isolation policy, the labor positions and their surveillance help to police the presence 

of students, guaranteeing they remain on campus and "engaged in the community" (a phrase often 

used by students to describe active investment in the project). The Student Body is similarly partitioned 

by committee and class year as well. 

Deep Springs also engages with the fourth principle of distribution-rank---although in a 

somewhat less clear way. Students are divided up primarily by their class years (first-years, second

years, and the occasional third-year), which almost always correspond to levels of formal and informal 

community influence. Their standing committee assignment (Applications, Curriculum, or Review 

and Reinvitations), also sometimes corresponds to particular community roles or status, although not 

always. Students are most clearly granted rank, however, by their elected positions. Unlike committee 

assignments, class years, or labor positions, students are not guaranteed a position, and some students 

hold multiple positions. Over the course of a student's career, he might be elected to any number of 

roles, ranging from those perceived as less significant (Deep Springs-Telluride Association Liaison, 

Parliamentarian, etc.) to the more substantive (Student Body President, Labor Commissioner, Student 
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Trustee, or Standing Committee Chair). Due to the number and frequent rotation of these positions, 

their distribution is relatively liquid and often functions as a disciplinary system of punishments and 

rewards. Foucault writes that "discipline rewards simply by the play of awards, thus making it possible 

to attain higher ranks and places; it punishes by reversing this process. Rank in itself serves as a reward 

or punishment" (181). Election IS therefore a component of the disciplinary and 

punishment processes. 

Foucault then examines how disciplinary institutions control activity, offering five techniques: 

the time-table, the temporal elaboration of the act, the correlation of the body and the gesture, the 

body-object articulation, and exhaustive use. Although Deep Springs does not have a time-table on 

the level of monastic communities or "the 'factory-monastery,'" it is significant that Deep Springs 

continues, somewhat anachronistically, to use a bell to regulate time and summon students to different 

events. The bell attached to the Boardinghouse is rung ten times half an hour before meals, and five 

times before the meal is served. With the food arrayed, community members queue in the dining 

room, waiting for the cooks to ring the bell before serving themselves. A common (and 

understandable) faux pas of visitors is to see the food out and take a plate before the bell has been 

rung. The bell is also rung to summon community members to communal events, such as the weekly 

Public Speaking or a guest lecture. Beyond these quotidian uses, the bell is used in two extreme 

circumstances-it is rung continuously during an emergency such as a fire, and it is rung for several 

minutes each time a student leaves the Valley for the last time after graduating. This practice of public 

time-keeping and public event commemoration creates a communal rhythm of the type Foucault 

describes. 

The ways that Deep Springs employs the next three methods of the control of activity is highly 

subtle. Foucault explains the temporal elaboration of the act, the correlation of the body and the 

gesture, and the body-object articulation as a kind of complete, timed gymnastics. Discipline, he 
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suggests, regulates the timing of each gesture, the relationship of the body to that gesture, and the way 

the object is incorporated into the gesture. Foucault's examples are such discrete acts as marching, 

handwriting, and the holding of a rifle. Deep Springs, like most non-military educational institutions, 

does not regulate movement in such a detailed or regimented way-students can sit in different 

positions in class, for example, and good or bad posture is not especially noted, at least not since the 

early days of the school. It would be a mistake, however, to assume that the lack of such explicit 

regulation indicates that Deep Springs does not employ these techniques. Take for example the labor 

task of a member of Farm Team during the summer months. Farm Team is a group of usually 4-6 

students who work with the Farm Manager. During the summer, their predominant (and often only) 

task is to ensure proper irrigation of the alfalfa fields. There are ten fields to be consistently watered, 

each uniquely named (North, 1,2, Betty, 3, 4, 5,6,7, and 8) and uniquely shaped. They are irrigated 

with a combination of "wheel lines" and "hand lines." Each day, Farm Team gathers at a specified 

time (often 5:00am or 5:30am) at the porch of the dorm and disperses to their assigned fields. 

Assignments are usually dependent on each team member's skill and the relative difficulty of the 

field. From there, it is effectively a race against the clock to complete the necessary "line moves." If 

the student wants breakfast, he must be done and back to the Main Circle of campus by 7:30am, and 

he absolutely must be back by the beginning of his first class, often 8:00am or 9:00am. Each line move 

requires a specific set of actions. For hand lines, for example, the student must close the valve so that 

water stops flowing. He then moves each individual pipe segment along the field by a certain number 

of paces, depending on the field (often five). Once the line is properly reconstructed, he must open 

the new valve properly so that the pressure of the water does not cause water hammer, or worse, 

destroy the valve itself. Improper line-opening can be dangerous for both the underground irrigation 

pumping and for the laborer himself 
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In this series of actions, the ways in which Deep Springs furtively employs these disciplinary 

techniques becomes apparent. The act is temporally elaborated by the demarcation of the beginning 

and end of the labor period (the assembly of farm team and the ringing of the breakfast bell). Among 

some Farm Teams, expectations arise for how long specific line moves ought to take ("1 did the moves 

on Fields 7 and 8 in half an hour, so you should be able to do Field Betty in 20 minutes at most!"). 

Body and gesture are correlated by the physical prerequisites necessary to complete the tasks 

efficiently-the most highly praised members of Farm Team usually run through the fields in order 

to complete their line moves more quickly, and often carry two, three, or even four hand line segments 

at a time (which mayor may not be a more efficient way of moving the line, but certainly displays 

physical strength). Body and object are correlated by the way in which laborers are required to interact 

with the irrigation lines. Students must know not only how to open valves properly and assemble hand 

lines, but also how to fix wheel line engines when they have problems or won't start. As students learn 

and are trained in how to interact with these tools and complete these labor tasks, all three of these 

disciplinary techniques are engaged. 

Lastly among the methods of activity control, Deep Springs also (and more clearly) deploys 

the method of exhaustive use. Several of my interlocutors described Deep Springs as a tiring, busy, or 

even "all-consuming" place. The sheer number of tasks ranging from administration to academic 

essay-writing to hard physical labor can be very taxing for students. They also have a fixed amount of 

time at the college, and feeling the pressure of those two years going by can, for many students, 

become an impetus for constant action. Contemporary students might describe it in part as "FOMO," 

or the "fear of missing out." Thus, the very structure of Deep Springs as a two-year program, 

combined with the pressure on each student to fulfill their essential role as described above, makes it 

"forbidden to waste time" (Foucault, 154). Indeed, at Deep Springs, the misuse of time can be both 

"a moral offense and economic dishonesty" (154) indicating what could be perceived as both a lack 
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of regard for the project by wasting one's precious time in the Valley and a lack of care for the 

community (by ignoring essential labor tasks). Students often describe a great pressure to take 

advantage of the opportunities Deep Springs offers before they graduate. Foucault writes that "This 

means that one must seek to intensify the use of the slightest moment, as if time, in its very 

fragmentation, were inexhaustible or as if, at least by an ever more detailed internal arrangement, one 

could tend towards an ideal point at which one maintained maximum speed and maximum efficiency" 

(154). Students often fill their spare time with supplementary activities, reading groups, music listening 

groups, etc., and many students do not maintain schedules with sufficient amounts of sleep. In the 

2014-15 school year, for rather extreme example, there was a trend of experimenting with polyphasic 

sleep schedules in attempts increase the amount of time available for use in the day. One popular 

option was the "Uberman" schedule, which consists of only six 20-minute naps, equidistantly 

scheduled throughout the day, for a grand total of only two hours of sleep per day. Most attempts 

were relatively short-lived. 

Foucault then turns to "the organization of geneses" (156), or the way in which time is 

accumulated and "profitable durations" are organized (157). Because the goals of Deep Springs are 

qualitative at best (and vague at worst), and the terminal state towards which students are meant to 

tend is not always clear or unitary, the College organizes geneses less actively than it engages with 

other forms of discipline. It does categorize times of activity (e.g. into the pillars of academics, labor, 

and self-governance) and serialize them (e.g. into junior and senior labor positions), although in a 

much less targeted manner than the schools of Foucault's description. Most importantly, however, it 

employs highly individualized programs intended to "bend behavior towards a terminal state," that of 

the effective serviceman (161). 

Finally, Foucault examines "the composition of forces" that constitute disciplinary domination 

(162) and the ways in which discipline attempts to "construct a machine whose effect will be 
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maximized by the concerted articulation of the elementary parts of which it is composed" (164). The 

ways in which Deep Springs creates such a "machine" is difficult to pin down, largely because its ideal 

outcome is so organic and broadly defined: a group of graduates who will "lead lives of service." 

Foucault writes that "the soldier is above all a fragment of mobile space, before he is courage or 

honor" (164). In the same way, Deep Springers are fragmented both in terms of their presence in the 

community and the way they are supposed to live following graduation. Both can be explained by a 

commonly held ideal for Deep Springers-that the best Deep Springer is someone who can't walk by 

a broken gate without fixing it. This image, of course, is meant to apply to both the basic function of 

the colleges (gates need to work) and the need for service in the outside world. In this sense, the quirks 

or individualities of Deep Springers are incidental. It is their ability (and compulsion) to fix gates (i.e. 

their docility-utility) both in and outside of the Valley that is essential. In summary, Deep Springs, 

then, extends control to all four characteristics of individuality listed by Foucault: the cellular (by 

enclosing and partitioning students), the organic (by controlling the acts oflabor, academics, etc.), the 

genetic (through capitalizing durations toward efficacy of "service"), and the combinatory (by 

elementizing students by their roles as servicemen). 

De"» Sj2rin"er as Subject 

To what end are the disciplinary methods of Deep Springs employed? To a certain extent, it 

is that terminal state of being an effective serviceman. Within that nomos, however, there is a full suite 

of ideals--Df service, education, academic performance, labor-that constitute the ideal Deep 

Springer. From the beginning of the admissions process and throughout a student's time at Deep 

Springs, his experience and evaluation will be negotiated against some notion (or anti-notion) of the 

ideal Deep Springer. What is his background? Who is he in the community? What ought he to do with 

his life after leaving the Valley? 
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The Ideal Deep Springer in the Admissions Process 

In considering how the Student Body is itself constituted, there are three main sources: the 

internal rhetoric of the college's application process, the external rhetoric, and the process's results. 

Student and staffulty rhetoric is quite important in the performance and maintenance of masculinity, 

but in this case, I will prioritize the external results over the process. This is for three reasons. First, 

the rhetoric of the Applications Committee (ApCom) is highly variable. It is reconstituted each year 

and the questions, metrics, and common themes are not only different from years past, but are often 

directly in response to them. The rhetoric would therefore be very difficult to capture. Second, I wish 

to respect the privacy of ApCom and Deep Springs as institutions continuing to admit students using 

the same basic process. Third, while the rhetoric is highly variable, the outcome, in some respects, is 

not. Although I have detailed information on only five classes, some results of ApCom are consistent. 6 

First, the numbers. Among the 73 students matriculated into the past five classes (2012-2016) 

20 have been international students (27%) and 26 have been people of color (36%). Accounting for 

higher variation due to the small sample size, this is generally on-par with other elite colleges and 

universities, although more international. Ofthe 15 students in the most recent class, only one student 

has parents neither of whom graduated from college, and nine of them have at least one parent with 

a graduate degree. Only four students came to Deep Springs from a public high school. Eight were 

from private schools, and three transferred from another university or college. 

ApComs have made good faith efforts for years toward diversifYing the Student Body, 

including bold and creative recruiting strategies such as narrowly targeted brochure mailings and 

6 One further caveat comes from the old website of Deep Springs---in the Admissions section, the page on admissions 
statistics began as follo\VS: "The thing to remember about statistics is never to trust them. Deep Springs is a school of 26, 
which means 3.8% of our student body is sitting at the keyboard typing this." 
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building continuing relationships with strong secondary schools abroad (e.g. the African Leadership 

Academy in South Africa). It should also be kept in mind that Deep Springs charges no tuition or fees 

and offers free room and board, as well as travel and book stipends if needed. In theory, the college 

should therefore be very appealing to under-resourced and socioeconomically disadvantaged students. 

The statistics, however, paint a different picture-if private school educations and parents with 

graduate degrees are indeed indicative of class, Deep Springs continues to pull heavily from upper and 

upper-middle classes for its predominantly white Student Body, as it has generally done since its 

founding. 

Several factors contribute to Deep Springs inhibited draw to non-white, under-resourced 

students. For instance, being such a small college, Deep Springs greatly relies on word of mouth to 

disseminate information about the college, and this tends to reproduce previous class demographics. 

Or, another example, since Deep Springs doesn't offer a very valuable degree without further 

education (Associate of Arts in the Liberal Arts) and is not academically tailored to pre-professional 

studies, students focused on generating income to remit or eager for job security could be turned off. 

But the factor most pertinent to this study is the way Deep Springers are portrayed in the media. 

For an applicant to Deep Springs, there is not yet "an ideal Deep Springer"-rather, the Deep 

Springer himself is a kind of ideal. That is, the applicant aspires to become a Deep Springer and 

therefore idealizes what he perceives a Deep Springer to be. This is complicated by the lack of general 

knowledge about and, for some, the kind of mystique that surrounds Deep Springs prior to 

matriculation or a visit. For information, applicants can turn to the official website or journalism about 

the college. The website provides links to several articles and news shows. Amongst all the published 

pictures and videos linked, there is only one brief shot of a non-white student (in a clip from the CNN 

documentary, Ivory Tower). This is also true ofthe more famous, but not officially sanctioned, articles 
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on Deep Springs such as Vanity Fair's "Cowboy Scholars," published in 2004, which includes only a 

picture of white students in cowboy hats. 

The prevalence ofthis specific image-Deep Springer qua white cowboy-is not lost on new 

students. One student, upon arriving, was surprised that not everyone "looked like Bon rver." Another 

suggested that, on some level, the image of the ideal Deep Springer was presented (and focused on) 

in Ivory Tower-a tall, blonde, white student. Another, the most explicit, said: "Initially, before I came 

here, the ideal Deep Springer on the website or the way that I saw it was ... a Caucasian ... It's very 

specific. It's a white, upper-class, male who wants to escape from society for whatever reason and has 

all of these crazy philosophical thoughts and is willing to like labor and bond with other men in doing 

so. I feel like that's the ideal Deep Springer when you initially [come]-and cowboys, of course, 

cowboys ... " This combination of symbols-whiteness, the cowboy aesthetic, the glorification of 

manual labor, etc.-makes Deep Springs understandably less palatable to students who do not fit that 

mold. In fact, despite the fact that that same student was admitted and matriculated to the college, he 

"feels like [he] could never be the ideal Deep Springer," because he is neither white nor embodies any 

kind of cowboy aesthetic. Thus, we see the specific imaginary of the ideal Deep Springer as created in 

the admissions process as (among other things) a white, upper-middle class student, potentially dressed 

as a cowboy, who identifies as male. 

The Ideal Deep Springer in the Valley 

As students transition into their time physically in the Valley, their notion of the ideal Deep 

Springer is invariably complicated. The imaginary is populated less with icons from internet articles or 

the dominant historical representations of the college and its students, and becomes replaced with 

more immediate experiences and examples drawn from their own time at the college. One employee 

noted that "it's impossible for people not to view the ideal Deep Springer as a personal affront, as 
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opposed to a theoretical one, and to then populate that ideal Deep Springer with people who are here, 

people who have been here, people who may never come here." The image ofthe ideal Deep Springer 

is transmuted into the ideals of the Deep Springer. Some of those ideals are explicitly laid out and 

indeed mandated by the College-the aspiration to serve humanity, for example-while others are 

more surreptitious. 

One interpretation of the ideal Deep Springer is as a kind of Obermensch, as described in 

Chapter 3. Some students idolize the extreme competence and partial aloofness of the Nietzschean 

character, consciously or not. Upon reflecting on his earlier conception of the ideal Deep Springer, 

one second-year student described his ideal as someone who could "be a cowboy and read some 

Hegel. Someone who's an incredibly hard worker and is reliable in a certain way, and deeply reflective." 

Later, however, he said that his ideal had shifted to someone who had 

a commitment to the academic pillar and the labor pillar, and so involves a certain kind 
of hard work in both, but in a way that feels less-in a way that doesn't feel like a 
person who's throwing around hay bales and reading HegeL .. I value people who can 
read a text charitably, and relate it to their experience, and share that with other people. 
My current ideal of a Deep Springer has a lot to do with what you're able to give to 
the community. 

This student's ideals have shifted from a kind of externally-determined standard to an internally-

determined one-that is, the ideal Deep Springer is defined in relationship to the community of Deep 

Springs itself 

Another student describing his notion of the ideal Deep Springer took special care to note 

that he wouldn't sacrifice himself in a masochistic or self-abnegating way, although he would give of 

himself to Deep Springs. 

I mean, this feels obvious, but [the ideal Deep Springer is 1 someone who is incredibly 
committed to serving this community, someone who is selfless, but in a way that 
doesn't feel like they're denying their self-that doesn't feel like they're hurting 
themselves, and avoiding the masochism that sometimes pokes up here. Someone who 
approaches all three pillars from that perspective of service. And, I guess, who is good 
at them. 
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Here, it should be noted again the self-awareness expressed by the student. As in the previous 

statement, this student has begun to identify his ideal Deep Springer in relation to Deep Springs itself, 

and is doing it in a way that accounts for problems he has seen at Deep Springs-the Deep Springer 

is someone who serves Deep Springs, but avoids the potential pitfalls built into the current structures. 

All twenty of my interviewees described different (sometimes subtly, sometimes spectacularly) 

notions of what the ideal Deep Springer looked like and how he behaved. Some believed that there 

wasn't an ideal Deep Springer, others believed that each student would be a different ideal Deep 

Springer. One common thread that occurred in all my interviews except a few with new first-years, 

however, was the high level of reflexivity and self-consciousness expressed by my interlocutors in their 

answers to this question. This consistency gestured to a uniform sense that community members 

interpreted the standards for Deep Springers as being shaped by themselves, and that they could 

actively influence how those standards were formulated and reformulated in the community. In this 

sense, the community members I interviewed were describing the process that Foucault called 

"su bj ectifica tion." 

Subject Formation through S ubjectification 

Deep Springs steps beyond classic disciplinary institutions in the extent to which it elicits the 

phenomenon of subjectification (French, subjectivation). While both are processes of subject formation, 

subjectification is clearly distinguished from subjection. Subjection, in the Foucauldian sense, is the 

process by which an external force transforms the individual into a subject-that is, a self-aware actor 

capable of choice who is nonetheless attached to a specific identity in the status quo. In contrast, 

subjectification refers to a phenomenon wherein the subject himself is active in his own formation as 

a subject. He is, in many cases, the primary force of subjection, while its origination may be located 

elsewhere. Foucault discusses the processes by which human beings are transformed into subjects 
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who labor, or subjects of modern sexuality. Deep Springs engages fully in this investiture of the power 

of subject formation in its students-in particular, it involves them thoroughly in the process by which 

they are transformed from human beings into subjects who serve. This is apparent in the way that 

students at Deep Springs are empowered along several axes and the way that Deep Springs normalizes 

certain behaviors and modes of being. 

I have already discussed to some extent the ways in which students at Deep Springs are 

structurally empowered---especially through the pillar of self-governance. Under the auspices of this 

program element, students are granted the institutional authority to determine much of their 

educational experience, from the selection of their peers and faculty to the location of wireless internet 

hotspots. Beyond this kind of administrative capacity, however, students are explicitly asked by the 

education program to govern and regnlate each other's behavior. This has been true historically, as in 

1909 when members of the Telluride Institute's Student Body were officially tasked with "the 

regulation of the moral conduct of its members and fitting punishments for unmanly and improper 

behavior" (LL Nunn Papers). It is just as true contemporarily, as indicated by the placement of the 

Review and Reinvitations Committee as one of only three standing committees. Ream is, in many 

ways, an institutionalization of the process of subject formation. Furthermore, because it is self-

constituted-that is, it is made up largely of the students themselves-it is an expression of 

subjectification rather than subjection. Each student, through the regular generation of formal and 

informal "evaluations," participates in the creation of community standards and in the process by 

which Deep Springs as a community and institution "compares, differentiates, hierarchizes, 

homogenizes, excludes," and, in short, normalizes (Foucault 1995,183). 

The function of Reom and peer evaluations as a mode of the regulation of behavior is not 

lost on students: 

In a certain way, evaluations can be a way of sort of policing or enforcing community 
norms, and that can be a real locus for the way that masculinity plays out at Deep 
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Springs. We haven't done evaluations yet this year, but last year it seemed to be about 
being able-bodied and strong. A person was considered to be a good laborer if they 
could labor more than what was required of them, was willing to do that, and had a 
desire to do that, and were fast and could lift a lot. What constituted a good student 
was someone who was doing all the readings, and was able to be sort of a force of 
nature in class. And what constituted someone who was good in self-governance was 

someone who knew how to participate in a way that wasn't domineering and knew 
when to speak and how to speak. A lot of critiques revolved around people not living 
up to that standard ... [There was also a sense that] people ought to strive for close 
intimate friendships and that if people weren't doing that they were an aberration in 
some way. 

This statement emphasizes the omnipresence of peer surveillance and normalization. Since the 

educational community is almost all-encompassing of students' lives while they remain on campus, 

few aspects of life are removed from consideration and "evaluation" by one's peers. Foucault describes 

five distinct operations of the regime of disciplinary control, each of which RCom evaluations bring 

into play. First, they relate individual actions to a field of comparison and implies a "rule to be 

followed" (182). That is, they set up a standard for behavior and evaluate individual performance 

against said standard. Second, they differentiate individuals and hold the above standard as both 

minimum and optimum. Evaluations are intended to be entirely individualized, and usually ask of the 

individual not that they fulfill some kind of basic level of performance, but that they aspire to ever-

greater achievements in whatever field. Third, it hierarchizes and, indeed, "evaluates" the abilities and 

natures of individuals. Although RCom does not use quantitative terms (although it did for several 

decades in the earlier eras of Deep Springs), it does suggest that some natures (i.e. a public, visible, 

service-oriented, strong one) are, in fact, better than others and are evaluated as such. Fourth, it 

introduces a sense of conformity that the community ought to strive for. Even if this conformity is 

not that each individual be the same, there is a sense that each individual ought to be contributing to 

the community equally, and there is a strong sense of better and worse ways of doing that. Fifth and 

finally, evaluations collectively establish what falls within the ranges of 'normal' and 'abnormal'. If a 

behavior is critiqued in evaluations, it can therefore be managed by the formal system and is thus 
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'normalized'. It could be improved upon, perhaps, but the regulatory system continues to function. 

Critiques that must be made outside of evaluations are rendered 'abnormal'. These are often the cases 

of students behaving in ways perceived as so extreme or dramatic that the existing system of 

evaluations is insufficient (e.g. if a student were to steal a car, for example, or blatantly disregard 

firearm safety rules). Thus, aside from using quantitative terms (which are present in the grading 

system), Ream evaluations are just such a "regime of disciplinary control" - a system of differentiation 

and hierarchization based on the individual's abilities and "nature." 

But students aren't only involved in the enforcement of these norms and standards and the 

punishment of those who don't fulfill them. They are also invested in helping their peers participate 

in Deep Springs's disciplinary processes as a mode of involving them more fully in their own 

subjectification. The clearest example of this is with the distribution of elected positions. As described 

above, election is to a certain extent a reward that is meted out for what is perceived as meritorious 

behavior, and nonelection is a punishment. But almost as often (depending on the current make-up 

and culture of the Student Body), elected positions are assigned as "educational opportunities." 

Student Body minutes from elections are confidential for several reasons, but a common theme for 

the last several decades is that students should not be elected based only on their merit, but also based 

on how much they might be able to gain from holding the position. In this way, the Student Body 

sometimes prioritizes subjectification over discipline, to the extent that the two can be distinguished. 

Rather than simply electing the candidate that is expected to do the best job (i.e. fulfill community 

norms most effectively), the body often sacrifices potential effectiveness to further their peers' 

engagement in the project, and, therefore, their subjectification. 

This key action in which the subjectification inherent in Deep Springs's structure moves 

beyond traditional disciplinary institutions is that by which students are tasked (through constant 

surveillance and internalization of norms) not only with the regulation of their own and their peers' 
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behavior, but also with the primary generation of those norms. True, Deep Springs does have a nomos 

of the life of service and the ever-present specter of the ideal serviceman. But, as several of the above 

statements by students reveal, members of the Deep Springs community are intimately involved with 

the articulation and fe-articulation of what those terms mean and how they are enacted in community. 

Deep Springers are subject to domination and discipline by the institution, but they are simultaneously 

generative and constitutive of the axes of said domination and discipline. 

Deep Springs is truly a disciplinary institution in ahnost every sense of the word and matches 

Foucault s descriptions of such institutions remarkably closely. It is an unfortunate feature ofthe limits 

of this thesis that I am unable to discuss the extent to which, as Foucault suggests, such disciplinary 

methods generate an equal number of spaces for resistance. Deep Springs should not be considered a 

monolithic panopticon that goes unchallenged by its constituents. However, for this study, the ways 

in which the institution of Deep Springs dominates, working and reworking the bodies and minds of 

its students, are more relevant than the myriad ways in which resistance is enacted by those same 

subjects that are created. 
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Chapter 4. Embodied and Disembodied Praxis at Deep Springs 

As an educational institution, and especially as one espousing the liberal arts, Deep Springs is 

fundamentally concerned with changing its students (what Plato might call fl2TC(OT(?2tp2lV n1v tjJuX'1v, a 

turning around of the soul). In this way, it is engaged in a kind of subject formation, as are all 

disciplinary institutions. In this process both body and mind, and indeed their relationship, are worked 

and reworked. Some of the physical, temporal, and social spaces at Deep Springs specialize in 

intellectual instruction, while in some the materiality of the body is highlighted and disciplined. 

Students bounce between these spaces of dis embodiment and (over-)embodiment, and the extent to 

which the students, as subjects, are solely bodies or minds is temporally challenged. And in some more 

interstitial spaces, the very boundaries between body and mind are blurred and weakened. 

On one hand, Deep Springs is the pinnacle of what Ghannam describes as the traditional 

dis embodiment of men. Deep Springs is often characterized by affiliates as one of the most intellectual 

colleges in the world-bringing to bear a curriculum that stresses the Western canon, heady seminar 

discussion, and the development of strong academic rhetoric. For instance, the primary governing 

body of the College is the Student Body, whose weekly meetings follow parliamentary procedure and 

is a classically male space (in both the classical sense of the predominance of men in politics and the 

Classical sense of early democracy) emphasizing rhetorical force and marginalizing quieter or less 

'rational' voices. This emphasis on traditionally masculine skills is, I argue, an inscription of the 

dis embodiment of men. 

This dis embodiment works its way into the rhetoric and values of the Student Body as well. 

One first-year, in describing what he perceived to be the ideal Deep Springer, seems to lift the words 
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directly from Nietzsche's descriptions of the Obermensch (1989, 57)7 The ideal Deep Springer, he 

thought, was "someone who is flawlessly responsible, or at least a person who seems to be able to 

make promises and do what they say they'll do. A person who is consistently, always prepared for 

class and doing as much labor as they can, or offering to do more. But also I think it has to do with, 

you know, how a person speaks, and having a certain kind of tact ... " Here, the student doesn't 

describe someone who necessarily has the superficial attributes of masculinity-he isn't overbearing, 

or dominating in social spaces, or aggressively heterosexual (although the same student, in describing 

how he behaved around women said that "on some level, you are just trying to attract the women 

around [you].") Instead, the ideal Deep Springer is first and foremost someone who can transcend the 

limits of his humanity to be able to truly "make promises" and keep them---an act which, ironically, 

Nietzsche recognizes to be fundamentally impossible. 

A queer student offered a particularly cutting analysis of the relationship between masculinity 

and the political space ofSB meetings. Unprompted, the student brought up what he perceived to be 

heightened levels of aggression in the Student Body, and offered "argumentativeness in the SB" as an 

example: 

I actually think a huge part of how SB occurs is due to both how men are socialized 
and also just, like, testosterone in the blood. Like, you know, the long, drawn-out, 
interminable, interminable, interminable conversations-I think a big part of that is 
like-maybe I'm approaching it from a super naturalistic point of view and I'm just 
thinking about chimps fighting-but it honestly seems like this masculine war for 
dominance about, like, who needs to have the last word, who needs to get the correct 
wording, who gets to define the terms of the conversation. It ahnost feels like it's 
become this abstract version of what, you know, I think the testosterone in our blood 
really wants us to do, which is brawl a little bit. And maybe we would have shorter SB 
[meeting]s if we had a brawl before we went in there. 

7 Of course, Nietzsche's Obennensch was in part a direct cOlmterargument to Christianity's (and, indeed all of slave 
morality's) abnegation of the body. However, the Ubennensch, instead of cuhninating in the queer reunion of booy and 
mind, symbolized for the complete hypennascuhnist supersession of the body. 
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This interpretation of the political dynamics establishes SB meetings as the epitome of disembodied 

spaces. The student describes, at first, some common notions of masculine social dynamics, such as 

the need for victory ("having the last word"), the need to display rationality ("getting the correct 

wording"), and the need for control ("defining the terms of the conversation"). But this interpretation 

goes well beyond that, offering SB meetings as a space where students actually suppress their own 

biological urges, those of "the testosterone in our blood." In these meetings, students 

apparently transmute their animalistic violent rage into rhetorical dominance-a relocation of power 

(and masculinity) from the body to the mind. 8 

This intellectualized type of disembodiment, and transformation of embodiment (emotions, 

passion, etc.) to dis embodiment (rationality) occurs outside of formal spaces as well. One female 

employee of the college described the ways in which many students process their emotions: 

1 think that there's this story of masculinity which is all about not talking about your 
feelings. Deep Springs ... has convinced that this is completely bogus. That actually men 
talk about their feelings constantly all the time, and one relationship they're really used 
to is talking about those feelings with a woman there, a woman present. Works of 
literature make them feel comfortable talking about their feelings, works of philosophy 
make them feel comfortable talking about their feelings, movies make them feel 
comfortable talking about their feelings, but just because they say "I think" as opposed 
to "I feel" does not mean they're not talking about their feelings ... That actually the 
feelings drive the train, and that men are deeply felt creatures, that masculinity partakes 
deeply of feeling as part of what it is and not in an overly sentimental way, not as like, 
"no 1 will not cry," not with just simply with this Marlboro [Man] thing, but with a 
whole range of expressions of feeling. You may take out the crying part, but that 
doesn't mean that the color palette has then become one color. There are all different 
ways of being and feeling. 

This employee's analysis, born out of extended experience of Deep Springs Oonger than the student's 

usual two years), points to both a fundamental contradiction in traditional masculinity and the parallel 

8 Of course, most evidence suggests that testosterone spikes don't produce such mascuhne behavior, but are rather 
produced by it. As Pascoe and Bridges write, "It turns out that a much more biologically accurate illlderstanding of 
testosterone is that it is a biological response to (rather than causal mechanism of) aggression, love, and social status" (2016, 
5). 
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attempt to mask that contradiction. Contemporary popular discourse around the "Marlboro Man" 

type of masculinity9 would have us believe that "real" men don't have feelings or emotions as such, 

and if they do then they absolutely don't get in the way of anything else. It is apparent, of course, that 

men do have such emotions, but this employee's experience goes farther to reveal how a vocabulary 

of rationality and intellectualism can become an instrument to veil such emotions. Not only do these 

men often seek out a feminine presence to catalyze and perhaps even sanction their sharing of 

emotions (which may be either a woman, a queer student, or artistic text), but they then cloak the 

discussion of their emotions in terms of thought and rationality. This cloaking, however, does not 

diminish the extent to which emotions are part of these men's lives, as the passage above is careful to 

note. 

Indeed, this pedagogic emphasis on "mind, culture, reason, honor, and public life" (Ghannam 

2013, 4) has been evident from the founding of Deep Springs. L.L. Nunn unabashedly writes in his 

correspondence and founding documents that Deep Springs's purpose is the education of "the few." 

He believed that through the education and establishment of an elite, Deep Springs could create a 

class of leaders that would use their superior education to become guides for their respective 

communities. L.L. Nunn's brother, P.N. Nunn, wrote in a book sent to applicants that 

to be suitable to become such a leader, the student must be of superior intelligence 
through inheritance, up-bringing and environment. He should have an instinctive bent 
toward broad culture, rather than toward immediate utilitarian business or profession 
and must voluntarily undertake the development of sterling character and wisdom in 

the exercise of such personal influence and power as the exigencies of life may devolve 
upon him. (LL Nunn Papers) 

Thus, Deep Springs clearly had some agenda of creating "men" expressing a certain masculinity that 

had been determined by its founder. 

9 The Marlboro 1v1an campaign, one of the most successful advertising campaigns of all time, was originally and ironically 
conceived to help market filtered cigarettes, a product theretofore traditionally used by women, to men. 
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L.L. Nunn expressed some aspects of that ideal masculinity in "The Man Required for Deep 

Springs." Nunn writes that the "aim should be to produce in students the highest type of ethical and 

religious character and to mature and stabilize in them the purpose for which Deep Springs stands, 

securing for God and mankind, men of service. He should respond to the Bishop of Exeter's call, 

Give us Men! 
Strong and stalwart ones; 
Men whom highest hope inspires, 
Men whom purest honor fires, 
Men who trample Self beneath them, 
Men who make their country wreath them 
As her noble sons, 
Worthy of their sires; 
Men who never shame their mothers, 
Men who never fail their brothers, 
True, however false are others: 
Give us Men-I say again, 
Give us Men! (Nunn 1975, 42-43) 

This poem, though technically Nunn's call for a Director of Deep Springs, is also a manifestation of 

the College's early standards for applicants and students. With strong militaristic overtones, this poem 

indicates that, in educating students at Deep Springs, Nunn was intending to shape them into honor-

bound, self-abnegating patriots full of virtue and determination. Through these trappings oftraditional 

masculinity, Deep Springs was and is very much concerned with the ongoing disembodiment of its 

students. 

On the other hand, Deep Springs simultaneously engages in the active embodiment of its 

students-sometimes as a result of deliberate intervention by staff and faculty, sometimes as part of 

the formal structure, and sometimes spontaneously. First, considering deliberate interventions, it is 

important to remember that, as a relatively "prestigious" college, Deep Springs attracts highly qualified 

staff and faculty. Among these, several of them, particularly women, have noticed the phenomenon 

of dis embodiment described above, and some of them have taken active steps to counterbalance it. 

For example, one Humanities Chair made it a habit to offer one course each year that was usually 
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described as experimental/experiential (the terms were often interchangeable). One year it was "On 

Solitude, the Un-Public, and the Stillness of Vital Thought," another it was "Being a Body." These 

courses invariably incorporated some kind of bodily praxis into more traditional instructional methods 

in an explicit attempt to try to remedy (masculine) dis embodiment. In a different space, a 

Boardinghouse manager hosted a weekly meditation group. These sessions often consisted of "body 

scans," following the breath, and similarly body-centered meditative practices. Another staff member 

regularly took students on outdoor trips, backpacking and climbing, and taught outdoor survival skills. 

Of course, not all or even most students took one of these classes or attended the meditation sessions, 

but the fact that individual employees of the college (and in other cases, individual students) took the 

initiative to counteract this potential disembodiment is significant. Whether named "dis embodiment" 

or not, this phenomenon was legible to community members while they were there. 

Deep Springs also has some formal structures that actively embody students. One clear 

example of this is the long-standing nurse position. Two to three members of each class are elected 

to be Student Body Nurses, tasked with emergency response, keeping the college's medical supplies 

in stock, and, most significantly, caring for sick students. This meant visiting students in their rooms, 

dispensing basic medications and medical advice, and bringing all meals. The students taking on this 

traditionally feminine role were forced to look at campus dynamics through a lens of embodiment, 

and had to pay attention to such small details as hand-washing and foot hygiene. The inclusion of 

Nurse in the list of elected positions is a formal recognition within the structures of the college of the 

embodiment of the students and other community members. Until recently, this position was 

officially supported by funding the nurses to attend a month-long Wilderness Emergency Medical 

Technician (W-EMT) course following their first year. Now, the training has been changed to an eight

day Wilderness First Responder (WFR) course and has been expanded to include many staff members 

and students other than the nurses themselves. Through this training, an even greater proportion of 
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the community, though still a minority, has medical training that encourages a vantage point on Deep 

Springs that includes bodies. 

But often, embodiment at Deep Springs occurs spontaneously and without deliberate effort. 

A dramatic version of this can occur when young women visit or live on-campus-perhaps for a 

term as the daughter of a faculty member or over a break as a friend of a student. In the presence of 

peer-aged women, the demeanors, postures, and behavior of most (if not all) students changes 

palpably and often dramatically. Although this is a difficult phenomenon to capture, many of the 

students and employees of the college I have spoken to have noticed it, and often use similar terms to 

describe the changes. One student described it in a personal essay for a class on campus. As a female, 

college-aged woman pulls up to campus: 

Sitting on the porch I notice how quickly everyone changes. Eternally cool, Todd 
brings his legs up onto the bench beside him, leaning back into his chair. Garrett 
quickly picks up a book and gives the impression of reading frantically. Brian leans his 
elbow onto his knee, showing off his bicep. A sense of barely contained terror 
emanates from Ian Donnelly, probably dislodging weeks of filth from his pores. Colin, 
an affable 19-year-old with a wispy moustache, lights a cigarette. Things become 
hushed and tense as if in preparation for a surprise party. 

This humorous interpretation of the situation lays bare how the presence of female peers---one might 

call it the female gaze-shapes the behavior of students, from their physical posture and demeanor to 

how they speak and with whom. In this sense, the female gaze embodies students insofar as their 

awareness of a peer-aged woman highlights their own body and physicality. The author gives examples 

of both students' bodies acting (flexing muscles, lighting a cigarette) and their bodies being acted upon 

(the emanation of"barely contained terror"). 

But there are also several ambiguous spaces that locate the student betwixt and between 

embodiment and dis embodiment. One example of this is the practice of "evaluations" at the end of 

formal SB meetings. It's often cited as one of the most important components of SB meetings, and 

applicants to Deep Springs who attend an SB meeting often mention evaluations as the most impactful 

78 



Daniels 

portion of their experience in the Valley. Originally, based on what can be gleaned from the 

development of the minutes, the evaluations (that is, evaluative statements made by the students to 

the rest of the body) were meant to be evaluative of the meeting itself Later, in around the 1990s, 

evaluations often consisted of students lambasting and "evaluating" each other. Over the last rna 

decades or so, however, evaluations have come to take on a much more significant and emotionally 

heavy role. In current practice, after all SB business is concluded or tabled and all frivolities are 

finished, an SB member moves to adjourn "following five minutes of silence and evaluations." The 

lights are turned off in the meeting space, and the SB maintains silence for those five minutes. The SB 

President quietly asks, "Are there any evaluations?" Then, for the next five minutes to an hour, SB 

members speak as they are moved, similar to the style of a Quaker meeting. Student often speak 

about topics like their emotional well-being, difficult situations going on at home or in the Valley, 

strains they feel in their own relationship to the community, and apologies to other SB members. 

This emotion-laden space and time is wrought with significance. It is important to remember 

that it happens at the end of SB. Because this space is created often between 11pm and lam and 

following what are commonly taxing and tense meetings, the participants are fatigued and their own 

cognitive landscapes are full of the drama and comments of the evening. More significantly, the lights 

are turned off This creates an atmosphere of anonymity and a shift away from a discursive, 

argumentative space where emphasis is placed on individual statements and rhetorical power toward 

a quiet, vulnerable space that emphasizes openness and honesty. The darkness also changes the act of 

speaking from one of targeted rhetoric to an expression of self to no-one in particular. Participants, 

instead of speaking to each other (as they have been doing over the course of the meeting), speak into 

the silence, believing that they are heard. Finally, this is a space specifically structured for emotional 

expression. On one hand, it is a surprisingly (traditionally) feminine recognition of the need for 

emotional closeness and vulnerability, insofar as women are disproportionately associated with 
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emotions and affective nurturing. But on the other hand, this specific designation of space is, in some 

ways, a declaration that this form of emotional sharing does not need to or should not occur elsewhere. 

The extent to which evaluations is recognized as either is quite variable and depends on the individual 

participant. 

One student described evaluations as "one of the best spaces in Deep Springs." For him, the 

space of evaluations is valuable because students "surrender themselves to a kind of vulnerability that 

is really important for understanding other people, for connecting with other people, and that feels to 

me to be defYing the way that masculinity is most commonly practiced." Evaluations, then, is a 

distinctly in-between space. Students are ahnost literally disembodied through the turning off the lights, 

and yet they are quite embodied through the classically (and for the student above, self-consciously) 

feminine act of emotional expression and, presumably, caretaking. Following the end of evaluations 

and the SB meeting and the turning on of the lights, students often approach those who spoke during 

evaluations to speak to or comfort physically, depending on the nature of what the speaker shared. 

Another set of examples of ambiguous spaces at Deep Springs vis-a-vis (dis)embodiment are 

those that include nudity as a theme or norm. Specifically, there is one tradition that occurs at the 

beginning of each year as a component of each new class's introduction to Deep Springs. Usually 

during the first full moon of Term I Guly-August), the second-year students present at the time will 

take the new first-years to the Eureka Valley Sand Dunes.lO As the moon rises, the group disrobes and 

begins to scramble in silence up to the top of the dunes---a hike that can take well over an hour. At 

the top, a second-year may read a poem or ask a question, and then the SB holds evaluations, as 

described above. This is usually one of the more dramatic scenes for evaluations that occurs during 

10 The Eureka Valley Sand Dillles are the tallest sand dillles in California and possibly in all of North America (680 feet) 
and have recently been incorporated into Death Valley National Park. Among other things, they are knO\VIl for expressing 
the strange phenomenon of "singing sand"-when dry sand slides do\VIl the steeper slopes, a low tlrrum reverberates 
throughout the dillle. 
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the year. On the way down, students slide or roll down the dunes, silence broken, in a much more 

jovial and raucous atmosphere. Some students playfully wrestle each other, some descend in solitude, 

some discuss comments that had been made at the top. This tradition and the space it creates 

are symbolically laden, and could be interpreted from a variety of angles and with different theoretical 

lenses. For the purposes of this project, however, there are a few key components that should be 

highlighted that emphasize the Dunes' ambiguity as a space of (dis)embodiment. In some ways, the 

Dunes are highly embodying. The experience of shared nudity places student's bodies at the forefront of 

communication in a way that does not usually occur in daily life. Furthermore, experiencing shared 

nudity while also undertaking a fairly challenging physical task (climbing tall sand dunes) highlights 

the students' own embodiment as well as the embodiment of their peers. This physical, bodily exertion 

cuhninates in one ofthe more obviously vulnerable spaces ofthe SB, as students often bare themselves 

both physically and emotionally during evaluations at the summit of the Dunes. And again on the way 

down, students engaging with each other physically-through wrestling, for example-are 

emphatically iterating their physicality and materiality to each other. 

There are as many ways, however, that the Dunes are disembodying. Like evaluations, the 

space of the Dunes is only held in the dark (although the full moon can be very bright). And, like 

evaluations, this can emphasize other students as voices and minds as opposed to bodies in a physical 

world. Furthermore, the tradition of climbing the dunes nude assumes and indeed imposes a kind of 

asexuality on the space. The space is reserved for a very specific kind of reflection and emotional 

sharing (through evaluations) that prohibits any kind of homoerotic and many kinds of homosocial 

interactions that might more deeply embody the participants. 

Thus, the space of the Dunes engages simultaneously in the embodiment and disembodiment 

ofSB members, placing them betwixt traditionally masculine and traditionally feminine social ways of 
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being. This liminolityofthe Dunes is emph~sized byits stnus ~s ~usu.ny s~crol:rnd even s~cred sp~ce 

Thi, ,~crility is often chaacteristic of limin:l! sp~ces :md rit es of initi ~tion 

Through these myri:rl physicol:md t=porol sp~ces, the process of subj ect fonn~tion ~t Deep 

Springs occurs ~t multipl e levels_he =bodied, the dis=bodied, :rnd the in-between. Through 
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Conclusion 

Deep Springs, through classic disciplinary methods, engages its students fully in the process 

of subjectification. What I hope to have described in this thesis is the ways that Deep Springs 

exemplifies that complexities and nuances of that process. I offer an in-depth case study of Foucault's 

theories, and complicate them using Bourdieu, Williams, Ghannam, and others. Deep Springs engages 

its students on both mental and material levels (the disembodied and embodied) and reworks their 

relationship through the employment of liminality and other institutional tools. By juxtaposing 

embodied and disembodied praxis, for example, Deep Springs weaves the two together into a tapestry 

of lived experience that blurs the socially constructed division between the two. In doing so, it goes 

about the process of subject formation in pursuit of not only a subject, but a very particular and 

particularly gendered subject. This gendering of students at Deep Springs forms the crux of my thesis. The 

previous chapters explaining Deep Springs's institutions, history, disciplinary techniques, and praxis 

of (dis)embodiment have been largely descriptions of Deep Springs's transformational (and regulatory, 

etc.) potential. This transformation is largely targeted, I argue, toward creating students bearing a 

particular masculinity. This masculinity is difficult to name, categorize, or pin down because it is so 

highly individualized, as one would expect from any disciplinary institution. 

The explicit intent of this transformational process at Deep Springs is to create subjects who 

will lead lives of service. And though it is broadly agreed upon by most members of the Deep Springs 

community that men and women can equally lead lives of service, the disciplinary and educational 

model at Deep Springs is rooted in historical spaces of manhood, as I gestured to in Chapter 1, and is 

regulated through the employment of highly gendered spaces and praxis, as I explained in Chapter 4. 

The 'ideal Deep Springer' upon graduation is one who can go out into the world and 'serve'. What 

this means in practice, however, is that it is one who can both employ the stereotypical, traditional 

traits of manhood taught especially in the disembodied spaces of the school, but also, through self-

83 



Daniels 

awareness and intense introspection, can also transcend those values to employ embodied, 

stereotypically traditional feminine traits, (as well as traits that exist decidedly outside both masculinity 

and femininity) as the act of service demands. In this way, Deep Springers are expected break free of 

the gendered subjectification of modern society, but rather to create a more complex and nuanced 

subjectivity, complete with altered habitus and structures of feeling. It is a subjectivity that, through 

the disciplinary structures of Deep Springs that have reworked its very modes of thinking and feeling, 

has achieved this particular form of manhood. 

As Deep Springs moves into its second century, and with the specter of coeducation looming 

on the horizon, it is crucially important for the stewards of the college-staffulty, trustees, and most 

especially the Student Body-to pay close attention to the way that the structures of (dis)embodiment 

and discipline shift and metamorphose. What will it mean for Deep Springs to continue its current 

practices of gendered discipline with a coeducational student body? It is my hope that this thesis can, 

on the one hand, dispel some of the fear and hesitation surrounding disciplinary techniques, and on 

the other, highlight the structures and emergent phenomena that maintain the potential to transmute 

that domination into, at best, liberation from that domination. One student put it this way: 

I think that Deep Springs at its worst is a fraternity that's ashamed of itself. But at its 
best, Deep Springs is a place in which people are trying to make sense of their lives in 
a real way. It is a place about forging connection and exchanging ideas-as opposed 
to a place of proving oneself against some kind of stakes. 

This statement recognizes that the task of the Deep Springer transcends the fulfilhnent of external 

standards and goals ("some kind of stakes") and demands a kind of understanding and enactment of 

liberation (that they "make sense of their lives in a real way"). But it also recognizes the very real 

flaws of Deep Springs, and the extent to which it is occasionally "a fraternity that's ashamed of 

itself." In my assessment of Deep Springs, I agree with Jack Newell, the college's foremost historian. 

"Deep Springs's goal," he writes, "is to foster an educational and community experience so 

vigorous, so just, and so humane that our students will hold it up as an achievable standard toward 
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which they can strive wherever they may later serve" (Newell 2015, 357). He is also correct in saying, 

however, that "creating and maintaining such a community will be the supreme challenge as long as 

the college exists." 
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