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HUGH BORTON

OF

I!'\ NI="F. DAYS, this institution will begin its one hundred and
twenty-fifth year. At the end of its first century, Rufus Jones
wrote, ''The past is secure, the ground has been well prepared
and the pillars for an enduring structure haYe been laid in wisdom and in sincerity." This statement is even more true today.
T he more I read of Haverford's history, the lo nger I remain
on the campus, the more aware I become of the extent of this
wisdom. of this sincerity and of this devotion which went into
building this College. Loyal and self-sacrificing benefactors. hard·
,,·orking and generous m embers of the Board of Managers. outstanding graduates, exceptionally well-qualified and dedicated
teachers. and inspired and steadfast superintendants and presidents all helped to prepare the ground well and to secure the past.
But, one asks, "'\Vhat of to-day?" The encouragement and best
wishes of o ld and new friends, the confidence of the Board, the
"·ann welcome and cooperatiYe friendliness of the faculty and
administrati,·e staff, and above all, the enthusiastic interest and
seriousness of purpose of the student body are all a challenge tO
a ne"· president. They inspire him to exert eYery effort to make
Haverford's motto have even greater meaning to its students of
today than to those of the past. "~ot more learned but imb ued
'dth a better learning ...
All of Haverford's past, however, was by no means secure.
After the first twelve years of its existence, its indebtedness had
risen to such a point that the Managers closed the school for
nearly three academic years. During that interval, a loyal and
energetic hand of graduates were d etermined that it should be
revived. One of this group traveled to New Bedford and persuaded George Howland. a wealthy Quaker whaler. to guarantee
the funds necessary to reopen the school. Other contributors
soon followed and classes began again in May, 1848 with twenty
students.

By a for tuitous series of circumsta nces and through the generosity of H owland's great, great grandson. the College received
two weeks ago a letter "·bich had been written by one of those
students shortly after the school started again. The boy "·ho
wrote this letter, George H owland Chase, was a grandson and
namesake of George Howland, the College's great benefactor.
In writing to his parents on May 16, 1849, fifteen year old George
was far from sanguine about th e new administration. He wrote:
Haverford is getting to be a different kind of place altogether
from what it used to be. Lindley (Lindley :vrurray Moore, the
Superintendent] is as cross as he can well be; nothing seems to
please him. And the managers too, they have got out a new circular and so take it altogether we do not enjoy it as much as we
might but it makes us look forward to the end of the term with
much more pleasure.
I will lea\·e it to you to disco\·er from the present students
whether or not a similar feeling is abroad today.
Be that as it may, colleges are always changing, partly because
of new personnel and par tly because of new problems facing
them. All of you are aware, and those of you charged with college
administration are painfully aware. that institutions of higher
learning in this country are faced with both practical and philosophical problems whose solutions stagger the imagination.
Though we might prefer to ignore them if we could, these difficulties are as real for the large state supported university as for
the privately endowed, for the technical school as for the denominational, liberal arts college. Fortunatel y, since many of
these problems are common to almost all of our colleges and
uniYersities, differing only in intensity with different kinds of
institutions, a concerted effort is being made to cooperate in
their solution. More than ever before educators are trying to
find answers now to situations which will become most acute a
decade hence.
To be specific, and to state the obYious, two of the most pressing of these practical problems are: l) H ow will the colleges be
able to ahsorh possihly n,·ice as many students in 1970 as at

present? and 2) How can "·c find an adequate number of teachers
of superior character and so und scholarship for our institutions
of higher learning?
\\'h ile there is general a~recmenr that most of the inncase in
student population will be absorbed by the state supported uniYersities. or by new schools, especially those offering two year
courses, the small liberal arts college cannot escape the pressure
and may have to carry a share of the burden. If such a college
sets a limit on the number of its students for the next decade and
a half, it will pla<:e an impossible task o n its Admissions office
to select a well-rounded 6'TOup of studen ts. If such an institution
refuses to enlarge its student hody. it "·ill be neglecting its responsibility to the society of which it is a pan and from which
it cannot be isolated in our present age. If the United States
has an educational problem to sol\'e. C\'en a small Quaker liberal
arts college like HaYerford must help to soh·e it. On the other
hand, if we are caught in the rush to become bigger and then
better, we will surely overburden o ur resources and he unable
to perform our basic purpose of producing students "imbued
with a better lenrn ing." The problem for such an institution
therefore, is to strike an intelligent balance between th e demands
made upon it and the objecti\'eS it ,,·ishes to achie,·e.
Despite a nosta lgic feeling in most alumni that the college
\\'as of ideal size at the time of their graduation. there has been
no ideal number of students which has been maintained for a
long period of time. Isaac Sharpless admitted in retrospect that
when he became president in 188i. he recognized that the college would ha,·e to increase w obtain the most effective results.
During his thirty years as President the student bodv doubled
to almost t\\'O hundred and th e reputation of the coll ~ge soared.
In 1933, when reporting on a newly apprm·ed re,·ised curriculum
plan, Rufus Jon es claimed that it was generally agreed that the
three hundred men then in college was the ideal number. Since
that time, it has increased half as much again.
The conclusion from these facts is apparent. The ideal size of
any institution is relati,·e to hoth internal and external factors.
If. as in the past, a gradual increase in students enables us to use

our facilities more effectively, obtain support for modest additions to these facilities, provide the funds necessary to pay our
faculty adequately and to improve the students' intellectual and
spiritual experience, then we must be prepared to continue this
gradual expansion. Our policy must be determined by the results we achieve rather than by emotion.
In fact the problems created by the pressure in the next fifteen
years of nearly three million additional college students are so
enormous that we are required to make an imaginative examination of the various proposals now being considered to cope
with them. For example, some of the features of the Oberlin
Plan, which proposes that a student spend part of each year in
individual reading as a non-resident, might be profitably modified. If more of the colleges gave credit for both practical and
personal scholarly achievement in the summer, a small group of
select students, such as those now receiving honors, could accelerate their four years of college work. Professional social work,
combined with extensive reading on related problems might well
be equivalent to a course in sociology. Local state and federal
government employment, supplemented by personal study could
be an enriching and thrilling educational experience in political
science. A summer in southern France with courses at the University of Grenoble would be an enjoyable solution to a language
prerequisite. Industry, if it were willing to do so, could offer
unlimited opportunities to scientific engineering students. If
programs of this sort were pre-arranged and carefully planned,
such students could perhaps sa\'e an entire semester. The space
made available by this process would make room for others. A
limited increase in numbers could thus be absorbed without
expansion in facilities.
Upon further examination these or similar suggestions may
prove unfeasible for all but a few institutions which have already
adopted off campus work programs. On the other hand, they
illustrate how we must keep questioning our conventional educational practices to try to discover solutions to this anticipated
influx of students.
The second basic question. " 'Vhere are the teachers coming

from?"" is part of the larger question of how our institutions of
higher learning can and should be fina nced in the immediate
future. This is obviously not the place nor the time to discuss
that complicated and technical problem and I am obviously not
the person to do it. But any college president, even a neophyte
such as I, is ;:m·are of the increasing pressures on our faculty
members.
'Vith inadequate salaries to begin with, they are caught in
the financial squeeze of an inflationary economy. Little wonder
therefore, that they accept offers from research organizations,
the federal government or else"·here when many would rather
teach but simply cannot afford to continue to be professors.
The problem of an adeq uate supply of; college professors for
the future is also complicated by other factors. Because of the
effect of the depression years on the age group from which these
men and women will be drawn in the· immediate future, there
"-ill be fewer teachers available just when they are needed most.
Because of the anticipated increase in the population, the competition for good teachers will increase by geometric progression. Thus a college will be faced with two alternatives. It will
eith er have to increase its salaries to hold its best members on
the faculty or to obtain superior teachers from elsewhere, or it
will discover , perhaps too late, that mediocre salaries secure only
inadequately trained and mediocre teachers. Those hardy souls
"·ho are superior professors and who stick to their teaching, may
find that at long last their profession is, in a real sense, valuable,
and for the first time in over a generation, a profitable one.
Finally and most important of all, the great teachers, those
who made learning for us an unforgettable experience, are not
readily produced in the hectic push and pull of the mid-tlventieth
century. While the special scholarships now being offered to
induce more college graduates to go into teaching may help,
this movement will be successful only when the professor is again
restored in the minds of contemporary Americans to the high
place in society that he deserves.
The problem of finding enough teachers will be partially
solved if tuition charges keep pace with the rise of other cosu

and services, if new sources of revenue for the colleges are found
and if annual giving programs of individuals and corporations
enable us to offer substamially better faculty salaries. On the
other hand, part of our teaching needs might be met by new
and imaginative approaches to the training of future professors.
I ha\·e been pleased to discover that some of the presidents of
our best uni,·ersities where these future faculty members are
trained are no"· asking how the requirements for a PhD degree
can be revised to permit a more rapid turnover in graduate
schools. Some preliminary suggestions have been made that a
joint program of internship might be launched between the
universities training the graduate students and the small liberal
arts colleges. The graduate student, after he has completed his
residence requirements and has become familiar with the content
of certain courses might make a real contribution to a similar
course given at one of our colleges. Standards of teaching could
be maintained throug·h proper supervision and the graduate
student's special knowledge could be put to use at an earlier
stage than is now the case. Such a system of internship would
assure the young scholar of at least some r emuneration and a
fixed amoum of spare time to enable him to complete \Hiting
his dissertation. It would be much more attractive than the
present system whereby in the last year or more of graduate
work the PhD candidate has to rely on the uncertain possibility
of scholarship aid. By this or other schemes, more potentiall~
great college teachers might be attracted to one of the most fasci nating and challenging fields of endeavor.
But enough of today·s problems. \Vhat of tomorrO\r? I realize
that as long as there are inaugurations of college presidents.
audiences like this will b e forced to listen to ,,·hat purports to be
the latest and most profound definition and interpretation of
" liberal arts education" for the fmme. It is not my intention to
repeat this exercise in th e time that remains. In vic"· of a certain
uniqueness of each college, it is much more appropriate that we
attempt an analysis of what particular emphasis Ha,·erford
should give to its education.
Three characteristics. all of which are closely intertwined,

,
'

immediately come to mind. They are its broad liberal arts base,
the personal, individual nature of this education and the stress
placed on moral ntlues. The first characteristic, a curriculum
based on a broad liberal arts program of study is shared by
practically all of the institutions represented here. I believe many
of you will share my firm belief, based on fifteen years' experience with graduate students in a specialized field, that the undergraduate with the broadest liberal arts base in his training will,
as a graduate student, have the best chance to be successful in a
field of specialization. It is b'Tatifying to know that the best of
our medical schools, many of our leading graduate schools and
an increasing number of executives in industry all consider liberal arts education to be basic.
This is not to say that the liberal arts college can be complacent
about its curriculum offerings and its future. On the contrary,
it must continually ask itself whether the present offerings are
of a type to equip its graduates to understand intelligently events
which may erupt in a world in which no part is now isolated or
independent of the other.
As for emphasis on the individual at Haverford, which may
upon close examination prove to be overrated, it was manifestly
easier to create significant personal contacts between faculty and
students when the number of students was smaller. But even as
the college grew considerably larger, President William Wistar
Comfort insisted that education was basically a personal matter,
a preparation for life and not the mere accumulation of facts for
private gain. Hence it must be based on human contacts.
\Ve do not need man-made satellites or push button rockets
to bring home the fact that our world is rapidly becoming mechanized. Automation in certain industries has reduced the number
of workers to a mere handful and persons as human beings are
forgotten. As our cities grow, our suburbs rapidly turn into
sections of larger urban regions. The individual loses his identity
and people are thought of in a collecti\'e sense or are forgotten.
Consolidated, central high schools ,,·ith students counted in the
thousands add to the basic impersonality of our present culture.
The pressure from all sides to conform to the accepted norm,

whether in school, in college or in adult life, all tend to obscure
the individual.
In both national and international affairs, we unthinkingly
follow the common advertising practice of using b rand names.
Large segments of society and of the world are giYen single labels
and the sincere individual who refuses to be counted with the
mob is considered at best to be a misfit, at worst to be a subversive. In disregard to the realities around us, we glibly assume
that all southerners are opposed to desegregation and that the
no rth is free from racial prejudice. The consistent stand of H enry
Ashmore of the Arkansas Gazette belies the former assumption
and recent events in a neighboring· county unfortunately prove
the latter to be false.
'"-'e have almost forgotten the gracious an of referring to foreigners by the name of their nati,·e land bu t classify them according to blocs, each o f which may contain numerous nations 'vith
radically different cultural patterns. Thus in our contemporary
thinking, persons from abroad belong to huge regions such as
Latin America, the Arab "·orld or Asia. ' Ve appear to be either
too ignorant or too lazy to distinguish between a Venezualan and
a Brazilian, a Syrian and a Lebanese, an I ndonesian and a Filipino. Finally, we make a dichotomy of the world by insisting
that everyone is either a Communist or an anti-Communist.
Thus o ur society is fast d eveloping into one in which the individual is made into a stereotype, if not forgotten.
If there is any tr uth in these charges, if we honestly believe in
the worth of the indi"idual, th e valu e of his personal views, and
his right to hold them, then we must nurture with all the strength
at our command a college where the individual, not numbers,
are paramount. ' Ve must not let the pressure for mass education
materially reduce the ratio of teachers to students. '\Ve must
strive to find some way to make the small seminar the common
type of classroom. " re must see that students have as much opporttmity as they wish to contact members of the faculty outside the
classroom. Finally . we should keep uppermost in our minds the
fact that our greatest task is to assist each student to grow to the
best of his ability into an independent, cultural human being.

Only then is there ho pe that the individual will not be devoured
by the grou p.
Finally, another phase of this personal approach to the student
should not be o,·erlooked. I refer to an athl etic 1:>roo-ram
which
0
permits participation by all students in sports. T his Field House,
wh ich has just been completed. is a worthy symbol of the college's
interest in such a program. Anyone who has competed in in tercoll egiate athl etics as a stud ent, or in an inter-class contest, will
readily agree that the most cherished memories are those of
scoring or helping to score a run or goal in a key game. I a m
certain that to students sitting here now, the swish of a crucial
set-shot in basketball "·hich they may make fro m this same floor
will resound in their ears far longer than anyth ing that is said
on this platform . And I am glad that such is the case. If the aim
is true, the coordination perfectly timed, then that stud ent has
learned a self control of wh ich he and his co llege should be proud.
The world into wh ich future graduates of this institution will
be expected to make their way has just this month witnessed
the end of the bizarre race between the U n ited States and the
Soviet Union to launch the first satellite into ou ter space. This
race was won. as might hav~ been expected if we had not been
bl inded by o ur own intellectual arrogance, by the state whose
deity i~ scientific achievement and whose official political philosophy d tstorts a nd negates those principles and values which we
in the Uni ted States treasure. In o ur feverish efforts to win this
race, in our search for security through thermo-nuclear devices
and inter-continental ballistic missi les, we have come perilously
close to worsh ipping this same false god of science and to forgetting the Christian basis of our civilization and culture.
In such a world as this, where moral values we hold d ear are
despised or. i~nor_ed ~y part of th e world a nd sadly neglected by
the rest, th ts mstttutw n should make no apologies nor hide the
fact that as a denominatio nal, Quaker college it is interested in
the moral as well as intell ectual well-being of its students. While
this concern may make little noticeable imprint on them, the
college should not shirk this responsibility. This is not to infer
that either th e faculty or students of this college are expected to

adhere to the principl es of the Society of Friends or necessarily
to agree with them.
On the other hand, it is not too much to hope, that members
of this college community, like many persons before them, will
come to understand more fully and to appreciate more deeply
the unchanging moral val ues of life. The beauty of the campus
on an autumn morning may ha,·e a deep meaning for some. The
children playing in the osage orange tree ,,·hich William Carvill,
the English landscape gardener planted short ly after the college
was founded , the last surviving specimen of the second generation
of 'Villiam Penn's treaty elm which gracefully spreads over the
lawn on our central campus, or the exotic evergreens on th e
nature walk; any o ne of these sights may have special significance
to others. A new friendship, a special relationship between a professor and his pupil may contribute most to ano ther's mora I fibre.
It is also not too much to expect, that in the weekly assemblies
of our entire student body, that some of the students ma y profit
from thcit contacts with leaders from various phases of th e
nation's life or from their talks with outstanding scientists and
statesmen who constantly visit the campus. Finally, we hold that
in o ur mid-week Quaker meeting for worship, students and
faculty can learn to delineate and to cultivate the highest moral
principles and to ee man in his proper relation to his fellow
man, to life as a whol e and to God.
These will continue to be our aims. To some th ey may seem
far too idealistic to achieve in a world which is capable of destroying itself. The future may prove such predictions to be correct.
But if we are to be saved from our own destruction, if \1·e are to
face the future with fa ith and courage, we must hase our inchvidual philosophy, our national philosophy and even our attitude a nd action toward the rest of the world on the simple belid
in th e fundamental worth of every individual. If we succeed in
keeping this truth before succeeding generations of Haverfordians, then we will in fact, have imbued them with a better and a
higher learning.

